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MOTTO 

 

ابرِِين  َ مَعَ الصَّ لََةِ إنَِّ اللََّّ بْرِ وَالصَّ يَا أيَُّهَا الَّذِينَ آمَنوُا اسْتعَِينوُا باِلصَّ َ 

 

Latin: “Wahai orang-orang yang beriman! Mohonlah pertolongan kepada Allah dengan sabar dan shalat. 

Sungguh Allah beserta orang-orang yang sabar.” (QS. Al-Baqarah/2:153) 
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IMPLEMENTING TASK-BASED LANGUAGE TEACHING TO TEACH 

WHAT PEOPLE DO AND USE TO CLEAN UP A HOUSE IN A JUNIOR 

SECONDARY SCHOOL 

 

Muh Syarif AlQadri 

17322072 

ABSTRACT 

 

This best practice aims to describe the use of a task based language teaching 

approach in teaching what people do and use to clean up a house in junior 

secondary school. From my experience as a pre-service English teacher after 

implementing the approach,  I believe a teacher should foster a student's 

enthusiasm for learning English. This can be accomplished by incorporating 

home-based activities, particularly those related to household cleaning tasks 

and the tools used for such purposes. Several conditions that students tend to 

get bored by using textbooks in the learning material. In order to prevent this 

issue, as a teacher I recommend remembering and imagining the condition 

across the entire home, especially in the student’s own room, by using 

multimedia-mediated activities,organized by a task-based approach that sparks 

their interest in the teaching material. 

 

Keywords: Teaching English, Task-Based Language Teaching 
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CHAPTER I  

INTRODUCTION 

 

1.1 Teaching Context 

By applying text structures and linguistic elements from various texts presented 

in multimedia form in contexts within the scope of home, school and class, students 

are expected to be able to increase their interest in learning English both in class 

and at home.When concentrating in an education study program, you will definitely 

be faced with real school and institutional fields and have various challenges of 

their own. Introduction to the Schooling Field (PLP) is a program that must be 

followed by every student which is a means for students majoring in English 

Education to apply the knowledge they have learned in a more complex 

environment, such as schooling from elementary to middle school and high 

school/vocational school levels. This allows students to be directly involved and 

participate in the teaching and learning process that has never been encountered in 

lectures. Introduction to the School Field (PLP) also provides opportunities for 

students to develop skills and practice discipline in various situations that occur in 

the school environment. Adapting is certainly an important part of forming the 

professional character of a prospective teacher in the future. 

The location for the Introduction to School Field (PLP) is at one of Islamic 

junior high schools. This school was founded in 1981 and received A accreditation 

in 2012. It has 186 male students and 170 female students. This number of students 

is equipped with 12 classrooms, 2 laboratories, 1 library and 2 student sanitation 

rooms. A total of 23 teachers carry out duties as educators in grades 7, 8, 9, 

including the principal, at each grade level there is 1 English teacher. In grades 7 

and 8, the independent curriculum (Kurikulum Merdeka)  has been implemented in 
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the 2023/2024 academic year, while in grade 9, the 2013 curriculum is still used. 

English in this school does not influence other subjects, considering that there are 

three linguistic elements studied by each student, namely Indonesian, Javanese and 

English. The learning that is characteristic of this school is "HIZBUL WATHAN" 

which is a substitute activity for scouts which is typical for students with a school 

background founded by the prominent  Islamic organization which the school is 

associated with. Most of the activities at the school are carried out almost equally 

inside and outside the classroom, thus opening up a very good space for each 

teacher to interact more and observe significant developments with students. 

