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TEACHING LITERATURE USING AN ECLECTIC APPROACH IN A PHILIPPINE 

ESL CLASSROOM 

 

Fazma Nadia 

21322047 

 

ABSTRACT 

This best practice describes how the Eclectic Approach can enhance literature instruction in an 

English as a Second Language (ESL) classroom by improving students’ engagement, 

comprehension, and confidence. Conducted during the SEA-Teacher international practicum at 

Dasmariñas East High School in the Philippines, this study implemented a lesson entitled “The 

Elements of Short Stories” using an Eclectic Approach that combined Communicative Language 

Teaching, the Audiolingual Method, and Literature-Based Instruction, supported by techniques 

such as guided reading, oral drills, group discussion, and Q&A. The results showed that this 

approach successfully increased students’ participation, reduced language anxiety related to hiya, 

and created a more interactive and inclusive learning environment. Through this experience, the 

researcher also developed greater adaptability and reflection skills, concluding that the Eclectic 

Approach transforms literature teaching into a flexible and empowering process for both teachers 

and learners.  

Keywords: eclectic approach, ESL classroom, short story, high school 
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CHAPTER 1 

INTRODUCTION 

In October 2024, I participated in an international teaching practice through the SEA-

Teacher program and was assigned to teach English to 9th-grade students at Dasmariñas East High 

School in Cavite, Philippines. The class consisted of approximately 40 students with diverse 

cultural and linguistic backgrounds and varying levels of English proficiency. Students' English 

proficiency ranges from beginner to intermediate, requiring different teaching strategies. Most 

students speak Filipino or Tagalog as their first language, but in formal education, English is used 

as the language of instruction. This diversity presented both challenges and opportunities, 

requiring me, as a pre-service teacher, to implement strategies that supported inclusive and 

enjoyable learning in an English as a Second Language (ESL) classroom. 

Before beginning my teaching practice, I conducted classroom observations and realized 

that many local teachers still used conventional teaching methods, such as summarizing lessons 

using cardboard visuals, delivering lectures, and administering written tests. According to Dizon 

& Nanquil (2024), such traditional methods are widespread in Filipino ESL classrooms, where 

limitations in infrastructure and large class sizes hinder the adoption of more interactive and 

communicative approaches. 

Despite these limitations, I found the dedication of the teachers admirable. Their 

commitment to manually preparing lesson materials each day, as noted by Dizon & Nanquil 

(2024), demonstrates the extent of their efforts to meet curriculum standards and provide consistent 

instruction. 
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Throughout my practicum, several issues were noticeable. First, many students with 

limited English proficiency often feel insecure and avoid active participation. Fearing grammatical 

errors, mispronunciation, or peer judgement made them reluctant to engage. This behaviour aligns 

with findings by Nayyef et al., (2023), who highlight language anxiety and fear of negative 

evaluation as common barriers in ESL classrooms. Wahyuni (2020) also emphasized that ninth-

grade students’ reluctance to engage in speaking activities is hindered by their lack of confidence, 

poor vocabulary, and fear of peer criticism. 

The classroom environment presented additional challenges. Large class sizes made it 

difficult to maintain discipline and ensure equal participation. Students frequently disengaged or 

ignored class norms. Dizon & Nanquil (2024) explain that managing discipline and promoting 

active participation are particularly demanding in overcrowded classrooms. Environmental factors 

such as heat and noise further affected the learning process. Many classrooms lacked air 

conditioning, and open windows let in outside noise, making it difficult to maintain focus. Noise, 

in particular, has been shown to negatively impact students’ learning and concentration 

(Goldschagg et al., 2023). 

