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TEACHERS’ STRATEGIES IN MANAGING STUDENTS’ MISBEHAVIORS IN AN EFL

CLASSROOM: AN OBSERVATIONAL STUDY

By

Ladhena Bernadeta

18322076

ABSTRACT

Despite the growing numbers of research studies on classroom management especially in
teacher’s strategies, there seems to be insufficient research on the teacher's strategies in
managing students’ misbehaviors in an EFL classroom, and it is sparse in senior secondary
school. Considering the various previous studies conducted by many researchers from different
contexts and backgrounds, in this study, the researcher aims to identify the types of students’
misbehaviors and the teacher’s strategies through classroom observation during learning
activities in the vocational school. This study was carried out through naturalistic observation in
a private vocational school in Yogyakarta. Additionally, a descriptive qualitative method was
used to examine the types of students’ misbehaviors and the teacher’s strategies in managing
students misbehaviors in the vocational school. The data were analyzed by referring to classroom
management, students’ misbehaviors and teacher’s strategies with respect to previous study
conducted by Debreli & Ishanova (2019). The outcomes of the study found that the types of
students’ misbehaviors include playing with handphones, demotivating others students, showing
disrespectful gestures, coming late, making noise, and coming late to the class. On the other
hand, using mother tongue is not considered as misbehavior in this present study as the context is
different from the framework. Moreover, the teacher’s strategies in managing students’
misbehaviors include increasing the teacher’s volume, being positive and classroom rules.
Although these strategies were momentarily effective, students still tended to repeat the
misbehaviors during another classroom activity. Therefore, teachers need to invent more
sustainable strategies to manage students' misbehavior.

Keywords: Teacher’s Strategies, Students’ Misbehaviors, Classroom Management, English Foreign
Language Learners.
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CHAPTER I

INTRODUCTION

1.1 Background of the Study

Classroom management is an important aspect to determine the success of learning

activities in the classroom, especially in terms of students' learning process and students’

behavior. Adeyemo (2012) investigated the relationship between effective classroom

management and students’ academic performance in Shomolu local Government using

descriptive survey approaches and concluded effective classroom management rules have a

strong and positive impact on student performance. Furthermore, Wubbels (2011) stated that

classroom management is categorized as follows: classroom management strategies that focus on

external discipline of attitude, on internal discipline, on classroom communication, on

discussion, on educational programs, and on interpersonal relationships. Furthermore, giving

positive strategies will have positive feedback from students. Additionally, Lewis (2001) used

positive approaches to engage students in the classroom and to establish students as positive

behaviorists. As a result, the positive approaches give a positive impact for students’ behavior,

and increase their interest to understand the material better. Furthermore, a study conducted by

Freiberg et al., (2020) had succeeded in updating 14 years of understanding of classroom

management and concluded that giving students an understanding of how to communicate with

their peers made them feel involved in the learning process. After all, the important part of

classroom management is concerning the teacher's performances and the students’ behaviors.

Then, Freiberg et al., (2020) noted that giving social and emotional relationships become

important classroom functions and affects classroom management. Therefore, to set good
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classroom management, the teacher should apply the appropriate strategies to manage students’

misbehavior in the classroom. Moreover, the most effective strategies by Lewis (2001) are using

positive approaches.

Inappropriate behaviors cause problems towards time management and the teachers’

performance in the classroom (Chang & Taxer., 2020). Jacobs and Wet (2009) investigated the

effects of students' misbehaviors on identified characteristics of teacher's burnout and stress. The

result showed that the student's misbehavior negatively impacted Lesotho teacher’s health issues,

caused depression, and thoughts of leaving the job. That is to say, using strategies in the

classroom is important to avoid misbehavior during the learning activities. Although Evertsen,

et al., (2006) claimed that behavioral perspectives are inaccurate to become dominant in

classroom activities, many agreed that the keys of classroom management are approaches to

students’ misbehavior and a set of classroom rules. Therefore, the phenomenon of students’

misbehavior is an important issue where they disturb classroom discipline, cause the teacher's

burnout, and impact the classroom environment.

Considering the various previous studies conducted by many researchers from different

contexts and backgrounds, in this study, the researcher aims to identify the types of students’

misbehaviors and the teacher’s strategies in managing inappropriate students through classroom

observation during learning activities in Private vocational schools. There are many types of

students’ misbehaviors in the general classroom as stated by Kulinna et al., (2006) namely, lying,

unsafe actions, bullying, abusing others, doing sexual harassment. using drugs, bringing weapons

to class, interrupting, pushing or punching others. For this reason, this present study focuses on

the types of students’ misbehaviors and the teacher’s strategies in managing students’

2



misbehaviors in the vocational school. Furthermore, this study is conducted in offline learning

activities so the result of this study cannot be linked in the online classroom activities.

1.2 Limitation of the Problem

The data for this study were collected from EFL students in a vocational school

specifically in grade 12. This means that the generalizability of the results of this study is quite

limited. Likewise, the result of this study is only related to offline learning activities.

1.3 Formulation of the Problem

This study was conducted to identify the types of students’ misbehaviors and the

teacher’s strategies in managing students’ misbehavior in the foreign language classroom.