Based on  my observations at the time in the classroom. I feel the connectivity 

between the teacher and the students is going conducive, starting the lesson with 

prayer and the teacher uses several icebreakers to get into the main lesson. The use 

of classroom facilities such as TV and whiteboards was used to clarify the material 

being taught. Teacher showed a picture of a body part with blank content to make 

the student guess the vocabulary. I feel these learning activities can still be 

developed by involving students more creatively. By preparing my learning plan 

“Home Sweet Home” as a daily activity context where students are expected to be 

able maximize their ability to learn about what people do and use to clean up the 

house. The aim of Introduction to the School Field (PLP) is to apply classroom 

learning in daily activities. Of course, with good communication we can observe 

the state of teaching and learning practices which can provide space to develop 

strategies and innovations in English language learning that are more effective and 

well planned. By implementing aspects that make the learning atmosphere better 

and more conducive, such as utilizing advances in technology and the ability to 

manage the classroom well as well as professionalism as a teacher and school 

member, the school must become a space to reflect on students' abilities in carrying 

out their duties as teachers inside and outside the classroom. So that students, 

teachers and all existing school staff can work together well in dedicating 

themselves to the good of the school environment. By having 2 months, English 
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Language Education students will gain very valuable experience for continuing in 

the world of education. 

Indicators of achievement for PLP participants are targets that need to be met 

during the Introduction to Schooling Field (PLP) period. Good communication is 

the main key in developing students' abilities and creativity. Apart from that, there 

are several aspects that will show the achievement of each objective of the School 

Field Introduction (PLP) activity, including implementing and applying what has 

been observed and learned in the school and campus environment. According to 

students' abilities, plan learning materials to suit students' needs and evaluate their 

success. Then students can reflect on the experiences and learning they have gained 

to show an ethical professionalism attitude and always respect diversity in learning, 

students are active in activities between teachers, students and all school staff, and 

show meaningful involvement. In general, students can assess the needs of the 

school environment, students' needs in learning English and students can show 

improvement in English language skills in terms of communication, writing, 

reading and listening. 

 

 

1.2. Consideration for implementing Task-Based Language Teaching to Teach 

What People Do and Use to Clean up a House 

Task-based language teaching (TBLT) has been extensively used in Southeast 

Asia for English Language Teaching (ELT), and it has been studied by several 

academics (Hapsari, Ammar, & Ghali, 2019; Wulandari, Candria, Wulandari, & 

Laksono, 2017; and McDonough & Chaikitmongkol 2007). For instance, Hapsari, 

Ammar, and Ghali (2019) discovered in the Southeast Asia book that pre-service 

English teachers assigned in the SEA (Southeast Asia) Teacher Program used a range 
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of contextual TBLT methods. In order to educate students what individuals do and use 

to clean houses, this research aimed to outline the teaching-learning process of 

implementing task-based language teaching.The purpose of the report was to address a 

query on the efficacy of task-based language instruction in elucidating daily domestic 

tasks in a junior secondary Indonesian school. 
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CHAPTER II 

CONSTRUCT 

 

2.1 Teaching EFL Speaking in Indonesian Junior High School 

Teaching EFL speaking in Indonesia Junior High School by using several 

methods has specific difficulties, According to Rusdin & Purwati (2023) Teaching 

speaking to EFL students presents several obstacles, one of which is the psychological 

aspect. One of the biggest barriers to students speaking English is fear of making 

mistakes, nervousness, and unfavorable views from peers. The development of EFL 

students' speaking abilities can also be seriously hampered by a lack of self-confidence 

and passion for learning, In the process of teaching in EFL secondary school, there are 

opportunities for the teacher to enhance student speaking abilities through appropriate 

approaches such as utilizing pair work, group discussion, role-playing, and storytelling 

( Desta, 2019 ), Teacher have the opportunity to employ suitable teaching methods that 

focused on students learning and interactive techniques to teach speaking skills 

effectively. By creating a conducive learning environment, teachers can boost students' 

motivation in learning English, particularly in speaking skills. Furthermore, teachers 

can help students as well as peers. By seizing the opportunity, teachers can improve the 

effectiveness of teaching speaking skills in EFL secondary schools in Indonesia. From 

my experience, teaching EFL speaking in secondary high school by using TBLT is an 

approach to teaching that makes a significant contribution to students’ improvement of 

their speaking skills in English. By providing relevant context and real-world situations 

in the learning tasks. in this way, By optimizing the available classroom facilities, such 

as Smart TV, Whiteboard, and other tools for students to use in classroom activities.  
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2.2. Task-based Language Teaching in English Language Teaching 

Task-based language instruction is a method that draws from theories of 

language acquisition and promotes the use of important target language in addition to 

providing opportunities for students to observe how significance is created through 

interaction in the target language ( Skehan, 1996 ).  Task-based classroom activities 

can occur in a variety of ways, but strong pedagogical guides in the field have proposed 

a three-stage model that consists of pre-task activities, the task itself, and post-task 

activities( Willis,  2007 ).  

