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MOTTO 

 

 لا تخف؛ أنا معك طوال الوقت، أستمع وأرى

 

"Do not be afraid; I am with you all the time, listening and seeing" 

Qur'an 20:46 

 

"As long as you're learning, you're not failing" 
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Using Subtitles as a Bottom-Up Listening Strategy in  

a Montessori Islamic International School 

Abstract  

This best practice was conducted to address the gap between students’ different 

listening proficiency levels and the limited use of subtitles to support understanding 

spoken English during listening activity. The primary goal of this practice is to support 

young students in more accurately understanding spoken input by integrating YouTube 

videos with subtitles as a supplementary listening activity aligned with the learning 

objective of writing outlines, and this practice is based on the construct of Bottom-Up 

Listening theory from Richards’ (2008), which emphasizes decoding sounds, words, 

and linguistic cues as the foundation of listening comprehension. Two listening skills 

are adapted from this theory: distinguishing between positive and negative statements 

and identifying key words in spoken text. These skills were chosen to align with the 

characteristics of young students and to support the development of recognition of key 

transitions in discourse and key word recognition. The implementation took place in 

two level 5 upper elementary classes in an offline classroom setting. A YouTube video 

with subtitles selected as supporting input. Students were guided to focus on keywords 

while watching videos, followed by a simple written assignment to check 

understanding. This activity was implemented in conjunction with the supervisor to 

ensure alignment with the existing lesson plan. The result showed a positive student 

response to the use of subtitles. 10 out of 11 students reported that the subtitles helped 

them confirm meaning when spoken input was unclear. Students’ participation shows 

engagement indicating enhanced engagement in listening activities. Despite its 

strength, this practice faced challenges related to limited learning time, as the teaching 

practice was conducted only twice due to frequent school activities. For future practice, 

a longer implementation period and additional listening assignments are recommended 

to strengthen listening accuracy and maintain student engagement.  

 

Keywords: Bottom-Up listening, listening comprehension, subtitled YouTube video, 

technology integration, young learners. 
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CHAPTER I 

BACKGROUND OF THE STUDY 

 

This best practice was conducted at a Montessori-based international Islamic 

school located in Malaysia, where subtitles were implemented as a Bottom-up listening 

strategy. The school promotes holistic education that nurtures students’ academic and 

character development through interactive and student-centered learning. The teaching 

process emphasizes independence, curiosity, and active participation, aligning with the 

Montessori philosophy. In this setting English in one of the primary subjects, and 

students are encouraged to develop all four language skills–listening, speaking, reading 

and writing–through integrated classroom activities. 

The class involved in this study was the upper elementary level 5, consisting of 

students aged around ten to eleven years old. Each class consisted of students from 

level 4, 5, and 6, and they studied together despite being different levels. Learning was 

divided into three sessions, each with its own content, to ensure instruction aligned 

with their linguistic development. Each class was designed as a small group to optimize 

individual support, with approximately five to six students per group. During the 

teaching practice, two level 5 classes were taught: one with five students and the other 

with six. Despite being placed in the same proficiency group, learners exhibited 

varying listening abilities. Although most students demonstrated adequate general 

listening comprehension, some students had difficulty recognizing specific vocabulary 
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and identifying rapid or connected speech. They often benefited from additional 

support, such as written subtitles, to better understand the spoken message. Ten out of 

eleven students reported that subtitles helped them understand the video better.  

Several lessons still use video without subtitles, causing many students to struggle in 

identifying key information and fully understanding the material. This situation created 

a gap in the effectiveness of one-size-fits-all listening tasks, as not a learner’s processed 

information in the same way. As a pre-service teacher, my role was enhancing their 

listening comprehension. The teaching took place in an offline classroom setting and 

followed the school’s existing plan to ensure alignment with the ongoing curriculum. 

The topic at that time was “writing an outline”. In addition, to make the lesson more 

engaging and relevant, a listening activity was incorporated using a YouTube video 

titled “How to Make an Outline”. The video contained English subtitles that allowed 

students to read and listen simultaneously, helping them identify key words and better 

understand the spoken information. During the lesson, students demonstrated diverse 

ways of processing information. Some of them benefited more from visual cues as 

images and written texts, while others relied heavily on auditory input.  

This diversity affected how effectively they engaged in listening activities, as 

some students needed additional support to understand spoken English. This 

observation aligns with findings by Yacob et al. (2021), who highlight that YouTube 

videos and video podcasts offer rich multimodal input that significantly enhances 

young learners’ listening comprehension. To understand their perception, a small 

survey was conducted, and ten out of eleven students reported that subtitles helped 
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them understand the content more easily. This finding highlights a clear gap in the 

current practice, as several lessons still use video without subtitles, causing many 

students to struggle in identifying key information and fully understanding the material. 

