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Abstract 

 

This research focuses on describing the students’ voice related to their anxiety experience in 

Indonesian Junior High School by using Photovoice Method. The study aims to describe the 

language anxiety problem that appears on Junior High School Students by reviewing students’ 

voice in photovoice instrument. The participants were the students studying at a secondary state 

school in Sleman, Yogyakarta. The SHOWED photovoice instrument which is populared by Wang 

& Burries on 1997 became the data collection technique to describe the types of language anxiety 

in Indonesian Junior High School students when communicating in English. Thematic Analysis 

was familiared by Braun & Clarke on 2006 and was applied to gain the result of interpretation and 

assumption from participants by giving voices from the pictures of photovoice that were taken by 

students selves in photovoice instrument distributed. The finding of the study is divided into two 

general categories, the first is the participants’ profile and the theme that emerged in data analysis. 

The two participants selected in this study had similar an anxiety conditions when communicating 

or speaking English in the classroom. The finding also relates on the result of students’ voice in 

instrument photovoice that distributed. The theme was described in this study show the 

visualization of English anxiety such as the need self – initiative and social support in learning 

English process. The two themes were found was the findings and discussion result in this study. 

 

Keywords: Junior High School, Students’ language anxiety, Photovoice method 

 

 

 

 

 

 



CHAPTER 1. INTRODUCTION 

 

1.1 Background of the problem  

In the context of second language learning, language anxiety is one of the common 

characteristics that students experience. When students experience anxiety, negative behaviors 

emerge, and it is frequently discovered that students find it difficult to be involved in language 

learning. As a consequence, they are hesitant to communicate in English and insecure when their 

English teacher invites engagement. Based on a reference from Hu & Wang, 2014 more explained 

that anxiety makes students feel nervous, and fear contributes to poor performance when 

interacting with using English. The feeling of nervous and fear in anxiety conditions usually were 

from the impact of different sex, workgroup emotions, and social relationship among students in 

classroom (Cantwell & Andrews, 2002). In the EFL context, Anxiety is the main effect that often 

occurs when foreign language or English lessons take place. It is important to know about students' 

anxiety problems in class that they cannot demonstrate in front of the teacher or their classmates. 

Therefore, the importance of research that aims to investigate what factors are felt by students, 

which can prove student anxiety in class, and the importance of research to try to understand the 

problem of student anxiety when speaking English or interacting with the teacher.  

The writer found that language anxiety appears when there are significant learning 

difficulties, fear of separation from others, social withdrawal, fear of speaking in public, distrust 

of oneself, and avoidance of contracts with others. The studies related to language anxiety have 

been mushrooming in second language learning (Raufelder, Hoferichter, Rohman, Bukowski & 

Ringeisen, 2015; Melanlıoğlu & Demir, 2014; Putwain & Daly, 2014. Putwain and Daily (2014) 



study focuses on the research on test anxiety in secondary school. Melanlıoğlu & Demir (2014) 

discusses speaking anxiety scales for the secondary level.  Hoferichter et al., (2015) focus on the 

multi-faceted nature of test anxiety among secondary school students.  Regarding methods in 

exploring language anxiety from twenty-six scholarly articles that I have reviewed, the scholars 

who apply quantitative methods using surveys are the majority (Putwain & Daly, 2014; 

Melanlıoğlu & Demir, 2014; Hoferichter, Raufelder, Ringeisen, Rohrmann & Bukowski, 2015; 

Chukwuorji & Nwonyi, 2015;  Lowe & Lee, 2009; Delgado, Aparisi, Fernández, Torregrosa, 

Estévez, Marzo &  Inglés, 2018; Sahin, 2016; Santoso & Perrodin, 2021, etc).  

While scholars who are taking qualitative methods through interviews are less than 

quantitative (Koizumi, 2022, Mellor & Dellamont, 2011; Sandberg, 2021, Suparlan, 2021, etc), 

and there are two scholars who employ mixed methods (Soares & Woods, 2020; Ma, Guo, Wang, 

2018). As a result of reviewing twenty-six articles, none of those articles addressed the photovoice 

method in their research. Thus, this paper fills a methodological void by employing the photovoice 

method (Wang & Burris, 1997). The purpose of this present study is to investigate students’ 

language anxiety in junior high school using a photovoice method. The contribution of this study 

reflects on providing secondary school students with an alternative way to express their language 

anxiety.  

1.2 Identification of Problem 

Student language anxiety can result from internal factors. McIntyre and Gardner (1994), 

and Hakim (2019) found that intrinsic factors are associated with the induction of the involuntary 

nervous system and are due to specific states of tension, anxiety, agitation, and anxiety that 

correlate with student appearance. Santoso & Perrodin (2021) assert that students' appearances in 



English classrooms range from behaviors and reactions when communicating with the same 

student or teacher to classroom activities related to their ability to speak. Some students feel uneasy 

in their English lessons, while others are confident. Ulandari (2018) also points out that students 

who experience anxiety will make their confidence to communicate decrease dramatically. This 

will also affect the quality of student achievement. However, when communicating in English, 

students need more space to express their anxiety-related problems. The problems are identified 

according to Santoso and Perrodin (2021), students who suffer from anxiety are reluctant to speak 

English with their teachers, are afraid to come forward to read English materials, and are nervous 

about the results of their English learning when there is homework and testing.  

1.3 Limitation of Problem 

As mentioned earlier, the students do not seem to be given a room to express their problems related 

to English foreign language anxiety in Indonesian Junior High School students. Therefore, I limit 

the problem in this study with the use of the photovoice method for students to describe the 

students’ voice related to their anxiety experience in English Foreign Language Anxiety. 

1.4 Objective/Goal/Purposes 

The purpose of this present study is to describe the students’ voices related to their anxiety 

experience in English Foreign Language Anxiety by using photovoice method.  

1.5 Research Question 

The study is guided by the following research questions: 

1. How do Junior High School students express their language anxiety in communicating in 

English through photovoice?  



2. What themes do appear in Indonesian Junior High School students’ attempt in English 

Foreign Language Anxiety through Photovoice Method? 

1.6 Significance 

The contribution of this study reflects on providing secondary school students with an 

alternative way to express their language anxiety.   



CHAPTER 2. LITERATURE REVIEW 

2.1 Story and Types of Anxiety  

 Since the 1950s, informed anxiety phenomena and self-reports of anxiety have been 

significantly observed (Twenge, 2020; Witteborg, Lowe, & Lee, 2009). In fact, reports of anxiety 

cases that occurred in the 1950s lasted until 1990 (Patricia & Steven, Kristin, 2009). The anxiety 

report can be concluded that during the 40 years of anxiety cases causing disruption of an 

individual's personality (Sahin, 2016). Sahin (2016) points out several factors that cause learning 

anxiety including age, friendliness, tone of voice, teacher gender, classroom environment, and 

fellow laughter. Therefore, fear was claimed to be a normal human emotion that arises because of 

discomfort and anxiety about fear resulting from a terrible experience (Anggita & Suwartono, 

2020).  