Cultural values also played a significant role. Many students avoided speaking up due to 

social anxiety and fear of public embarrassment, a behaviour influenced by the Filipino concept 

of hiya. As Dizon & Nanquil (2024) describe, hiya significantly affects student willingness to 

engage in communicative tasks, urging educators to create supportive learning spaces that help 

reduce anxiety and build confidence. Bulatao (1964) defines hiya as a negative feeling stemming 

from relationships with authority figures and society, which inhibits assertiveness and makes 

individuals anxious. It demonstrates how significantly cultural norms can influence how students 

participate in discussions in class. In Filipino psychology (Sikolohiyang Pilipino), hiya is often 
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translated as “shame”, but it is more complex than embarrassment. Earlier researchers defined hiya 

as shame or embarrassment with negative connotations (Pe-Pua & Protacio-Marcelino, 2000). 

However, in indigenous Filipino psychology, hiya is understood more broadly as a sense of 

propriety that regulates social behaviour. 

Teaching literature in the Philippine ESL context is therefore not only about improving 

students’ English proficiency but also about exposing them to different values, perspectives, and 

cultures through texts. One of the genres of literary works is a short story. A short story is a brief 

narrative that usually focuses on a single plot, limited characters, and a central theme, making it 

suitable for classroom instruction. ESL literature teaching in the Philippines combines English 

language development with cultural understanding. Short stories are used to help students 

understand and engage with the curriculum, thanks to their concise structure (Kurdi & Nizam, 

2022). In the ESL classroom, short stories can be used as a medium to practice reading 

comprehension, expand vocabulary, and enhance critical thinking while also encouraging cultural 

awareness and personal reflection. According to Thi et al., (2022), vocabulary learning is enhanced 

by the utilisation of diverse contexts in the learning environment, and the utilisation of short stories 

as a source of lexical input is recommended due to the manner in which they present language in 

meaningful and relevant situations. 

This best practice is guided by the following research questions: 

1. What is the best eclectic approach to teach literature for Philippine ESL classroom? 

2. How does eclectic approach enhance literature instruction, particularly in teaching short 

stories for Philippines ESL classroom? 
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To address the challenges identified during the practicum, I implemented an eclectic 

approach as the main instructional framework, which I applied through a lesson plan entitled “The 

Elements of Short Stories.” This lesson was designed to help students define what a short story is, 

identify its elements, and analyze those elements within given situations. Within this eclectic 

approach, I combined various methods and techniques such as reading tasks, audiolingual drills, 

group discussions, and question-and-answer sessions to accommodate different learning 

preferences and build student confidence. At the same time, Rukminingsih et al., (2024) state that 

an eclectic approach, which combines various approaches and activities, can increase student 

motivation and facilitate deeper understanding in the language learning process.  

As a pre-service teacher, my role included designing materials, facilitating lessons, and 

reflecting on student responses. This pedagogical experience made me realize my role is more than 

just a transmitter of knowledge but rather a facilitator, motivator, listener, and role model who is a 

part of a learner’s growth. This experience contributes to the global discussion on flexible and 

culturally sensitive ESL instruction, particularly in under-represented Southeast Asian contexts. 

The purpose of this best practice study is to identify the most appropriate application of the 

eclectic approach in teaching literature and to examine how this approach enhances literature 

instruction, particularly in teaching short stories, while supporting student engagement in the 

Philippine ESL classroom. By sharing this experience, the study aims to provide insights for 

educators facing similar challenges and to highlight the importance of adaptable, inclusive, and 

student-centered teaching strategies. 
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CHAPTER II 

CONSTRUCT 

The eclectic approach in teaching English as a Second Language (ESL) combines several 

methods and techniques into one coherent system to address the diverse learning needs of 

students. A systematic review highlights that the eclectic approach positively affects students’ 

achievement, motivation, language skills, and participation by providing teachers with the 

flexibility to adapt to diverse classroom contexts (Al-Khasawneh, 2021). In many ESL 

classrooms, however, issues such as cultural norms, limited vocabulary, language anxiety, and 

lack of confidence often inhibit student participation. Differences in language proficiency levels 

and teacher-centered teaching methods further contribute to these problems (Xuan Mai et al., 

2024). Therefore, flexible and culturally sensitive strategies that foster engagement and 

interaction are essential to address these challenges.  

