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Abstract

This research focuses on describing the students’ voice related to their anxiety experience in
Indonesian Junior High School by using Photovoice Method. The study aims to describe the
language anxiety problem that appears on Junior High School Students by reviewing students’
voice in photovoice instrument. The participants were the students studying at a secondary state
school in Sleman, Yogyakarta. The SHOWED photovoice instrument which is populared by Wang
& Burries on 1997 became the data collection technique to describe the types of language anxiety
in Indonesian Junior High School students when communicating in English. Thematic Analysis
was familiared by Braun & Clarke on 2006 and was applied to gain the result of interpretation and
assumption from participants by giving voices from the pictures of photovoice that were taken by
students selves in photovoice instrument distributed. The finding of the study is divided into two
general categories, the first is the participants’ profile and the theme that emerged in data analysis.
The two participants selected in this study had similar an anxiety conditions when communicating
or speaking English in the classroom. The finding also relates on the result of students’ voice in
instrument photovoice that distributed. The theme was described in this study show the
visualization of English anxiety such as the need self — initiative and social support in learning
English process. The two themes were found was the findings and discussion result in this study.

Keywords: Junior High School, Students’ language anxiety, Photovoice method



CHAPTER 1. INTRODUCTION

1.1 Background of the problem

In the context of second language learning, language anxiety is one of the common
characteristics that students experience. When students experience anxiety, negative behaviors
emerge, and it is frequently discovered that students find it difficult to be involved in language
learning. As a consequence, they are hesitant to communicate in English and insecure when their
English teacher invites engagement. Based on a reference from Hu & Wang, 2014 more explained
that anxiety makes students feel nervous, and fear contributes to poor performance when
interacting with using English. The feeling of nervous and fear in anxiety conditions usually were
from the impact of different sex, workgroup emotions, and social relationship among students in
classroom (Cantwell & Andrews, 2002). In the EFL context, Anxiety is the main effect that often
occurs when foreign language or English lessons take place. It is important to know about students'
anxiety problems in class that they cannot demonstrate in front of the teacher or their classmates.
Therefore, the importance of research that aims to investigate what factors are felt by students,
which can prove student anxiety in class, and the importance of research to try to understand the

problem of student anxiety when speaking English or interacting with the teacher.

The writer found that language anxiety appears when there are significant learning
difficulties, fear of separation from others, social withdrawal, fear of speaking in public, distrust
of oneself, and avoidance of contracts with others. The studies related to language anxiety have
been mushrooming in second language learning (Raufelder, Hoferichter, Rohman, Bukowski &

Ringeisen, 2015; Melanlioglu & Demir, 2014; Putwain & Daly, 2014. Putwain and Daily (2014)



study focuses on the research on test anxiety in secondary school. Melanlioglu & Demir (2014)
discusses speaking anxiety scales for the secondary level. Hoferichter et al., (2015) focus on the
multi-faceted nature of test anxiety among secondary school students. Regarding methods in
exploring language anxiety from twenty-six scholarly articles that | have reviewed, the scholars
who apply quantitative methods using surveys are the majority (Putwain & Daly, 2014;
Melanlioglu & Demir, 2014; Hoferichter, Raufelder, Ringeisen, Rohrmann & Bukowski, 2015;
Chukwuorji & Nwonyi, 2015; Lowe & Lee, 2009; Delgado, Aparisi, Fernandez, Torregrosa,

Estévez, Marzo & Inglés, 2018; Sahin, 2016; Santoso & Perrodin, 2021, etc).

While scholars who are taking qualitative methods through interviews are less than
quantitative (Koizumi, 2022, Mellor & Dellamont, 2011; Sandberg, 2021, Suparlan, 2021, etc),
and there are two scholars who employ mixed methods (Soares & Woods, 2020; Ma, Guo, Wang,
2018). As a result of reviewing twenty-six articles, none of those articles addressed the photovoice
method in their research. Thus, this paper fills a methodological void by employing the photovoice
method (Wang & Burris, 1997). The purpose of this present study is to investigate students’
language anxiety in junior high school using a photovoice method. The contribution of this study
reflects on providing secondary school students with an alternative way to express their language

anxiety.

1.2 Identification of Problem

Student language anxiety can result from internal factors. Mclntyre and Gardner (1994),
and Hakim (2019) found that intrinsic factors are associated with the induction of the involuntary
nervous system and are due to specific states of tension, anxiety, agitation, and anxiety that

correlate with student appearance. Santoso & Perrodin (2021) assert that students' appearances in



English classrooms range from behaviors and reactions when communicating with the same
student or teacher to classroom activities related to their ability to speak. Some students feel uneasy
in their English lessons, while others are confident. Ulandari (2018) also points out that students
who experience anxiety will make their confidence to communicate decrease dramatically. This
will also affect the quality of student achievement. However, when communicating in English,
students need more space to express their anxiety-related problems. The problems are identified
according to Santoso and Perrodin (2021), students who suffer from anxiety are reluctant to speak
English with their teachers, are afraid to come forward to read English materials, and are nervous

about the results of their English learning when there is homework and testing.

1.3 Limitation of Problem

As mentioned earlier, the students do not seem to be given a room to express their problems related
to English foreign language anxiety in Indonesian Junior High School students. Therefore, I limit
the problem in this study with the use of the photovoice method for students to describe the

students’ voice related to their anxiety experience in English Foreign Language Anxiety.

1.4 Objective/Goal/Purposes

The purpose of this present study is to describe the students’ voices related to their anxiety

experience in English Foreign Language Anxiety by using photovoice method.

1.5 Research Question

The study is guided by the following research questions:

1. How do Junior High School students express their language anxiety in communicating in

English through photovoice?



2. What themes do appear in Indonesian Junior High School students’ attempt in English

Foreign Language Anxiety through Photovoice Method?

1.6 Significance

The contribution of this study reflects on providing secondary school students with an

alternative way to express their language anxiety.



CHAPTER 2. LITERATURE REVIEW

2.1 Story and Types of Anxiety

Since the 1950s, informed anxiety phenomena and self-reports of anxiety have been
significantly observed (Twenge, 2020; Witteborg, Lowe, & Lee, 2009). In fact, reports of anxiety
cases that occurred in the 1950s lasted until 1990 (Patricia & Steven, Kristin, 2009). The anxiety
report can be concluded that during the 40 years of anxiety cases causing disruption of an
individual's personality (Sahin, 2016). Sahin (2016) points out several factors that cause learning
anxiety including age, friendliness, tone of voice, teacher gender, classroom environment, and
fellow laughter. Therefore, fear was claimed to be a normal human emotion that arises because of
discomfort and anxiety about fear resulting from a terrible experience (Anggita & Suwartono,

2020).

Based on the context at the school, Pratama (2020) mentioned in his thesis that the anxiety
phenomenon can harm students' performance by the character of worry, self-doubt, and reduced
participation. Anxious students will have difficulties in following lessons and speaking with their
English teacher or class friends. They may learn less and also may not be able to demonstrate what
they have learned to practice. Additionally, they may experience more failure in interacting with

English teachers and getting good scores when the speaking test.

Evidence of high student anxiety experiences was also researched by Idrus and Hamid
(2021). They found that anxiety that occurred in secondary schools in Selangor Malaysia was
developing among high school students. Their research results prove that students in rural schools
in Selangor experience English anxiety at moderate to high levels in all four language skills, except

for writing skills. This evidence shows the cause of participants why they are feeling anxious is



reported by Santoso and Perrodin (2021). Their research found that there are many internal factors
that can cause language anxiety in students, such as less belief in language learning, fear, shyness,
and anxiety when speaking English in front of the class. Moreover, language anxiety is not solely

due to internal factors.

There are external factors in this study. Aquila and Harjanto (2016); Santoso and Perrodin
(2021) also reported that language anxiety from external factors, such as a teacher who does not
give the correct treatment in their teaching, there is no support from parents, and environments not
really need English or English not necessary. Based on the internal and external factors mentioned
above, it can be used as an identification of the reasons why participants tend to experience anxiety

when learning English in class.

2.2 English Foreign Language Anxiety in Communication

Student language anxiety is a common expression as part of the process of communication
in English. This is why students are worried about making mistakes when learning English. In
addition, Farahdila & Tono (2020) stated that there are two types of language anxiety reactions,
including linguistic and psychological reactions when students communicate in English are
identified. According to Stuart and Laraia’s (2005) showed the former reactions in anxiety
phenomena, such as cardiovascular (increased blood pressure, agitation, increased heart rate, pulse
rate, decreased pulse pressure and shock), breathing (rapid breathing, chest depression, choking
sensation), are classified as skin (the sensation of hot or cold skin, whole body sweating, burning
sensation on the face, sweating and itching on the palms), gastrointestinal (loss of appetite,

abdominal discomfort, palpitation, and burning sensation of diarrhea), and nerve muscles



(increased reflexes, Surprising reaction, blinking, insomnia, sweating, tense face, slow

movement).

On the other hand, Farahdila & Tono (2020) added the information of the other reactions
of anxiety are behavior (restlessness, nervousness, haste, avoidance), cognition (a disorder of
attention, loss of concentration, forgetting, misunderstanding, confusion, excessive labor,
objective reduction), and emotional (impulsive, tense, nervous, outstandingly very nervous).
Therefore, it seems that every student must have experienced anxiety when they want to
communicate or speak English in front of the class or to their teacher. They must feel fear and

afraid of making mistakes in their pronunciation or misunderstood means of what they just spoke.

In the EFL context, language anxiety is also identified as a common physical phenomenon
on students' problems in the learning process. Ma, Guo, and Wang (2018) found that foreign
language anxiety was not the same as other academies anxiety in the education field. Previous
study confirmed that foreign language anxiety was too much and often happened than other
academies anxiety, such as university students anxiety. The result of Ma, Guo, and Wang (2018)
research shows that students who feel anxious will be absent from class, or never finish their

homework, or never succeed on their exams.

Therefore, students of English as a foreign language (EFL) typically struggle greatly and
experience significant levels of self-doubt because of their English class performance. Therefore,
it can be drawn that language anxiety in English communication is the emergence of fear of failure
in speaking English and fear of getting misunderstood by their fellow students. In terms of
academics, language anxiety causes English learners to be reluctant to attend many English classes,
never complete their English assignments and even experience many failures when taking the

exam.



