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EFL TEACHERS’ BELIEFS FOR CLASSROOM INTERACTION 

Abstract 

 

Teacher beliefs about classroom interaction greatly influence the interaction patterns that 
occur in the classroom. Therefore, this study aims to further identify EFL teachers' beliefs 
for classroom interaction and how these beliefs are reflected in their classroom interactions. 
Through observations and stimulated recall interviews, this research explores the dynamics 
of interactions between teachers and students and among students using the framework by 
Allwright and Bailey (1991). This study uses a qualitative method. The participant was one 
of the high school teachers in Yogyakarta. Findings indicate a significant gap between 
teachers' beliefs about classroom interaction and the actual teacher student’s interaction she 
performed during teaching. Although teachers highlighted the importance of active 
engagement during her interview, opportunities for student engagement remain limited. 
This research highlights the frequent use of one-way interaction by teacher, question-and-
answer sessions, and brief feedback, as well as the importance of informal interactions 
between students and structured discussions initiated by teachers. The implications of these 
findings indicate the need for ongoing professional development to improve teachers' skills 
in creating more interactive and student-centered learning environments. Understanding 
teachers' belief systems and their impact on classroom practice is critical to implementing 
effective educational innovations and improving student learning outcomes.  
 
Keywords: Teachers Beliefs, Classroom interaction, Qualitative Case Study,  
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CHAPTER I 

INTRODUCTION 

 

1.1 Background of the Study 

Interaction refers to a situation or activity in which all parties involved actively 

participate. In the educational context, classroom interaction refers to a learning 

approach in which teachers and students are involved in the teaching and learning 

process actively and interact with each other. According to Tsui (2010), classroom 

interaction involves between the teacher and learner, as well as among the learners 

themselves, within the classroom. Interactions between actors in the classroom are 

important, for example, in providing formative evaluation, giving feedback and in 

teacher–student relationships (Hattie, 2009). Through interaction, students can 

increase their language store as they listen or read authentic material from the output 

of their fellow students in discussion, problem solving tasks or dialogues (Rivers, 

1987). 

Williams and Burden (1997) highlighted the significance of teachers' deep-

rooted beliefs regarding language learning and its influence on their classroom 

interaction. They argue that these beliefs have a greater impact on teachers' actions 

in the classroom compared to any specific methodology or course book they may 

be instructed to adopt. This implies that teachers' beliefs regarding language 

learning cannot be overlooked. Regardless of the instructional methods or materials 

provided, teachers' core beliefs about language acquisition permeate their 

instructional choices, classroom management strategies, and interactions with 
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students (Williams and Burden, 1997). Nevertheless, the belief implementation is 

dependent on the teachers’ beliefs, or, in other words what teachers’ beliefs are 

influential in the teaching and learning process (Johnson, 1994). 

There are several studies that discuss teachers' beliefs and classroom interaction. 

Li Li and Steve Walsh (2011) investigated teachers’ pedagogical beliefs about 

teaching and learning, presenting the pedagogical beliefs in classroom interactions 

of two teachers of EFL in secondary schools. Andrews (2010) investigated teachers' 

cognitions (their beliefs, feelings, and understandings) about subject matter, in this 

study, provides insight into the ways teachers understand and interpret course 

material, and how this influences teaching decision making and interactions with 

students. Zcharias (2003) presented the extent to which the international role of 

English is part of the belief system of teachers in Indonesia and what impact it has 

on actual classroom practice. Although there are studies that have investigated 

teacher beliefs and classroom interaction in schools in several countries, more 

studies of teacher beliefs and classroom interactions in the Indonesian context 

among high school students still need to be conducted to explore and enrich our 

understanding of these topics. In conveying this statement, I describe the results of 

in-depth reflection after undergoing an intensive reference search process, but still 

encountering limitations in the available literature. 

 

1.2 Identification of the Problem 

In general, there is a mismatch between the stated beliefs of English as 

a Foreign Language (EFL) teachers in classroom interactions and the 
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implementation of actual teaching practices. This phenomenon has important 

consequences, where what teachers convey in classroom interactions does not 

always reflect what they do in the daily teaching process. These deficiencies create 

the potential for a gap between learner expectations and learning reality, which can 

hinder the effectiveness of English language learning. Therefore, this study aims to 

further investigate EFL teachers' beliefs for classroom interaction and how these 

beliefs are reflected in their classroom interactions, with the hope of providing 

useful insights for improving English language teaching practices in educational 

settings. Therefore, this present study will only focus on investigating the EFL 

teachers’ beliefs during their interactions in the classroom. 

 

1.3 Formulation of the Problem 

The problem can be formulated as follows: How are the EFL teachers’ 

beliefs regarding interaction in the classroom reflected in their teaching practice? 

 

1.4 Objective of the Study 

The objective of this study is to identify EFL teachers' beliefs about 

classroom interaction as manifested in their teaching practice. 