Recent studies have explored the use of subtitles and YouTube videos to support 

listening comprehension, such as Khairat (2024), who highlights the effectiveness of 

YouTube-based listening resources, and Mustofa and Sari (2020), who agree that 

subtitles help learners decode spoken input more effectively. Research further shows 

the benefits of multimodal digital tools; Yacob et al. (2021) find that YouTube and 

video podcasts significantly improve young learners’ listening comprehension by 

increasing attention, motivation, and clarity of input, while Qamariyah, Permana, and 

Hidayatullah (2021) reported that YouTube videos positively and significantly enhance 

learners’ listening performance and engagement. As a pe-service teacher the role in 

this best practice is to observe students’ listening needs and introduce instructional 

innovation suited to the Montessori context. The use of subtitled YouTube videos 

serves as a multimodal support that helps students decode spoken English more 

effectively, unlike many practices in other schools such as public or private junior high 

schools that often rely on audio only materials, this innovation provides simultaneous 

auditory and visual input, making it more aligned with the Montessori emphasis on 

individualized and student-centered learning. To guide the implementation and 

reflection of this best practice, the following question is proposed: How can subtitled 

YouTube videos be implemented as a Bottom-Up listening strategy to support students’ 

listening comprehension?  
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CHAPTER II 

CONSTRUCT 

2.1 Theoritical Foundation 

This best practice is based on Richards’ (2008) theory of Bottom-Up Listening, 

Richards proposed seven listening skills in Bottom-Up Listening: 

Table 1 Richards' 7 Skills 

Richards Bottom-Up Listening Skills Two Adapted Listening Skills 

Identifying the referents of pronouns in 

an utterance. 

Identifying key words in a spoken text.  

 

Recognizing the time reference of an 

utterance. 

Distinguishing between positive and 

negative statements. 

Distinguishing between positive and 

negative statements 

 

Recognizing the order of words in an 

utterance.  

 

Identifying sequence markers.   

Identifying key words in a spoken text.   

Identifying modal verbs in a spoken text.   

 

These two skills were selected because they align with the use of subtitled YouTube 

videos, which support students in decoding spoken words, recognizing meaning, and 
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understanding spoken English through a Bottom-Up listening approach. In this context, 

the innovation lies in the use of subtitled YouTube videos as a technological tool that 

brings authentic, multimodal listening input into the classroom. Unlike traditional 

audio-based listening tasks, YouTube videos provide visual, textual, and auditory cues 

simultaneously, making them more accessible and engaging for young learners. 

Subtitled YouTube videos serve as a practical tool to reinforce this process because 

they allow learners to visually match written text with spoken forms. For learners who 

are still developing their decoding skills, subtitles act as scaffolds that help them notice 

how sounds emphasizing that “effective bottom-up processing requires learners to 

attend to phonological cues, stress patterns, and grammatical signals that guide 

meaning construction”. This theoretical connection shows that subtitled videos provide 

exactly the kind of micro-level support that learners need to strengthen their listening 

foundations.  

2.2 Previous Studies 

Research also supports the effectiveness of this approach. Jose (2023) agreed 

that bottom-up tasks, such as identifying phonological cues, word boundaries, and 

grammatical patterns, help learners develop decoding skills essential for accurate 

listening comprehension. Similarly, Akbar, Maral, and Wardah (2020) show that 

bottom-up techniques significantly improve students’ ability to recognize words and 

phrases in spoken texts, ultimately enhancing listening performance. Their findings 

reinforce the idea that systematic decoding practice is particularly impactful for 
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learners at the beginner or basic level. According to Nation and Newton (2009), 

effective listening instruction must include both form-focused input and meaning-

focused output. By combining subtitled video input with group tasks and sequencing 

activities, this best practice supports a balanced, constructivist approach to ESL 

listening development. 

This best practice adapts two listening skills from Richards’ (2008) -- identifying key 

words in spoken text and distinguishing between positive and negative statements, to 

ensure that the innovation remains aligned with established listening pedagogy. These 

two skills were chosen because they closely align with the needs of young learners 

when processing short informational videos based on these skills. The expected 

learning outcomes in this innovation are recognizing key words and recognizing key 

transitions in a discourse, both of which support learners’ ability to follow ideas in a 

structured listening text. The innovation of this best practice is enhancing listening 

comprehension through the use of subtitled YouTube videos as scaffolding, allowing 

learners to visually track important words and discourse signals while listening. This 

integration helps young learners process information more accurately and maintain 

comprehension throughout the video. 

Mustofa and Sari (2020) found that video subtitles helped students better understand 

spoken English during listening activities. Similarly, Khairat (2024) reported that 

YouTube-based listening with subtitles supported students’ listening comprehension 

and engagement. However, this best practice differs from these previous studies 
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because it focuses on the implementation of subtitled YouTube video as a Bottom-Up 

Listening strategy based on Richards’ (2008) theory. 