2.3 Reviewed of Relevant Studies

Studies on language anxiety had been addressed by scholars, such as Farahdila & Tono
(2020); Melanlioglu & Demir (2014); Koizumi (2022); Sandberg (2021); and Sahin (2016).
Farahdila & Tono (2020) study aimed to know students’ anxiety when communicate or do
presentasion in the class, what factors cause students feel anxious in the class, and how the students
handle their anxiety when the feel anxious. From this study result showed that there are two things
that made students feeling anxious, such as internal and external factors. This study also showed
students have difficulties when communicate or speak English with friends and teacher in the class.
Students always use Bahasa when they are in the English class. They often even never use English

when communicate with friends or English teacher.

Meanwhile, Melanlioglu & Demir’s (2014) study aimed to develop a speaking anxiety
scale with the main purpose of revealing the anxiety in speaking felt by secondary school students
in Turkey. Specifically, this speaking anxiety scale development was one of basic language skills
in the Turkish setting. By analyzing the data quantitatively, the study resulted in a 33 items scale
with a Cronbach alpha coefficient was 0.716 as internal consistency for the scale showing a five-
factor structure following the search of factor analysis. Measurement and evaluation as qualitative
data were distributed to the 570 students who were attending ten randomly-selected schools in the
District of Yenimahalle, Turkey. The speaking anxieties of secondary school students was asked
to a group of students consisting of 50 students attending different schools in Yenimahalle, Ankara.
Creating a group from 50 students is the best way to gain the data result quickly. Furthermore,
Koizumi (2002) investigated the lack of continuous speaking assessment. The content told about

improving teacher training and resources and discussing an effective speaking framework



assessment. The result shows that In Japan, the academic year is usually divided into three terms,

and term tests are conducted five times per year.

Sandberg (2021) investigated the possible impact that extramural English (EE) has on
students’ foreign language anxiety (FLA) in the Swedish EFL classroom. The study focuses on
looking at the influence of EE on gender level of speaking anxiety. This study showed that if EE
has a greater importance than other activities, there are differences in gender and level of speaking
anxiety in each EE activity. The participants of this study did activities in which the most frequent
activities in Extramural activities they engaged in are receptive activities, such as reading in
different digital contexts and listening to music. Based on participants’ statements, reading and
listening to music are the best ways to enhance speaking anxiety. The EE's frequent activities are
reading books and magazines. The questionnaire which is contained with 1-4 scales were data
taken to collect the research result in 142 participants were all students at the researcher’s place of

work, a non-profit secondary free school, situated in a middle-class area in Stockholm, Sweden.

Sahin (2016) also conducted a study that aims to identify the role of anxiety experienced
by students who are studying at the Erenkdy Lychee, in secondary and high school institutions.
This study also tries to solve the enigma that whether the proficiency level increases or decreases
the anxiety level of the learners. Therefore, this study tried to find out the stressors which provoke
anxiety. The results showed that this study reached Cronbach's Alpha .81 which identifies the high
reliability. FLCAS (Foreign Language Classroom Anxiety Scale) and Open - ended results show
that many learners who were studying in high school feel more anxious than secondary school
counterparts. Some statements of high school scale results are majority containing worrying and

fear. Inthis study, qualitative and quantitative methods were analyzed.



The empirical studies above conclude that anxieties are investigated from gender
perspectives (Putwain and Daly, 2014). They explain that females have different anxiety test scores
than male as indicated in the result that females are significantly higher in anxiety than male.
Melanlioglu & Demir’s (2014) discuss the speaking anxiety phenomenon in Turkish students. Rie
(2002) investigated the lack of continuous speaking assessment in improving teachers and
resources and discussing an effective speaking framework assessment. Sandberg (2021) focused
on the impact of Extramural English (EE) in Swedish EFL Classroom. Furthermore, Sahin (2016)
chose the role of anxiety experienced by Erenkoy Lychee students. Almost all of these empirical
studies focus on research anxiety in students' self. However, none of these studies attempt to
provide a room for students to express their anxiety. This study contributes to accommodating
student English anxiety to be able to express their anxiety through photovoice. The results of the
empirical studies described above explain that the phenomenon of language anxiety in
communicating English can be influenced by gender. Gender differences can prove the percentage
of anxiety students. The emergence of anxiety in students is influenced by the lack of effectiveness
of the speaking assessment. So, it is difficult to improve their speaking skills. So it is necessary to

change the method of learning speaking to familiarize students' behavior to speaking.

2.4 Conceptual Framework

According to Wang & Burris (1997) stated that photovoice is a method that describes social
phenomena by representing from photographs or pictures. Photovoice invites the participant to
identify, represent, discuss the phenomena, social lives, also communities that happened among
them. Tsang & Lian (2021) stated that this method is to increase participants’ awareness of
personal and community problems and provide important information for readers or other

researchers. In contrast to interview or survey methods, photovoice participants actively and



reflectively take photos according to a certain theme, then select photos that are important to them
and use them as a representation of their voice in the photovoice instrument. In this photo
discussion session, participants were invited to share the meaning and stories behind the photos
they took, and were able to codify issues and themes that emerged in social life. In photo voice,
the photo voice method functions as a visual aid and the data produced by participants is a form
of expression of their life experiences and is of course in accordance with the theme of the variables
studied. Therefore, photovoice is the right method for this research because it makes it easier for

students to share and discuss their learning experiences through the photos they take.

Things that can be researched using the photovoice method in the school environment are
usually verbal violence and behavior between students in class, feelings of discomfort or feelings
of anxiety when receiving material other than the material mastered by students, and coercion by
students regarding teachers. teaching. which is not true. However, in this study the focus of the
theme examined was students' feelings of discomfort during English lessons. Anxiety in students
can be researched using the photovoice method because this method can read or see anxiety
problems in students, how students express these anxiety problems and how students overcome
these problems. Therefore, there is a strong correlation between language anxiety problems in
students and the photovoice method. The following is evidence of the relationship between several
things that are questionable regarding students who experience anxiety when taking English

classes using the photovoice method:



Figure 2.1 Conceptual Framework between Anxiety & Photovoice

In this study, the photovoice instrument adapted was the SHOWED photovoice instrument
from Wang & Burris (1997) could answer students' problems when they have difficulty expressing
their lack of confidence when communicating or speaking English in class and this method can
produce findings on the themes of self-initiative and social support which are really needed by the
two participants who are experiencing difficulties of anxiety problems in the school environment.
The procedure for this instrument is participants will be given several questions according to the
SHOWED photovoice instrument which has been adapted by the researcher related to the research
variables studied. Before participants respond their voices on this photovoice instrument, the
researcher first explained how to answer the questions on the instrument, with meeting in person
directly or via WhatsApp message. The way to fill out this instrument is participants must take a
photo or provide a picture first before answering the questions on the instrument. The image or
photo selected must be appropriate to the case in this studied. After the photo or image is taken,
the participant will answer questions on the instrument and the participant's answer or voice must
be related to the participant's experience in accordance with the variables studied. After

participants are given an explanation of how to fill out this instrument, the researcher will provide



a display of the instrument that will be distributed to participants and try to fill it in with the help
of the researcher via Google Docs. If the researcher feels that the method of filling out this
instrument is appropriate and in accordance with the photovoice method, then participants can

contribute to this research.



CHAPTER 3. RESEARCH DESIGN

3.1 Research Design

The research design of this study is a qualitative method, which is used to describe the
types of students’ problems in anxiety when speak or communicate English. A qualitative method
was chosen because this study aims to collect data in the form of students’ expressions related to
their language anxiety. The data taking use Photovoice method with SHOWED instrument by
Wang & Burris (1997). Photovoice is a participatory action research method that provides a group
of people with a camera and asks them to record their experience over a period of time (Emma,
Melodie, Elaine, Paul, 2021). Malka (2020); Wang and Burris (1997) also argued that photovoice
is an important methodology based on the principles of participatory action research. The media
is used to take pictures and provide them to participants, and then to trigger discussions. Emma,
Melody, Elaine, and Paul (2021) suggest that photovoice is similarly rooted in the idea of social
justice and emphasizes individual and community empowerment through participation.
Photovoice used photography technology to identify, taking documentation, also showing the

problem from individual or community perspective (Wang, 1999).

In visual, photovoice could represent the participants experience related to phenomena
among them from the photo. The result of study showed that using photovoice method could
produce evidence that the problems experienced by participants are visible in the representation of
the photos taken. The advantage of using this method is that researchers do not need to conduct
research with using many tools and this method only need to use photo media as a research tool.
Another advantage is that by using photovoice researchers can identify, record and reflect with

credibility or truth value for helping the needs of each individual or group regarding the problems



they face (Wang, 1999). This is what, this method is different from other methods and
trustworthiness was applied in this research. Malka (2020) asserts that photovoice has been used
in research and educational tools introduced since the 1990s. This study uses photovoice in
different populations (children, adolescents, the elderly, immigrants, etc.) and subjects (women's
health, sexuality, disabilities, etc.). In the field of educational tools, the photovoice model is
applied in a variety of elementary, secondary, and tertiary settings. Thus, photovoice has the ability

to enable and rejuvenate the creativity of social work and other topics in the classroom.

3.2 Setting and Participant

Two students studying at a secondary state school in Sleman, Yogyakarta were recruited
as participants. These participants are from the same class and have been learning English in this
class since their last third year in junior high school. Both participants have different
characteristics. The first participant has sufficient motivation to learn English. Even though he
feels anxious when the English teacher invites to communicate or to speak English, he still has the
courage to try. The second participant is a little different from the previous participant. During
English lessons, he chose to remain silent and use Indonesian because he admitted that he could
not speak and learn English at all. They are best friends, both at school and outside of school. They

are trying to build the courage to be able to speak English.

Before collecting data, the researcher negotiated with the participants so that the
participants wanted to participate in the data observation conducted by the researcher. This
negotiation was carried out because of the condition of the participants who were taking school
exams. It was necessary to negotiate to respect and ask for time from the participants. The

negotiation conducted via Whatsapp chats which is conducted by researcher and participants 1 and



2. Inthis research, the form of negotiation is before all participants filled in the research instrument,
the researcher explained how to fill it in via WhatsApp and when meeting with students. The
research explanation is conducted in the photovoice instrument, WhatsApp, also when the
researcher met with participants directly with following short interviews before the researcher
explained the instrument filling. After the researcher explained and interviewed how to fill out
this instrument and they were willing to contribute to this research, the researcher provided the
instrument file via Google Docs, and students or participants were asked to open the file in Google
Docs and try to fill it in according to the instructions explained by the researcher. After participants
filled out the instrument, researchers commented on the overall answer results on WhatsApp and
in Google Docs comments. After the researcher corrects, students can revise their answers

according to the researcher's comments.

After the negotiation was done, all participants could write their responses on the
instrument of photovoice that had been distributed to all participants and their responses had to be

related to the problem of language anxiety in communicating in English.



