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Abstract

Thisself-observationreportaimedtoinvestigatetranslanguagingpracticesofteacher-students’interactionsinmultilingual
classrooms in an InternationalIslamic Boarding School(henceforth:Pesantren).Since Pesantren is a multilingualand
multiculturalmeltingpotforIslam-basedcharacterbuilding,itisnecessaryforEnglishteachersinPesantrentoconsiderrelevant
teaching approaches thatmeritto the needs ofmultilingualclassrooms.Through extensive navigation,we found that
translanguagingisoneofreferredteachingapproachthatcanaccommodatetheneedsoflearningEnglishinmultilingualcontext.
However,littleempiricalfindingsthatusedtranslanguagingapproachinPesantren. Thus,thisstudyfocusedontheuseof
translanguagingtofacilitateEnglishvocabularylearninginamultilingualcontext.Thisself-observationalreportdescribesthe
firstauthor’steachingdescriptionaboutherteachingpracticesinaPesantrenclassroom.Sherecordedherface-to-face
interactionwhensheexplainedthemeaningandthefunctionsofEnglishvocabularies.Shealsodocumentedthelessonplans,
thelearningmaterials,andthestudents’worktocompletetheself-observationalreport.Thedatawerethencodedandanalyzed
withtheory-driventhematicanalysis.Thisreportfoundthattranslanguagingpracticesthatshedidwerecode-switchingandcode-
mixing.Whentheteacherpracticedtranslanguaging,thestudentstendtobeabletousetheirL1(BahasaIndonesia)andL2
(Arabic)aslinguisticresourcestolearnL3(English).

Keywords:Translanguaging;Pesantren,Englishteaching;MultilingualClassroom.

1. Introduction

EnglishisoneofthecompulsorysubjectsinIndonesia
(Idris,et.al, 2020). Thus, from secondary level,
Indonesian studentsare required to learn English at
schools.Regardlessofthemandatedcurriculum,itwas
found to be uneasy to learn English as a foreign
languagebecauseIndonesianstudentstendtoliveand
grow upwithdifferentmothertongues.AnIndonesian
studentmayhavethreemajorlanguagesaspartof
everydaylife;thenationallanguage,BahasaIndonesia,a
regionallanguagesuchasJavaneseorSundanese,and
aforeignlanguagesuchasEnglishorArabic(Sneddon,
2003;Montolalu&Suryadinata,2007).Intheclassroom,
forexample,JavanesestudentsmayhaveJavaneseas
theirL1,BahasaIndonesiaastheirL2,andEnglishas
theirforeignlanguage.Forstudentsfrom otherareas,
theirfirstlanguageismostlikelytheirregionallanguage.

Aside from English,Arabic is the second foreign
language thatis compulsory in Indonesian schools,
especiallyIslam basededucationinstitutions.Thereisa
beliefthatArabicisusedinIslamicboardingschools
becausethestudentsareexpectedtobeabletomean
the verses in Quran and Hadiths.Thus,students in
PesantrenhavetolearnnotonlyBahasaIndonesia,but
alsoEnglishandArabic.

InIndonesia,thedevelopmentofbuildingandoperating
Pesantren is getting higheralong with interestof
IndonesianparentstoputtheirchildreninPesantren.
Moreover,theemergingbrandingofinternationalization
ofPesantrenmakestheinterestoflearninginPesantren
isgettinghigher.Intermsofthecurriculum,Pesantren
isdividedintotwotypes,thetraditionaloneandthe
modern one.The traditionalPesantren tends to be
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closedfrom theideaofinternationalizationinorderto
avoidundesirableinfluencesthatmightbebroughtby
colonizers (Habibi, 2019). Thus, the traditional
PesantrensolelyteachIslamicscienceandArabicas
primaryactivityunderKiyaiguidance.Neitherdoesthis
typeofPesantrenteachEnglishormassmediasinceit
upholdsthevalueofpurity.