Therefore, based on the identification of the problem, the main questions of this study are:

1. What are the types of students’ misbehavior in the private vocational school ?

2. What are the strategies used by the teacher in managing students’ misbehaviors in the

private vocational school?

1.4 Objective of the Study

This study aims to identify the types of students' misbehaviors and the teacher’s strategies

in managing students’ misbehaviors in the private vocational school.

1.5 Significances of the Study

This research is expected to give recommendations on positive strategies for teaching

reflection issues in the Indonesian English language teaching field. Moreover, this research is

also expected to have empirical, and practical contributions which emphasize the importance
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of language classroom management. Empirically, this study provides information about the

types of students’ misbehavior and the teachers’ strategies to manage them in private

vocational school. Practically, the study helps the teacher to have recommendations of new

strategies using appropriate strategies in managing students misbehaviors in the EFL

classroom. This study will be conducted in the secondary level rather than in the university

level as the previous study mentioned. In the end, the findings from the study can be

recommended for future teachers to find appropriate strategies and help the teachers to

re-evaluate whether the strategy is applicable in managing students’ misbehavior.
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CHAPTER II

LITERATURE REVIEW

2.1 Students’ Misbehavior in Language Classroom

Classroom management is an important aspect to determine the success of learning

activities in the classroom, especially in terms of students' learning process and students’

behaviors. In Indonesian context, the previous study conducted by Habibi et al., (2018) explored

the EFL problems and the Indonesian Islamic boarding school teacher's strategies. The result

showed that there are 7 categories, including: 1) challenged by students' performances; 2) handle

inappropriate students either as punishment or reward; 3) managing three languages in class; 4)

teacher's performances in the classroom management; 5) incompetence english teacher; 6) time

management problems; 7) Managing classroom problems in general. The students’ misbehaviors

have negative impacts such as study from Aloe et al. (2014) analyzed the 21 experiments for a

total of 63 samples from retrospective observations in which the participants contributed three

effect sizes in this experiment. The result showed that teachers also feel a decrease in personal

accomplishment, emotional burnout, and loss of identity significantly. In its simple form, the

important part of classroom management is concerned with student behavior, both appropriate

and inappropriate. That is to say, using classroom management, specifically the use of teacher’s

strategies is important to manage students' misbehavior in the EFL classroom.

Students' misbehaviors are considered as any negative behaviors that interfere with the

learning process in the classroom, especially in language learning. In classroom management,

there are many types of students’ misbehavior in general context. For this reason, this research

only focuses on the types of students’ misbehaviors in language classrooms, such as Johnson et
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al., (2017) stated that students' misbehavior have been described as attitudes that represent

interruptions and distractions within the learning process. Likewise, Ding et al., (2008) surveyed

Chinese teachers’ perceptions of students’ misbehaviours in the classroom. This study found that

Chinese students' most problematic and frequent behavior is daydreaming, rather than talking out

of turn as analyzed by common results of the Western studies. With this in mind, Students’

misbehaviors disturb classroom discipline, interrupt the learning process, and impact the

classroom environment. The framework of this study with respect to Debreli & Ishanova (2019)

revealed that the types of students’ misbehaviors in foreign language classrooms are playing with

their handphones, talking too much, asking irrelevant questions, using their mother tongue, and

lacking motivation. Likewise. Raslinda (2021) investigated the types of students’ misbehaviors

in secondary school in south Sumatera and the result showed that cheating, less performance,

unawareness, and less attention are the types of misbehaviors found in the study. Furthermore,

inappropriate behaviors are often related to decreasing academic achievement and dropping out.

Students misbehaviors include: (a) skipping the class or coming late, (b) changing their seats, (c)

talking out of turn or disrupting the instruction, (d) ignoring to submit the task, and (e) cheating,

in other words indiscipline (Finn et al., 2008). Although the two studies above investigated the

types of students’ misbehaviors, the study conducted by Finn et al., (2008) had a higher number

of participants than the study by Debreli & Ishnova (2019) where the results of these studies are

different. Therefore, the category of the present study is possible to have a different category of

misbehaviors.

2.2  Teachers’ Strategies in Managing Students’ Misbehaviors

Many would agree that setting good classroom management is indicated by student

performance in the learning process. This means that the strategy given by the teacher will affect

6



student performance. The framework of this study with respect to Debreli & Ishanova (2019)

investigated the types of disruptive learners and the strategies to handle disruptive learners. The

result showed that giving positive advice, turning up the voice to engage the students, and giving

no sanctions are the effective strategies in managing inappropriate students. Moreover, in

Indonesian context, Rido et al., (2016) examined the teaching and classroom strategies in

Indonesian vocational schools and the effect on the students. The results showed there are

various teaching methods including combined student and teacher-centered strategies.

Furthermore, the teacher set a variety of teaching assistance in the classroom, group discussion,

set discipline classroom, and it was affected positively to students. Additionally, Muluk et al.,

(2021) investigated the lectures' strategies and challenges in managing EFL speaking classes at

English departmenet of University Islam Negeri Ar-Raniry, Banda Aceh, Indonesia. The results

showed that the strategies are setting the seating arrangement appropriately, managing learning

activities, using interesting topics in discussion, and applying discipline rules to students. On the

other hand, Ding et al., (2010) involved 244 teachers from the Chinese mainland in their study.