Based on the context at the school, Pratama (2020) mentioned in his thesis that the anxiety 

phenomenon can harm students' performance by the character of worry, self-doubt, and reduced 

participation. Anxious students will have difficulties in following lessons and speaking with their 

English teacher or class friends. They may learn less and also may not be able to demonstrate what 

they have learned to practice. Additionally, they may experience more failure in interacting with 

English teachers and getting good scores when the speaking test.  

Evidence of high student anxiety experiences was also researched by Idrus and Hamid 

(2021). They found that anxiety that occurred in secondary schools in Selangor Malaysia was 

developing among high school students. Their research results prove that students in rural schools 

in Selangor experience English anxiety at moderate to high levels in all four language skills, except 

for writing skills.  This evidence shows the cause of participants why they are feeling anxious is 



reported by Santoso and Perrodin (2021). Their research found that there are many internal factors 

that can cause language anxiety in students, such as less belief in language learning, fear, shyness, 

and anxiety when speaking English in front of the class. Moreover, language anxiety is not solely 

due to internal factors.  

There are external factors in this study. Aquila and Harjanto (2016); Santoso and Perrodin 

(2021) also reported that language anxiety from external factors, such as a teacher who does not 

give the correct treatment in their teaching, there is no support from parents, and environments not 

really need English or English not necessary. Based on the internal and external factors mentioned 

above, it can be used as an identification of the reasons why participants tend to experience anxiety 

when learning English in class.  

2.2 English Foreign Language Anxiety in Communication   

Student language anxiety is a common expression as part of the process of communication 

in  English. This is why students are worried about making mistakes when learning English. In 

addition, Farahdila & Tono (2020) stated that there are two types of language anxiety reactions, 

including linguistic and psychological reactions when students communicate in English are 

identified. According to Stuart and Laraia’s (2005) showed the former reactions in anxiety 

phenomena, such as cardiovascular (increased blood pressure, agitation, increased heart rate, pulse 

rate, decreased pulse pressure and shock), breathing (rapid breathing, chest depression, choking 

sensation), are classified as skin (the sensation of hot or cold skin, whole body sweating, burning 

sensation on the face, sweating and itching on the palms), gastrointestinal (loss of appetite, 

abdominal discomfort, palpitation, and burning sensation of diarrhea), and nerve muscles 



(increased reflexes, Surprising reaction, blinking, insomnia, sweating, tense face, slow 

movement).  

On the other hand, Farahdila & Tono (2020) added the information of the other reactions 

of anxiety are behavior (restlessness, nervousness, haste, avoidance), cognition (a disorder of 

attention, loss of concentration, forgetting, misunderstanding, confusion, excessive labor, 

objective reduction), and emotional (impulsive, tense, nervous, outstandingly very nervous). 

Therefore, it seems that every student must have experienced anxiety when they want to 

communicate or speak English in front of the class or to their teacher. They must feel fear and 

afraid of making mistakes in their pronunciation or misunderstood means of what they just spoke.  

In the EFL context, language anxiety is also identified as a common physical phenomenon 

on students' problems in the learning process. Ma, Guo, and Wang (2018) found that foreign 

language anxiety was not the same as other academies anxiety in the education field. Previous 

study confirmed that foreign language anxiety was too much and often happened than other 

academies anxiety, such as university students anxiety. The result of Ma, Guo, and Wang (2018) 

research shows that students who feel anxious will be absent from class, or never finish their 

homework, or never succeed on their exams.  

Therefore, students of English as a foreign language (EFL) typically struggle greatly and 

experience significant levels of self-doubt because of their English class performance. Therefore, 

it can be drawn that language anxiety in English communication is the emergence of fear of failure 

in speaking English and fear of getting misunderstood by their fellow students. In terms of 

academics, language anxiety causes English learners to be reluctant to attend many English classes, 

never complete their English assignments and even experience many failures when taking the 

exam. 



2.3 Reviewed of Relevant Studies 

Studies on language anxiety had been addressed by scholars, such as Farahdila & Tono 

(2020); Melanlıoğlu & Demir (2014); Koizumi (2022); Sandberg (2021); and Sahin (2016). 

Farahdila & Tono (2020) study aimed to know students’ anxiety when communicate or do 

presentasion in the class, what factors cause students feel anxious in the class, and how the students 

handle their anxiety when the feel anxious. From this study result showed that there are two things 

that made students feeling anxious, such as internal and external factors. This study also showed 

students have difficulties when communicate or speak English with friends and teacher in the class. 

Students always use Bahasa when they are in the English class. They often even never use English 

when communicate with friends or English teacher.  

Meanwhile, Melanlıoğlu & Demir’s (2014) study aimed to develop a speaking anxiety 

scale with the main purpose of revealing the anxiety in speaking felt by secondary school students 

in Turkey. Specifically, this speaking anxiety scale development was one of basic language skills 

in the Turkish setting. By analyzing the data quantitatively, the study resulted in a 33 items scale 

with a Cronbach alpha coefficient was 0.716 as internal consistency for the scale showing a five-

factor structure following the search of factor analysis. Measurement and evaluation as qualitative 

data were distributed to the 570 students who were attending ten randomly-selected schools in the 

District of Yenimahalle, Turkey. The speaking anxieties of secondary school students was asked 

to a group of students consisting of 50 students attending different schools in Yenimahalle, Ankara. 

Creating a group from 50 students is the best way to gain the data result quickly.  Furthermore, 

Koizumi (2002) investigated the lack of continuous speaking assessment. The content told about 

improving teacher training and resources and discussing an effective speaking framework 



assessment. The result shows that In Japan, the academic year is usually divided into three terms, 

and term tests are conducted five times per year. 

Sandberg (2021) investigated the possible impact that extramural English (EE) has on 

students’ foreign language anxiety (FLA) in the Swedish EFL classroom. The study focuses on 

looking at the influence of EE on gender level of speaking anxiety. This study showed that if EE 

has a greater importance than other activities, there are differences in gender and level of speaking 

anxiety in each EE activity. The participants of this study did activities in which the most frequent 

activities in Extramural activities they engaged in are receptive activities, such as reading in 

different digital contexts and listening to music. Based on participants’ statements, reading and 

listening to music are the best ways to enhance speaking anxiety. The EE's frequent activities are 

reading books and magazines. The questionnaire which is contained with 1-4 scales were data 

taken to collect the research result in 142 participants were all students at the researcher’s place of 

work, a non-profit secondary free school, situated in a middle-class area in Stockholm, Sweden. 

Sahin (2016) also conducted a study that aims to identify the role of anxiety experienced 

by students who are studying at the Erenköy Lychee, in secondary and high school institutions. 

This study also tries to solve the enigma that whether the proficiency level increases or decreases 

the anxiety level of the learners. Therefore, this study tried to find out the stressors which provoke 

anxiety. The results showed that this study reached Cronbach's Alpha .81 which identifies the high 

reliability. FLCAS (Foreign Language Classroom Anxiety Scale) and Open - ended results show 

that many learners who were studying in high school feel more anxious than secondary school 

counterparts. Some statements of high school scale results are majority containing worrying and 

fear.  In this study, qualitative and quantitative methods were analyzed.  