However,along with the developmentoftechnology,
moreulamaagreetointernationalizePesantrenwithan
aim to disseminate the value ofIslam (dakwah)to
broadersociety.Tothisextent,theyendorseastrong
comprehension ofIslamic science with an excellent
publicspeakingskilltobecomeinternationalcitizensin
a modern pesantren.Modern Pesantren applies a
curriculum thatincludes contentknowledge,morals
valuesandmoralsthatarebasedonAlQuranandAl
Hadiths.InmodernPesantren,EnglishandArabicare
compulsory(Handoyo,2008).Thus,boththeustadzand
ustadzah (teachers)usedEnglishaswellasArabicin
theirdailyactivities.Tothisextent,teachingEnglishin
thisstudywascontextualizedinamodernPesantren.
Modern Pesantren existed with multilingualism,
especiallybothlanguagesEnglishandArabic.
A modern multilingual boarding school is where
teachers and students speakin Arabic,English,and
sometimesBahasaIndonesia(ifEnglishandArabicare
nolongerunderstood).Thus,theEnglishteachershould
considerthismultilingualenvironmentindeterminingL2
teachingapproachesastheinstructionaldesigns.To
respondthisissue,itwasfoundthattherewasascholar
who persistently researched English teaching in
Pesantren by considering itas a multiculturaland
multilingualenvironment(Bin-Tahir,et.al,2018,Bin-Tahir,
et.al, 2019). Bin-Tahir, et.al. (2018) promoted
translanguagingasoneoftherecommendedmethods
toteachEnglishinmodernPesantren.Thequantitative
study found thattranslanguaging was effective to
improvereadingcomprehensionformodernPesantren
students.However,accordingtoBin-Tahir,et.al.(2019)
foundthattheneedsofstudentsinmodernPesantren
weremainlyaboutspeaking.Thestudentsaskedforthe
opportunities to communicate with international
speakers,non-formallanguagefordailycommunication
inEnglishthroughenhancingvocabulariesandspelling.
Instead,studies related to vocabulary learning in
Pesantrenremainedlimited.Therefore,thisstudyaims
tofillthegaponhow tousetranslanguagingpractices
as teacher-students’ interactions in multilingual
classrooms atIslamic Boarding School.Thus,this
teachingpracticewasconductedtoansweraquestion
abouthow to use oftranslanguaging practices as
teacher-students’ interactions in multilingual
classroomsatIslamicBoardingSchool.Itisexpectedto
give empirical contributions for teacher-students’
interactionsinmultilingualclassroomsinIndonesiaat
Islamic Boarding School context. Moreover, this
teaching practice is also expected to have practical
contributions that translanguaging practice is an
effective way forteacher-students'interaction in a
multilingualclassroom.

1. Whatarethetypesoftranslanguagingthatwere
usedbytheEnglishteacherinPesantren?
2. How did the English teacher practice
translanguaging with three languages during English
class?

1.1. Concepts ofTranslanguaging as a Teaching
Approach

Translanguaging is one way thatbilingualspeakers
select language features from repertoire and soft
assembleaspracticesintheircommunicativesituations
(Garcia,2009).Translanguagingusedasanactionby
bilingualsofaccessingdifferentlinguisticfeaturesor
various models from what were described as
autonomous language to develop communicative
potential(Garcia,2009).The conceptualizations of
translanguagingwerebegunin1999(Cook,1999).She
describedthateverypersonismultilingual.Thus,we
shouldappreciatetheEnglishabilityandproficiencyof
everyperson.Afteraboutten years,translanguaging
wasre-examinedbyGarcia(2009),whoexplainedthat
translanguagingisoneofactsthataredescribedas
autonomous languages which are conducted by
bilingualstoaccessingdifferentfeaturesoflinguisticor
various models.This practice can be integrated to
pedagogicalcontextsothatitcanmaximizepotential
communicativecompetenceofstudentswhoarenot
Englishusers.Autonomouslanguageislanguagethat
wascreatedindependentlyorspontaneouslybecauseit
camefrom differentcultures.Thus,translanguagingis
naturetransformativethatprovidesasocialspacefor
themultilingualusersto bring theirpersonalhistory,
theircognitiveandcapacity(Wei,2010).Asweknow,we
came from different nations which have different
culturestoo.Thus,translanguagingoccurredandused
spontaneouslyinthepresenttime.
Translanguagingisanoriginalpedagogypracticethat
becameprimarymedium instruction(Garcia&Wei,2014).
Translanguagingwasadoptedandextendedbymany
bilingualscholars (e.g.,Creese & Blacklegde,2010;
García,2009).Usually,teachers teach the students
somestrategiestodeveloptheirskill,bothstatements
indicated that teachers used translanguaging as
something needed even important for pedagogy
practicewhenteachingEFLinamultilingualclassroom.
Canagarajah (2014) explained that translanguaging
practiceusedformeaningfulcommunicationprocesses
throughstrategiccommunicativepractices.Thatshows
translanguagingbecomeateachingapproachtoteach
studentspracticeandsteerstudents’individualinput
(e.g.Beres,2015).Thus,Translatingisanalternative
wayofcommunicatingaswellasunderstandingthe
informationconveyed.
Garcia(2009)proposedthattherearethreemultilingual
perspectives on translanguaging, they are: code-
switching,languagecrossing,andlanguageborrowing.  
1. Code-switching uses two languages as an
alternative:thespeakercanswitchtoanotherlanguage
foraword,phrase,orsentenceandthenbacktothe
primarylanguage (Grosjean,2010);itis used as an
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illustrationoflanguageswitchingwheninconversation. 
2. Language crossing involves code alternation
used bypeoplewho arenotnativespeakersofthe
language,andforeignlanguagesarejustvariationsof
thelanguage(Rampton,1995) 
3. Language borrowing, borrowing from
communicationtheory,Bakhtin’s(1981)identifiedthat
thepracticeoflanguagethatusedsoundtodistinguish
differentpositionsinrelationtootherpeopleaswellas
to the broader ideology around it,Dufva (2013)
suggested thatheteroglossic language practices are
created by the learners in environment relation.
Therefore,translanguagingcannotbeseparatedfrom
EFLclassroom learning. 