In particular, the result showed that the effective strategies in handling students misbehavior and

to understand the class situation is “talking after the class”. Therefore, the teacher's role in setting

good classroom management is important and has an impact on students' performances.
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2.3 Theoretical Framework

The framework guiding this research with respect to Debreli & Ishanova (2019) stated

that there is a connection between students’ misbehaviors, and teachers’ strategies in managing

students’ misbehavior.

Figure 2.3. Theoretical framework of this study
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BAB III

RESEARCH METHODOLOGY

In this chapter, the researcher presents a methodology that contains sub-chapters, such as:

(1). Research design, (2). Data preparation (3). Data collection (4). Data analysis (5).

Trustworthiness. Research methods are the most important part in this study whereas they

determine the steps carried out by researchers. Therefore, this chapter presents the processes of

the data and how the researcher analyses through qualitative descriptive analysis.

3.1 Research Design

This study aimed to identify the types of students’ misbehaviors and the teachers’

strategies in managing students’ misbehaviors in the EFL context. Denzin & Lincoln (2008)

revealed that qualitative research emphasizes quality not quantity, so that the data obtained were

socially constructed realities and the relationship between the researcher and what it was studied

and the situational constraints that shape inquiry.

This study used observational study to analyze the teacher’s strategies in managing

students misbehaviors. Naturalistic observations can be obtained through direct observations

carried out in general settings, in this case the classroom. Debreli & Ishanova, (2019) stated that

observing participants naturally can result in more realistic data. Therefore, observational studies

were the right instrument to use whereas their validity was greater than other types of

observations. Following the categorization and development from the observation data, the

researcher used the observation checklist to check the types of students’ misbehaviors and the

teacher's strategies to manage students’ misbehavior during the learning process. Furthermore,
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During the analysis processes, the observer was able to require some clarifications from the

teacher through WhatsApp platform because of the coronavirus outbreak worldwide.

3.2 Data Preparation

3.2.1 The Participants of Study

This research was conducted in a Private Vocational School in Yogyakarta and the

participants in this study were an English teacher and the students in the audio video electronics

engineering major. Likewise, this study was conducted in grade 12 because it had the

characteristics needed for this research, such as: students expressed themselves in their

environment so that there were behaviors they showed, students in grade 12 also stated that

English was unimportant so they underestimate the lesson. Furthermore, The participant has been

teaching for a minimum of 10 years because she was expected to have knowledge in dealing

with students' misbehaviors.

3.2.2 The Types of Data

In this observational study, the data were taken from the naturalistic observation and

were conducted during the learning process in the classroom. The data were then analyzed to

present the result in the conclusion.

3.2.3 Source of the Data

The data would be collected from classroom observation and an English teacher in a

private vocational school in Yogyakarta. Therefore, the researcher would observe the types of

students’ misbehaviors and how the teachers managed it during the learning process.

10



3.2.4 Informed Consent

In this step, the researcher approached the institution to be addressed. The researcher

would ask for permission officially from the school through an official letter from the university

and faculty. Furthermore, the purpose of this official letter was to explain why this school was

the object of data collection and what benefits would be obtained by the school in this study.

Furthermore, the researcher would also create a consent form for participants to ask for

approval whether they were willing to be observed and recorded during the learning process.

3.3 Data Collecting Technique

In this study, the observations were carried out in 1 meeting with a duration of

approximately 45 minutes. Furthermore, the researcher used a naturalistic observation and

collected the data during the learning process using a camera and a tripod. After that, the

researcher would transcribe the recording and analyze it using descriptive qualitative. In the

final stage, the transcribed and analyzed data would show the results of this study.

a). Research Instrument

In this study, naturalistic observation was used to observe the teacher's strategies

in dealing with students’ misbehavior in the classroom. Moreover, an observation checklist

followed by Debreli & Ishanova (2019) would be used to conduct the observation in the

classroom.

Table 3.3

Observational Checklist From Debreli & Ishanova (2019)

11



Num

ber

Types of Students’

Misbehavior

Example Minute Frequency

1. Playing handphone X X X

2. Lacking motivation X X X

3. Talking too much X X X

4. Using mother tongue X X X

5. Asking irrelevant

questions

X X X

Num

ber

Types of teacher’s

strategies

Example Minute Frequency

1. Increasing volume X X X

2. Using classroom rules X X X

3. Being positive X X X

4. Using body language X X X

5. No punishment X X X

12



3.4 Data Analysis

The data obtained in this study would be analyzed through a qualitative descriptive

method from (Lambert & Lambert, 2013). Therefore, in conducting this study, there were steps

followed that need to be considered in analyzing the data, including the following:

1. Identification and Delimitation of the Problem

In this study, the researcher would examine the teacher's strategies in managing students'

misbehavior. This analysis will be carried out in the classroom by involving the teacher as a

participant in this study. Moreover, the main research questions in this study are “what are the

types of students' misbehavior” and “What are the teacher's strategies in managing students'

misbehaviors in the vocational school?”.