During the pre-task phase, teachers and learners normally set up the task 

performance cognitively, socio-emotionally, and according to an organizational 

perspective. During the stage of actual task performance, students will work on the 

assignment alone, in pairs, or groups (or a combination of both) and will discuss task 

results and performance techniques, as well as deal with any obstacles they encounter 

in interim whole-class discussions, personalized teacher-learner interaction, or inside 

their pairs or groups may be used to accomplish this. During the post-task phase, the 

task's conclusion will be reported and examined, and the task's performance will be 

discussed as needed. Focus on the form may be embedded in this stage, for example, 

when the teacher asks the students to practice specific rules or linguistic pieces that 

were prominent in the activities they completed. 

The task given to students includes three-stage, the first is to match the pictures 

with appropriate words. The second is to identify the text. The third is choosing the 

correct word to complete the sentence. Using pictures to identify aims help students get 

opinions about the materials that students don’t necessarily know. I usually used videos 

to show how to use tools that people use to clean up the house for example, how to use 

the washing machine, turn on the stove, weather the plant, etc. to provide a visual of 

how to use cleaning tools, thus in the last activity I prepared games from wordwall.net 

in form of puzzles to guess one by one the letters of the tools in the picture. I designed 

this activity to engage all students in teaching speaking using the task-based learning 
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method. and the result is students expressing what they have learned in the first and 

second activity. 
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   CHAPTER III 

    IMPLEMENTATION 

 

This section describes Task-based language teaching by using several methods 

activities to students during my internship, I used. material “Home Sweet Home” From 

my previous teaching practice I found that the students in learning activities were very 

active. So I provide this lesson on how and what people use to clean up the house, 

classroom, and school environment. 

3.1. Pre-Task Activities 

I prepared a PowerPoint for the material and also used a video that showed what 

people used to clean up the house. There were two meetings and three tasks on a 

different day. In the first meeting, I used  an online  video resource from YouTube 

https://www.youtube.com/watch?v=5i_u75FgPdw. It showed cleaning things and tools 

in English name to introduced what people used to clean up the house, and in the second 

meeting, I used online resource from https://wordwall.net/resource/61934918/guess-

the-equipment  as a games to engage all students to expressing  what they have learned  

in the first meeting. This way was ordered to prepare the task performance cognitively, 

socio-emotionally, and from an organizational point of view as suggested by Willis & 

Willis (2007).  

3.2. Actual Task Activities 

This activity uses PowerPoint slides to deliver and introduce the material.  I 

explained the materials about what people use to clean up the house, types of  

equipment in the room and how to clean up the house. I used what was recognized 

as a situated task based approach, which was a weak version of task-based 

language teaching (Carless, 2007). In a situated task-based approach, the teacher 

explained the material at the beginning of the lesson.  

https://www.youtube.com/watch?v=5i_u75FgPdw
https://wordwall.net/resource/61934918/guess-the-equipment
https://wordwall.net/resource/61934918/guess-the-equipment
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Figure 1. Video introduced things and tools name   

I used these video resource from Youtube 

https://www.youtube.com/watch?v=5i_u75FgPdw because student needed an example 

to reach what students may have been discovered, but not known how to use it. This 

video also displays the lettering in addition to the voice acting out how it should be 

pronounced. 

 

 

Figure 2. Games for guessing tools name from Worldwall.net 

https://www.youtube.com/watch?v=5i_u75FgPdw
http://worldwall.net/
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3.3. Post Task Activities 

In the post task activities, I implemented three activities  : (1) match the 

pictures with appropriate words, (2) sentence completion based on the text, and 

(3) choose the correct word to complete the sentence. Students were instructed to 

complete the tasks.  