3.3 Data Collection

The data was collected using the SHOWED instrument of photovoice that was introduced
by Wang & Burris (1997), namely: (1) What do you See here? (2) What is real Happening here?
(3) How does it relate to Our lives? (4) Why does this situation concern or strength Exist? (5)
What can we Do? The perceptions of language anxiety of the participants using the provided
photovoice instrument were shown through images provided by participants. There were two
pictures that show an example of nervousness. The six questions on each image were taken and
adapted from Wang & Burris' 1997 theory. Each participant provides two images. They responded
to every question that corresponded to questions and images they provided. Images represented
the anxiety phenomenon and participants were asked to give some arguments that represented the
correlation between pictures and anxiety. The questions contained in the instrument have been

adapted to the theme and participants.

The steps taken in collecting data, first created an instrument adapted from Wang & Burris
(1997) instruments related to the photovoice method (see figure 1 above). The questions have been
adapted according to the circumstances of the participants and the themes asked. Second, a zoom
meeting with 2 participants was done. During the zoom session, the participants were informed
how to fill in the instruments and the instrument was shared to the participants. While the
participants were doing paper work with the instruments, monitoring and guidance was done to
ensure they understood the meaning of the questions contained in the instrument. Participants
provided arguments/opinions from the questions in the left column and the images that have been
displayed where all questions and images reflect on their anxiety in communicating in English.

The last step was the results of the arguments of the two participants processed and analyzed.



3.4 Data Analysis

In order to explore the students' language anxiety learning English experience and identify the
degree to which Junior High School students feel anxious in particular conditions, the thematic
analysis was applied. Braun & Clarke (2006) mentioned that thematic analysis (TA) is a grounded
theory and development of cultural models, requiring more interpretation and involvement by the
researcher. The data was designed by familiarizing the data, organizing the chosen data, reducing
the data result, and the last is presenting the final result based on opening coding. This step helps
the researcher gain retrieved data easily. The data content is photographed by using real
photographs or metaphors. Thematic Analysis has the function to gain the result of interpretation

and assumption from participants by answering statements through the photovoice method.

3.5 Trustworthiness

As for gaining trust in this research, trustworthiness is arranged with steps of credibility
which shows credibility or truth value (Connely, 2016). | researched confidently because this
research has been based on results design, participants, and context about anxiety in
communicating in English. In the second step, | use transferability to generalize detailed and
complete output. The data of the photovoice instrument was generalized with transferability
context, and participants’ interviews result was coded with dependability context. Participants are
asked to fulfill the questions in the photovoice format as the steps of dependability to examine the
data findings, interpretations, and recommendations in order to approve that this research result is
supported by data (Guba & Lincoln, 1994). Lastly, | used confirmability to gain the goal of
explaining evidence, and thoughts, and concluding the data result through the participant’s

answering.



CHAPTER 4. RESEARCH FINDINGS AND DISCUSSION

This chapter describes the findings of this study. These findings are elaborated from

analyzed data from the photovoice instruments. The findings are presented in the 4.1 below.

4.1 Research Findings

The findings are divided into two general categories. The former of theme that had been analyzed
is focusing on the participants’ profile and utilizing the effect of self—initiative and social support
related to the copying strategy instrument that was distributed in participants. Detailed descriptions

of these two findings are presented in the following sections.

4.1.1 Participants Profile

Here is information about the first participant. based on the results of participant responses from
the photovoice instrument that was carried out produced a profile of the participant that showed
his character and a lack of interest in learning and communicating English. The background is in
math and science lessons. If it is related to English lessons, feelings of insecurity, embarrassment,
and fear will appear even though they have the desire to be able to communicate in English well
in class. Based on additional questions from researcher interview to the both participants,
Participant 1 studied with curriculum 2013 and it was same with Participant 2 even though
participant 2 was studying at Islamic boarding school. Based on the English materials were given
in their learning, both of participants mostly got Reading and Speaking conversation material in
their English lesson. Thus, all participants felt a problem every Reading and Speaking lesson
because they did not have interest or anxious when English class. for a more complete profile will

be discussed in point 4.1.1.1 and 4.1.1.2.



4.1.1.1 Participant 1

The participant found it difficult to interact or speak English in front of her friends and her
English teacher. She has the assumption that when speaking in English will be viewed negatively
by his classmates. She elaborated on this issue in her photovoice sheet. She said that found it
difficult to interact or speak English in front of his friends. This participant often felt that speaking
in English would look strange and their classmates would think they were pretentious, did not
understand the meaning, only knew how to read, and it was also inconsequential if they spoke
English. This feeling often appeared in her mind so feelings of fear and insecurity appeared in her
mind. So far, she had not found a way to get out of this discomfort except to just be quiet and be a

little passive student in her English lessons.

However, she also stated that the efforts made by listening to English songs and watching
English films on the YouTube application could slightly increase her knowledge and ability to
practice communicating in English. Although this skill only had a greater impact on her speaking
ability and not her writing ability. Apart from listening to music and watching English films,
participant 1 also used the method of asking his classmates who were good at English and whom
he only knew best because of her shy character and not easy to make friends with everyone. The

way she did this is to get a chance to express his language anxiety when speaking English.

Apart from helping her overcome the problem of language anxiety, this way of asking is
to help her gain new knowledge that she did not know and overcome her confusion when she found
English words that were a little difficult to pronounce. She admitted in her instrument photovoice,
she felt a little brave to speak in English with friends who had known her for a long time. However,
she interacts with friends she just met, her English teacher, and the tutor in her tutoring. She would

feel shy, inferior, and didn’t have the courage to speak up.



Tutoring that she took outside of school hours is another way to improve her self-initiative
in communicating in English. So based on the findings on the profile of the first participant, it was
found that there was an effort or initiative from the first participant to get the opportunity to express
language anxiety even when communicating in English in class, and did not yield significant
results. This participant also felt that the photovoice research provided could support her in
overcoming the problem of fear, feeling insecure, and not having the enthusiasm to dare to speak

English in front of her classmates and English teacher while English lessons were in progress.

4.1.1.2 Participants 2

The second participant was slightly different from the first participant. In Participant 2's
character, there was no self-initiative to get the opportunity to express language anxiety in English
communication. Participant 2 felt pressured, cannot be free, was not calm, and certainly did not
have the opportunity to express his language anxiety freely in class. This statement was proven in
Participant 2's profile as follows. He believed that when English lessons were in progress and the
teacher asked him to communicate using English, sometimes the desire to be able to communicate

in English arose a little in him, but he just wanted to do it without any initiative to be able to.

As explained by the participant that until now he had not found a way to increase self-
confidence when speaking English. Plus when the teacher was explaining in the class, he used
Indonesian mixed with Javanese. So very little use of English in his class. Actually, he just wanted
to be able to interact or communicate using English but did not know how to handle it. The thing
that made Participant 2 not brave and not confident in learning English was when he communicated
in English and got bullied by his classmates when he was wrong when he said a word in English

or when he spoke to his teacher in English. In addition, the lack of support from the class teacher



and the flat learning atmosphere meant that this participant did not have the opportunity to express
their language anxiety. The participant's current condition was when he did not understand how to
pronounce English words and did not understand the meaning of these words when the teacher and
his friends communicated in English. When the teacher conducted the text-reading activity, he had
difficulty reading some English words. His English teacher corrected his reading results more often
during reading activities than correcting his written results when there was homework. This was
what triggers him to have no enthusiasm and even tends to refuse to try because of the lack of help
from people around him in class and only focusing on the role of his older siblings so this
participant did not understand the intent and meaning of English both when speaking and reading.
But all of these problems can be overcome by a teacher who uses a mixture of English, Indonesian,
and also Javanese so that the learning process can still be well received by him. Also his older

sister gave him support and help to dare to learn to speak English in public.

This was proven by the answers from Participant 2 who often asked his siblings about the
meaning of English. He also asked a friend who understands English better to help this participant
gain an understanding of the meaning of English words. He was also often invited to watch movies
with his older sister without subtitles or use English subtitles without using Indonesian. Sometimes
her older sister asked him to practice speaking with him, but he felt insecure and was afraid to say
the wrong thing. Based on the results of the other answers, it was not only the role of the older
sister in his English learning process, but the role of English films was also a support for building

the courage to communicate in English in public and in class.

Another opinion proved that during the learning process, he only relied on cheating from
his friends and asked his older sister to do his English assignments even though he himself knew

that this could make him weaker in English lessons. Another fact was that in class when the teacher



communicated in English, he chose to be silent. Participant 2 also revealed that he had his own
way of learning. Apart from the help of his older sister and classmates, he used online games,
youtube, and Spotify as his English learning platforms. As stated by The participant he usually
played online games that used English as a means of learning to speak English. Listening to songs
on online platforms helped because it could improve the skill of reading English texts and learning
to adapt how to read them. Participants often used music with English lyrics and English games
so that they could adjust his way of speaking and pronounce his own version of the lyrics sung.
Watching movies could increase your understanding of English. However, he also felt that the lack
of support from the environment made English scary and made him confused. The impact of this
lack of support is also to make these feelings of shame and fear appear and consider this lesson

very difficult to understand.

4.1.2 Attempts to deal with language anxiety

4.1.2.1 Self-Initiative (participant 1)

This point explains the self-initiative that emerged in Participant 1's learning process in class
when she did not get the opportunity to express language anxiety when speaking. This self-initiative
arose because of the role of close friends or friends in class and also the role of technology such as
YouTube or other movie player platforms in supporting the process of developing self-initiative.

Furthermore, the self-initiative possessed by this participant is expressed as a worm eating
banana (see figure 1.4). From the picture, the participant is aware that the self-initiative from her
could not be obtained by herself. She thought the worms needed their friends to eat the bananas.
From this expression, she really needs the role of other friends and the technological media around

her to help her increase her confidence and bravery when speaking English. She is also aware that



she will not be confident and afraid if she develops her own self-initiative without the role of her

class or house friends. This told by participant 1:

“My effort is to be able to speak English, so I often listen to English songs
and watch YouTube. Even though I like K-pop, sometimes | play clips of
English films. Sometimes | understand what is being said. But many can
not write English words. I tried to write down what the actors were talking
about, but when | translated it, it didn't make any sense. Thus, | will ask
my friends to find the meaning of the words if translation does not help.”

.y

Figure 1.4. This image is blurred because it contains sensitive content and could disturb the comfort in some
people. This picture is describing the worm eating banana as like the position of participant 1°’s anxiety

On the other hand, language anxiety problems can be solved when the role of technology
was evident when Participant 1 could encourage her self initiative in listening to English songs and
watching YouTube with her friends. Even though this participant prefers K-pop, she also chose
another time to listen to English songs and tried to combine the subtitles in the lyrics with the
singer's words. She sometimes understood what the singers said, but on the other hand, she still

found it difficult to understand the words in the subtitles and the correct way of pronouncing them.