2. Development and Construction of Instruments

After the researcher determined the problem that would be analyzed, the researcher determined

the instrument would be used to collect data to be analyzed using descriptive qualitative.

3. Observation and Data Recording

In this step, the researcher began to observe and record the activities in the classroom as data that

would be analyzed and then showed the results at the end of this study.

4. Decoding and Categorization of Information

At this step, the researcher began decoding and categorizing the information according to the

data. The researcher must ensure that the information from collected data was coherent and

consistent.

13



5. Analysis

After being categorized and disorganized appropriately, the researcher analyzed and interpreted

the data that had been obtained through the observational data that had been done.

6. Report

In the last step, the researcher had determined the data in the right way, involved the final

analysis and write-up of the report. The themes written must be in accordance with the analysis

obtained by the researcher. Furthermore, the researcher also needed to arrange the data in a brief,

coherent, rational, non repetitive, and interesting way.

3.5 Trustworthiness

Lincoln & Guba (1985) stated that trustworthiness is a way to make the readers have full

attention to the research and researchers could convince themselves and the readers that their

research is worthy of attention. They mention the criteria of credibility, transferability,

dependability, and confirmability as a refined concept of trustworthiness.

In this research, the credibility of the data can be proven through the results of checklist

observations and teachers' interviews. then, the result of those data will be recorded and analyzed

by thematic analysis so that the resulting data will be credible. Moreover, the transferability of

this study aims to find out what strategies are used by teachers to deal with students' deviant

behavior and re-evaluate whether these strategies are appropriate in dealing with students'

misbehavior. This research is intended for the vocational school learners through observational

study so it cannot be used for general context participants whereas the results will be different.

14



Therefore, this research will be useful for researchers or teachers who are teaching in EFL

Learners.

This study was conducted through direct observation in the classroom. Participants in this

study would be given a consent form that contains whether or not they agree to be recorded and

interviewed, they would also see the results of the data so that the dependability could be known

from this step. Therefore, the results of this study could be dependable. At last, This study was

conducted using naturalistic observation. The observation would start with recording the

classroom activities using an observation checklist to identify what the types of students’

misbehaviors and what the strategies that teachers used to manage students’ misbehaviors.

Therefore, this study would find confirmable results based on the participant in this research.

15



CHAPTER IV

FINDING AND DISCUSSION

4.1 Finding

This chapter consists of findings found in the research and the discussion. The findings in

this research are the data that was collected by observation.

4.1.1 Data Presentation

The candidate for this study was collected from the lecturer's recommendation. The

observer contacted the candidate of the participant and then recruited her by explaining the

research purpose and background. Before starting the observation, the researcher sent an official

letter from the campus. Furthermore, The observation was conducted at a vocational private

School in Yogyakarta where the characteristics of this school were relevant to the research

needed. Finally, the observation started by focusing on the interaction and learning process

between the teacher and students in the classroom. At the same time, The observation checklist

and consent form were ready to be filled as the approval of participation in this study and willing

to be observed. Prior to the observation, the observer asked permission to the participant to do

video recording during the ongoing observation in the classroom. The observer sat at the back of

the class so it did not interfere with the learning process. Likewise, the researcher used a

handphone camera to record learning activities in the classroom. Therefore, the findings of this

research are as follows:

16



4.1.1.1 Types of Students’ Misbehaviors in EFL Classroom

Analysis of the data related to research question one “What are the types of students’

misbehaviors in EFL context?” revealed seven common misbehavior types, cited by the

observation during learning activities in the classroom. These are provided in table 4.1.1.1.

Table 4.1.1.1

The Common Types of Students’ Misbehaviors Found in the Classroom

Num
ber

Category
of
Misbehavi
or

Description Minute Freq
uency

1. Playing
handphone

Students K played handphone when class
would be started

02.34 13

Student F played cellphone while the learning
video was playing

10.00

Student F played cellphone while the learning
video was played

11.53

Student F played Hp while teacher explained
the material

13.47

Student F played Hp while teacher explained
the material from the video that had been
watching

15.57

Student D played Hp when teacher explained
the material from the video that had been
watching

17.20

17



Student G and K played handphones
(previously told to follow IG but keep going)

17.28

Students K, B, F, L played handphones While
explaining and still someone opened their
handphones.

18.13

Student F played handphone while the teacher
was asking questions to other students.

22.18

Student D played handphone while the
teacher played and continued playing the
learning video.

24.10

Student F played handphone when the teacher
explained the material related to the video.

24.39

Student C played handphone while the teacher
explained the material related to the video that
had been watched.

24.47

Student F played handphone after submitting
his answer to the teacher.

37.06

2. Lacking
motivation

Student A put his feet on the chair (a situation
when the teacher checked the attendance)

00.51 9

Students C slept when class started. 01.47

Student E puts his head on the table and faces
the wall as the new learning video starts

09.06

Student D put his head on the table when the
teacher explained the material

14.45
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Student D put his head on the table when the
teacher explained the material

18.50

Student D put his head on the table when the
teacher explained the material related to the
video he had watched

25.15

Student D put his head on the table when the
teacher gave instructions to do the questions

26.48

Student E put his head on the table and yawns
when asked to do a question

27.46

Student J was late for class when the teacher
started the teaching material

07.40

3. Talking too
much

Student E,B,G talked to each other when the
teacher began to explain that there would be
questions that must be answered.