From whatdiscussedabove,wecanseethatany
conceptualizationswererevealedbyanyresearchers.
Thisconceptisdoneforthefirsttime(Cook,1999),
aftertenyears,thencontinuedbyGarcia(2009),Wei
(2010)andcontinuedbyotherresearchersalmostevery
year. Ifwepayattentiontotheseconceptualizations,
Garcia(2009)hasalwaysbeeninvolvedin
translanguagingresearchalmosteveryyear,which
meansheisalwayswatchingdevelopmentprogress.
Therefore,Garcia(2009)conceptswerejustifiabletobe
theframeworkofthisstudy.
Inthemultilingualclassroom,peoplewithdifferent
culturesmadevariousdiariesdaily,anddifferent
languagesmadevariouslanguagesthatwilloccur
betweenstudent-studentorteacher-students’
interactions.In2019researchedbyTicheloven,et.al.,
theyexplainedthattranslanguagingischallengingfor
teachers.Thechallengesfacedbyteachersaredifferent
whentheyareinamultilingualclassroom wherewhen
studentsspeakalanguagethattheteacherdoesnot
havemoreknowledgeofitwillraisequestionsand
dilemmasaroundlanguagepolicyintheroom.Teachers
arerolemodelsforstudents,understandingthe
teachersmustbeinvolvedinthemselves. 

1.2. TranslanguagingApproachonTeachingEnglish
VocabularyinModernPesantren

TherehasbeenlimitedstudiesonteachingEnglishin
modernPesantren,especiallythosethatdealwith
vocabularylearning.CurrentstudiesaboutEnglish
teachinginPesantrenrevolvearoundreadingstrategies
(Sindiyasti,2019),listeningstrategies(Putri,2020)
withoutcontextualizingPesantrenasamultilingual
environment.Thus,thisstudyisaimedatelaborating
moreEnglishteachingapproachesinPesantrenasa
multilingualenvironment.

InIndonesia,teachersplayanimportantroletoassistin
themultilingualEFLclassroom.Translanguagingwas
popularasaneffectivemethodtofacilitatelearningasa
meansbyusingstudents'mothertonguetoenvisagethe
expressionsinEnglish(Berlianti&Pradita,2021,
Rasman,2018,andSaputra,&Akib,2018).InModern
Pesantren,EnglishandArabicareusedcompulsoryfor
dailycommunication(Bin-Tahir,et.al.,2019).Byusing
translanguaging,itwasfoundthattheEnglishteachers
needtoapplysometeachingstrategiesthatcansupport

thestudentstousetheirL1,orL2,astheirlinguistic
resourcestounderstandEnglish(Galloway,2013).That
implementationshowedfourmainspecificteaching
strategies:teacher-studentcommunication,student-
studentrelationships,dailyroutines,andlanguage-group
timeactivities(BinTahir,2017).