 

1.5 Significance of the Study 

The findings of this study are intended to provide a practical, and empirical.    

contribution to the field of English education. Practically, this study contributes to 

helping teachers recognize the difference between what they believe and what they 

do in class. This information can help encourage deep reflection and introspection, 
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enabling teachers to critically evaluate their teaching process and seek ways to 

overcome these differences. Then empirically, this study contributes to our 

understanding of the field of English teaching and education. This study can provide 

a basis for further research on related topics, enrich understanding of foreign 

language teaching, and identify areas of research that are still not covered.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

2.1 Teacher’s Beliefs 

Teachers' beliefs about teaching strategies and methodologies about foreign 

language teaching and learning impact their classroom management, curriculum, 

and instruction planning, as well as the expectations of learners. In fact, teachers 

develop a personal understanding, beliefs, and expectations about the direction, 

mission, and planning by a few comprehensive factors and elements. These 

elements include teachers' beliefs professional development through training, as 

well as their teaching and learning styles (Dos Santos, 2018). 

Teacher beliefs can influence the way teachers decide on their teaching 

(Woods, 1996). Teachers' beliefs not only influence their teaching, but also filter 

new input, which shows an important impact on the implementation of educational 

innovations and teacher development (Mohamed, 2006). They also form a 

structured set of principles that are derived from school practices, a teacher’s prior 

experiences, and a teacher’s individual personality. Therefore, there is increasing 

recognition of the importance of understanding language teachers' underlying belief 

systems and their impact on their practice in the classroom (Borg, 2003). 

In addition, teachers' beliefs refer to the rational basis for their actions, so 

that teachers teach in the classroom with actions that suit students' needs (Nespore, 

2003). Shavelson and Stern (1981) stated that teachers' actions in the classroom are 

governed by their beliefs, and these beliefs often serve as filters for making 
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judgments and instructional decisions. Teacher beliefs provide a systematic 

justification process with which to plan, assess, judge, decide, accept, deny, or act. 

Phipps and Borg (2009) and Abdi and Asadi (2015) state that teachers' 

beliefs about teaching and learning are influenced by their experiences as students 

and are formed while they are at university. These beliefs serve as filters for 

explaining new information, have a profound influence on teachers' instructional 

practices, are not always visible in their actions in the classroom, have a major 

impact on their teaching decisions, and greatly influence what and how they learn 

during their language teaching education.  

Based on the above studies, it can be concluded that teachers’ beliefs are 

affected by training courses, learning experiences, professional development, 

teaching experiences, and teaching practices. Teachers use their previous beliefs for 

teaching and learning and these beliefs impact on what they learn and how they 

learn them in their teaching programs. 

 

2.2 Classroom Interaction 

School and classrooms are complex social environments. They consist of different 

groups of people interacting with each other in various ways. Identities, perception, 

and values of these groups are made up by the individuals. Teaching and learning 

will naturally be affected by these features. The clearest situation in which the 

influence of these factors can be observed is in the patterns of communication 

interactions between teachers and students and between students and other students 

(Hitchcock and Hughes, 1989).  
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The study of classroom interactions is the study of communication system. In the 

case of classroom research, interaction analysis usually involves the analysis of 

spoken language as it is used in a classroom between teacher and learners. 

Spoken language is also an important part of the identities of all participants 

(Allwright and Bailey, 1991). Moreover, Allwright and Bailey (1991) argue that 

research in classroom interaction is distinct, for example, research that concentrates 

on the classroom inputs such as the syllabus, the teaching materials, or on the 

outputs from the classroom (learner test scores). English teaching and learning need 

interaction between a teacher and students. Teacher and students interact during the 

learning process such as sharing the knowledge, ideas, point of view, task, exercise, 

and many more to the learners. The interactions happened in the classroom is the 

essential part of the teaching and learning activity (Allwright and Bailey, 1991). 

Classroom interaction is essential for the success of teaching and learning 

process. Talking about classroom interaction means that we talk about activities of 

teacher and students and the language used by the teacher and students in teaching 

learning process especially in the foreign language class. Sinclair and Coulthard 

(2001) found that classroom is perceived as a convenient place where teachers ask 

questions that they already know the answers, a place where pupils have very 

limited rights as speakers, and a place where evaluation by the teacher of what the 

students say is a vital mechanism in the classroom interaction (McCarthy, 1991). 

 

2.3 Previous Study 

 There are many studies about the teachers’ beliefs and classroom interaction 
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in EFL learning. The study from Li li and Steve Walsh2011) about EFL Teachers 

Beliefs through Classroom Interaction. This research used the observation to a 

video recording of a single lesson, followed by conducting semi-structured 

interviews with each teacher. The finding of this research is the methodology that 

combines interview and classroom data is better equipped to reveal the significant 

relationship between stated beliefs and interaction. The study argues that beliefs, 

which play a central role in understanding professional practice, cannot be fully 

comprehended when examined in isolation using only interview or questionnaire 

data, for instance. 