26.34 3

Student B and E were talking to each other
when the teacher gave instructions on a task.

34.20

Students D played Bluetooth music at a loud
volume when playing learning videos.

03.14

4. Using
mother
tongue

Students H used bahasa Indonesia when
practicing English

19.56 1
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Based on the data that has been found from observations, the types of students'

misbehaviors found in this study were relevant to the previous study from Debreli & Ishanova

(2019) namely, playing with their handphones, lacking motivation, talking too much, and using

their mother tongue. From the four misbehaviors that were carried out by students during

classroom learning, playing handphones was the most often found in this study, as it was

repeated 13 times. To be specific, student F played mobile phones repeatedly 7 times; student D

2 times; student K 1 time; student C 1 time; student K & G 1 time; and students K, B, F, L, 1

time. Another misbehavior that was found in this study was lacking motivation where students

were seen putting their heads on the table and looking away from the blackboard.Furthermore,

students who came late to class are considered in the category of lack of motivation because they

did not have motivation to come on time. This was repeated 9 times where student D put his

head on the table while the teacher explained the material and repeated 4 times; student C 1

times; student E 1 times; student J came late; and student A wasput his feet on the chair.

Furthermore, in the category of talking too much, this repeated for 3 times of students. First,

students E, M, G, who sat in the back chatted with each other about irrelevant topics so that it

disrupted the learning process in class. Then, students B and E chat with each other by increasing

the volume so that it interfered with the learning process in class. Moreover, student D turned on

the bluetooth music with high volume. The last category of using the mother tongue was the least

frequent found in this study. For example, student H used Bahasa Indonesia when the teacher

asked her to answer in English. Most of the types of students' misbehavior in this study were

relevant as the observation checklist from Debreli & Ishanova (2019). On the other hand, asking

irrelevant questions which was one of the types of students' misbehaviors from Debreli &

Ishanova (2019) was not found in this study.
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4.1.1.2 Teacher’s Strategies in Managing Students Misbehaviors in EFL Classroom

Analysis of the data related to research question one “What are the types of students’

misbehaviors in the EFL context?” revealed three common strategies, cited by the observation

during learning activities in the classroom. These are provided in table 4.1.1.2:

Table 4.1.1.2

The Types of Teacher’s Strategies in Managing Students’ Misbehaviors

Number The teacher’s

strategies

Description Minute Frequency

1. Increasing

volume

The teacher increased her volume

when student K was still playing on

the handphone after the teacher

explained the rules

02.34 10

The teacher increased the volume of

her voice to the students D after 5

times did not respond

03.14

Teacher increased her volume when

student E sat in the back because the

fan was there

06.22
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The teacher called Student E's name

by increasing the volume when he

put his head on the table

09.06

The teacher increased the volume by

calling student F's name when he

played the handphone

11.53

The teacher increased the volume by

calling student D's name when he

played the handphone

17.20

The teacher increased the volume by

calling the name when students G

dan K are still playing handphone

when teacher explain the material

17.28

The teacher increased the volume by

calling student F's name when he

played the handphone during

teacher explained the material based

on the video

24.39

The teacher increased the volume by

calling student C's name when he

24.47
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played the handphone while teacher

explain the material

The teacher increased the volume by

calling student D's name and asked

questions to him when he put his

head on the table.

25.15

2. Using classroom

rules

The teacher explained the rules that

must be followed by students during

the learning process

02.20 3

The teacher reminded the rules for

prohibiting the use of cellphones

during learning to student J who had

just come to class because he was

late

07.47

The teacher reminded the rules for

prohibiting the use of cellphones

during learning to students K, B, F,

L who had followed the instagram

account.

18.13

3. Being positive The teacher said to student A who

sat in a disrespectful position.

00.51 7
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The teacher gave positive advice to

student B who is too lazy to go to

school.

01.09

The teacher asked student C to wash

his face because he was sleepy.

01.47

The teacher does not scold students

who use bahasa Indonesia when

asked to practice it but gives the

correct answer. Also, the teacher

does not blame them at all.

19.56

The teacher gives a paper to student

J who does not bring a book to

school.

30.00

The teacher asks students F to bring

books another day to school.

36.07

The teacher asks student E to give a

name to his workbook.

37.42
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In the second research question, the researcher found the teacher's strategies to manage

students' misbehavior in EFL classrooms. The strategies found in this study were relevant to the

findings by Debreli & Ishanova (2019). It showed that the teacher's strategies in managing

students' misbehaviors were increasing the volume of the teacher's voice, being positive, using

classroom rules, no punishment, and using gestures. Based on the findings in this study, there

were 3 strategies applied by teachers to manage students' misbehaviors that were relevant with an

observational checklist from Debreli & Ishanova (2019) during the learning process, including

increasing the volume, being positive and using classroom rules. In this study, increasing the

teacher’s volume is the strategy most often used by teachers to manage students' misbehavior

during the learning process. Moreover, the data above showed that the teacher increased the

volume up to 10 times to manage inappropriate students. In other words, the teacher increased

the volume for students K, F, D, G, K, F, C who played handphones during the learning process.