Several times while listening to English music, the participant tried to write down what
singers said and translate it on an online translator and dictionary book, but when translating it the
resulting sentences were quite confusing because sometimes singers used advice words. Thus, she
needs the role of friends to fix the confusion when translating. She had told:

“I can choose to watch a movie and then listen to what the characters have
to say and then repeat the dialogue I find interesting. I can also listen to
music, while checking in the dictionary the meaning of the lyrics of the
songs | play. But most of the time | do listen to music and occasionally |
can imitate how to sing and look at the lyrics. Sometimes that way makes
it a little more comfortable for me to learn English. Besides that, I am now
also taking English lessons to increase my understanding of the meaning
of English so that when I speak I am not afraid to make mistakes again”’.

Apart from that, the second self-initiative was the activity of listening to music and checking
the meaning of the lyrics of the song being played in the dictionary. Another self-initiative
expressed by the participant was when watching a movie, the participant then listened to what the
actors said and then repeated the dialogue which she thought was interesting so that she would get
some difficult words in English which are often used in everyday life. The participants often did
listen to music and occasionally imitated singing while looking at the lyrics. According to her, this
method made the participant more comfortable learning English outside her school time or tutoring
time.

This activity is expressed by the participant as a grass that needs another flower in one pot
(see Figure 2.4). Participants realize that the grass is like a self-initiative which cannot develop
without the help of songs, films, or friends. She also realized that the grass needed a pot and land
even if there are other flowers in the same pot to help the grass get energy to grow and develop. It

is like participant 1 who needs technological media and friends to get positive energy so that his

self-initiative can develop within her:



Figure 2.4 This picture is describing the grass did not have a space to grow up. The grass that
did not grow well represent from self — initiative was not had by participant 1.

“I usually ask friends to help or listen to songs in English that have the
lyrics. My close friends and I usually look for songs that are trending and
have good rhythms to listen to. If I don't understand, I will ask my friend. |
have no idea what this song means and some of the English lyrics are hard
to understand. Not always friends also understand, but sometimes they also
don't understand what is being discussed, even though they have used song
lyrics for their lessons.”

From the pictures, Participant 1 needs the role of close friends, movies, and songs in class
as a means of building self-confidence to express the participant's insecurities. The activity was
carried out by the participant when she did not have the opportunity to express language anxiety
while asking close friends in class about the meaning of English words while watching English
movies or songs. The participant had responded on the instrument that she usually asks for help
from her classmates when there was an assignment from school that was doing activities to answer

gaps in English texts or speaking class assignments. Also, this participant asked the help of his

close friends to find songs that were trending and the rhythms were pleasant to hear.

If the participant did not understand some of the words in the lyrics of the song, then she
will ask a friend in his class who understands more about the use of everyday English. Sometimes
this participant found some words difficult to pronounce and did not know the meaning of those
words. Activities like this have succeeded in growing a sense of self-will to dare to speak English

and of course dare to express language anxiety problems. Sometimes this participant also invited



their friends who could communicate in English to train themselves to be able to use English as

her daily language and when communicating with the teacher in English class.

With this photovoice research, it is beneficial for Participant 1 to find space for herself so
that she could get the opportunity to express her anxiety in class during English lessons. According
to this study, the self-initiative of participants who experience problems communicating in English
must be built with the mindset of the participant herself. The success or failure of this self-initiative
process is from the environment around the participating schools who support the importance of
using English both within the school environment itself and outside the school environment. Not
only that, the role of the family also greatly influences the success of the participants in this study

so that the problem of language anxiety within them does not reappear.

4.1.2.2 Social Support (participant 2)

In contrast to the situation of the first participant, this second participant did not have his
own initiative so he needed strong social and environmental support to make this participant have
the opportunity to express his anxiety when communicating in English in class. The form of social
support needed was the presence of an older sister to help Participant 2 get the opportunity to
practice speaking in English so that his language anxiety could be overcome. The social support
that emerged for the second participant was by frequently asking his older sister when he had

difficulty translating English words into Indonesian words.

If related to the theme of social support needed by Participant 2, he expressed his needs
like a wilting flower (see figure 3.4). Based on the pictures he took, he realized that the support
needed to build self-confidence and interest in learning was like a flower that needed to get enough

water. The role of water here was expressed by participants that he received less social support



from both the school area and the home area. Even though he often saw his younger sister who
spoke fluent English, this actually made him feel inferior and embarrassed. This made Participant

2 prefer cheating on his friends when receiving English assignments:

“My current situation is like the wilted flower in the picture. Even though it
has been watered, the flowers still look a bit wilted. Just like me, I am not
enthusiastic about English lessons. Even though I often see my older sister
speaking English with her friends, it still doesn't make me enthusiastic about
English lessons. When I'm studying English, I usually work with my friends
to do it together because if I'm alone | don't really understand.”

Figure 3.4 This picture is describing the flower did not water enough. The wilted flower on this
picture is representing from social support was needed by Participant 2.

Apart from asking his older sister, he also asked his classmates who understand English
better, especially those who could interact using English. If he asked his older sisters and
classmates, the participants felt a little brave because there was no higher social gap. However, If
he asked the understood English word to the English teacher, this participant felt embarrassed and
did not have the courage to ask. Thus, participants only focused on the role of older sisters and
friends in class to help overcome his communicating anxiety problems. The next social support

was the role of technology or commonly known as Al as a training tool for participants to build



the courage to communicate in English and know how to pronounce words in English properly

and correctly according to native speakers which is explained in his narrative.

Apart from that, the condition of Participant 2 who felt not free, not calm, and needed social
support to increase his self-confidence was stated as a bird who felt not free when he was in a cage
(see Figure 4.4). He is aware that feelings of embarrassment, fear and lack of confidence when
speaking or communicating in English can create a need for social support from those closest to
him. Therefore, he will feel brave to interact when his older sister and friends at school play a role

in using online games to improve his English skills:

“If there is a problem when I can't solve the problem and haven't been able
to find it, so far, I often avoid it and forget about the problem. In my opinion,
playing online games is the best way to learn English, especially since
almost all the language used in online games is English. So my chance to

2

overcome my problems by playing games.

Figure 4.4 This picture is describing a bird in a birdcage. A bird felt not free when living in a
birdcage. This bird feeling was represented by the social support that was important for
Participant 2.

As did the first participant, the second participant also used technology for learning such

as watching English movies and playing online games with English as the language of instruction.



Of course, the participant asked his siblings or classmates when watching movies and playing
online games which aimed to help the participant when they wanted to ask the meaning of English
words that he did not understand. Sometimes this participant also often asked his older sister to
teach him some English words from watching a film without subtitles and this participant asked

his older sister to explain again the pronunciation in the film.

In fact, this participant did not like English films a bit and preferred to watch Japanese or
Indonesian films, such as the Naruto movie. However, his older sister had a way so that this
participant could still practice speaking English, namely by changing the subtitles to English.
However, the method used by the participant did not produce a significant impact because he did
not have an interest in being able to speak English. From this, it can be seen that the second
participant did not have the initiative to learn English through Western films. The proof is that he
tends to prefer watching Japanese films over Western films. Another activity that the participants
did while practicing understanding some English words and pronunciations was playing online
games. He felt that playing online games made him feel more confident than being taught by his
older sister who often forced him. The online games he played were almost entirely in English text
format, so he felt that the best way to understand English words was to play online games. The
conclusion is that the first and second participants have different characters, learning initiatives,
and determination. This difference is based on environmental factors, gender, and support from
the participants themselves. Therefore this second participant needs additional treatment in the
form of extra support from the surrounding environment so that the opportunity to express his
indifference in interacting and communicating in English can work well and of course it can be

useful for participants in the world of work and as a support for other skills they have.



4.2 Discussions

The themes that emerged based on the results of the participant's responses were self-
initiative for participant 1 and social support for participant 2. These themes have a correlation
with the participants' attempts to deal with their language anxiety. The first theme is self initiative.
Theoretically, self - initiative or known as personal initiative (PI) is the growth of an active
approach characterized by a self-starting and proactive desire as well as a desire to overcome the
difficulties that arise in achieving the desired goals. Starting from oneself can be interpreted that
the desired goals are not obtained or arise from the desires of other people, but it is the person's
own self who develops and raises the desire for goals (Fay & Frese, 2001). Everyone's personal
initiative is different, some are high and some are low. The existence of the phenomenon of self-
initiative in each individual can only be developed or appeared from the individual self and also
by the effect of the surrounding environment. If the surrounding environment supports, this self-
initiative can grow well within the individual which is useful as a strength towards the goals to be
achieved.

Woulandari (2010) points out that self-initiative does not appear as something that has been
inherited but, it must go through an educational process. Through the educational process, self-
initiative is formed from a habit that can be carried out by students’ self-initiative. This habituation
process will later form a character that shows a behavior that becomes and builds its character and
identity. Citing Spencer and Spencer (1993), Wulandari (2010) asserts that self-initiative can
move things without being asked, increase self-worth so that things can be realized according to
goals, prevent self-initiative actors from making mistakes, and find or create new opportunities in

the process for getting the goal.



This also applies to the condition of participants who have self-initiatives that arise based
on the habits of them, such as frequently asking friends in class, watching movies in English, and
also taking tutoring outside of school. These habits succeeded in shaping the character of each
individual who wanted to learn English on his own without any requests from others. so that a
desire arises from oneself to be able to get the opportunity to express participants’ anxiety when
communicating, interacting, or when speaking English in class.

Then, the second theme is social support. Amiliya (2020) describes that social support is a
form of comfort, both physical and psychological, provided by the closest people in the
surrounding environment. Social support can be seen from how much social interaction is carried
out by one party towards another in carrying out a relationship related to the surrounding
environment. Amiliya (2020) also mentions that social support is a feeling of comfort, being
noticed, and valued, and receiving help or information from another person or group.

Social support is very close to the influence of humans as social beings who cannot live
alone without the help of others. Humans really need three important things in their lives, namely
physical needs (clothing, food, shelter), social needs (association, recognition, work) and
psychological needs including curiosity, a sense of security, feelings of religiosity, which cannot
be fulfilled without the help of others (Amiliya, 2020).

In this context, if someone has a problem, they will seek support from other people to get
directions or suggestions, so that person will feel appreciated, cared for, and helped to get out of
the problem they are facing (Amiliya, 2020). A clear example of this form of social support is the
problem of participant 2's lack of confidence in getting the opportunity to express anxiety when
communicating in English. The support given is the role of her older sister in providing a sense of

comfort to get out of her language anxiety problem. as already explained in point 4.1.1.2 that the



role of older sisters, the role of English film screenings, and online games supported participant 2

to feel comfortable when learning English and find solutions to get out of the problem.