 In another study Petek (2013) is concerning a qualitative case study of a native 

and a non-native English teacher in class applications. In this research, the 

researcher involved the participation of two experienced English teachers, one native 

and one non- native. Data collection for the study included audio recordings of four 

lessons, two from each teacher, as well as semi-structured interviews. The 

transcripts of the interviews underwent content analysis as part of the research 

process. The finding is that the display questions (questions that display information 

that is already known) are more widely used than referential questions (questions 

that lead to new understanding or additional information). This finding is consistent 

with the results of previous studies in the literature (Long and Sato, 1983; Cullen, 

1998; Walsh, 2002; Shomoossi, 2004; Choudhury, 2005; Matsumoto, 2010). 

However, a distinguishing finding from this study was teachers' tendency to overuse 

display questions even though they were aware of the communicative value of 

referential questions. 
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2.4 Conceptual Frameworks 

English language teaching learning takes place in communication between 

teachers and students and interactions between students in the classroom. Class 

interaction is one of the most important areas in the development of the English 

language learning. Allwright and Bailey (1991) stated that interaction between 

teachers and students create a shared data set. This also creates a reciprocal 

relationship understanding of their role and expectations of their participation as a 

member their class. Interaction can develop students' communication skills and help 

EFL learners learn the target language easily (Hall, 2001). Keeping this in mind 

ideas, knowledge about student competencies and classroom interactions are an 

important thing for teachers who have a major role in the teaching and learning 

process. 

After having conceptual literature review, the researcher applied a 

conceptual framework from Allwright and Bailey (1991) because it presents two 

types of interactions in the classroom, namely interactions between teachers and 

students and interactions between students and students. The conceptual framework 

displayed below. 
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EFL Teachers’ Beliefs 

for Classroom Interaction 

According to Dos Santos (2018), teachers' beliefs 
about foreign language teaching strategies and 
methodologies influence classroom interaction, 
curriculum, and lesson planning. 

Stimulated recall interviews are one of the 
methods used to collect data in research. 
Stimulated recall is used after the event being 
investigated, not simultaneously. Gass & 
Mackey (2000). 

 

According to Creswell (2009), observation is the 
process of collecting information directly and openly 
by observing people and places in the research field. 
This implies that observation is needed to collect data 
about the application of the scientific approach in the 
English language teaching and learning process. 

Descriptive Qualitative 

The types of classroom interaction from 
Allwright & Bailey (1991) are: interaction 
between teachers and students and interaction 
between students and students. 
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CHAPTER III 

RESEARCH METHOD 

 

This study is qualitative research with observation and interview to collect 

data about teachers’ beliefs for classroom interaction. This design was chosen 

because the researcher aims to analyze whether there are some discrepancies on 

teachers’ beliefs on classroom interaction and their real interaction in the class. This 

is also supported by the statement of Cresswell (2012) that qualitative study is 

appropriate research in overcoming the problems faced by researchers to find 

variables and reveal them. The purpose of this research is to analyze the EFL 

teachers’ beliefs with their interactions in the classroom. 

 

3.1 Data Preparation 

To conduct this study, an EFL teacher at senior high school in Yogyakarta 

has been recruited. To obtain the data, the researcher has directly observed the 

teaching and learning progress in that classroom. There are some points that 

researchers need to consider in data collection such as, setting participant, types of 

data, consent form, and data sources. 

 

3.1.1 Setting and Participants 

The participant was a teacher at a senior high school in Yogyakarta. The 

research focus was on EFL teacher’ beliefs about classroom interaction between the 

teacher and the learner, between the learners and the subject matter. Here, we focus 

between the beliefs expressed by EFL teachers in classroom interactions and the 
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actual teaching process that is observed in real terms. 

The process of the recruitment of the participant used purposive sampling 

method because I have set the criteria, which consider the purpose of this study. 

The inclusive criterion for the participants to partake in this study includes those 

who have teaching experience in teaching English as a Foreign Language (EFL) for 

at least 5 years. The reason behind including the qualification that participants must 

be EFL teachers with a minimum of 5 years of teaching experience is to ensure that 

participants have a strong understanding of the challenges, strategies, and dynamics 

of teaching English.   

My research participant was a teacher who has 7 years teaching experience, 

with details of teaching at one of a high school in Yogyakarta for 4 years, in 

Bangkok for a year and in southern Thailand for 2 years. From now until the end of 

this study, I will refer to the teacher by the initials AS. 

 

3.1.2 Types of data 

The type of data used in this research was qualitative data from interview 

and observation which were collected from recording. The data were in the form of 

text instead of numbers. 