The empirical studies above conclude that anxieties are investigated from gender 

perspectives (Putwain and Daly, 2014). They explain that females have different anxiety test scores 

than male as indicated in the result that females are significantly higher in anxiety than male. 

Melanlıoğlu & Demir’s (2014) discuss the speaking anxiety phenomenon in Turkish students. Rie 

(2002) investigated the lack of continuous speaking assessment in improving teachers and 

resources and discussing an effective speaking framework assessment. Sandberg (2021) focused 

on the impact of Extramural English (EE) in Swedish EFL Classroom. Furthermore, Sahin (2016) 

chose the role of anxiety experienced by Erenkoy Lychee students. Almost all of these empirical 

studies focus on research anxiety in students' self. However, none of these studies attempt to 

provide a room for students to express their anxiety. This study contributes to accommodating 

student English anxiety to be able to express their anxiety through photovoice. The results of the 

empirical studies described above explain that the phenomenon of language anxiety in 

communicating English can be influenced by gender. Gender differences can prove the percentage 

of anxiety students. The emergence of anxiety in students is influenced by the lack of effectiveness 

of the speaking assessment. So, it is difficult to improve their speaking skills. So it is necessary to 

change the method of learning speaking to familiarize students' behavior to speaking. 

2.4 Conceptual Framework 

According to Wang & Burris (1997) stated that photovoice is a method that describes social 

phenomena by representing from photographs or pictures. Photovoice invites the participant to 

identify, represent, discuss the phenomena, social lives, also communities that happened among 

them. Tsang & Lian (2021) stated that this method is to increase participants’ awareness of 

personal and community problems and provide important information for readers or other 

researchers. In contrast to interview or survey methods, photovoice participants actively and 



reflectively take photos according to a certain theme, then select photos that are important to them 

and use them as a representation of their voice in the photovoice instrument. In this photo 

discussion session, participants were invited to share the meaning and stories behind the photos 

they took, and were able to codify issues and themes that emerged in social life. In photo voice, 

the photo voice method functions as a visual aid and the data produced by participants is a form 

of expression of their life experiences and is of course in accordance with the theme of the variables 

studied. Therefore, photovoice is the right method for this research because it makes it easier for 

students to share and discuss their learning experiences through the photos they take. 

Things that can be researched using the photovoice method in the school environment are 

usually verbal violence and behavior between students in class, feelings of discomfort or feelings 

of anxiety when receiving material other than the material mastered by students, and coercion by 

students regarding teachers. teaching. which is not true. However, in this study the focus of the 

theme examined was students' feelings of discomfort during English lessons. Anxiety in students 

can be researched using the photovoice method because this method can read or see anxiety 

problems in students, how students express these anxiety problems and how students overcome 

these problems. Therefore, there is a strong correlation between language anxiety problems in 

students and the photovoice method. The following is evidence of the relationship between several 

things that are questionable regarding students who experience anxiety when taking English 

classes using the photovoice method: 

 



 

In this study, the photovoice instrument adapted was the SHOWED photovoice instrument 

from Wang & Burris (1997) could answer students' problems when they have difficulty expressing 

their lack of confidence when communicating or speaking English in class and this method can 

produce findings on the themes of self-initiative and social support which are really needed by the 

two participants who are experiencing difficulties of anxiety problems in the school environment. 

The procedure for this instrument is participants will be given several questions according to the 

SHOWED photovoice instrument which has been adapted by the researcher related to the research 

variables studied. Before participants respond their voices on this photovoice instrument, the 

researcher first explained how to answer the questions on the instrument, with meeting in person 

directly or via WhatsApp message. The way to fill out this instrument is participants must take a 

photo or provide a picture first before answering the questions on the instrument. The image or 

photo selected must be appropriate to the case in this studied. After the photo or image is taken, 

the participant will answer questions on the instrument and the participant's answer or voice must 

be related to the participant's experience in accordance with the variables studied. After 

participants are given an explanation of how to fill out this instrument, the researcher will provide 

Figure 2.1 Conceptual Framework between Anxiety & Photovoice 



a display of the instrument that will be distributed to participants and try to fill it in with the help 

of the researcher via Google Docs. If the researcher feels that the method of filling out this 

instrument is appropriate and in accordance with the photovoice method, then participants can 

contribute to this research.  

  



CHAPTER 3. RESEARCH DESIGN 

3.1 Research Design 

The research design of this study is a qualitative method, which is used to describe the 

types of students’ problems in anxiety when speak or communicate English. A qualitative method 

was chosen because this study aims to collect data in the form of students’ expressions related to 

their language anxiety.  The data taking use Photovoice method with SHOWED instrument by 

Wang & Burris (1997). Photovoice is a participatory action research method that provides a group 

of people with a camera and asks them to record their experience over a period of time (Emma, 

Melodie, Elaine, Paul, 2021). Malka (2020); Wang and Burris (1997) also argued that photovoice 

is an important methodology based on the principles of participatory action research. The media 

is used to take pictures and provide them to participants, and then to trigger discussions. Emma, 

Melody, Elaine, and Paul (2021) suggest that photovoice is similarly rooted in the idea of social 

justice and emphasizes individual and community empowerment through participation. 

Photovoice used photography technology to identify, taking documentation, also showing the 

problem from individual or community perspective (Wang, 1999).  

In visual, photovoice could represent the participants experience related to phenomena 

among them from the photo. The result of study showed that using photovoice method could 

produce evidence that the problems experienced by participants are visible in the representation of 

the photos taken. The advantage of using this method is that researchers do not need to conduct 

research with using many tools and this method only need to use photo media as a research tool. 

Another advantage is that by using photovoice researchers can identify, record and reflect with 

credibility or truth value for helping the needs of each individual or group regarding the problems 



they face (Wang, 1999). This is what, this method is different from other methods and 

trustworthiness was applied in this research. Malka (2020) asserts that photovoice has been used 

in research and educational tools introduced since the 1990s. This study uses photovoice in 

different populations (children, adolescents, the elderly, immigrants, etc.) and subjects (women's 

health, sexuality, disabilities, etc.). In the field of educational tools, the photovoice model is 

applied in a variety of elementary, secondary, and tertiary settings. Thus, photovoice has the ability 

to enable and rejuvenate the creativity of social work and other topics in the classroom.  

3.2 Setting and Participant 

Two students studying at a secondary state school in Sleman, Yogyakarta were recruited 

as participants. These participants are from the same class and have been learning English in this 

class since their last third year in junior high school. Both participants have different 

characteristics. The first participant has sufficient motivation to learn English. Even though he 

feels anxious when the English teacher invites to communicate or to speak English, he still has the 

courage to try. The second participant is a little different from the previous participant. During 

English lessons, he chose to remain silent and use Indonesian because he admitted that he could 

not speak and learn English at all. They are best friends, both at school and outside of school. They 

are trying to build the courage to be able to speak English. 