CHAPTER 5. CONCLUSION AND SUGGESTIONS

5.1 Conclusion

In this research, participants reported feeling insecure and afraid when trying to
communicate in English in class. This is consistent with and in accordance with the research
findings and analysis. Self-initiative and social support are the main causes of the problems that
are faced by the participants and they are used as a theme in the research findings. The main reason
for this problem is that speaking skills are not trained at home, as well as the use of English inside
or outside school. And also, anxiety will arise due to the lack of self-initiative that is built and good

support from the environment of the research participants.

the success of participants in interesting to English lesson if the role of teachers could play
in creating a positive learning environment. Both students and teachers must contribute to shaping
the classroom environment because a comfortable learning environment will have an impact on
students' skills in the classroom, especially English-speaking skills. Second, the role of family and
technology is as a guide and inspiration for participants so that they can be skilled in using English
both in the classroom and outside of school. In addition, the role of the teacher must also be more
sensitive to students' nervousness and reluctance to participate in English classes. Anxiety can be
reduced and the comfort level of students can be increased by providing pleasant classrooms and

effective teaching techniques.

This will affect how well students communicate in class. They may lack confidence and be
more comfortable when practicing speaking English outside the classroom, but the correct teaching
technique will help participants get space to express their insecurities when speaking English. The

research problems that have been discussed previously have been overcome by conclusions drawn



from the data and discussion, especially the first one, which concerns the participants' efforts to

create self-initiatives to reduce anxiety and nervousness when they communicate in English.

The second relates to how participants in English classes need social support both at school
and at home so that it will help overcome the lack of social support which makes participants feel
anxious and insecure. Based on the research findings described in the research conclusions,
watching movies and listening to music are two ways to foster a sense of enthusiasm, foster
comfort while learning, and increase the self-initiative character of the participants and help solve
problems if they lack good social support from their environment. This might have an impact on
participants so that they can express their feelings of insecurity and fear by building self-initiative

and seeking good and broad social support.

5.2 Suggestions

The implication of the results of this study is that there is a relationship between the themes
discussed and the conditions of the participants. The two themes discussed are based on the
emergence of the phenomenon of insecurity, fear, and embarrassment when communicating in
English. Their involvement in language anxiety problems was motivated by the lack of self-
initiative development from participant 1 and lack of social support from participant 2, so they did
not have room to express their language anxiety when communicating in English, and lacked the

ability to express themselves in terms of English proficiency.

In anxiety communicating in English context, the role of awareness of parents about the
importance of English is still lacking so this research is expected to be able to motivate their
education and employment opportunities in the future. In addition, another implication that can be

seen is that there is no definite goal for participants in terms of improving their English-speaking



skills in class, both learning to enjoy the process of building self-confidence and getting support

from their environment.

Recommendations in this study are expected in future studies to use other methods so as to
produce different findings even with the same research theme. photovoice was selected and
recommended for further research because the results of this study were very concrete and in
accordance with the circumstances of the participants. Here the honesty and accuracy of the
research results can be seen easily from the results of the participants’ photovoice answers.

However, this research still has shortcomings.

The researcher revealed that at the time of writing this research there were obstacles in
obtaining references because the research methods used were not familiar. Most references refer
to questionnaires and interviews. However, research on language anxiety using photovoice is
lacking and has not even emerged as a reference. Therefore, this research needs to be continued in
the future by using other methods that are more accurate and efficient so that future researchers
can find and study the themes easily and precisely using the photovoice reference research method

which is expected to be combined with other methods or mixed methods.
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APPENDICES

Instrument Photovoice (Participant 1)




(Bazaimana pendapar  kmom
berdazarkan gambarT)

untok imierzksl stsupan nEpmons behass mEETis
didepan ftemen - femen danm sumku Aku
beranssap jika sl nzomonz bahaza inseTis
dianzzap sok, g3 paharn aminya, dan nzawur. Ealo
zagt pelyjaran bahaza Inggris trus ada sesi baca
teks dan moomons, sku lehth mdlth barens -
barsnz. Sama seperd ulaf mi gabakal beran makan
plzanz sendin kalo =3 sama temen - temenmea.

TWhat iz really Happening oa the
phota?
(Apa vang terjadi pada gambar?)

Happening (theme 1}: vang tegadi disini adalsh
gk gak pede kalo pelajaran behzsz mzgnsz tdha
Schenarmya aku toh mampu di bahaza ingeTis.
Paham ju=a kalo zumikn reransin atEn naoemons.
Corre kealo dizoprobh majo boat bacain feks bahass
mzariz, akn maluy T3 sama sepert ulat di sxmbar
vang za pede kalo makan pizangrva sendinan
Dlazalshmvs  aloivites dikelas bahsss ingemizku
sermne bamset dizorob baca tek: vans panjans
captolireys teks narafif aftan disunib noobrol =m
tamen sebanzkn term: disuruh presentssi. Pazt
barmvak dismmyva daripads necmonemea

How does vour attempt to deal
with lansmase amoety relsts to

vonr  experience  of spesking
Engsli=h?

(Bizzaimanaksh wnssha  ksmo
urtuk misrvelazaikan

ketndakpedean dalam berbshaza
terkzit demsam pensalaman
Irerbicara bahass mezriz 7)

Cm (theme 1) nzaha ku bust biza naomaong bahasa
mZIaris V& senng - :ering dengenn lazo berbahaza
maariz dan momton voumnbe, TWalopun kesuksanky
E-pop, tapi kadans sk moter cuplikean file - film
bahzzz mzzriz. Kadanz psharm zama aps vang
dipmonzin, Tapd bamvak zabiza mulis kata bahaza
mzgriznya. Pemsh mvoba muofiz spa vang
dizmionzin, fro: sku translate i omalah =aads

aminya.




Wiy do wou fesl anxous when
zpeak Englizh in fromt of wvour
friends or teacher?

(kenapa sih kanm za pede kalo
nzomonE Bzhaza Ingsrs pada

temen atan g’

& Why (theme 1) Periama, ko takon pas ngomons

i zalah pemsncapan kats Apalasi bedz - beda
tulizarnmya dan beds juza bacamva Kedua, akm
takont orang vang dengerin akm gapaham :3ma apa
vang zku katakan Ak takonl mentinva malsh o di
buli karena salabh ngomonsnva. Belum lazi kalo
difcorekes zama guwrukm kama zalzsh pzomonz
Faazanya jadi g3 peds bust nzomonz lazl Eefigs,
akm nEsrazz zku anakmva g3 peds kalo nsomong
=m orang bam atsu didepan wonm vang dilistin

Zi.

How could thiz image effect vour
simive to mlm vor  lanmusse

-

(apakab biza gambar mi memilikk
dampak @i ussha kamuo unmk
memberikan roanz kendak

Effect (theme 1) dampak vanz biza kolihar
mvanskin akm biza belajar dard olar di zambar o
Ulat itw berami datengin pizans vang lehih gede
darinva karens nzajak temen - temenmya. Ak biza
nezjak t=men - tsmenin untok berlatb neomang
bahaza Inggzrmz. Tapl, alm pensenmyia s@ma (=men

pedean berbahaszs mn™)
vang wuda kensl dekat zama tsmen sskalzs Ealo
sarna orang bam zko gabiza

what can vou do to help vou relax Do {theme 1): sku biza milih moaton film Lale

with vour anxiety when spealing
Engslizh

(zpa vang hbia kanm lakokan
unfuk membserikan rusng terksi
kstidakpedearmua ketka

berbicara behaza InzgnizT)

dengarkan  apa  vang  kmrakter  katsben lalo
menzulangi dislog yang alm anzgap menarikc alm
jueza biza dengsrin pmzik zamibil celo di banmas am
lirilc kagn yang akm sedang putar. Tapi vang sering
akm lazkukan dengenin mustk zama zesekall akuo
biza minmnn cars ovanyi sama st linkevs. Kadans
cara o buat zzva sedilar lebih nyaman umiuk
belajar bahzsa mesriz. Selam fu sku :siErang
juza ikt bimbinzan belajar bahaza inzeris mmmk
menambah  pemshamankn ik memshami




makna bahasza mzzns biar kalo nsomong 2a takut
salzh laz1

A Photovoice Instrument

Plzasze write vour argument narration based on the raferred thame!

Instrument (SHOWED) Arzumant

What do vou want to Sqv about e Sazv (theme 1): Sava mu :zalah zat siswa vang
the photo? suzzh bust memshami bahaza ngzriz baik dan
(Bazaimana pendapat  kanm ngomonznva atan pubs tsk: bahasa mzsns
berdazarkan sambarT) Diantara =men - t8men :3va :3va mera:s susah

untuk menzembanskan keberamian :zva  buat
berani nsomonz bshasa ingeris atau 3t zuru
bahasa inzsn:  memmta maju kedepan
Permazzlahan sava mu ditbaratkan sspert zambar
diataz. Sava merasa posisl zava seperti salah sam
tanaman kecil di pot ity vanz mana ukuramnya
lzbih kecil dibendmz tanaman vans besar i
MMenurut zava tanaman kecil o berada di posia
sedikit menjauh dar tapaman vans besar Sama
SEPEIT S3VE VANS mera:a pangsn memben sadikat




jarak dengzan temen - temen sava di kelas karens
zava gZak berami buat percava din dalam hal
berbicara bahaza imzeriz walopun ada di sam kelaz
sepert tanarman dan pot il

TWhat i= reslly Hoppening oa the
phota?
{Apa vang terjadi pada gambarT)

Happeninz (theme 1}: di gambar ada pot dan
beberapa jeniz tmmaman  vans berbeda vans
mensinmi di sam pot o Pot im ditberatksn
sepertl kalas bahazs megriz sgva. TanSrmsEn vang
parjans - parjans im difbarstion temen - temen
zava [han tanaman vang bezar im dibarzticn gum
bahszs mzzmz saya Dhan fanamen kecil berdaon
lebar i ditharatksn sepert zava. Tanaman kecil
im zedikai berjarak denzan rormpad dan tansrman
vang besar Pozisl ind seperil posisl 33Va VADE
knrans pede zzat kelas bahaza inzeriz. Apalagl zast
Ul Memimta :3va ik majo sendin memnbaca
tzkz  bahaza mzz@z  vang  panjanz dan
mensrjemshicannya. Pasn salit bost z3va di posisi

Zeparn o

How doss yvour atempi to deal
with lamguage amety relsts o
vour experience of spezkdng
Enslizh?