 

3.2 Data Collection Technique 

The data used in the study are collected from an observation followed by a 

stimulated recall interview. Observation will be made directly in the classroom to 

record verbal and nonverbal interactions between teachers and students, teaching 
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strategies used, as well as general dynamics in the learning environment. While 

interview is used to collect data about the beliefs of EFL teachers regarding teaching 

and classroom interactions. To provide a clear focus for reflection and discussion, 

classroom observations took place before individual interviews. Classroom 

observations were video recorded, with the focus on the teacher and the classroom 

activity, rather than on individual. These recordings were then transcribed and 

analyzed.  

 

3.2.1 Observation 

In this study, the researcher observed the class taught by the EFL teachers at the 

modern Islamic boarding school on May 8th2024. The observation was completed in 

just one session at one of the modern Islamic boarding school in Yogyakarta. This 

observation aims to investigate the frequency and type of interactions that occur in 

the learning context in the class. The researcher observed the EFL teacher and 

students while studying in the eleventh grade (second grade of senior high school) 

on the same day as the teacher interview. 

 

3.2.2 Interview 

In this research, researchers used one-on-one interview as data collection. 

Creswell (2012) explains that one-on-one interviews are ideal for interviewing 

participants who do not hesitate to speak, are articulate, and can share ideas 

comfortably. The researcher interviewed an EFL teacher at a modern Islamic 

boarding school. The interview was completed took place face-to-face. During the 
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interviews the researcher explored the teachers' views and experiences in the 

context of English language learning. The interviews focused on teachers' 

understanding of effective interactions between teachers and students, as well as the 

role of interactions between students in English language learning. The interview 

process was conducted in Bahasa Indonesia, so the researcher needed to translate 

the data obtained into English. The sample of interview transcription is in table 

4.1.1. 

 

Table 4.1.1 Example of Interview Transcript 

Transcription 

Participant  : AS (Teacher) 

Place   : at a modern Islamic boarding school in Yogyakarta 

Date   : Wednesday, May 8 2024 

Time   : 11.20 – 12.00 

 

I   : Interviewer 

R   : Respondent 

 

Subject Component Transcription Codes 

I  

 

 

How do you feel about your 

recent teaching 

experience? 
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R  

 

 

 

General 

Reflection 

“Every time I teach, I'm 

always nervous, especially 

when this becomes data 

material for someone's 

thesis, it's even more 

exciting. Why am I nervous 

when teaching? I always 

worry about the students' 

mood, whether they are 

enthusiastic to be involved 

or not. Because children's 

moods are hard to 

predict." 

 

 

 

 

 

 

Teacher’s Belief 

 

3.3 Research Instrument 

In this study, a qualitative study was used to observe the teachers’ beliefs in 

teaching English in the EFL classroom interaction. This observation was carried out 

to see how interactions in the classroom took place, including how students 

communicated with the teacher and fellow students. 

Table 3.3.1 Observation Checklist 

Classroom 

Interaction 

Definition Tally Time Description 
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Teacher – Student Teacher-student interaction 

refers to the communication 

and engagement that occurs 

between teachers and their 

students in the classroom 

setting (Allwright and 

Bailey, 

(1991)). 

   

Student - Student Student-student interaction 

refers to the communication 

and collaboration that occurs 

among students within a 

classroom or learning 

environment (Moore, et 

al., (2016)). 

   

   

 

After the observation was completed, this activity was continued with a 

recall interview for reflection, with the aim of analyzing the actions carried out in 

the classroom factually and comparing them with the statements expressed during 

the interview. Apart from reflection, this interview was also conducted while asking 

several questions, which aimed to find out the extent of the teacher's understanding 

in managing the classroom.  

 

Table 3.4.2 Stimulated Recall Interview question 

Constract Component Interview Question 
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Li li and Steve 

Walsh, (2011). 

General reflection How do you feel about your previous 

teaching 

 

practice? 

 Guidelines to teaching Why did you do such activities? 

 Understanding about EFL 

teaching 

in Indonesia 

What are the main challenges with 

curriculum changes in encouraging 

classroom interaction? 

 A good language teacher What do you do to improve your 

teaching performance? 

 Important and difficult parts in 

eaching 

What are some important and difficult 

parts of teaching an EFL class? 

 Class organisation In your opinion, how important is the 

use of group work in EFL teaching 

learning? 