Garcia(2009)proposedthemultilingualinstructional
strategiesortranslanguagingwithsomemajorpoints.
Thesummaryisdisplayedinthetablebelow:

Table1.Translanguagingstrategiesintheclassroom by
Garcia(2009)
No Strategies
1 Activationandbuildingpriorknowledge

requirethelinkingofEnglishconceptsand
knowledgewiththelearner’sL1cognitive
schemata

2 Translationcanprovideaneasierwayto
improvelinguisticsawareness

3 Lettingthestudentstoknowthatthereare
someormanycognateconnectionsamong
orbetweentheirL1andtheotherlanguages
thattheylearn

4 EncouragingstudentstowriteintheirL1,
workingwithpeers,communities,or
instructionalresourcepeopletotranslateL1
writingintoEnglish.

5 Scaffoldsstudents’outputinEnglishand
enablesthem tousecriticalthinkingskills.

Methodology
Thisresearchappliedaself-observationalstudy.
A. SettingandParticipants
ThisstudywasconductedinaModernPesantrenin
SukabumiWestJavaIndonesia.29studentsofjunior
highschoolandonepre-serviceteachertookpartinthis
study.Theroleofthepre-serviceteacherinthisstudy
wastoteachstudentsEnglishlessonsandalsoimprove
student’slanguageinEnglishorArabic.
B. DataCollection
Thedatawerecollectedthroughclassroom video
recording.Theclassroom videorecordingshows60-70
minutesinonemeeting,includingopeninguntilclosing.

C. Self-ObservationalReportProcedures
Self-observationalreportfunctionsasself-appraisalfor
one’sownteachingandreflectiveteaching(Widodo,
2009).Groundedwiththeneedstoreportthebest
teachingpracticeinusingtranslanguagingfor
multilingualenvironment,thisarticlereferstoKweldju
(2000)andWidodo(2009)todescribetheteaching
stages.Widodo(2009)andKweldju(2000)described
theirself-observationreportbydescribingtheteaching
stagesandself-reflectionupontheteachingpractices.
Throughself-observationreport,apre-serviceteacher
mustkeepassessingthestudents'performanceon
usingEnglishandArabicatthesametime.Thepre-
serviceteacherinthisstudydidswitchthelanguage
from EnglishtoArabic.However,thefirstauthor
switchedthelanguageifthestudentsdidnot
understandtheEnglishthatshespoke,especiallywhen
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shedeliveredteachingmaterials.Thestudentswere
expectedtousetheL1andL2,inthiscasewereBahasa
IndonesiaandArabic,tounderstandEnglishastheirL3.

2. ResultsandDiscussion

2.1. Multilingualism asaresourceinLanguage
Classroom

DuetothehighcompulsoryuseofusingeitherEnglish
orArabicfortheirdailyinteractions,Englishteachersin
Pesantrenundeniablyusedtranslanguaging.Thiswas
considered as helpfulas also happened in previous
studies(Saputra&Akib,2018;Bin-Tahir,et.al.,2019).In
teachers’pointofview,themostchallengingstagewas
todealwiththefirst-yearstudents.Thiswasbecause
noteverystudentwaswell-equippedwithbasicskillsof
bothEnglishand Arabic.Based onthefirstauthor’s
observation,therewouldbesomemomentswhenthe
studentsneed to mixorswitchtheircodes.To this
extent,itmightraiseaquestion.Willtranslanguagingin
Pesantrenbehelpfulor,instead,bechallengingforthe
students?To answerthisnotion,Garcia (2009)ever
discussed the complexity of multilingualism in a
classroom. She raised an issue that multilingual
studentswillnotalwaysbeabletomaketheconnection
betweentheirL1languagelearningandtheircurrent
languagelearning(eitherL2orL3).Somestudentsmay
be discouraged to learn further.Forexample,some
studentsspokeinEnglishfirst,andsuddenlyswitched
toBahasaIndonesiawhentheydidnotknowtheEnglish
vocabularies.Thereisacommonconditioninamodern
Pesantrenasitmightbeseento bespecialinnon
Pesantrencontext.Itiswhenthestudentsfinddifficulty
inEnglish,theytendtoswitchthelanguageintoArabic.
usingEnglishirregularverbs.Theytendedtohaveless
difficulties in using Arabic pastverbs because they
perceivedthepatternstobeeasiertorememberthan
Englishpastverbs.Therefore,theteachersrequiredto
be more well-prepared to manage students in the
classroom becausetheteachersshoulddealwiththe
studentswhoseL1wasBahasaIndonesia,theL2was
Arabic,andEnglishbecametheirforeignlanguage.