 

 
 

  Figure 3. Match the pictures with appropriate words  

 

 

Figure 4.  Complete the sentences based on the text  
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Figure 5. Choose the correct words to complete the sentence 

 

3.4. Reflection 

From my experience as a pre-service English teacher after implementing the 

approach,  I believe a teacher should foster a student's enthusiasm for learning English. 

This can be accomplished by incorporating home-based activities, particularly those 

related to household cleaning tasks and the tools used for such purposes. Several 

conditions that students tend to get bored by using textbooks in the learning material. 

In order to prevent this issue, as a teacher I recommend remembering and imagining 

the condition across the entire home, especially in the student’s own room, by using 

multimedia-mediated activities,organized by a task-based approach that sparks their 

interest in the teaching material. 
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CHAPTER IV 

CONCLUSION 

 

4.1. Conclusion 

Starting from the deployment on October 26 2023, I feel this is my best 

opportunity to develop several aspects that I will reflect on, namely, pedagogical 

competence, professionalism, social relations as a school member and of course my 

personality as a PLP participant in the junior secondary school. Of course, I am 

more interested in reflecting on the most memorable experiences, such as being a 

substitute teacher, being a picket teacher and accompanying students in 

extracurricular activities. However, I want to start reflecting on myself when I was 

given the opportunity to teach in all 7th grades with a duration of 2 x 40 minutes 

each meeting. In terms of material, I feel that it is not enough to give more attention 

to students, therefore I always make developments and changes in the method of 

delivery after completing the opportunities given to practice teaching in class. I also 

realized that the students I was dealing with were technically beyond my 

expectations, because I used several LKPD for students to find out how far they 

understood the material I had presented. On several occasions I felt quite 

comfortable with the ups and downs of pressure in class and it was very testing. to 

professionalism as a practicing teacher. 

Very different from my activities or ways of being a school member inside and 

outside the classroom. Helping with picket activities is my favorite activity when 

carrying out PLP. For me, being at the picket table does not reduce my 

responsibility as a teacher who will be involved in almost every activity outside the 

classroom. Until I found what I thought were "wow moments" when a parent 

complained to the guidance and counseling teacher at school, the atmosphere was 

tense and the voice of the student's parent was quite loud, making several teachers 
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look panicked. There I could only pay attention to how a teacher who is responsible 

with the student's parents trusts the school to entrust their child to education. I 

understand the pressure and patience that the guidance and counseling teacher was 

under at that time, so that I was of the view that being a teacher was not only capable 

of classroom management and everything that was done in the classroom, but 

activities outside the classroom really needed a figure and role model as a good, 

dedicated teacher. for students, fellow teachers, school staff and also parents or 

guardians of students who have high hopes for the school and its teachers. 

4.2 Recommendation 

Overall, the activities I carried out for approximately 50 days almost 

met the targets and objectives of the activities according to the indicators that 

had been formulated. Maybe the indicators that have not been achieved will be 

a big lesson for me to anticipate and improve in the future. As a student in the 

field of education, having an experience like this, it feels appropriate to 

implement what has been learned in lectures so far.  

For the future, I hope every teacher would consider Task-based 

Language Teaching (TBLT) as an obligation in their lesson. 
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ATTACHMENT 

Appendix 1. Learning Planning 
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Attach all learning planning documents (RPP or teaching modules) created during the 

PLP. 

 

 

 

Appendix 2. Learning Materials and Student Worksheets 

Match the pictures with appropriate words. 
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Appendix 3. Examples of Student Work 
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Attach examples of students' work to show the achievement of the learning objectives 

that have been created. Students' work can be selected to be adequate, and need 

enrichment. 
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Student Reflection Form 

Name : 

No/class : 

Date and time : 

At this meeting I have learned about (10-30 words) 

_______________________________________________________________

________________________ 

_______________________________________________________________

________________________ 

My feelings after this lesson, please tick (v) the appropriate image 

   

happy confused sad 
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DOCUMENTATION 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Observation class with the teacher) 

 

 

 

 

 

 

 

 

 

 

Observation Classroom  

Teaching in Classroom  Discussion with Student's  
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First Day on PLP 

 

Last Day on PLP 

Robotic Competion In The School  Doing Picket  

Welcoming Student's & Teacher's  HISBULWATON (Organitation Of The School)  