 

 

 

 

 

 

 

 

 

 



 
 

26 

3.4  Data Analysis Technique 

The first step in the analysis process is to collect all data from observation notes 

and interview. After the data was collected, the next stage is to read all the data to 

gain an initial understanding. Next, the transcription process was carried out to 

convert observation and interview notes into written form that could be analyzed 

more carry on. Transcript is the process of changing data from spoken form to 

written form (Barkhuizen et al., 2014). From the transcripted data, researcher used 

thematic data analysis methods. The perfect steps for conducting thematic analysis 

include five steps: (1) transcribing data, (2) coding, (3) analyzing and thematizing 

data, (4) compiling findings, and (5) writing a report (Braun & Clarke, 2006). In the 

process of data transcription, recorded interview was carefully converted into 

written text. Once transcription was complete, recordings were rechecked to ensure 

accuracy, and the transcribed data was stored securely for further analysis. The 

coding process involved reading the transcript data to identify themes, creating 

initial codes for important segments, and applying them to relevant sections. Once 

codes are applied, the data is grouped into broader categories, revised if necessary, 

and analyzed to identify significant patterns or themes. In the process of analyzing 

and thematizing data, researcher read transcripts to identify initial themes, group 

relevant data into broad categories, and analyze patterns or relationships within each 

theme. In analysis process, researcher determined themes independently without 

referring to external constructs, because this approach allowed researcher to directly 

identify and understand themes that emerged from observational data without bias 

or influence from a particular theoretical framework. Thus, this analysis better 
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reflects my personal interpretation of the data collected, providing insights that are 

more authentic and appropriate to the research context. In the process of compiling 

findings, the researcher collects and summarizes the main findings from the data 

that has been analyzed, arranges them systematically, and prepares a final report 

that presents the findings in a clear and structured manner.  

Thematic analysis aims to analyze data by coding themes that are appropriate to 

the research questions and objectives (Barkhuizen et al., 2014). In this research, all 

steps of thematic analysis were carried out to ensure that the research findings could 

be properly maintained. 

 

3.4.1 Coding and Thematizing 

According to Saldaña (2013), coding is the process of abstracting and labeling, for the 

purpose of pattern identification, any portion of a transcript. In this case, the researcher 

creates the code system for all of data that have collected namely transcript interview. 

 

Table 3.4.1.1 Coding 

Data Sources Coding Sampling 

Observation O/T/OWTI/UETI/EXCERPT 

1 

‘O’ (for observation) 

means the data was 

gathered from 

observation, ‘T’ for the 

teacher , ‘OWTI’ is the 

theme which is 
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abbreviation from One 

Way Teacher Interaction, 

‘UETI’ means it is 

Understanding about EFL 

teaching in Indonesia, 

‘Excerpt 1’ means it is 

from interview transcript 

line 1. 

Interview I/AS/CITR/CB/1 ‘I’ (for interview) means 

the data was gathered 

from interview, ‘AS’ for 

the name of participant, 

‘ITR’ is the theme which 

is abbreviation from 

Classroom Interaction is 

Teacher’s Responsibility, 

‘CB’ is the sub-theme 

which is abbreviation 

from Capacity Building, 

‘1’ means it is 

from interview transcript 

line 1. 
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 Thematizing is important in qualitative research because it helps researchers 

to organize, summarize, and understand patterns that emerge from the data 

collected. By developing main themes from the data, researchers can explore and 

present findings systematically and coherently (Warren, 2002). Therefore, the 

researcher clarified the data collected through interview into several themes which 

were broken down into more specific subthemes. This helps in uncovering deep 

meaning and understanding the context better in the study.  

 

Table 4.1.3 Thematizing 

Theme Theme code Sub-theme Sub-theme 

code 

Teacher – 

Student 

Interaction 

TSI -Instruction from Teacher to 

Students 

ITS 

  -One Way Teacher Interaction OWTI 

  -Question and Answer 

Interaction 

QNA 

  -Feedback from Teacher to 

Student 

FTS 

Student – 

Student 

Interaction 

SSI -Formal or Discussion 

Interaction 

DI 

  -Informal Interaction II 
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Student of the 

Centred 

Learning 

SCL - - 

Classroom 

Interaction is 

Teacher’s 

Responsibility 

CITR -Relevant Materials RM 

  -Varies Method VM 

  -Capacity Building CB 

General 

Reflection 

GR   

Understanding 

about EFL 

teaching in 

Indonesia 

UETI   

A good 

Language 

teacher 

GLT   

Important and 

difficult part 

in teaching 

ID   

Class 

organisation 

CO   
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3.5 Trustworthiness 

According to Morrow (2005), the paradigmatic foundations that are relevant to 

a particular discipline are directly related to the reliability of qualitative research. 

Certain procedures are used to ensure a reliable and basic research methodology in 

completing case studies in the field. Lincoln and Guba (2000, as referenced in 

Morrow, 2005) attribute the reliability of qualitative research to different 

paradigms. Therefore, methods to ensure credibility, dependability, confirmability, 

and transferability are used. 