Before collecting data, the researcher negotiated with the participants so that the 

participants wanted to participate in the data observation conducted by the researcher. This 

negotiation was carried out because of the condition of the participants who were taking school 

exams. It was necessary to negotiate to respect and ask for time from the participants. The 

negotiation conducted via Whatsapp chats which is conducted by researcher and participants 1 and 



2. In this research, the form of negotiation is before all participants filled in the research instrument, 

the researcher explained how to fill it in via WhatsApp and when meeting with students. The 

research explanation is conducted in the photovoice instrument, WhatsApp, also when the 

researcher met with participants directly with following short interviews before the researcher 

explained the instrument filling.  After the researcher explained and interviewed how to fill out 

this instrument and they were willing to contribute to this research, the researcher provided the 

instrument file via Google Docs, and students or participants were asked to open the file in Google 

Docs and try to fill it in according to the instructions explained by the researcher. After participants 

filled out the instrument, researchers commented on the overall answer results on WhatsApp and 

in Google Docs comments. After the researcher corrects, students can revise their answers 

according to the researcher's comments. 

After the negotiation was done, all participants could write their responses on the 

instrument of photovoice that had been distributed to all participants and their responses had to be 

related to the problem of language anxiety in communicating in English.  

 

 

 

 

 

 



3.3 Data Collection 

The data was collected using the SHOWED instrument of photovoice that was introduced 

by Wang & Burris (1997), namely: (1) What do you See here? (2) What is real Happening here? 

(3) How does it relate to Our lives? (4) Why does this situation concern or strength Exist? (5) 

What can we Do? The perceptions of language anxiety of the participants using the provided 

photovoice instrument were shown through images provided by participants. There were two 

pictures that show an example of nervousness. The six questions on each image were taken and 

adapted from Wang & Burris' 1997 theory. Each participant provides two images. They responded 

to every question that corresponded to questions and images they provided. Images represented 

the anxiety phenomenon and participants were asked to give some arguments that represented the 

correlation between pictures and anxiety. The questions contained in the instrument have been 

adapted to the theme and participants. 

The steps taken in collecting data, first created an instrument adapted from Wang & Burris 

(1997) instruments related to the photovoice method (see figure 1 above). The questions have been 

adapted according to the circumstances of the participants and the themes asked. Second, a zoom 

meeting with 2 participants was done. During the zoom session, the participants were informed 

how to fill in the instruments and the instrument was shared to the participants. While the 

participants were doing paper work with the instruments, monitoring and guidance was done to 

ensure they understood the meaning of the questions contained in the instrument. Participants 

provided arguments/opinions from the questions in the left column and the images that have been 

displayed where all questions and images reflect on their anxiety in communicating in English. 

The last step was the results of the arguments of the two participants processed and analyzed. 



3.4 Data Analysis  

In order to explore the students' language anxiety learning English experience and identify the 

degree to which Junior High School students feel anxious in particular conditions, the thematic 

analysis was applied. Braun & Clarke (2006) mentioned that thematic analysis (TA) is a grounded 

theory and development of cultural models, requiring more interpretation and involvement by the 

researcher. The data was designed by familiarizing the data, organizing the chosen data, reducing 

the data result, and the last is presenting the final result based on opening coding. This step helps 

the researcher gain retrieved data easily. The data content is photographed by using real 

photographs or metaphors. Thematic Analysis has the function to gain the result of interpretation 

and assumption from participants by answering statements through the photovoice method.  

3.5 Trustworthiness  

As for gaining trust in this research, trustworthiness is arranged with steps of credibility 

which shows credibility or truth value (Connely, 2016). I researched confidently because this 

research has been based on results design, participants, and context about anxiety in 

communicating in English. In the second step, I use transferability to generalize detailed and 

complete output. The data of the photovoice instrument was generalized with transferability 

context, and participants’ interviews result was coded with dependability context. Participants are 

asked to fulfill the questions in the photovoice format as the steps of dependability to examine the 

data findings, interpretations, and recommendations in order to approve that this research result is 

supported by data (Guba & Lincoln, 1994). Lastly, I used confirmability to gain the goal of 

explaining evidence, and thoughts, and concluding the data result through the participant’s 

answering. 



CHAPTER 4. RESEARCH FINDINGS AND DISCUSSION 

This chapter describes the findings of this study. These findings are elaborated from 

analyzed data from the photovoice instruments. The findings are presented in the 4.1 below.  

4.1 Research Findings 

The findings are divided into two general categories. The former of theme that had been analyzed 

is focusing on the participants’ profile and utilizing the effect of self–initiative and social support 

related to the copying strategy instrument that was distributed in participants. Detailed descriptions 

of these two findings are presented in the following sections. 

4.1.1 Participants Profile 

Here is information about the first participant. based on the results of participant responses from 

the photovoice instrument that was carried out produced a profile of the participant that showed 

his character and a lack of interest in learning and communicating English. The background is in 

math and science lessons. If it is related to English lessons, feelings of insecurity, embarrassment, 

and fear will appear even though they have the desire to be able to communicate in English well 

in class. Based on additional questions from researcher interview to the both participants, 

Participant 1 studied with curriculum 2013 and it was same with Participant 2 even though 

participant 2 was studying at Islamic boarding school. Based on the English materials were given 

in their learning, both of participants mostly got Reading and Speaking conversation material in 

their English lesson. Thus, all participants felt a problem every Reading and Speaking lesson 

because they did not have interest or anxious when English class.  for a more complete profile will 

be discussed in point 4.1.1.1 and 4.1.1.2. 



4.1.1.1 Participant 1 

The participant found it difficult to interact or speak English in front of her friends and her 

English teacher. She has the assumption that when speaking in English will be viewed negatively 

by his classmates. She elaborated on this issue in her photovoice sheet. She said that found it 

difficult to interact or speak English in front of his friends. This participant often felt that speaking 

in English would look strange and their classmates would think they were pretentious, did not 

understand the meaning, only knew how to read, and it was also inconsequential if they spoke 

English. This feeling often appeared in her mind so feelings of fear and insecurity appeared in her 

mind. So far, she had not found a way to get out of this discomfort except to just be quiet and be a 

little passive student in her English lessons.  

However, she also stated that the efforts made by listening to English songs and watching 

English films on the YouTube application could slightly increase her knowledge and ability to 

practice communicating in English. Although this skill only had a greater impact on her speaking 

ability and not her writing ability. Apart from listening to music and watching English films, 

participant 1 also used the method of asking his classmates who were good at English and whom 

he only knew best because of her shy character and not easy to make friends with everyone. The 

way she did this is to get a chance to express his language anxiety when speaking English. 

Apart from helping her overcome the problem of language anxiety, this way of asking is 

to help her gain new knowledge that she did not know and overcome her confusion when she found 

English words that were a little difficult to pronounce. She admitted in her instrument photovoice, 

she felt a little brave to speak in English with friends who had known her for a long time. However, 

she interacts with friends she just met, her English teacher, and the tutor in her tutoring. She would 

feel shy, inferior, and didn’t have the courage to speak up.  