The eclectic approach is a flexible teaching philosophy that enables the selection and 

combination of appropriate methods and techniques based on learners’ specific needs and 

classroom dynamics. According to Bernal & Ferrer (2023), teachers in ESL classes frequently 

use eclecticism to flexibly combine different teaching strategies and tactics in order to 

accommodate students' varied learning preferences, skill levels, and classroom environments. It 

values adaptability and student-centeredness, allowing teachers to blend strategies to optimize 

language acquisition and student engagement. In this study, the eclectic approach functions as 

the overarching instructional approach, guiding the integration of several instructional methods, 

which are further applied through specific techniques. This distinction ensures a structured and 

adaptive instructional design tailored to the diversity of students. 
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In an eclectic ESL classroom, methods such as Literature-Based Instruction (LBI), the 

Audiolingual Method, and Communicative Language Teaching (CLT) can be intergrated within 

a single lesson. Silent and guided reading activities help students comprehend short stories and 

improve pronunciation through shared reading. Drill and repetition exercises are used to 

reinforce the pronunciation of literary terms and sentence patterns. Group discussions and 

collaborative analysis foster peer interaction and deepen understanding of narrative elements. 

Question-and-answer sessions stimulate critical thinking and encourage active participation, 

while visual prompts and student presentations support engagement and confidence in 

expressing ideas. This integration of multiple methods has been shown to enhance learners’ 

engagement and support the development of both language and literary skills (Al-Khasawneh, 

2021). 

Recent research shows that the eclectic teaching method is highly useful in mixed-ability 

classes because it allows teachers to reach students at various levels, maintain their engagement, 

and gradually build their confidence in using English (Rukminingsih et al., 2024). In addition, 

the eclectic approach makes it possible to adjust learning materials, methods, and activities to 

suit the diverse language abilities, learning styles, and cultural backgrounds of students. By 

combining various strategies, teachers can flexibly adapt to changes in classroom dynamics and 

meet the learning needs of their students. Therefore, every student has the same opportunity to 

participate in active activities, improve their language skills, and increase their confidence in 

analyzing literary texts (Dizon & Nanquil, 2024).  

Based on the classroom context and the diverse needs of students, this best practice 

integrates the following instructional methods within the eclectic framework:  
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1. Literature Literature-Based Instruction – Focuses on improving comprehension and 

analysis of short stories and their elements through reading and guided discussion. 

2. Audiolingual Method - Emphasizes repetition and oral drills to practice 

pronunciation and sentence patterns, especially with literary terms. 

3. Communicative Language Teaching - Promotes authentic communication through 

group discussions, collaborative tasks, and presentations centered on literary 

elements such as plot, setting, and character. Q&A sessions are embedded within 

CLT as key techniques to stimulate students’ critical thinking and assess 

understanding in an interactive way. 

In this best practice, Culturally Responsive Teaching (CRT) supports the implementation 

of the eclectic approach as the main instructional framework by encouraging the development 

of inclusive learning environment that promote student confidence, engagement, and critical 

thinking. Rather than being as a separate method, CRT complements the eclectic approach by 

ensuring that teaching practices are aligned with students’ cultural identities, mother tongue, and 

life experiences. Juliano & Palma (2025) demonstrate that culturally responsive teaching 

competence, including the use of culturally relevant examples and local languages, significantly 

contributes to teacher readiness and enhances student motivation. 

According to Matiso (2024), integrating students' linguistic and cultural backgrounds 

into contextual and collaborative learning activities is key to optimizing culturally responsive 

ESL pedagogy. The CRT helps students feel more confident, encourages active participation in 

class, and strengthens the relationship between teachers and students. Dizon & Nanquil (2024) 
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research shows that culturally relevant learning can reduce communication barriers and increase 

student engagement, especially in ESL classrooms with high cultural diversity.  

Miqawati et al., (2024) emphasize the reading materials or discussion topics can be 

adjusted to be more relevant to the students' local culture, or teachers can relate story elements 

to situations that students often experience in their daily lives. Similarly, according to Roessingh 

(2020), students are more motivated to study, engagement increases, and trust is developed when 

teachers relate their lessons to their cultural norms and life experiences.  