(Bagaimanakabh  wszhas karmu
nrulk menvelzzatkan
kendsbpedsan dalarn berbahaza
terkmir densam pensalamen
berbicara bahass megriz 7)

Cm (theme 1): z=lama ini kalo s3va enggak pede di
kelaz bahass imgsgris, sava szlalo merdnts teenan
dekat ztzu zahabat vang bertemnan Lama sama akn
buat membanin ksbinsmezankn di kelss bahass
mzgriz. Sava kslo zama temen vans udah kenal
lama sedikit berami bust pede. Tapi kalo dizum
majn sendirl, mazih korsns pede. Falo di tenpat
bimbimzan belzjar, sbo mazih kurans pede sama

pengzjar bahaza mEgrizia.

Wiy do wvou fesl anxous when
spealing Englizh in front of vour
frisnds or tsacher?

Why (theme 1) vanz buost skn t=loor o kalo
t=men - temen atEun gurn bahaza ingErizkm zak

paham zama apa vang ako omaongin kalo nzomaons




(kenapa =zth kanm zz peds kalo
nzomonE Bzhzzz Ingsmiz pada

temen Ffan FomT)

bahzza inzeris. Apalas penzetshuan ko di keats
bahaza inzgres mesih zangst borans. Kadans kalo
diminta nEomong, mazih campo sams bahazs
mdonesia walopum gurukm mints bust berlanh
ngomong bahaza mzariz. Tapl tstep 2ja akm masth
tzkogt buat neormons di depan kelaz. Kalo pada gak

nEsTii saMa apa vang ako omangin, jadi mah,

How could thiz image effect your
stmve to relawing venr lansuass

-

(apakah biza gambar mi menilikd
dampak di ussha kamo ok
membserikan roanz kendsk
pedean berbahasa maT)

Effect (theme 1) zava i karanz mampu kalo di
kelaz bahaza inzeriz karens memmn zava bahass
mzgriz i suzah bust dipshami dan berbeds
dengan di bahsza indomesia Ditambah pelajarsn
mi sadiat kowans sava soksl karens suszh boat
dipzhari. 2ava sebensmya mampu di bahass
mdonesia atan matematks Sava lebih suks
mne-imnean  danpada  membacs  teks  vang
panjans walopm di kahasa indonesia ju=a ada tapl
23 zezulit di pelajaran bahaza ingems. Gambar ind
memben pelzjaran bust sava kslo za bolsh
selamamya tebool atan g2 peds di kelazs bahass
mzzriz karens penting boat kedepamya

what can vou do to help vo relax
with vour anxisiy when spealonz
Engslizh

(zpa vang biza karm lakukan
unfuk memberikan mang terkmi
ketidakpedaammn ketka
berbicara bahasa Ingeri=T)

Do (theme 1) bizsanyva sk mimiz bamman ks
zshabar aztzu denzerin lazo - lazo berbahazz
Ingeriz vang ada bnkmea Biszanva zih zzva dam
tamen debst zava can lazo vans amanz udzh
mending dan irams mva ensk didenger Kalo aku
zapaham akm nanva ke sshabation. Entah zapaham
zama makwod lazn imi dan beberapa limk vang
bahaza inzgrisnva sussh di pehami Engea sslama
mya tamen ku juga paham tapi kadang dia juga ga
paham zams apa vang diomonzin walopun uwda
pake link Lagu bust balsjar




THEME 2

Photo theme 2

Pleasze write vour argument narration based on the referred theme!

Instrument (SHOWED)

Arzument

What do vou want to Sqv about e Sav (theme 2): Bzhaza inggr: menurutku

the photo? diabaratkan s=perm lorons jalan vang zept walopun
(Bagaimana pendapat  kamm di sskitar banmvak rumah vans berdin. Aku mera:a
berdazarkan zambar?) tertantanz unruk biza berani berbicarz bahass

mzzris, nanmun kadang juga ngerasa cemas dan
takut walopun temen - temenku 2ap :adia
membantu. Lorong jalan yanz sepi itu membaws
suazana vans menveramkan karena kita tidsk tabn
diyjunz loronz ter:ebut ada aps Sama sepern
perazaanku kalo pas ada pelajsran bahaza mzgms.
Aku meraza zendinan :epl karena zak peds nva




berbicara bahaza mzariz didepan urmm nanmm

kesernpatam ini biza st akm belajar umnik berami.

TWhat i reslly Hoppening oo the
phota?
iApa vang terjadt pads zambar”)

Happening (theme I): keadazn sk saat inl cemas,
takot di bully, dam korsng berani umnik berbicars
bahaszs mzzms didepan teman - temsn di kelas
Tapd dizimi aku berfikir kalo kecemmazan dan
kstakonznkn it wajar Ada juEz beberaps teman -
Tamankn vang nEsrass sepent i Kecsmazan iml
biza buat sk berlatih berani berbicaras & depan
wnorn. Foto 2 membubdikisn dan mereflekosikan
kstidakpedsan ko di pelajaran bahasa mgzns Jiks
jalam i biza rame kalo dan warsa ma
menzusshakan jalan o dibuks crans jualan, sksn
bilzz rame =arna sepeml s3va Jika s3va biza berlanh
untuk berani, berart tergannms dan diri 23va man
berlatih atau tidak.

How does vour atfempt o deal
with lansuase amcdety relss o

vour experisnce of zpesking
Enslizh?

(Bazaimanzkzh wszha  kamo
il mervelzzaiam

ketidakpedsan dalarm berbshaza
terkzit demgan pensalaman
berbicara bahass mearz 7)

O (theme 1) kecemszan dan ketidakpedsan im
reenurutk adalah awal dar keberanian sk bust
ngomons bahass mezns. Dan melihst flm mops
subtitle dan lazu - lagu barst vang memmtio jadi
bahan terbatk untok berlath bahssa inggns dan
bizz melarih keberamian b unik berbicara bahaza

m2ZTis

Why do vou fesl anious when
zpeak Fnglish in fromt of wour
friends or teacher?

(kenzpa sith kamm gz peds kalo
nsomang Bszhasa Ingsmiz pada

temen stan gara Ty

Why (theme 2): aku g3 berand berbicara bahaza
mzzriz didepan uenm ksrens memmnion kata -
kata di bshsza mogns sedidor sussh wmmik
diocapksn Dian beberapa horof ensza dibaca vane
sEmesinya sepert bahsss indoneszia Comboh omof
3 dibaca 2. Perbedzan ssderhans i kadans buost
akyy zolit mermshami, Apalasi bamvak ksta vang




suzgh dibaca myva. Yang buat sk cema: dan gak
pede juza karena takout salsh ngomong. Apa vang
akn omonzin kadang ensss ssusal sEmE cama
pengucapannya. Ditambah takut termen - t2men 23
nE=TTi 3pa yang aku omonsin

How could thiz image affect vour
smve to rmlm your lamzuage

-

(apakah biza gambar md memilika
dampak di usaha kamo umiok
mambarikan roang ketdak
pedean berbahazs maT)

Efect (theme X): zambar ks dus i hiza
didepen womm  Gambar dua jugs mernberi
pelajaran kepadain kalo jalan vang sapi biza rame
jika bamyvak orang vang berjuslan atau membuat
jalam tha ssbagzai jalan penstmbunz. Sama sepsril
halmva penmazalzhan zava vang bizsa terataz jika
sl biza berlath umtok biza mensekspresikan
kecemasankn untuk berbicara bahasa magris.

what can vou do to help vou relax
with vour amxiety when spealong
Englizh

(Zpa vanz biza kanm lakukan
unfuk membsrikan ruang teriai
kstidakpadsarma ke=tika

berbicara behaza Ingeri=T)

Do (theme 1) denzan berlatih sama teman - t=man
terdekadn, aku bizs mmemberamikan dinn ommk
berbicars bahasa meariz. Lagn dan filim juga bisa
menjadi alat unmk mermboat sk semakon berand
mencoba berlatih berbicara didepan unnmn Akm
vakin behwa kecemasan ini biza terobati denzan
sering dilatth dan diazsh




A Photovoice Instroment

Photo theme I:

Plzazs writs vour argument namration bazed on refemred theme!

Insmument {EHOWEL)

Armmment

What do vou want to Sgv ahbouot
the photo?

(Bazaimans pendapar  kmom
berdazarkan zambarT)

Sav (theme ) denzan adanva penslitian ind, s3va
mendapat keuntonzan untuk mendapat moans bagi
permazalahan zak  pedsmya ozava dalam
beriornamikeasi bahazs mzarz. Sava pengsn lancar
beribicars z=perti halmva garmbar aliran sunzal dan
afaz gumms menaju kota. Valzomm akan benyak
harbatan tapi s=va haros biza berozaha unnik bisa
lamcar ngomonz bahsss ingeris didepen temen -
temenion dikslaz. Faza cernas vang sava alamg
ain hilanz kalp sava biza berossha zabar dan
menshan  bullvan dar temen - temen vang
roetnbnaat s3va takoot dan zak pada.

What i= reallv Hoppenins oo the
photo?
{Apa vang terjadi pada zambarT)

Happemimz  (theme I ketidskpedssn dan
kstakutan sava disbarztkan ssperl gambar alr
sumzal vans menzslir di sekitar bulor Alran zir
vang mengalir dizharatkan pengslamen berbicars
kzhaza insgms :ava Aliran zir i akan fetap
mengzlir zampe ke kota walapan  bamvak

harmbatzn  Zama zeperfi halmva semansar sava




unfok bernzaha biza berand walzogpm  bamyak
harmbatan

How does vour atempi to deal
with languaze amety relate to
vour experience of spesking

Engslizh?
(Eagzirnansksh zsha  kamu
pilaisiis marvelzzatkan

kstidakped=an daslam berbshs:z
terkzit denzan pengalaman
berbicara bahaza maari= 7)

U (theme ) semanszat =3va untok beram barazal
dari dukumzan teman - teman dan juga orans s
azar zava Tdsk mah lazi ketks disumob mejpo
kedepan. Terkadang sloo juzz meraza m melibar
t=manin vang pandai behaza mesriz bisa beram
ngomong didepan kelas, Inl memvemangzan sava
azar tdsk tzkur lagl Hal imd juza :ava jadikan
sohuzl mmiuk reenshilanzkan ketslootan sava sslama

mi.

Fhy do wou fesl amdous when
zpeak Englizh in fiomi of vour
friends of t2aches?