Tutoring that she took outside of school hours is another way to improve her self-initiative 

in communicating in English. So based on the findings on the profile of the first participant, it was 

found that there was an effort or initiative from the first participant to get the opportunity to express 

language anxiety even when communicating in English in class, and did not yield significant 

results. This participant also felt that the photovoice research provided could support her in 

overcoming the problem of fear, feeling insecure, and not having the enthusiasm to dare to speak 

English in front of her classmates and English teacher while English lessons were in progress. 

4.1.1.2 Participants 2 

The second participant was slightly different from the first participant. In Participant 2's 

character, there was no self-initiative to get the opportunity to express language anxiety in English 

communication. Participant 2 felt pressured, cannot be free, was not calm, and certainly did not 

have the opportunity to express his language anxiety freely in class. This statement was proven in 

Participant 2's profile as follows. He believed that when English lessons were in progress and the 

teacher asked him to communicate using English, sometimes the desire to be able to communicate 

in English arose a little in him, but he just wanted to do it without any initiative to be able to.  

As explained by the participant that until now he had not found a way to increase self-

confidence when speaking English. Plus when the teacher was explaining in the class, he used 

Indonesian mixed with Javanese. So very little use of English in his class. Actually, he just wanted 

to be able to interact or communicate using English but did not know how to handle it. The thing 

that made Participant 2 not brave and not confident in learning English was when he communicated 

in English and got bullied by his classmates when he was wrong when he said a word in English 

or when he spoke to his teacher in English. In addition, the lack of support from the class teacher 



and the flat learning atmosphere meant that this participant did not have the opportunity to express 

their language anxiety. The participant's current condition was when he did not understand how to 

pronounce English words and did not understand the meaning of these words when the teacher and 

his friends communicated in English. When the teacher conducted the text-reading activity, he had 

difficulty reading some English words. His English teacher corrected his reading results more often 

during reading activities than correcting his written results when there was homework. This was 

what triggers him to have no enthusiasm and even tends to refuse to try because of the lack of help 

from people around him in class and only focusing on the role of his older siblings so this 

participant did not understand the intent and meaning of English both when speaking and reading. 

But all of these problems can be overcome by a teacher who uses a mixture of English, Indonesian, 

and also Javanese so that the learning process can still be well received by him. Also his older 

sister gave him support and help to dare to learn to speak English in public.  

This was proven by the answers from Participant 2 who often asked his siblings about the 

meaning of English. He also asked a friend who understands English better to help this participant 

gain an understanding of the meaning of English words. He was also often invited to watch movies 

with his older sister without subtitles or use English subtitles without using Indonesian. Sometimes 

her older sister asked him to practice speaking with him, but he felt insecure and was afraid to say 

the wrong thing. Based on the results of the other answers, it was not only the role of the older 

sister in his English learning process, but the role of English films was also a support for building 

the courage to communicate in English in public and in class.  

Another opinion proved that during the learning process, he only relied on cheating from 

his friends and asked his older sister to do his English assignments even though he himself knew 

that this could make him weaker in English lessons. Another fact was that in class when the teacher 



communicated in English, he chose to be silent. Participant 2 also revealed that he had his own 

way of learning. Apart from the help of his older sister and classmates, he used online games, 

youtube, and Spotify as his English learning platforms. As stated by The participant he usually 

played online games that used English as a means of learning to speak English. Listening to songs 

on online platforms helped because it could improve the skill of reading English texts and learning 

to adapt how to read them. Participants often used music with English lyrics and English games 

so that they could adjust his way of speaking and pronounce his own version of the lyrics sung. 

Watching movies could increase your understanding of English. However, he also felt that the lack 

of support from the environment made English scary and made him confused. The impact of this 

lack of support is also to make these feelings of shame and fear appear and consider this lesson 

very difficult to understand. 

4.1.2 Attempts to deal with language anxiety 

4.1.2.1 Self-Initiative (participant 1) 

This point explains the self-initiative that emerged in Participant 1's learning process in class 

when she did not get the opportunity to express language anxiety when speaking. This self-initiative 

arose because of the role of close friends or friends in class and also the role of technology such as 

YouTube or other movie player platforms in supporting the process of developing self-initiative.  

Furthermore, the self-initiative possessed by this participant is expressed as a worm eating 

banana (see figure 1.4). From the picture, the participant is aware that the self-initiative from her 

could not be obtained by herself. She thought the worms needed their friends to eat the bananas. 

From this expression, she really needs the role of other friends and the technological media around 

her to help her increase her confidence and bravery when speaking English. She is also aware that 



she will not be confident and afraid if she develops her own self-initiative without the role of her 

class or house friends. This told by participant 1: 

 

“My effort is to be able to speak English, so I often listen to English songs 

and watch YouTube. Even though I like K-pop, sometimes I play clips of 

English films. Sometimes I understand what is being said. But many can 

not write English words. I tried to write down what the actors were talking 

about, but when I translated it, it didn't make any sense. Thus, I will ask 

my friends to find the meaning of the words if translation does not help.” 

 

 

 

 

 

 

 

 

 

 

On the other hand, language anxiety problems can be solved when the role of technology 

was evident when Participant 1 could encourage her self initiative in listening to English songs and 

watching YouTube with her friends. Even though this participant prefers K-pop, she also chose 

another time to listen to English songs and tried to combine the subtitles in the lyrics with the 

singer's words. She sometimes understood what the singers said, but on the other hand, she still 

found it difficult to understand the words in the subtitles and the correct way of pronouncing them.  

Figure 1.4. This image is blurred because it contains sensitive content and could disturb the comfort in some 

people. This picture is describing the worm eating banana as like the position of participant 1’s anxiety 

 



Several times while listening to English music, the participant tried to write down what 

singers said and translate it on an online translator and dictionary book, but when translating it the 

resulting sentences were quite confusing because sometimes singers used advice words. Thus, she 

needs the role of friends to fix the confusion when translating. She had told:  

“I can choose to watch a movie and then listen to what the characters have 

to say and then repeat the dialogue I find interesting. I can also listen to 

music, while checking in the dictionary the meaning of the lyrics of the 

songs I play. But most of the time I do listen to music and occasionally I 

can imitate how to sing and look at the lyrics. Sometimes that way makes 

it a little more comfortable for me to learn English. Besides that, I am now 

also taking English lessons to increase my understanding of the meaning 

of English so that when I speak I am not afraid to make mistakes again”. 

 

Apart from that, the second self-initiative was the activity of listening to music and checking 

the meaning of the lyrics of the song being played in the dictionary. Another self-initiative 

expressed by the participant was when watching a movie, the participant then listened to what the 

actors said and then repeated the dialogue which she thought was interesting so that she would get 

some difficult words in English which are often used in everyday life. The participants often did 

listen to music and occasionally imitated singing while looking at the lyrics. According to her, this 

method made the participant more comfortable learning English outside her school time or tutoring 

time.  