Meanwhile,multilingualism has been found to be
beneficialinshapinglanguageawareness(Pradita,2018)
and metalinguistic awareness (Svalberg,2007).They
refertoknowingaboutandbeingabletotalkabouthow
language is structured and how itfunctions.Thus,
Englishteachersinmultilingualclassroom shouldset
thelearninggoalintoreflectanddrawontheirrichstore
oflanguageinformationandskillsinordertofacilitate
thelearningofEnglish(Milambiling,2011).Inthecase
ofPesantren,metalinguisticawarenessisnecessaryto
achievebythestudentsbecausetheyareexpectedto
disseminatethevaluesofIslam aroundtheworld(Putri,
2020).Thus,we considerthattranslanguaging was
challenging.Yet,theencouragementbytheteacherand
theeffectivestrategieswereabletomeettheneedsof
Pesantren.

2.2. TheTypesofTranslanguaginginPesantren

From thedatacollection,itwasfoundthatthetypesof
translanguagingasperformedbytheEnglishteacher
weredisplayedinthetable1:

Table2.TypesofTranslanguaginginPesantren.

Teaching
Translanguaging

Practices
Codes Function

Meeting1
(70’)

Code–Switch
Code-Mixing

Englishto
Arabic
Englishto
Arabicto
Bahasa

Togivethe
similar
meaningof
English
vocabularies
andtheArabic
version(In
Bahasaifthe
students
reallydonot
understand)

Meeting2
(78’)

Code–Switch
Code-Mixing Englishto

Arabic
Theteacher
Arabicas
language
variationand
also
understanding
themeaning.

Meeting3
(80’)

Code–Switch
Code-Mixing Englishto

Arabic
Togive
understanding
oftheword 

AsforthepracticeoftranslanguagingintheEnglish
classroom,itwasfoundthattheEnglishteacher
attemptedtouseEnglishmorefrequently.Thiswas
becausethestudentswerepooronvocabulary
knowledgethusaffectingcommunicationand
understandingofthematerial.However,whenthe
studentsdidnotunderstandthevocabularies,the
teacherswitchedthecodeintoeitherArabicorBahasa.
ThisactivitywasinlinetoRasman(2018)andBerlianti
&Pradita(2021)whofoundthattranslanguagingcould
helpthestudentsusedtheirL1aslinguisticsresources
tolearntheirL2orL3.TheuseofL1aslinguistic
resourceswasobservedthroughthewaytheteacherlet
thestudentswhoseL2wereArabictofindthesimilar
vocabularyusedofArabicandEnglish.Majorityofthe
studentshavelearnedandmasteredArabicsince
elementaryschool.Forthosewhohavenotmastered
Arabicinearlyyearweregivenayearmatriculationto
learnArabic.ThiswayissimilartoGarcia’s(2009)
translanguagingstrategy.Thestudentscantranslatethe
newEnglishvocabulariesthattheyhadtoeitherArabic
orBahasaIndonesia.

2.3. Meeting1:Code-SwitchingandCode-Mixing
Practice

Atthisstage,theteacherledtheguessinggameto
review thelastmaterialaboutdescribingthings.First,
the teacherrecalled theirmemoryaboutthe similar
sounds between Arabic and English. The sample
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materialwasdisplayedinfigure1.Afterthat,theteacher
explainedtheEnglishnounsandadjectivesthatcanbe
functionedtodescribethings.Theteacherfocusedon
teachingnounsaboutshapeandtools.Shealsotaught
about colours to describe the adjectives. While
explainingthis,theteacherobservedherstudentstosee
theirreaction ortheirunderstanding from whatthe
teacherhadexplained.Iftheteachersaw thestudent
among them stilldoubtin understanding,then the
teacherused Arabic.When the teacherexplained in
Arabic,theteachersaw thatsomeofthem arestill
confusedaboutthedeliveryofthegamerules.Finally,I
switchedthelanguagetoBahasa.Inthispre-teaching,
theteachercode-switched in languagesbecausethe
teacherusedmorethantwolanguagesandusedBL.
This way,the teacherfollowed the firstand third
strategy by Garcia (2009)who suggested thatthe
studentsshouldactivatetheirpriorknowledgeofL1in
orderto understand the function ofL2 and L3.In
addition,the teacheralso letthe students to find
cognateconnectionsamongEnglish,ArabicandBahasa
Indonesia.