(kenzpa zith kamm gZa pede kalo
ngomang Bshaza Inggriz pada

temen atan FumT)

Why (theme 27: talo dibully dan ko bakal bilan
maln 1 permazalshan zzva di bidang bahaza
mzzriz. Eshs:s mggriz iw terlihat keren bagt
mereks vang demgan pmdshova berkormmikasi
denpan  oranE  lzink  Tapd busi zava  im
penmazalahan. Apalszl bahazs ingen: i peniing
bagzi maza depan fapl sava behim biza mendapat
manz oumtuk  mengsiasl permazzlsham ozava
sekaranz.

How omdd thiz image effect vour
sitive to I=loting yeor lansuzss
Amsiety?

{apakah biza gambar mi memilikd
dampak di ussha kamuo ummk
mamberikzn manz kendsk

pedean berbahaza maT)

Efect (theme I)- akibar dar ketslonan dan
ketidsbpedesn ind membuat sava mendapat nilal
bahaza inggris vang rendsh. Behmn lasi dikslas
S3va rata - rafa pelajaramnya tentang berbicara dan
berkomunikasi. Gambar ke dus di penclitisn i
rrernilikd rranfast urtukion azar sava biza semangzat

unitak: berani berbicara bahaza mgsris

— ram e

ketidakpadaarrmn ketka

berbicara bahaza InzErisT)

vowiabe, menonton film barst dan mendensarkan
lagu berbahasa ingeris demezan livikk Gambar di
penslitian i juoga mepnsdabkan  sava unik
mendapat solusi azar beramd berbicara bahasa

M aTis.




Instrument Photovoice (Participant 2)

INSTRUMENT PHOTOVOICE (Wang & Bris, 1997)

A Photovoice Instrument icipant 2
The theme of the photographs ars:
Attempts to relax langusge anxiety in communicating in English.
Opportunities to expres: language anxiety when speaking Englizh.

e Demography of participants

e

Nams : Nanato (Anonvimous)
Aze :15

Profezzion  : Students

Plzass write vour argument naration basad on the rafemed theme!

Instrument (SHOWED) Arzument

What do vou want to Sqv about e Sazv (Theme 1) kalo dihubungin sama sambar it
the photo? sava Ity 23 :emansat kalo di pelajaran bahaza
(Bagaimana pendapat  kanm mzznis. Tgjur zava itu 23 bisa apa - apa dan
berdazarkan sambar?) zapaham banzet kalo ada orang nzomong bahazz

mzzris. Gatau kenapa sava 2z :emangat kalo ada
pelazaran bzhasa mzzn: seperti bunza digambar
vang lavu Kadans pengen bisa ngomong sama
kakak sava vanz pmter bahaza mnzzns, apl kalo




Lzt kabalk s3va ngomons malsh zapsham aps vans

diomonzin.

TWhat i reallv Hoppening on the
photo?
(Apa vang terjadi pada gambar?)

Happeninzg (Thams 1) ksadaszn :ava :ekarans
seperti bun=a vanz lava vang ada di gambar im.
Walopum bongsa i dizitami tapl maszib kelikatan
azak lavi Sama zepert] =3va VENE 23 ssmangst di
pelajaran behazs ingeris. TWalopun =ava serng liat
kaksk =zava nzomonz  bshass mgsn:  zama
rEmennya telEp 22 biza bust sIva semanss d
pelajaran bahs:z mgsris. Sast pelyjaran bahasa
mzzriz, blazamya sava kerja sama temen sava buat
ngsrjam barens - barens soslnva kalo zendim za
paham

How doss vour attempt to deal
with lansuase amcdeny relats o
vour experience of zpeaking
Engslish?

(Bagzirmamakzh  wizhs  kamo

ik msmvelazaikan
kendakpedsan dalam berbahaza
terkzr dengan pengalaman

lberbicara bahaza megriz 7)

On (Theme 1} zampe zaat iml zava behin biza
mensmmukan cars unmk menambah kepedesn zava
tnzat nacenans bahaza inggrs. Ditambah sum s3va
kalo peranzin di kelaz pakema bahs:z mdonssia
camynr bahaza jawa. Jadi sedikin banget paks
bahaza ingeris szat dikelss Jadima szva oma
pengsn biza doamz tapl binsung bisr berand

nEMmMONZ Atz paharn gimans.

Fry do wou fesl amdous when
zpeak Enplizh in fromt of vour
friemds of teacher?

(kenapa sih kamm 23 peds kalo
nzomang Bshaza Ingsris pada

temen atan gumT)

Why (Theme 1) zava i takut kalo nsomone
spalmya  belepotan wo=  zapsham jusa  amrars
mulizannys sams DIOMONEHYE [3pl OHunswya
Zurn zava kalo jelazin dikelss paks myva bahazs
mdonesis jadi zzva sediddr psham Tapl =ava
bmzmz kalo mater nva bacs teks. Eebamvakan =73
paharm sama artmva Jadi zava hames pakee kamms
Trus taloof jusa kalo zum sava bally sava kako

HEGINONE.




How cowd tus image efect your
strive to relaxing vour lamsuass
ity

(apakah biza zambar mi memiliki
dampak di ussha kamu untuk
membertkan ruanz ketdak

e Effect (Theme 1) sejujumyva sava 23 biza kalo

dmmintz nsomons baha:a inggn: Kadans kalo
prakrek nzomong saring dikorsksl sama guru sava
Apalagi suka di plesstin sama temen - taman kalo
pas nzomons bahaza ingzri: didepan kelas sambil
ketawa Kadanz sava malu :ama zum dan =men -

pedean berbahaza maT)
temen Jadmmva zampe sekarang zava Za bisa
bahasza mzgns baik pa: nzomons atau nulis

what can vou do to help vou relax Do (Themes 1) zava sering benanyva ke kakak zava

with vour anxiety when spealang
Englizh

(zpa vanz bisa kamu laskukan
unruk membenkan ruanz terkait
kendakpedaanmu keuka
berbicara bahasa InzensT)

tentanz arn :ebuah bahasz mzsns. Sava juss
nanva ke tamen cowok zava vanz paham :ama
bahasa mzzns. Kalo ks temen cewsk suka 23 pade
sama takut aja. Sava juza senng disjak nonton film
sama kaksk :ava vang pake bghasa ingens
Kadans kakak zava nzzjak buat latthan tapl zava
zaman karena gapade gja

A Photovoice Instrument

Photo: Themes 1

Plzaze writs vour arsument naration based on the raferred thame!

Instrument (SHOWED)

Argument




TWhat do vou want to Sgv about

the photo?
(Bagaimsms  pendapat  kamm
berdazarkan samibarT)

# Sav (Theme 1) =ava sadsr kalo zava itw lemsh

dan larang di pelajaran bahaza mesriz kalo pas
berkomuonikasl st olangsn speslans. Tujur, sava
penssn bamget hiza noomons  lancar atam
seengzeakmya paham bamsst apa vang diobrolin
pake behzzs mesriz sepert di film Selama im
s@va suks bangst nonton fibkm vang pake teks
kahasa ingsris untuk menambah mobivasi saya di
pelajaran bahass ingen: dan biar tambah semanzat
buat biza nzomons dan peham sm aps vang
Sigbrali

TWhat i= really Huappening on the
phota?
{Apa vang terjadi pada gambar7)

Happening (Thams 1) sejak i kelaz 7 =mp, sava
takt dan kuramz di osast mendapat pelajaran
bahaza ingzmz. Mhmelon karens di =d zave enzea
dapet pelajaran Tahzza gz jadt wakmo amp,
sediiat bmzung kslo pas pelajaran behass IngETs.
Sebemerrva zast ada fogas dan ulsmsan sava
menvontsk temen sava dan dikerjain barenz -
karsng. Cuma vang bikin sava pengsn banget biza
walopun sampe selarans di kelas © mazih behon
bizz dizast liat guru nzobrol paks behass mEans
dan monton filtn Pengen biza harva 23 tan gimana

CATENVE.

How does your attempt fo deal
with lsmguase amdetv relate to

or EE_|}EI'.I_.EI].EE of spesking
Enslizh?

(Bazaimamakah wussha kamuo
urrtuk menvelezatkan

ketidakpedsan dalam berbahasa
terkzit dengan pensslamam
berbicara bahasa megriz= 7)

Cn (Theme 1) :elama md vang sava lakukan
harmya memvontek dizzat ada togss dam ominta
bamean  kasbzk ko ummik nserjain mgas saya
Fladang ksksk pengsnmyva sava belajar dan dizjan
zarms kavak Tapl sava pengsn vans cepet sslsse
Tadimya ksksk =ava vanz ngsrjain Tapd kalo
kakak gabiza banfu karena zibuk =ava biasanya

mvontek temen s3va vang pinter behaza megris.




Wi do wou fesl amxdous when
zpeak Englizh in fromt of wour
friends of teacher?

(k=napa zih kamm za pede kalo
nzomnons Bahazz Ingsmiz pads

iEmen atan FumT)

& TWhy (Theme 1) takur zja belepotan dan emens

suzsh buat dipshami. Apalasi kale disjak nechrol
s3mE FUrg sava, pasi sava bamvak disronva dan
sennz pakal baha:a indomeszia zast jawab. Yang
bidon g2 pede kadans ksksk noas o kalo sava 23
bakal biza, kalo zaman prakeek Tapl sava malo
kalo prakisk zamas kskak zava Fabksk juzs neas
tau bakal msi kedepamnva. I bikin sava takut
Fadanz takon baksl za biza apa - apa 23 sspearm
arang - orang Yang lancar ngomons bahasa

mLZSTis.

Hew could this image sfect vour
smive to melaineg vour lamsuass

-

{#pakah biza gambar mi memilikt
dampak di usshs kawn umk
mamnberikan roanz kendask
pedean berbahass maT)

Effect (Themme 1) sava sudsh berussha umiuk
belagar dengan ksksk dsn menonton filtn vang
paks bahazs inzerz walopumn zampsk sskaranz
meazib behom biza Ssbensrmva sava lebih suks flbm
anime sepert nammo. (53 Sering - $57ng &jE Nonion
film luar negen karens emang 23 subks Tapd kslo
sarmizal lazzl pengen belzyjar bahaza mzzns va
nomion tEpl sernsnya ditsmenin sama kakak kalo
L, Eadanz abiz nomion masih sedikst paham
beberapa kata bahssa inearis vane saya pahaord
Tapi kalo kelamasn za & pekek kadanz ilang

what can vou do to help von relax
with vour anzxiery when spealong
Enslizh

(zpa vang biza kapm  lakukan
unmls  membannmm dalam
marnberiban mang terkan
ketidskpedsarm ek
berbicara bahass InserisT)

Do (Thames 1) hal - hal vanz zava lakiken anmk
pimter nzomaons bahaza ngers mint belajar zams
kakak Walopun kadans bosenim dan mah joga
kalo belajar zama kaksk Apalagn kabsk soka bolly
23 jelaz kslo pas ngajann Eadang bilon males
MMonton filtn seperti ind menorot sava bizs bikan
ngaril kats - katz di behasa imzzns walsopun
barvak Za neertinya.