The CRT has been shown to help reduce language anxiety, communication barriers, and 

shyness (hiya) that often occur in ESL classrooms in Southeast Asia (Dizon & Nanquil, 2024). 

Students are more motivated to participate and take risks in using English when their identity 

and culture are acknowledged in the classroom (Roessingh, 2020). 
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Table  1. Conceptual Framework of teaching practice 

TEACHING LITERATURE USING AN ECLECTIC 
APPROACH IN A PHILIPPINE ESL CLASSROOM

Learning Activity Design

- Communicative Language Teachm (CLT)

- Audiolingual Method (ALM)

- Literature-Based Instruction (LBI)

- Supported by Culturally Responsive

Teaching (CRT)

Learning Implementation

- Pre-activity (Warm-up)

- While-activity:

- Post-activity:

Learning Evaluation

- O&A and discussion

- Group presentations (Freytag's

Pyramid)

- Reflection responses

Reflection

- Increased engagement, reduced language 
anxiety, improved confidence.

- Eclectic Approach proved flexible, culturally 
responsive, and student-centered.

- Teacher developed adaptability, reflection, and 
intercultural sensitivity.

Identify Learning Objectives
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CHAPTER III 

IMPLEMENTATION 

Before designing the lesson plan, I conducted classroom observations as shown in Figure 

1 to analyze teaching methods, classroom management, and student engagement. These insights 

guided my planning and helped me consider the students’ English proficiency, prior exposure to 

short stories, and cultural backgrounds, which required gradual guidance and responsive 

strategies. The observations showed that many students were accustomed to traditional, teacher-

centered learning, which often made them passive and hesitant to participate.  

 

Figure 1. Classroom Observation 

Based on this understanding, the lesson plan on Elements of the Short Story, as shown 

in Figure 2 and provided in full in Appendix 1, was developed collaboratively with the mentor 

teacher. It aimed to improve comprehension, vocabulary, and critical thinking through activities 

such as class discussions, the use of graphic organizers, and group analysis of short story 

passages. Supporting materials, including visual aids and story copies, were also prepared to 

make the lessons more engaging and inclusive. 
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Figure 2. The Lesson Plan 

Figure 2 shows the lesson plan for a 40-minute session focusing on the elements of short 

stories. The plan integrates teaching methods from the Eclectic Approach, such as reading-based 

learning for student comprehension, communicative activities that encourage collaboration, and 

question-and-answer methods to encourage critical thinking. The main objectives are to identify 

story elements, expand vocabulary and build confidence in expressing ideas. The plan has been 

designed to suit the classroom context and students' English proficiency level and includes 

objectives, teaching materials, and activities. This ensures that learning is both organised and 

interactive. 

In the warming up session, I used the Communicative Language Teaching 

(CLT) method. I began the lesson with an interactive activity, such as a short prayer and a warm 

greeting, to create a respectful classroom environment. After greeting the class, to capture 

students’ attention, I displayed pictures shown in Figure 3 related to the topic and encouraged 

them to guess the theme of the lesson through guiding questions such as, “What do you see on 

the board?” and “What do you think we will learn today?” This question-and-answer activity 

helped activate students’ prior knowledge and set the tone for communicative learning.  
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Figure 3. The pictures for warm-up 

During the warm-up, I showed three pictures in sequence: a periodic table, a short skirt, 

and an example of another short story. In order to stimulate the interest of the students, the first 

picture, the periodic table, was used to attract students’ curiosity and encourage them to notice that 

the lesson would not be about science but about another “element”.  Then, I displayed the picture 

of a short skirt and asked them what came to mind when they saw it. Several students mentioned 

“fashion” or “clothes”, and I guided them to connect the word “short” in “short skirt” to the concept 

of a “short story”. Through these visual aids, students began to guess the topic and participate 

actively. This activity activated prior knowledge and built engagement before the reading session. 

It reflected the eclectic approach by combining visual media and question-and-answer interaction 

to stimulate curiosity and prepare students for the next stage of learning. 