Then, the teacher raised the volume when student D played bluetooth music, student E who did

not want to sit in the front, and student D who put his head on the table during the learning

process.

The teacher managed students' misbehaviors with being positive where the teacher did

not prohibit or say "no" to students’ misbehavior. Furthermore, the teacher gave the affirmation

to students' misbehavior and considered it not a mistake. In this study, the teacher showed a

positive attitude toward students’ misbehaviors that was repeated 7 times. for instance, the

teacher asked student A to come to class and sit down even though student A was late, the

teacher gave advice to student B who was lazy to enter class, the teacher asked student C to wash

his face because he was sleepy, the teacher did not scold student H when using his mother tongue

during language practice In English, the teacher asked student J why he did not bring a book and
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then gave a paper to answer the question, the teacher asked student F to bring a book another

day, and the teacher asked students to give name to the books they had collected. The last

strategy used by the teacher to manage students’ misbehaviors was explaining the rules when the

class would start. This was interpreted in an emphasis on the prohibition of the use of

handphones by explaining the rules that should not be violated in the classroom during the

learning process. Moreover, the teacher still reminded the agreed rules during the learning

process when there were students who violated these rules. This happened to the teacher who

explained the rules repeated 3 times, especially in students who were playing handphones during

the learning process.

4.2 Discussion

This study aimed to identify the types of students’ misbehaviors and the teacher’s strategies to

manage students’ misbehaviors in the EFL context. Therefore, direct observations had been

conducted to obtain sufficient data for this research. The data showed that there were several

types of misbehaviors identified from the classroom activities, namely playing mobile phone,

using mother tongue, talking too much, and demotivating students. Further discussion about each

type of misbehavior will be elaborated in this chapter.

4.2.1 Types of Students’ Misbehaviors in EFL Classroom

Analysis of the data related to research question one, “What are the types of students’

misbehaviors in EFL context?” revealed seven common misbehavior types, cited by the

observation during learning activities in the classroom. These are provided in table 4.2.1.

Table 4.2.1
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The Common Types of Students’ Misbehaviors

Playing mobile

phone

Lacking motivation Talking too much Using mother tongue

Based on the data taken during classroom observations, the use of mobile phones in the

classroom represents the most misbehavior that often occurs in this study. This misbehavior was

relevant to the previous study from Debreli & Ishanova (2019) who stated that the most

misbehavior that often occurs in the classroom was playing with their handphones. Although in

some cases teachers allowed students to open the handphone when they were looking for

something related to the lesson (e.g. for checking the meaning and vocabulary), students still

used their handphones outside the teacher's instruction. The teacher set the rules that students

were prohibited from playing handphones during the learning process. In contrast, students still

accessed the handphones if the teacher did not see the incident. As a result, students had the

opportunity to play the handphone secretly during the learning process. One of the possible

reasons why students did this misbehavior was the lack of consistency in the classroom rules that

made students still play handphones during the learning process. Pedota (2007) stated that class

rules should be acceptable, reasonable, equitable, and applied in a consistent presence.

Consistent presence replaced with the given rules must remain, consistent, or did not provide

new opportunities for students to misbehave. In this case, this happened to student F who played

the handphone repeatedly 7 times secretly when the teacher was explaining the material.

Although the teacher reprimanded student F when he was caught playing a handphone, student F

could always play handphone secretly so that the teacher did not see the misbehavior. In the
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same way, there were interesting things found in student F, he was focused and fast in doing the

tasks from the teacher without looking at his handphones. Furthermore, Student F collected

assignments earlier than other friends and it was possible that student F were more interested in

practical lessons than theoretical ones. Therefore, the explanation of learning style needs to be

explored in more detail and will be discussed in future study.

Unmotivated students in foreign language classrooms, on the other hand, would appear to

be second most frequent in this present study. Based on the data above, there were 3 students

who did not seem to have enough motivation in participating during learning. For instance, this

misbehavior was shown by putting their heads on the table and turning their faces away from the

teacher. A Study by Tanaka (2017) which investigates EFL vocabulary learning motivation in a

demotivating learning environment showed that students who do not have enthusiasm will have a

negative influence on their peers. Likewise, Vakilifard et al., (2019) revealed that students who

were not motivated were considered to interfere with the process and results of learning in the

classroom. Therefore, unmotivated students not only have a negative effect on themselves but for

their environment as well. Furthermore, the factors that influenced students who had less

motivation are divided into 3 groups: external conditions of the learning environment, internal

conditions of the learner, and reactive behaviors to demotivating experiences (Falout, Elwood,

and Hood, 2009). Likewise, a study by Aliakbari & Hemmatizad (2015) found that teachers’

competence, teaching style, and learning content were some of the factors that caused students to

have less motivation to study, especially in learning English.