In this research, to ensure credibility, data triangulation was used. Triangulation 

is carried out by matching interview results, observation results, and observation 

notes, so that a deeper and more comprehensive understanding of the phenomenon 

under study is obtained. The data obtained was recorded and analyzed descriptively 

to ensure that the data produced was credible. Dependability is maintained by 

recording and documenting the entire research process through an audit trail, so that 

research can be replicated, and the results are consistent. The transferability of this 

study aims to investigate EFL teachers' beliefs and how these beliefs are 

implemented in classroom interactions, with the hope of providing useful insights 

for improving English language teaching practices in educational settings, as well 

as ensuring the reliability and relevance of the findings in various educational 

contexts. The contextual characteristics of this study are described in detail to allow 

readers to consider the applicability of the findings in other settings. This research 

focused on high school students through an observational study, so it may not be 
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generally applicable because the results may differ. However, this research will be 

useful for researchers or teachers who teach EFL learners in high school contexts. 

Observations were carried out by recording class activities using an observation 

checklist to identify how much interaction was carried out, both between teachers 

and students and between students. Meanwhile, interview was used to collect data 

about EFL teachers' beliefs regarding teaching and interaction in the classroom. By 

ensuring that the interview process is conducted carefully, researcher can increase 

the reliability of interview results and, thereby, improve the quality and validity of 

the research. Steps to avoid researcher bias and ensure objectivity were also 

implemented, so that findings could be confirmed based on the participants in the 

study.
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CHAPTER IV 

FINDING AND DISCUSSION 

4.1 Findings 

This section mentions the main findings that researcher found when 

conducting this research regarding EFL teachers’ beliefs for classroom interaction: 

an observational and interview study. In this research, researcher conducted 

classroom observations to identify the types of interactions that took place in the 

classroom. Furthermore, interview with the teacher were conducted to review 

teacher understanding and compare the interactions that occurred in class with the 

statements conveyed by the teacher. 

 

4.1.1 Teacher Student Interaction 

In this study, the researcher utilized the perspective of Allwright and Bailey 

(1991), who categorized classroom interactions into two types: teacher-student 

interactions and student-student interactions. For teacher-student interactions, I 

identified four sub-themes: one-way interactions from teachers, question-and-

answer interactions, teacher instructions to students, and feedback from teachers to 

students. Findings are presented in order of frequency, starting from most common 

to least common. One-way interaction from the teacher is the most frequently found 

interaction in this research, especially when the teacher stands in front of the class 

to explain the material being discussed. This interaction occurred 41 times, 

occasionally punctuated by questions from the teacher which were then answered 

briefly by the students.  
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 "… Now we will study explanation text. In general, explanation text is used to 
explain how something works or why a phenomenon occurs." 
(O/T/OWTI/UETI/Excerpt 1) 
 

Question and answer interactions were the second most frequent type of 

interaction, 31 times. Teachers often ask students questions, but only a small 

number of students actively participate, and their answers are often short and 

lacking in depth. Some students showed unenthusiasm by avoiding or ignoring the 

teacher's questions, which seemed to hinder the goal of question-and-answer 

interactions in increasing students' awareness as well as critical thinking and 

problem-solving skills.  

"Can anyone provide an example of an action verb?" and student X replies, "Erupt." 
The teacher then responded, “Erupt, yes, you can.” (O/T&S/QNAI/CO/Excerpt 2). 
 
"Ma'am, is this oral or written?" to which the teacher responded with, "It's oral, but 
you can bring notes if you're not sure of your understanding." 
(O/T&S/QNAI/CO/Excerpt 3).  
 

This kind of question-and-answer interaction occurs a lot in the classroom, 

making it more common than other forms of interaction. Instructions from teachers 

to students are not found very often, with a lower frequency of instruction compared 

to other types of interactions. Teacher usually gives instructions at the initial stage 

of learning, such as telling students to tidy up their desks, wipe down the 

blackboard, and asking one of the students to lead a prayer to open the learning 

session. During the learning process, the teacher also directs students to form small 

groups consisting of four members to explain the process of a certain phenomenon, 

such as the formation of a rainbow. Among the various types of interactions 
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observed, interactions involving feedback from teachers to students are the least 

common. Observation show that this type of interaction mainly occurs during 

discussions, where after giving instructions to students about a group assignment, 

the teacher immediately checks the students' desks to assess their understanding and 

monitor their progress on the assignment. In addition, the teacher provided brief 

feedback to each student, highlighting the use of less frequently used vocabulary in 

their responses.  

"The vocabulary of H ya... 'Indestructible'... is similar to the eternal figure of speech, 
this word, if translated into Indonesian, means unshakable." 
(O/T/FTS/UETI/Excerpt 4) 
 
 
4.1.2 Student and Student Interaction 

In analyzing interactions between students, I carried out an independent 

classification and divided them into two main themes, namely formal interactions or 

discussions and informal interactions. Informal interaction refers to communication that 

occurs outside the context of formal lessons. Observations showed that students frequently 

engaged in informal interactions, which often occurred through whispers or brief 

conversations. For example, there was an incident where a student showed a picture of a 

Korean actor to her friends, which was then followed by soft laughter. This incident 

occurred when the teacher was explaining material in front of the class, and this kind of 

interaction had a high frequency, comparable to the frequency of discussions in class. In 

terms of discussion interactions, I found that students were more likely to engage in 

discussions when the teacher initiated or monitored their activities. Students usually engage 

in discussions relevant to the learning material when encouraged by the teacher or when 

the teacher is interacting with them at the table. However, when the teacher moves to 

another table, some students tend to shift into conversations unrelated to the learning 
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material. 