At first, many students hesitated to respond, likely due to their previous exposure to 

teacher-centered instruction and the cultural influence of hiya that made them reluctant to speak 

in public. Bulatao (1964) notes that hiya produces an avoidance response in anxiety-inducing 

situations, often leading individuals to remain silent or refrain from addressing authority figures. 

This tendency explains why some students in the ESL classroom resisted participation despite 

teacher encouragement. To address this, I reminded them that “There are no wrong answers in 

this class,” which gradually encouraged participation and reduced anxiety. This stage 
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demonstrated how CLT can help create a relaxed and inclusive learning environment by 

emphasizing communication over correctness. 

After the introduction, I implemented Literature-Based Instruction to present the core 

lesson on short story elements. I posted summarized notes about the elements—character, 

setting, plot, conflict, and theme—on the board as shown in Figure 4 and explained each while 

engaging students through short questions such as “What is a character?” or “What is a plot?” 

Initially, only a few students responded, but with repeated encouragement, more voices began 

to emerge. Students were then asked to read “The Necklace” by Guy de Maupassant, a text that 

is widely used in Philippine schools. The students had ten minutes to read it silently to grasp the 

story’s general meaning.  

 

Figure 4. The explanations activity 

After the reading activity, I applied the Audiolingual Method to strengthen pronunciation 

and accuracy. I conducted guided reading sessions where one student read aloud at the front, 

while others followed and corrected any errors in pronunciation together with me, as shown in 

Figure 5. This part integrated both reading comprehension and speaking practice, gradually 

helping those who were initially insecure about their pronunciation to improve and become more 

confident in using English. Through repetition and short drills, students practiced key phrases 

and literary terms found in the story. This method was useful in helping students gain confidence 
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in oral performance, particularly those with limited English proficiency. The repetitive practice 

provided a sense of mastery that encouraged them to speak more freely during later discussions. 

 

Figure 5. Guided reading activity 

The following activity used Communicative Language Teaching (CLT) to promote 

collaborative analysis and presentation. I divided students into four mixed-ability groups and 

asked them to analyze the element of “The Necklace”. Each group worked together to create a 

Freytag's pyramid. This narrative framework divides the plot into five stages: exposition, rising 

action, climax, falling action and resolution (Freytag, 1984). The student’s result of filling 

Freytag’s pyramid is as seen in Figure 6.  

 

Figure 6. The result of the Freytag's Pyramid 
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Each group’s Freytag’s Pyramid showed how students identified and organized the key 

elements of The Necklace. On the left side of Figure 6, Group 3’s pyramid includes short written 

descriptions for each stage of the plot from exposition to resolution, while also noting the story’s 

conflict and theme. On the right, another group summarized the story in their own words, 

showing how they collaboratively analyzed and presented their interpretation. Students 

collaborated in identifying these elements, discussing and writing them on a large paper as 

shown in Figure 7 before presenting their work to the class. To deepen the analysis, I asked them 

to also identify the story’s title, conflict, and theme.  

During the group presentations, representatives explained their group’s interpretation 

while classmates listened and asked questions, as shown in Figure 7. I emphasized that literature 

can have multiple valid interpretations, which encouraged open-mindedness and reduced fear of 

making mistakes. The activity demonstrated the flexibility of the eclectic approach, combining 

the analytical structure of Literature-Based Instruction with the communicative activity of CLT. 

Students who were initially passive became more engaged, benefiting from peer support and 

shared responsibility within their groups. 

 

Figure 7. The discussion and presentation 
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At the end of the lesson, I used question-and-answer techniques  as the reflection to 

reinforce comprehension and critical thinking. I asked students to summarize what they had 

learned about short story elements and to give examples from the text. Finally, I asked a 

reflective question: “How useful is it to know the elements of short stories?” Many students 

responded that it helped them understand the story more deeply and express their opinions more 

confidently. 