The next category was talking too much, or in other word, “unimportant chatting”, which

was categorized as misbehavior that happened in this study. At the time of observation, it was
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found that students were chatting with each other outside the learning context. Furthermore,

students chat with each other when the teacher explained the material during the learning

process. In this study, for example, student E,F,G were talking to each other out of the topic

while the teacher explained the instructions of the assignment. That was to say, these students

disturbed the classroom environment where other students lost their concentration to the

teacher’s explanation. As Sun & Shek (2011) stated that students’ misbehaviors refers to students

that did disruptive talking during the learning process. Therefore, the category of talking too

much was one of the misbehaviors that was found in this study.

The next category of misbehavior taken from the framework of Debreli & Ishanova

(2019) was using mother tongue. As mentioned by Debreli & Ishanova (2019), using mother

tongue was considered as one of students’ misbehaviors as some of the institutions provide strict

regulations regarding the use of target language, especially in language classrooms. Furthermore,

they revealed that the policy on the use of L1 in schools has a strong role and it was expressed

with a negative response. Likewise, the trend of using L2 in teaching has an important position,

especially on communication skills rather than just focusing on reading, writing, grammar

translation methods which are considered relatively less significant. In this study, the use of L1

was also found during the learning process. For instance, when the teacher asked students H to

answer a question using English, the students automatically used Bahasa Indonesia when

answering the question. The possible reason for this case was the use of English in

communicating was minimally applied in the classroom. The teacher only extensively focused

on the use of English in reading, vocabulary from the learning videos. Likewise, the teacher did

not apply the L2 in communicating with students so they were not familiarized. During the

learning process, the teacher did not even forbid students to use L1 because it can create
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students’ willingness to communicate. Furthermore, the use of L1 helps students understand the

material given by the teacher. As Pavon & Vazquez (2019) stated that students use a variety of

communication strategies in the L1 that allow them to connect with lesson content. Likewise, the

use of the L1 has been beneficial for learning and that the communication strategies used by the

students helped to facilitate the learning process. Therefore, it could be concluded that using

mother tongue which is considered a misbehavior in the previous study conducted by Debreli &

Ishanova (2019) cannot be aligned with this research.

Interestingly, many of the misbehavior types reported in the literature are common

misbehaviors in the general classroom as stated by Kulinna et al., (2006) namely, lying, unsafe

actions, bullying, abusing others, doing sexual harassment. using drugs, bringing weapons to

class, interrupting, pushing or punching others did not appear in the present study. One of the

possible reasons for this could be the population differences between the present context and

those reported in the literature. In the previous study, researchers used over 300 teachers who

completed this survey where in this study the researcher only used one teacher and students in

grade 12. Furthermore, the observer is a single observation where in order to analyze a wider

type of misbehavior, the researcher needed to conduct observations with a larger context.

Therefore, that was not the main focus of this study because the initial purpose of this study was

the language classroom. Similarly, sexual harassment or stealing are viewed as something

seriously to be ashamed of as part of the culture, and might be they are non-existent in school

settings. Another reason for this lack of behavior, especially cheating, might be because the

teacher still allowed students to access handphones to find information that students no longer

needed to cheat on their friends.
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4.2.2 Teacher Strategies in Managing Students’ Misbehaviors in EFL Classroom

Analysis of the data related to research question one, “What are the strategies used by the

teacher to manage students’ misbehaviors?” revealed three common misbehavior types, cited by

the observation during learning activities in the classroom. These are provided in table 4.2.2.

Table 4.2.2.

Teacher’s Strategies Used to Manage Students’ Misbehaviors

Using classroom rules Increasing volume Being positive

Based on the data that has been obtained from the observation, the most common strategy

that the teacher used to manage students misbehavior was increasing the teacher’s volume,

specifically for students who play handphones. In this case, the teacher increased the volume on

Students K; student F; student D; student G and student C who were playing mobile phones,

student D playing bluetooth music, student E sitting in the back chair, and student D putting his

head on the table. This strategy was quite effective to manage students’ misbehavior since

students immediately stopped when the teacher increased her volume by calling students’ names

or asking questions related to the material . However, this strategy could not last long since this

happened to student T and K who repeatedly played handphones. One of the possible reasons for

this case was the teacher did not involve students in the learning process. For example, the

teacher presented the material in a teacher-centered manner so that students feel bored in the

learning process. Likewise, the teacher only focused on one student so that other students felt

that they were not engaged in class, as pointed out by Wanders et al., (2020) who examine the

relation between teachers and students and between students on societal involvement in Dutch

31



secondary schools. The result showed that students who perceive their teachers as caring,

understanding, and listening are better able and more willing to engage in classroom activities.

Likewise, Virtanen et al., (2015) examined the relationship between classroom quality and

student behavioral engagement in secondary school classrooms. The results of the present study

showed that classrooms observed as high in emotional, instructional and organizational quality

were found to have students who were behaviourally highly engaged. That is, classroom quality

was associated with student engagement in the expected direction: higher classroom quality was

associated with higher observed, student-rated and teacher-rated engagement. Therefore,

increasing the volume is an appropriate strategy to manage students’ misbehaviors. Further,

involving students in the learning process will be discussed in the future study.