This activity is expressed by the participant as a grass that needs another flower in one pot 

(see Figure 2.4). Participants realize that the grass is like a self-initiative which cannot develop 

without the help of songs, films, or friends. She also realized that the grass needed a pot and land 

even if there are other flowers in the same pot to help the grass get energy to grow and develop. It 

is like participant 1 who needs technological media and friends to get positive energy so that his 

self-initiative can develop within her: 



 

 

 

 

“I usually ask friends to help or listen to songs in English that have the 

lyrics. My close friends and I usually look for songs that are trending and 

have good rhythms to listen to. If I don't understand, I will ask my friend. I 

have no idea what this song means and some of the English lyrics are hard 

to understand. Not always friends also understand, but sometimes they also 

don't understand what is being discussed, even though they have used song 

lyrics for their lessons." 

 

From the pictures, Participant 1 needs the role of close friends, movies, and songs in class 

as a means of building self-confidence to express the participant's insecurities. The activity was 

carried out by the participant when she did not have the opportunity to express language anxiety 

while asking close friends in class about the meaning of English words while watching English 

movies or songs. The participant had responded on the instrument that she usually asks for help 

from her classmates when there was an assignment from school that was doing activities to answer 

gaps in English texts or speaking class assignments. Also, this participant asked the help of his 

close friends to find songs that were trending and the rhythms were pleasant to hear.  

If the participant did not understand some of the words in the lyrics of the song, then she 

will ask a friend in his class who understands more about the use of everyday English. Sometimes 

this participant found some words difficult to pronounce and did not know the meaning of those 

words. Activities like this have succeeded in growing a sense of self-will to dare to speak English 

and of course dare to express language anxiety problems. Sometimes this participant also invited 

Figure 2.4 This picture is describing the grass did not have a space to grow up. The grass that 

did not grow well represent from self – initiative was not had by participant 1. 



their friends who could communicate in English to train themselves to be able to use English as 

her daily language and when communicating with the teacher in English class.  

With this photovoice research, it is beneficial for Participant 1 to find space for herself so 

that she could get the opportunity to express her anxiety in class during English lessons. According 

to this study, the self-initiative of participants who experience problems communicating in English 

must be built with the mindset of the participant herself. The success or failure of this self-initiative 

process is from the environment around the participating schools who support the importance of 

using English both within the school environment itself and outside the school environment. Not 

only that, the role of the family also greatly influences the success of the participants in this study 

so that the problem of language anxiety within them does not reappear. 

4.1.2.2 Social Support (participant 2) 

In contrast to the situation of the first participant, this second participant did not have his 

own initiative so he needed strong social and environmental support to make this participant have 

the opportunity to express his anxiety when communicating in English in class. The form of social 

support needed was the presence of an older sister to help Participant 2 get the opportunity to 

practice speaking in English so that his language anxiety could be overcome. The social support 

that emerged for the second participant was by frequently asking his older sister when he had 

difficulty translating English words into Indonesian words.  

If related to the theme of social support needed by Participant 2, he expressed his needs 

like a wilting flower (see figure 3.4). Based on the pictures he took, he realized that the support 

needed to build self-confidence and interest in learning was like a flower that needed to get enough 

water. The role of water here was expressed by participants that he received less social support 



from both the school area and the home area. Even though he often saw his younger sister who 

spoke fluent English, this actually made him feel inferior and embarrassed. This made Participant 

2 prefer cheating on his friends when receiving English assignments:  

“My current situation is like the wilted flower in the picture. Even though it 

has been watered, the flowers still look a bit wilted. Just like me, I am not 

enthusiastic about English lessons. Even though I often see my older sister 

speaking English with her friends, it still doesn't make me enthusiastic about 

English lessons. When I'm studying English, I usually work with my friends 

to do it together because if I'm alone I don't really understand.” 

 

 

 

 

 

 

Apart from asking his older sister, he also asked his classmates who understand English 

better, especially those who could interact using English. If he asked his older sisters and 

classmates, the participants felt a little brave because there was no higher social gap. However, If 

he asked the understood English word to the English teacher, this participant felt embarrassed and 

did not have the courage to ask. Thus, participants only focused on the role of older sisters and 

friends in class to help overcome his communicating anxiety problems. The next social support 

was the role of technology or commonly known as AI as a training tool for participants to build 

Figure 3.4 This picture is describing the flower did not water enough. The wilted flower on this 

picture is representing from social support was needed by Participant 2. 

 



the courage to communicate in English and know how to pronounce words in English properly 

and correctly according to native speakers which is explained in his narrative. 

Apart from that, the condition of Participant 2 who felt not free, not calm, and needed social 

support to increase his self-confidence was stated as a bird who felt not free when he was in a cage 

(see Figure 4.4). He is aware that feelings of embarrassment, fear and lack of confidence when 

speaking or communicating in English can create a need for social support from those closest to 

him. Therefore, he will feel brave to interact when his older sister and friends at school play a role 

in using online games to improve his English skills: 

“If there is a problem when I can't solve the problem and haven't been able 

to find it, so far, I often avoid it and forget about the problem. In my opinion, 

playing online games is the best way to learn English, especially since 

almost all the language used in online games is English. So my chance to 

overcome my problems by playing games.” 

 

 

 

 

 

As did the first participant, the second participant also used technology for learning such 

as watching English movies and playing online games with English as the language of instruction. 

Figure 4.4 This picture is describing a bird in a birdcage. A bird felt not free when living in a 

birdcage. This bird feeling was represented by the social support that was important for 

Participant 2. 

 



Of course, the participant asked his siblings or classmates when watching movies and playing 

online games which aimed to help the participant when they wanted to ask the meaning of English 

words that he did not understand. Sometimes this participant also often asked his older sister to 

teach him some English words from watching a film without subtitles and this participant asked 

his older sister to explain again the pronunciation in the film.  

In fact, this participant did not like English films a bit and preferred to watch Japanese or 

Indonesian films, such as the Naruto movie. However, his older sister had a way so that this 

participant could still practice speaking English, namely by changing the subtitles to English. 

However, the method used by the participant did not produce a significant impact because he did 

not have an interest in being able to speak English. From this, it can be seen that the second 

participant did not have the initiative to learn English through Western films. The proof is that he 

tends to prefer watching Japanese films over Western films. Another activity that the participants 

did while practicing understanding some English words and pronunciations was playing online 

games. He felt that playing online games made him feel more confident than being taught by his 

older sister who often forced him. The online games he played were almost entirely in English text 

format, so he felt that the best way to understand English words was to play online games. The 

conclusion is that the first and second participants have different characters, learning initiatives, 

and determination. This difference is based on environmental factors, gender, and support from 

the participants themselves. Therefore this second participant needs additional treatment in the 

form of extra support from the surrounding environment so that the opportunity to express his 

indifference in interacting and communicating in English can work well and of course it can be 

useful for participants in the world of work and as a support for other skills they have. 



4.2 Discussions 

The themes that emerged based on the results of the participant's responses were self-

initiative for participant 1 and social support for participant 2. These themes have a correlation 

with the participants' attempts to deal with their language anxiety. The first theme is self initiative.  