 

Figure 1.1 The adaptation of Bottom-Up Theory from Richards’ (2008) 
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CHAPTER III 

IMPLEMENTATION 

3.1 Pre-Activity 

This teaching practice adapts two listening skills proposed by Richards’ (2008), 

namely identifying key words in a spoken text and distinguishing between positive and 

negative statements, with the intended outcome of recognizing key words and 

recognizing key transitions in discourse. The innovation is implemented through a 

subtitled YouTube video entitled How to Make an Outline (2minutes 48seconds) using 

the example topic people should not fear bats. 

https://youtu.be/CSnpATHIhmk?si=e3Sx6mw8TlYPZlkt, which was selected because 

it was relevant to the lesson topic, featured clear pronunciation, and accurate English 

subtitles. As the teacher, my aim in using this video was to support students’ listening 

comprehension by helping them identify key words from the spoken text and recognize 

key transitions in the discourse. To support listening activities, I prepared a simple 

worksheet with clear written instructions that guided students to identify the topic, main 

idea, supporting details, and key words through a note-taking activity. In addition, a 

short reflection worksheet was prepared to gather students’ responses to the use of 

subtitles in supporting their listening comprehension. 

 

 

 

  

https://youtu.be/CSnpATHIhmk?si=e3Sx6mw8TlYPZlkt
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Figure 1.2 Subtitled YouTube Video  

 

Figure 1.3 School learning material 

3.2 While-Activity 

The first activity was note-taking activity involving 11 level 5 students. The 

goal of this activity was to help students recognize key words and main ideas from 

spoken text, supporting the listening skills of identifying key words in a spoken text. 

The teacher then played a YouTube video titled How to Make an Outline which used 

people should not fear bats as the example topic with English subtitles enabled. Before 

watching, the teacher explained the task and provided examples of how to write simple 

notes, including topic, main idea, and supporting details. Students were asked to watch 
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the video carefully and wrote simple notes based on what they heard and read from the 

subtitles and then they identified the topic, main idea and supporting details using their 

own words. The actual instruction was “watch the video carefully and write down 

simple notes”.    

 

Figure 1.4 Task A. Taking notes from video 

3.3 Post Activity 

The second activity is reflection on the use of subtitles. The goal of this activity 

was to gather students’ responses toward the use of subtitles, to examine how subtitles 

supported their listening comprehension. The teacher was distributed a short reflection 

worksheet and explained that students could circle or write their answer honestly based 

on their learning experience. The students were asked to answer yes/no questions and 

provided short written reasons about whether subtitles helped them understand the 

video and whether they liked learning English with subtitles. With actual questions 

“Did the subtitles help you understand the video?”, “Do you like learning English by 

listening with subtitles?” 

Figure 1.2 Task B. Reflection (about the subtitle) 
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 Figure 1.5 Task B. Reflection (about the subtitle) 

 

Students’ written responses showed a positive perception of the innovation. Ten out of 

eleven students reported that subtitles helped them understand the video better. Some 

students stated that subtitles allowed them to confirm meaning when the spoken input 

was unclear. However, this implementation also had several limitations. The teaching 

practice was conducted only twice due to frequent school activities, which restricted 

the amount of time available for practice and follow-up activities. As a result, listening 

tasks had to remain limited in number and scope. Reflecting on this experience as a 

pre-service teacher, this situation highlighted the importance of managing time 

effectively and preparing flexible lesson plans that can be adjusted to school conditions. 

For future teaching, having more instructional time would allow for richer listening 

activities and stronger reinforcement of learning.  
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CHAPTER IV 

REFLECTION 

Based on two classroom implementations, some noticeable changes were 

observed in students’ engagement during the listening activities. When subtitled 

YouTube videos were used, students appeared more willing to follow the lesson and 

participate in the activities. For example, all 11 students completed the note-taking 

worksheet by identifying the topic, main idea, and supporting details from the video. 

In addition, ten out of eleven students reported that the subtitles helped them understand 

the video better, indicating a positive response to the use of subtitles. In one class, the 

use of a short ice-breaking activity before the lesson helped create a more comfortable 

learning atmosphere, which encouraged students to participate more actively. 

These findings suggest that subtitled videos provided additional support for 

students who experienced difficulty identifying key words and understanding spoken 

English during listening activity. However, one student demonstrated limited 

participation during the activity, as noted in prior consultation with the class teacher. 

The student had received one-on-one consultation and additional support, indicating 

that individual learning needs were already being addressed, and reinforcing the 

importance of continued care for all learners. In general, the listening activity was 

designed as supporting input, therefore, the subtitled YouTube videos functions as an 

effective bridge between listening input and comprehension, particularly in learning 

context where listening activities are still commonly conducted without subtitles. By 
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providing visual support, this practice helps address the previously identified gap, as it 

supports students in recognizing keywords and following meaning shifts more 

accurately without altering the core listening objectives. This best practice 

demonstrates several strengths, particularly in its ability to support listening 

comprehension through the use of subtitled YouTube videos while maintaining the 

original learning objective. The use of the selected video allows students to focus on 

key words and changes meaning while remaining engaged. This experience has also 

emphasized the need to be more responsive to students’ participation levels and to use 

simple strategies, such as ice breaking and visual support, to maintain engagement and 

support meaningful learning. 
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Appendix 1 Subtitled Youtube Video 

Subtitled YouTube video material 
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School Lesson Plan 
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Appendix 3 Students Worksheets 
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