 

4.1.3 Teacher’s Beliefs for Classroom Interaction 

  After observing and recording learning activities and interactions between 

teachers and students, as well as between students, I conducted interview with 

teacher AS to confirm the activities and interactions observed in previous classes. 

Based on interview, teacher AS believes that interaction is very important in the 

learning process. According to her, student interaction greatly influences the 

learning process. Teacher AS argue that the learning process cannot be one-way; 

An effective learning process requires dynamic interaction between teachers and 

students, as well as between students and other students. 

 

“When studying, I want all students to be involved in my learning. Because when they 
(students) participate actively, they will better understand and remember what they learn." 
(I/AS/SCL/GLT/Excerpt 5) 
 
“Every time I teach I am always nervous, because when I teach, I am always worried about 
the students' mood, whether they are enthusiastic to be involved or not. Because children's 
(students') moods are difficult to change. forecast." (I/AS/CITR/ID/Excerpt 6) 
 
 
Teacher AS believe that active interaction between teachers and students can help 

clarify concepts that are difficult to understand. Through discussions and questions 

and answers, students can deepen their understanding of the subject matter. This 

can be seen from the statement of the teacher AS who stated that when students 

participate actively, they tend to better understand and remember what they learn.  

 

“The hardest part of teaching for me is: How do I make sure students are engaged in 
learning?” (I/AS/CITR/ID/Excerpt 7) 
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According to teacher AS, no matter how difficult the challenges are in involving 

students in the learning process, teachers must still try as much as possible to 

achieve student involvement. Teacher AS believes that student involvement in 

classroom interactions is a teacher's pedagogical obligation, as this is very 

important in creating an optimal learning environment and improving student 

learning outcomes. Teacher AS also consider that student involvement is an integral 

part of their responsibilities in the teaching process, so they prioritize student 

involvement above the material presented. Teacher AS stated that he really cared 

about student involvement in classroom interactions as an important component in 

the teaching and learning process. Therefore, she continues to strive to increase 

student engagement through various effective learning strategies. Teacher AS 

emphasized that creating interaction in the classroom was his responsibility. To this 

end, he makes various efforts to improve the quality of her teaching and create a 

more interactive and effective learning environment. 

 

"I try to improve my teaching performance in various ways, one of which is by looking for 
lots of references." (I/AS/CITR/CB/GLT/Excerpt 8) 
 
 
There are three efforts made by teacher AS to improve their competence in teaching, 

namely through increasing capacity, using varied methods, and utilizing relevant 

material. In terms of capacity building, teacher AS strives to improve her skills and 

abilities in building positive interaction dynamics and encouraging active student 

participation. This includes teacher AS’ efforts to improve her teaching 
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performance, one of which is by looking for lots of references. Teacher AS also 

actively participates in training, seminars, and watch YouTube videos relevant to 

the field of education to continuously update and expand her knowledge and 

pedagogical skills. By participating in this activity, teacher AS obtains the latest 

information about innovative teaching techniques, effective classroom management 

strategies, and the latest methodologies that can be applied in the teaching and 

learning process. Teacher AS stated that the experience and insight gained from the 

training could improve the quality of their teaching and better meet the needs and 

challenges faced in the classroom, including in building interaction in the 

classroom.  

 

“One of my goals in placing students in groups is for them to discuss, and with that 
discussion they will at least understand what they learned today.” 
(I/AS/CITR/VM/CO/Excerpt 9) 
 
"Therefore, I don't always just teach theory, but also invite students to come and create 
their own texts based on real situations around them." (I/AS/CITR/VM/GLT/Excerpt 10) 
 
 
To build interaction in the classroom, teacher AS also try to use various methods to 

create a dynamic and interesting learning environment. She employs a variety of 

teaching techniques, such as group discussions, role-playing, and collaborative 

projects, to encourage active student engagement. In addition, teacher AS also 

utilize educational technology, such as digital-based learning tools and interactive 

applications, to enrich learning experiences and facilitate more effective 

interactions. By applying a variety of methods, teachers can reach various student 

learning styles and increase their participation and involvement in the learning 

process. Finally, teacher AS also believe that one of the most important ways to 
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improve teaching performance is to put oneself in the shoes of the student. She 

realized that the material presented could not always be applied practically in real 

life. Therefore, teacher AS often relate the material taught to real situations around 

students, such as creating texts based on real life situations.  