Theoretically, self - initiative or known as personal initiative (PI) is the growth of an active 

approach characterized by a self-starting and proactive desire as well as a desire to overcome the 

difficulties that arise in achieving the desired goals. Starting from oneself can be interpreted that 

the desired goals are not obtained or arise from the desires of other people, but it is the person's 

own self who develops and raises the desire for goals (Fay & Frese, 2001). Everyone's personal 

initiative is different, some are high and some are low. The existence of the phenomenon of self-

initiative in each individual can only be developed or appeared from the individual self and also 

by the effect of the surrounding environment. If the surrounding environment supports, this self-

initiative can grow well within the individual which is useful as a strength towards the goals to be 

achieved. 

Wulandari (2010) points out that self-initiative does not appear as something that has been 

inherited but, it must go through an educational process. Through the educational process, self-

initiative is formed from a habit that can be carried out by students’ self-initiative. This habituation 

process will later form a character that shows a behavior that becomes and builds its character and 

identity.  Citing Spencer and Spencer (1993), Wulandari (2010) asserts that self-initiative can 

move things without being asked, increase self-worth so that things can be realized according to 

goals, prevent self-initiative actors from making mistakes, and find or create new opportunities in 

the process for getting the goal.  



This also applies to the condition of participants who have self-initiatives that arise based 

on the habits of them, such as frequently asking friends in class, watching movies in English, and 

also taking tutoring outside of school. These habits succeeded in shaping the character of each 

individual who wanted to learn English on his own without any requests from others. so that a 

desire arises from oneself to be able to get the opportunity to express participants’ anxiety when 

communicating, interacting, or when speaking English in class. 

Then, the second theme is social support. Amiliya (2020) describes that social support is a 

form of comfort, both physical and psychological, provided by the closest people in the 

surrounding environment. Social support can be seen from how much social interaction is carried 

out by one party towards another in carrying out a relationship related to the surrounding 

environment. Amiliya (2020) also mentions that social support is a feeling of comfort, being 

noticed, and valued, and receiving help or information from another person or group.  

Social support is very close to the influence of humans as social beings who cannot live 

alone without the help of others. Humans really need three important things in their lives, namely 

physical needs (clothing, food, shelter), social needs (association, recognition, work) and 

psychological needs including curiosity, a sense of security, feelings of religiosity, which cannot 

be fulfilled without the help of others (Amiliya, 2020). 

In this context, if someone has a problem, they will seek support from other people to get 

directions or suggestions, so that person will feel appreciated, cared for, and helped to get out of 

the problem they are facing (Amiliya, 2020). A clear example of this form of social support is the 

problem of participant 2's lack of confidence in getting the opportunity to express anxiety when 

communicating in English. The support given is the role of her older sister in providing a sense of 

comfort to get out of her language anxiety problem. as already explained in point 4.1.1.2 that the 



role of older sisters, the role of English film screenings, and online games supported participant 2 

to feel comfortable when learning English and find solutions to get out of the problem. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER 5. CONCLUSION AND SUGGESTIONS 

5.1 Conclusion 

In this research, participants reported feeling insecure and afraid when trying to 

communicate in English in class. This is consistent with and in accordance with the research 

findings and analysis. Self-initiative and social support are the main causes of the problems that 

are faced by the participants and they are used as a theme in the research findings. The main reason 

for this problem is that speaking skills are not trained at home, as well as the use of English inside 

or outside school. And also, anxiety will arise due to the lack of self-initiative that is built and good 

support from the environment of the research participants.  

the success of participants in interesting to English lesson if the role of teachers could play 

in creating a positive learning environment. Both students and teachers must contribute to shaping 

the classroom environment because a comfortable learning environment will have an impact on 

students' skills in the classroom, especially English-speaking skills. Second, the role of family and 

technology is as a guide and inspiration for participants so that they can be skilled in using English 

both in the classroom and outside of school. In addition, the role of the teacher must also be more 

sensitive to students' nervousness and reluctance to participate in English classes. Anxiety can be 

reduced and the comfort level of students can be increased by providing pleasant classrooms and 

effective teaching techniques. 

This will affect how well students communicate in class. They may lack confidence and be 

more comfortable when practicing speaking English outside the classroom, but the correct teaching 

technique will help participants get space to express their insecurities when speaking English. The 

research problems that have been discussed previously have been overcome by conclusions drawn 



from the data and discussion, especially the first one, which concerns the participants' efforts to 

create self-initiatives to reduce anxiety and nervousness when they communicate in English.  

The second relates to how participants in English classes need social support both at school 

and at home so that it will help overcome the lack of social support which makes participants feel 

anxious and insecure. Based on the research findings described in the research conclusions, 

watching movies and listening to music are two ways to foster a sense of enthusiasm, foster 

comfort while learning, and increase the self-initiative character of the participants and help solve 

problems if they lack good social support from their environment. This might have an impact on 

participants so that they can express their feelings of insecurity and fear by building self-initiative 

and seeking good and broad social support. 

5.2 Suggestions 

The implication of the results of this study is that there is a relationship between the themes 

discussed and the conditions of the participants. The two themes discussed are based on the 

emergence of the phenomenon of insecurity, fear, and embarrassment when communicating in 

English. Their involvement in language anxiety problems was motivated by the lack of self-

initiative development from participant 1 and lack of social support from participant 2, so they did 

not have room to express their language anxiety when communicating in English, and lacked the 

ability to express themselves in terms of English proficiency.  

In anxiety communicating in English context, the role of awareness of parents about the 

importance of English is still lacking so this research is expected to be able to motivate their 

education and employment opportunities in the future. In addition, another implication that can be 

seen is that there is no definite goal for participants in terms of improving their English-speaking 



skills in class, both learning to enjoy the process of building self-confidence and getting support 

from their environment.  

Recommendations in this study are expected in future studies to use other methods so as to 

produce different findings even with the same research theme. photovoice was selected and 

recommended for further research because the results of this study were very concrete and in 

accordance with the circumstances of the participants. Here the honesty and accuracy of the 

research results can be seen easily from the results of the participants' photovoice answers. 

However, this research still has shortcomings.  

The researcher revealed that at the time of writing this research there were obstacles in 

obtaining references because the research methods used were not familiar. Most references refer 

to questionnaires and interviews. However, research on language anxiety using photovoice is 

lacking and has not even emerged as a reference. Therefore, this research needs to be continued in 

the future by using other methods that are more accurate and efficient so that future researchers 

can find and study the themes easily and precisely using the photovoice reference research method 

which is expected to be combined with other methods or mixed methods. 

 

 

 

 



REFERENCES 

Aguila, K.B., and Harjanto, I. (2016). Foreign language anxiety and its impacts on students’ 

speaking competence. ANIMA Indonesian Psychological Journal, 32(1), 29-40.  

Amiliya, F (2020). Dukungan Sosial. University of Muhammadiyah Surabaya. 

Connelly, L. M. (2016). Trustworthiness in Qualitative Research. Journal of the Academy of 

Medical-Surgical Nurses 25(6):435-436. 

Emma, S., Elaine, W., Melody, C., &Paul, H. (2021). What are photovoice studies? Evidence-

Based Nursing, 25 (1). pp. 6-7.  

Fathin, R. (2021). Problem Faced By Student in Learning Speaking at SMAN 1 Karanganyar. 

Department of English Education School of Teacher Training and Education. Journal 

from University Muhammadiyah Surakarta. 