The next strategy to manage students' misbehavior is classroom rules where the teacher

explained the rules at the beginning of the class. It represented how the teacher managed students

to avoid misbehavior during the learning process. National & Pillars (2005) stated that the most

obvious aspect of effective classroom management is classroom rules and procedure. More

importantly, teachers always reminded students to save their handphones during the learning

process. However, it should be underlined that the teacher said students still could play with their

handphones when the teacher did not see the misbehavior. Therefore, there was leniency in

giving regulations to students, specifically in playing handphones. In contrast, a study by Pedota

(2007) found that class rules should be acceptable, reasonable, equitable, and applied in a

consistent presence. Consistent presence replaced with the given rules must remain, consistent,

or provide new opportunities for students to misbehavior. Therefore, the use of classroom rules

to prevent students from doing bad behavior was not effective enough because there was no

consistency in giving rules. As a result, some students secretly played with their handphones
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during the learning process. One of the possible reasons why students still played handphones

was the teacher provided a leniency in the rules in which students might play handphones on the

condition that the teacher did not see them. For instance, student F played the handphone

repeatedly for 10 times and some of them were done secretly. Moreover, the teacher applied the

positive approaches whereas she did not give the consequences of punishment to students’

misbehaviors.Therefore, when the rules could not applied consistently, the rules cannot run

effectively.

The last strategy used by the teacher to manage student misbehavior was being positive.

This strategy was a positive discipline used by teachers when students misbehave during

learning. In this case, the teacher saw a student who was sleepy or did not bring a book, the

teacher did not say "do not be sleepy" or "don't use your mother tongue!" but the teacher

immediately gave the affirmation to the student. For example, the teacher asked student C to

wash his face when student C was found to be sleepy during class or the teacher corrected the

answer from student H who used L1. A study by Faulconer et al., (2022) found that the addition

of positive feedback to performance-gap feedback in this setting was correlated with an increase

in student academic performance. Students who receive positive feedback will have higher

grades than students who only receive work-related feedback. Furthermore, Luiselli et al., (2005)

stated the whole-school model was designed with positive approaches such as: (1) improving

instructional methods; (2) formulating behavioral expectations; (3) increasing classroom activity

engagement; (4) reinforcing positive performance; and (5) monitoring efficacy through

data-based evaluation. This strategy is also effectively applied to students' misbehaviors where

the teacher gives the solution either by giving punishment or annoyance to students.Therefore,
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being positive is one of the effective strategies to manage students misbehavior in the EFL

classroom.
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CHAPTER V

CONCLUSION

5.1 Conclusion

Following the two research questions of this study, it can be concluded that different

socio-cultural backgrounds can affect students’ misbehavior and the strategies to manage it,

specifically in the EFL context. From the discussion, this study has analyzed the types of

students’ misbehaviors and foreign language teacher’s strategies to manage students’

misbehaviors in the EFL classroom. This study has concluded that several types of students’

misbehaviors and teacher’s strategies align with previous study from Debreli & Ishanova (2019).

Furthermore, there is new misbehavior found in this present study. The issues of students playing

handphones are specific findings in this study that show as the most common misbehaviors and it

was relevant from previous study conducted by Debreli & Ishanova (2019). Furthermore,

unmotivated students were the second most frequent found in this present study. Then, talking

too much was also found as misbehavior that was relevant with a previous study conducted by

Debreli & Ishanova (2019). On the other hand, the category of using mother tongue did not

include misbehavior in the present study where contexts between previous study conducted by

Debreli & Ishanova (2019) is  different in institution regulation background.

The result regarding the teacher’s strategies in managing students’ misbehaviors were

increasing volume, classroom rules, and being positive. Increasing the teacher's voice was the

most often used strategy to manage students’ misbehaviors during the learning process because

by raising their voice volume, teachers can catch students' attention better. The next teacher's
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strategy is using classroom rules where students understood what they could and could not

during the learning process. It should be underlined that the teacher gave the rules at the

beginning of the class, additionally reminded students about the rules throughout the learning

process. Another teacher’s strategy was being positive where the teacher did not say “no” to

students but gave the solution for the problem. This strategy represented the teacher encouraging

students to express their performance so they were confident to participate in the classroom

activities. Although the teacher’s strategies in managing student misbehavior were effective,

these strategies could not make students stay attentive to the lesson. This requires more in-depth

research on how to keep students from repeating misbehaviors and focus on the material.

Therefore, the reason for this issue remains unanswered, and further research is needed to

explore.

5.2 Suggestion

Regardless of the context of the classroom language, positive strategies, and EFL

learners, important things to consider in managing student misbehavior are how to keep students

from repeating mistakes and focus on the lesson. Moreover, the teacher did use positive

strategies in managing students' misbehavior, further research is suggested to explore how to

manage students' misbehaviors by using punishment whether these strategies can be successfully

applied. Furthermore, future research is recommended to explore more deeply through

observations made repeatedly with a larger number of participants. Therefore, the result from the

data can be elaborated in detail regarding the misbehaviors and strategies in the EFL context.
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