Figure1.PostertoshowsimilaritiesofArabicand
Englishlettersandsounds

Oneofthetapethatshowsthistranslanguaging
teachingstrategieswasshowninvignette1below:

Vignette1.SwitchinglanguageEnglishtoArabicwhen
explainingtherulesoftheguessinggame.

Context:Theteacherwasexplainingtherulesto
playthegame.

Teacher:Chancesis ةصرف ….kesempatan.… yah..
jadiantunnaharusmenebakbentuk,warna,atau
benda yang ada didalam kotak ini. This is
something that we used every day to write
somethinginabook.Youshouldmentionwhatitis,
itsshapes,anditscolor.(whileshowingaredpencil
infrontoftheclass)[1] نأ نّكيلع بجو نم ىدحإ ركذت

تاود ,وأألا ناولأ ,وأ لكشأ .Ifthe3opportunitieshaverun
out,pleasestatethename/brandoftheobject.Who
canguessthething,youwillhaveit.ّ؟ نت مهف

Students: مهف

Teacher:

Students:[2], رمحأ ، ليطتسم ، صاصر pencil,persegiملق
panjang,red

Teacher:[3] يكذ ادج verysmart.Persegipanjangis
rectangleinEnglish.

[1]wajabelykn'antadhkar'iihdaaman'ashkulu,'aw
'alwana,'aw 'aladawat(You should mention the
shapes,colors,ortools)
[2]qalam rasas,mustatil,'ahmar
[3]dhakijidana

This game enabled the teacher to encourage the
studentstosharetheirthoughtbyansweringthetypes
ofcolors,shapesortypesoftheobjectinEnglish.The
students were given three chances to mention the
category,afterthethreechancesareupstudentshave
toguesswhatthenameoftheobjectis.Ifthenameof
theobjectmentionedwascorrect,thestudentdeserves
togetit.Whilethegamewasrunning,thestudentswere
soexcited.Theteachersawfrom theirexpressionsthat

theywereveryhappyandinvolvedinthisgame,they
wereenthusiasticto mention morecluesfrom each
tools.Inthisstage,theteacheralsoperformedcode-
mixingofEnglish,Arabic,andBahasaIndonesia.The
teacherprovidedthetranscriptionsofmycode-mixing
practiceasfollow:

Figure2.Itlookstheteacherisexplainingtherulesof
thegame

The use oftranslanguaging in the classroom has
workedwellasprovenbythestudents’understanding
onboththerulesofthegamesandtheuseofnew
English vocabularies.As for the depiction of the
classroom situation,wefound thattheteacherkept
guidingthestudentsifonlytheyfaceddifficulties.The
teacherdidnotaskthestudentstoswitchseatssince
theteachingdurationwaslimitedtoonly60’-70’.Thus
changing the seats would onlymake the class run
ineffectively.



6 Authorname/CommunicationsofHumanityandSocialScience0(0)(2022)000–000

Meeting2:CodeSwitching

In this meeting,the teacher gave more listening
exercises.Throughexercise,thestudentsunderstood
the material.The materialis aboutagreementand
disagreement.Thismaterialiscommonlyfound and
evencarriedoutonadailyactivity.InthisPesantren,
therewasabookthathasbeenmandatedtobeusedfor
teachingEnglishandeachstudentalreadyhadit.Thus,
the teachertaughtthe materialwith this book.The
exerciseslistedwerenotonlyintheform ofpicturesor
writing,butalso havelistening skillsto do although
using limited toolsforclass.Whenthestudentsdid
exercisesthroughlistening,theteachertriedtoexplain
the materialin English.Afterexplaining,the teacher
asked them to mention the expressions aboutthis
materialfrom alisteningexercisebefore.Theteacher
was happy of course,because what the teacher
explainedcanbeunderstoodbystudentstobeableto
mention some expressions about agreement and
disagreement.Afterthat,theteacherinstructedthem to
exchangetheirbookwiththeirchairmateandthensign
theirchairmate’s book.This was included as peer
activityas suggested byGarcia (2009).During peer
assessment,theteacherexplained theanswers.She
keptobservingthestudents’expressions.Iftheylooked
liketheydidnotunderstand,theteacherimmediately
changedherlanguagetoArabic.However,inmostof
thetime,theteacherautomaticallydidcode-switching
untilthe students looked like they understood the
subject.