Fay, D. &Frese, M. (2001). The Concept of Personal Initiative: An Overview of Validity Studies. 

Human Performances, 14(1), 97–124. 

Guba, E. G., and Lincoln, Y. S. (1994). Competing paradigms in qualitative research. In N. K. 

Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 105–117). Sage 

Publications, Inc. 

Guest, G., MacQueen, K. M., and Namey, E. E. (2012). Applied Thematic Analysis. SAGE 

Publications, Inc.  

Hakim, B. M. (2019). A Study of Language Anxiety among English Language Learners in Saudi 

Arabia. Arab World English Journal, 10 (1) 64-72. 

Hoferichter, F., Raufelder, D., Ringeisen, T., Rohrmann, S., and Bukowski. M. W. (2015).  

Assessing the Multi-faceted Nature of Test Anxiety Among Secondary School Students: An 

English Version of the German Test Anxiety Questionnaire. PAF- E, The Journal of 

Psychology. 

Hu, L., and Wang, N. (2014). Anxiety in Foreign Language Learning. International Conference 

on Global Economy, Commerce, and Service Sciences.  

Idrus, F and Hamid, T. M. H. T. (2021) Profiling English Language Learning Anxiety Among 

Selected Rural Area Secondary School Students In Malaysia: A Case Study. International 

Journal of English Language Teaching. 

Koizumi, R. (2022). L2 Speaking Assessment in Secondary School Classrooms in Japan. 

Language Assessment Quarterly. 

Ma, Y., Guo, Q., and Wang, F. (2018). A Study of Foreign Language Anxiety of Chinese EFL 

High School Students. American Journal of Educational Research, vol. 6, no. 6 722-728. 

MacIntyre, P. D., and Gardner, R. C. (1994). The Subtle Effects of Language Anxiety on 

Cognitive Processing in the Second Language. Language Learning, 44, 283-305. 

Malka, M. (2020): Photo-voices from the classroom: photovoice as a creative learning 

methodology in social work education. Social Work Education. 

Melanlioglu, D. and Demir, T. (2014). Speaking Anxiety Scale for Secondary School Education 

Students: Validity and Reliability Study. Journal of Faculty of Educational Sciences. 47(1), 

103 – 124. 

Mellor, D. and Dellamont, S. (2011) Old anticipations, new anxieties? A contemporary perspective 

on primary to secondary transfer. Cambridge Journal of Education, 41:3, 331-346.  

https://www.researchgate.net/journal/Medsurg-nursing-official-journal-of-the-Academy-of-Medical-Surgical-Nurses-1092-0811
https://www.researchgate.net/journal/Medsurg-nursing-official-journal-of-the-Academy-of-Medical-Surgical-Nurses-1092-0811


Mestan, T. (2017). Speaking Anxiety among Different Grades of K12: 6th, 8th, 10th, and 12th 

Grades. Journal of Foreign Language Education and Technology, 2(1). 

Pratama Rizky. A.K. (2020) An Analysis Students’ Anxiety to Speaking English (Case Study 

Research For The Eighth Grade of MTS AN - Nur Tangkit). English Education Program, 

Tarbiyah and Teacher Training Faculty, The State Islamic University, Jambi. 

Putwain, D. and Daly. A. L. (2014) Test anxiety prevalence and gender differences in a sample of 

English secondary school students. Educational Studies, 40:5, 554-570. 

Robert, H. Cantwell and Andrews, B. (2002). Cognitive and Psychological Factors Underlying 

Secondary School Students' Feelings Towards Group Work. An International Journal of 

Experimental Educational Psychology. 22(1), 75 – 91. 

Sahin, D. (2016). Secondary and High School Students’ Speaking Anxiety: A Comparative Study. 

Institute of Graduate Studies and Research. 

Sandberg, H. (2021). The Relationship between Extramural English and Students' Speaking 

Anxiety in the Swedish EFL Classroom: A quantitative study with secondary school 

students. Bachelor’s Project in Dalarna University. 

Santoso, W., and Perrodin, D. D. (2021). Factors Contributing to Students’ Speaking Anxiety: A 

Case Study in a Students Junior High School. Anglophile Journal, 2(1). p 55-67. 

Soares, D. and Woods, K. (2020): An international systematic literature review of test anxiety 

interventions 2011–2018. Pastoral Care in Education. 

Stuart, G., and Laraia, M. (2005) The Principle and Practise of Psychiatric Nursing. Elsevier 

Mosby, St Louis Missouri. 

Suparlan (2021). Factors contributing to students’ speaking anxiety. JOLLT Journal of Languages 

and Language Teaching, 9(2), 160-169. 

Suwartono, T. and Anggita, F. (2020). Students' Presentation Anxiety in the Academic Speaking 

Course. Research Gate. 

Tsang, K. K. and Lian, Y (2021). Understanding the reasons for academic stress in Hong Kong 

via photovoice: implications for education policies and changes. Asia Pacific Journal of 

Education.  VOL. 41, NO. 2, 356–367. 

Tsiplakides, I. and Keramida, A (2009). Helping Students Overcome Foreign Language 

Speaking Anxiety in the English Classroom: Theoretical Issues and Practical 

Recommendations. International Education Studies. 2(4). 

Twenge, J. M. (2000). The age of anxiety? Birth cohort change in anxiety and neuroticism, 

1952-1993. Journal of Personality and Social Psychology, 79, 1007–1021. 

Ulandari, Y. (2018). Students’ Strategies For Reducing Anxiety In Speaking English: A Case 

Study At Eight Grade of Al-Azhar Junior High School Jambi. Thesis in English Education 

Program in Faculty of State Islamic University Sultan Thaha Saifuddin Jambi. 

Wang, C and Burris, MA. (1997). Photovoice: Concept, Methodology, and Use for Participatory 

Needs Assessment. Health Education & Behavior. 24(3):369-387.  

Wang, C. C. (1999). Photovoice: A Participatory Action Research Strategy Applied to Women’s 

Health. Journal of Women’s Health, 8(2), 185–192. 

Wass. R, Anderson. V, Rabello. R, Golding. C, Rangi, A., and Eteuati, E. (2020). Photovoice as 

a research method for higher education research. Higher Education Research & 

Development, 39:4, 834-850. 

Witteborg, K. M. and Lowe, P. A., Lee, S. W. (2009). Examination of the Relationship Among 

Different Dimensions of Trait Anxiety, Demographic Variables, and Self-Reported School 

https://www.tandfonline.com/author/Cantwell%2C+Robert+H
https://www.tandfonline.com/author/Andrews%2C+Beverley


Adjustment in Elementary and Secondary School Students. Journal of Applied School 

Psychology, 25:28–46.  

Wulandari, A. P. J. (2010). Apakah Personal Initiative Mahasiswa Dapat Dikembangkan 

Dengan Mata Kuliah Character Building? Humaniora, Page 61 - 69.  

 

 



APPENDICES 

Instrument Photovoice (Participant 1) 

 

 

 



 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 

 

 



 

 

 

 



 



Instrument Photovoice (Participant 2) 
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