"The most important thing for me in teaching is connecting the material with real life, 
because when students see how the material, they study is directly related to everyday life, 
they tend to be more interested and motivated." (I/AS/CITR/RM/GLT/Excerpt 11) 
 

“For example, when we learn new vocabulary or grammar, I relate it to real situations such 
as discussing hobbies, planning a trip, or doing a simulated job 
interview.”(I/AS/CITR/RM/UETI/ Excerpt12) 
 
 
Teacher AS argues that material related to real life can help students understand 

that English is not just a theoretical concept but can also be used as a practical tool 

to solve problems facing society. By relating the material to a context that is familiar 

to students, they are more motivated to participate in class activities, such as 

speaking, discussing, or writing, because they see how the English skills they learn 

can be applied directly in real situations. 

 

4.2  Discussion 

This part discusses the main findings of this research in the context of the 

existing literature, with the aim of interpreting the results obtained and evaluating 

their implications for relevant theory and practice. In the finding section, there is a 

gap between teacher AS’s beliefs that students should be the center of learning and 

actual practice which is dominated by one-way interactions. Even though teacher 

AS believes that active interaction is important, observations of actual classroom 

interactions show that opportunities for students to be actively involved are still 
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limited. The findings from this research also show that one-way interaction from 

teacher AS is the most frequent form of interaction in the classroom. Nonetheless, 

this high frequency of one-way interactions suggests that there is potential to 

increase student engagement through more interactive methods. This is in line with 

previous literature showing that long lectures often reduce student engagement 

(Gorter, 2013).  

Teacher AS also consider the responsibility to build interaction in the 

classroom as an integral part of their work. Teachers' efforts to improve teaching 

skills through training, seminars, and recent resources demonstrate their 

commitment to improving teaching practices. This shows that teachers are aware of 

the importance of continuous learning in improving their pedagogical skills. Greene 

(2006) supports the importance of ongoing professional development in improving 

the quality of teaching. In terms of varied methods, teachers use a variety of 

techniques to increase classroom dynamics and student engagement. The use of 

techniques such as group discussions, role playing, and educational technology 

demonstrate efforts to create a more interesting and effective learning environment. 

The use of varied methods can increase student participation (Hattie, 2009). Lastly, 

teaching material that is relevant to everyday life is a strategy implemented by 

teachers to increase student motivation. Relating course material to real context 

helps students see practical applications of what they are learning, which can 

increase their engagement and motivation. Research by Rivers (1987) shows that 

the relevance of learning material to students' daily experiences can increase their 

engagement and learning outcomes.  
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Informal interactions between students occur with quite high frequency, 

even outside the context of formal lessons. For example, students often engage in 

casual conversation or light discussion during class, which appeared to be positive 

as they were encouraged to interact with each other. This shows that students' social 

needs need to be considered in the learning process. More structured interactions 

usually occur when the teacher actively directs or monitors student interaction. This 

emphasizes the important role of teachers in facilitating and motivating students to 

participate in meaningful discussions. When teachers provide clear instructions and 

continuously monitor discussions, students are more likely to stay focused on the 

lesson material and be actively engaged. Greene (2006) states that teacher quality 

and continuous professional development play a very important role in increasing 

student learning achievement. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

This final chapter provides a summary of the key findings and offers 

recommendations for future research on teacher identity and inclusive education. 

 

5.1 Conclusion 

By using the observation method followed by stimulated recall interviews, this 

research was successfully completed by finding two main results, firstly how the 

conditions of interaction in the classroom work and secondly how teachers' beliefs 

are reflected in the actual teaching process. Research findings reveal a striking gap 

between teachers' beliefs that students should be at the center of learning and actual 

practice in the classroom. This research also highlights teachers' dedication to 

improving their pedagogical practices through ongoing professional development. 

This commitment reflects the teacher's recognition of the need to improve his 

teaching skills and adapt his methods to create a more dynamic learning environment. 

Overall, although teachers are making progress toward more interactive and relevant 

teaching practices, there remains a need to bridge the gap between their beliefs and 

actual classroom interactions. Continued emphasis on professional development and 

innovative teaching strategies will be critical in aligning practices with pedagogical 

beliefs and increasing student engagement. 

 

5.2 Suggestion 

This research provides additional information for other researchers who are 
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interested in conducting further research in related fields, especially EFL teachers’ 

beliefs in context senior high school. Based on this research, I would like to share 

some suggestions to improve furthermore study about EFL teachers’ beliefs. One 

observation can indeed provide data of teacher-students and students-students 

interaction patterns, but because teachers deliver different material each week, 

observing more than one meeting can enrich the types of interactions seen in the 

classroom.  
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Appendix 1. Permit Letter 

 



 
 

48 

Appendix 2. Draft of Observation Checklist and Interview 

Question 
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Appendix 2.2 Draft Interview Question 
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Appendix 2.3 Interview Data Tr
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