 Vignette2.Givinginstructionstochecktheanswersof
theirfriends'exercise.

Context:Thestudentswerecorrectingfriends’answers
guidedbytheteacher.

Teacher:Ok.Pleasechangeyourbookwithyourchair
mate. نّكتكيرشب نّكبتك نلدّب .[1]

Students:(didtheinstruction)

Teacher:andthengiveyoursignature.] ىضم الأ نطعأ 2].
Likethis…(giveanexample)

[1]baddalnakutbuknbisharykatikinna.
[2]'aetinal'amdaa

TheteacherswitchedherlanguagetoArabicwhenthey
didnotunderstandtheinstructionforabetteruseof
language than English at this Modern Pesantren
althoughitisstillforeignlanguage.Whiletheteacher
instructedthem,shegaveaformatandpositionlike
dateandsignature.

Figure3. Listeningexercise

Meeting3:Codeswitchingandcodemixing

In the teaching of English writing,Garcia (2009)
suggestedthatthestudentscouldbesuggestedtowrite
inL1andthentheycouldtranslateintoL2orL3with
peers,communities,orresourcepeople.Inthisstage,
theteacheralsodidcodeswitchingandcodemixing
whensheexplainedthelearningmaterials.Inmeeting3,
thetopicwasaboutsimplepasttense.Theteachers
already knew that writing was the most difficult
languageskillbecauseitrequiredthelearnertoacquire
sufficienttoextensivenumberofvocabulariesandto
makeuseofthem intoapieceofwriting(Canagarajah,
2014). Thus, she also applied Garcia’s teaching
strategies (2008) by showing the students about
cognatesimilaritiesoflanguagefunctionsofEnglish
andArabic.Below isthetablethattheteacherusedto
explainpasttensesystem inEnglishandArabic

Figure3.Thepasttensesystem ofEnglishandArabic

Thevignetebelowtapedtheteachinginstructionthat
theteachersharedwithherstudents.

Vignette3.Explainingpasttensesystem ofEnglishin
comparedtoArabicandBahasaIndonesia

Teacher:BahasaIndonesiadoesnothavethe‘V2’for
thepasttense.Ontheotherwordstheverbisnever
changebecausetheadverb oftime. InArabicand
English,the use of pasttense ditandaidengan
perubahanakhiran.DiBahasaInggris,katakerjapast
tenseditambahkanakhiran-edatau-d.InArabic,past
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tensewillalwaysbeMabneyy;thatisthelastletterof
theverbexcludingtheattachedpronouns,hurufakhir
darikatakerjapasttensepunyapenandayangkhusus.
KalauenggakfatHa,sukoun,yadamma.Contohnya,for
example: ابَهَذَ = بَهّذَ they(both)went":itismabneyy",اـ+
withfatHa.Nahkalau"did"inArabicisthesame,sama
dengan"'amalun".

Conclusion

In thisPesantren,theteacherused threelanguages:
English,ArabicandBahasatodeliverEnglishmaterials,
togiveinstructions,andtorespondstudents’questions.
These are called as translanguging .The types of
translanguaging thatwereoftenused included code-
switching,andcode-mixing.Toexecutethesetypesof
translanguaging,theteacherappliedGarcia’steaching
strategies to use translanguaging in multilingual
classrrom.In teaching English skills,the teacherin
Pesantren should provide the students with learning
materialsthatshowthesimilaritiesofEnglishandtheir
L1 & L2.In thisbestpractice,the teacherprovided
postersaboutsoundsproductionsystem andpasttense
system inEnglish,Arabic,andBahasaIndonesia.Thus,
thestudentsknewhowtousetheirL1orL2aslearning
resources.Those are by finding similarcognate of
English to theirL1 & L2 languages,by comparing
languagefunctionsandgrammaticalsystem ofEnglish
totheirL1andL2.
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