THEME 2

Photo: Theme 2

> Tanie,

: iy

” ’
. “ Byi.
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Pleazs write vour argument narration bassd on refamred thems!

Instrument (SHOWED) Arzumant

TWhat do vou want to Sqv sbout e Szv (Theme 2); zambar kedua mi adalsh zambar
the photo? bunmgz vanz zabisa tarbang bebas dan ditbaratkan
(Bazaimanaz pendapat kanm sepert keadaan sava ketika dikslas bahasa inggns.
berdazarkan zambar?) Sava meraza tertekan sabiis bebas, 22 tenang dan

pastinva zapunyva kesempatan untuk meambsenkan
ruang bagi sava di ketidakpedean sava ini. Bunung
mi meraza takut akan orang vans memesanz
sangkarmya Sama :Sperti sava vans merasa takut
saat digjak berbicarz bahasza mzzns dikelas,

What 1= really Hagpening on the e Happenmg (theme 2): zambar ke dus menjelazkan
photo? tentanz zambaran sava sast dikelas bahass inszn:.
(Apa vang tarjadi pada zambar”) Perasaan tidak tenang, takout, minder, dan g2 pede
sennz menshantu: perasaan :ava saat kelas bahaza




mezriz  berlansmuns,.  Fesempatan ountuk
metnbenikan mans bazi permazalshan sava pum
gabiza karens sarnpal sast nl sava belum tag cara
menyveleszikan mazalsh ni bazsimsana Sepemi
diibaratian keadzan boronz didslam sanskar vanz
tabnt ketika zava atan orang lewst  didebost
sanskaTnva.

How doss your attempt to deal
with lanmzuage amsdety relate 1o

vour experisnce  of spesking
Enzlizh?

(Bagaimanakabh  usshs  kamu
unfuk menvelezatkan

ketidakpedean dalam berbshaza

terkzir denzan pensalaman
berbicara bahaza mezanz 7)

Cm (Thems ) kale masalah dengsn vssha zava
uniok membsrnkan  rosng dalam mengataz
permaszalshen selama ind masih belum biza nerou.
Selama imi kslo szava meraza behm dapet cars
untuk menzatzz] penmasalahan, zava lehih serng
renzhindar dan mehipakan permazalahan, Denzan
Cara main game online memmit =3va cars terbaik
unfok belajar bahaza ingen: apalasi bahs:a vang
dipak=i di zame online hampir ssloobmva pake
bzhaza inseris. Jadi kessmnpatan sava ontuk
menzataz]l permazalzhan sava demgan bermasin

gams,

Wy do wvou fesl amxious when
speak Englizsh in fromt of vour
friends of teacher?

(kenapa sih kamm 23 peds kslo
nzomang Bahaza Ingsmiz pada

temen atan sum”)

Why (Thatne 2): bamvak fakior vans memmit s5va
ksnapa sava 23 pede saat pelajaran bahaza masns
berlanzzuns, Pertama sava talan kale ngomons,
perkmtasm ssva baksl belibet Eedua, talon gum
sava menilal kalo kemarnposn bahasza ingers :ava
palinz rendsh diantars teman - tenan Eetiga,
karenz ksta - katz didslam bahazs insgris suszh
unfok dipshand. Wang terskhir, karems gaada
support dar linskunsan sava bahwa bahasa inseris
mi pentng, jadi sava anggsp Za terlahy panting
belajar bahazs mEaris.




Hrw could thiz imase affect vour
strive to relmdns vear lamsuase
amsistyT

(apakah bizz gambar mi memilikd
dampak di ussha kamm ummk
memberikan mang ketidak
pedean berbahaza ma?)

& Effect (Therne 1) zambar kedus ind cubap hiza

memberikan dulbnmzsn bazi oszva agar lebih
sermanzat lazl belsjar bahsza inggris. Datambah
lzgl zambar vang zzva ambil i menssambarksn
komdi=i zava di pelajaran bahszs mEariz st mi
Welsupun sayva memma =sva bahsss mzsns imi
sapeat  sulit, namman o@ava vakin skan ada
kesernpatan bagi sava unmk biza, S=lams 3 aknm
di z=kolah menenzah pertama, s3va mazih beham
marymy menulis kalimat bahaza ingen:z densan
lamcar, apalazl berbicaras denzan mensgunmsisan
bahaza ingeTis.

what can vou do to help vou relax
with vour snxiety when spealine
Enzlizh

(apa wvang bizz ksmm lskukan
uniuk memberikan rusns ek
kstidakpedearnn etk
berbicara bahaza InserizT)

Do {Theme I} seperd vanz sudsh dijelsskan di
poin 2, vans sava lakuken biszarmva beomain same
online vang mengsunskan bahasa megsrs uniuk
alai pembslajaran sava Walaupun sampe s3at ind
behmm ads hazil navmn sava sedikit tan beberapa
amtt di dalarn kats bahaza inagns,
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Plzazs write vour argumsnt namration based on the refemad theme!

Instnoment (SHOWWEDY)

Arzwrnent

What do vou want to Sa about
the photo?

(Bagairmana pendapar kanm
berdazarkan gambarT)

#  Sav (Themes 1) menumut s3va tentans sambar vans
kedua iml seddcr menjelazkan kondizsl zava zast
dilnar jam zekolsh teroarma di fuar pelajaran
bahaza ingzm:. Batk di maten membaca teks
didepan kelsz ataupun prakiek berbicara densan
t=man sekelz: Carnbar i menzibaratkan bahwa
uszaha sava unmk membenkan dampsk vang positif
pada kepercavasn dirl ssya Mlendengarkan lasu di
platform online membanty sava karsna zayva bisa
metnbaca tekE bahasa megn: ma dan belzjar
unfuk memvesnalkan cara  membacanva.  Tapd,
walaupun hal i sava lakukan beberapa kali,
namun sava belum biza percayva din dan bebon
rendapatian kesempatan untuk kebebazan atas
kstaknrtan zava.




TWhat i= reallvy Hoppening on the
phiota?
{Apa vang terjadi pada gambarT)

& Happeninz (Theme )0 53va Serng mengsunaiosn

=ik beserta linidomva sepert comich di zambar
Dard =il zava sedior memperolsh keunnmesn
dalarn belzjar berbicara behaszs mzarz walmamm
tdsk psham aminys Duitambeh lazi ko bisa
menyemnaikan cars neomons dan penswcapan dari
brik wvanz dimvamyvikan Terkesdame ads beberapa
kata wanz sedikr memmbitkan zavs dan susssns
ket belajar lewvat lasn denzan 41 sekolsh sanzat
berbeds Dhisimi  zava  bensr?  belmwnm hizs
menzzpliankan  permbelijaran lewvst muostk
denzan permbelajaran dizsekolsh secara benar Hal
mi membuat zava binsuns kenaps tstap 23 biza
npomons  densan benar  walmupn senng
mendenzarkan muasik

How does vour attempt to deal
with lansunase amdety ralate to

vour experience  of spesking
Enslizsh?

(Bazaimenakah  usha  kamo
ik menvelzzatan

ketidalpedsan dalarn berbahaza

terkait dengan pensalaman
berbicara bahaza mezriz 7)

Cm (Theme 2 sepert] vans sudzh sava jelazkan di
poin sebehmuva babra dengan mendensarisan
lazu biza memberikan =zava kezsmpatan ik
menzskspresikan ketidskpedean zsva zzaf kelag
bahazs inzariz berlanszunz Tapd 23 hamva oo
Sava juza nomon film uwomk  menambsh
pernahaman sava tentans behasa imsgmis
Dilzrenskan  lorans  adamva  dobomesn dard
bnskmaan membiat sava berfikdr behwa bahasa
maariz mensiarten dan membast sava binsuns.
Diarnpak dari kurans adamva dokmesn dar orans -
orangs terdedst juzs memmat sava maln berbicars
kahzza inseri: dan mensanzsap pelijaran ind

sanzat sulit dipahami,




¥y do wvou fesl awdous when
zpeak Englizsh in fromt of vour
friend= of teachesr?

(kenzpa sth karm z3 peds kalo
nzomang Bzhazzs Ingsriz pada

temen atan gum™)

& Tihy (Theme 1) lkmansnva pemnshamsan akan

penfinswyva bahaza masris bazi kehidupan sstelab
sekolsh kuransnva dubungsn dard orang toa ik
mampelyan bahazz nggi dengan balk dan
kransnva kepercavaan din vans membust sava
takont, mahy, dan za zemanzat ik mempelajar
biahaza inzzriz lehih dalam Beberaps hal tersebut
rzzih zEva razakan zampe kelas O =mp. Datambah
lagi koramzmva latthan diksrenskan odsk ada
dukmnzan dari linglamezsn sekifar nomsh dan

How could thiz image effect vour
simive o relmuns voor lansuass

-

(zpakah biza gambar mi memilikd
dampak di usaha kamo nomk
mamberikan mang kendak
pedean berbahaza maT)

Effect (Thame ) sebenamya, gambar denzan
t=ma I diztas hawva sebush zambar biaza, Unmk
darmpak vanz zzva rasskan monskon sava bisa
mendspatian  alat ummk membaniu zIva dalam
berlatih bahasa inszms lewat pmzik. Tapl, mernmt
s3va lewat mmsik pun engzs cukup tanps prakik
lanpzone. Eaksk zava memben tzn kslo maun
keluar dart zons myaman sEva vang 23 pede sava
harz belajar berani bust praktik. Tapi zamps zaat
mi szva belum berand wmiak mencoba,

what cam von do to help vou relax
with vour anxiery when spealong
Englizh

(zpa wvang biza kanm lskokan

unfulc  membannmm dalam
memberikan mans terksi
kstidzkpedsarmmn il
berbicara bahazz IngerizT)

Do (Thems 1) hal vang biza zzva dapat szat
mengmmakan  apliks:] penniar mosic sspea
gzambar dizfss adalsh zava bebas memilih lazn
vang sava suka dan biza diputsr kspeanpun dan
dimans pun Jadi sava punva kesempatan vang
bamvak unmik belajar bahaza ingsmiz dam prakomk
berbicara bahasa ingems= Walmupun zava malu
uniok beriath didepan oo fapd sava vakdn sava
biza belsjar berbicars bahaza mzgrs dimsans pun
dan kapanmin,
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