Throughout this lesson, the Eclectic Approach, which allowed me the implementation of 

various methods, such as Communicative Language Teaching, the Audiolingual Method, and 

Literature-Based Teaching, has been instrumental in addressing the varied learning requirements 

of students. A variety of techniques were employed, including group discussions, reading aloud, 

graphic organizers, guided reading, question and answer sessions, and repetition exercises. Each 

method complemented the others, creating a dynamic and inclusive learning atmosphere. This 

approach helped overcome students’ passivity, reduced their fear of speaking English, and 

encouraged them to think critically about literature. It also taught me that flexibility in teaching 

is not just a strategy but a mindset that values learners’ differences and promotes growth in every 

aspect of language learning. 
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CHAPTER IV 

REFLECTION 

This reflection summarizes the changes I observed in students’ engagement and learning 

after implementing the Eclectic Approach, as well as my own development as a pre-service 

teacher. After completing each lesson, I consistently conducted post-teaching activities to 

evaluate student learning outcomes and the success of my teaching strategies. Reflection was an 

important part of this process, as it helped me identify what went well and what needed 

improvement. For students, I provided assessments and reflection questions at the end of each 

lesson. For example, in a short story lesson, students were asked to answer an open-ended 

question such as, “How useful is it to know the elements of a short story?” Their answers showed 

that they could see the relevance of story elements in understanding literature. 

From my perspective as an educator, I evaluated time management, classroom dynamics, 

and student participation after each session. For example, I found that although group projects 

encouraged diversity and collaboration, some groups needed additional guidance to stay on 

track. I also realized that rather than lengthy explanations, students responded better to exercises 

that used interactive and visual media. This reflection helped me to understand how to make 

lessons more effective and engaging in the future. 

Moreover, I reflected on the Eclectic Approach I applied during the lessons. By 

combining communicative activities, reading techniques, and question-and-answer sessions, I 

was able to meet the diverse needs of my students. While some students responded better to 

collaborative and communicative tasks, others gained confidence through structured reading and 
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repetition drills. This demonstrates that the Eclectic Approach allows teachers to be flexible and 

adaptive, making learning more inclusive and enjoyable for all students. These results also 

provided valuable feedback for improving my teaching performance and classroom management 

in the future. 

Another important part of my reflection was related to adapting in a multicultural 

classroom. Teaching “The Necklace”, a French short story widely used in the Philippine 

curriculum, as an Indonesian pre-service teacher created a distinctive learning experience. 

Respecting the local curriculum while integrating my own teaching strategies showed how 

flexibility within the Eclectic Approach can bridge differences and create meaningful learning 

experiences. Overall, this experience strengthened my understanding that effective teaching 

requires adaptation, criticality, and sensitivity to learners’ needs. 

In conclusion, this best practice demonstrates the importance of applying the Eclectic 

Approach in teaching literature, particularly in ESL classrooms. This approach enables teachers 

to combine different instructional methods such as Communicative Language Teaching, the 

Audiolingual Method, and Literature-Based Instruction supported by techniques like repetition, 

Q&A, and group discussion. Through this combination, I was able to create a more engaging, 

flexible, and student-centered learning environment where students could participate actively 

and confidently express their ideas in English. 

The teaching process also emphasized how the Eclectic Approach supports both 

language and literary learning. By integrating various methods, the class became more active 

and collaborative, allowing students to learn from one another while developing comprehension 

and communication skills. This approach not only improved student participation but also helped 
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me grow as a reflective pre-service teacher who values flexibility, inclusivity, and continuous 

improvement. 

Through this experience, I learned that no single method is sufficient to address every 

learner’s needs. However, the eclectic approach, with its flexibility and adaptability, allows 

teachers to creatively combine the strengths of multiple methods to achieve effective and 

meaningful learning outcomes. It transforms literature instruction from a passive experience into 

an interactive and empowering process for both teachers and students. 
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APPENDICES 

Appendix 1 

A full file of lesson plan: 
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Appendix 2 

Observation and Consultation: 
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Appendix 3 

Teaching Schedule: 
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Appendix 4 

Text of The Necklace: 
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