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ABSTRACT

Caesar, Amelia K Dewi (2005). The Perception of Accounting Students and
Practitioners Soward Fhe Relevance of New Accounting Curriculum: A Case of
The Accounting Courses Classification in FK-LIi : Yogyakarta, Accounting
Department. Faculty of Lconomics. Islamic University of Indonesia.

Curriculum of Accounting is one of the factors that influenced tire quality of
accounting undergraduate students to challenge the business world. The proper design
of curriculum could increase the quality of students learning process and ended with
better quality oi' graduation. However, proper design is hard to measure, since h
involved the perception of the viewers, which, affected much by their interests.
Perception is a process by which individual give, organize and interpret their sensory
impression in order to give meaning to their environment. Perception affects people m
interpreting things that they should find to be a useful information.

Considering that fact, it would be interesting to investigate how is the design of
new curriculum of Higher Accounting Educations viewed by the related parties.
investigation focused on what make the old curriculum differ with the new one, to
find out what is the perceptions of students and practitioners as one of party
concerned with Accounting- about the curriculum applied, especially by the issued of
the Decree of the Minister of Education no 232/U/2000 and Decree no 045/U/2002.

The population of this research is 80 accounting students of FE Fill-ending stage
of study- and 20 practitioners from various business backgrounds at Yogyakarta. The
range of the research spans from January to June 2004. After the selection process,
there were 60 students and 12 practitioners taken as respondents of the research.

Fins research was a qualitative research that used the data gathered from the
questionnaires spread to respondents about their perception toward the relevance of
courses classification and courses contributions to knowledge, character, and skill in
new accounting curriculum to the business needs.

The independent variables used were the courses that make the old and new
curriculum differed slightly, which then classified based on the characteristics
similarity. There were five classifications, where each classification, except tor
Islamic Economics (second classification), consisted of several coiuses. The
classifications were: new courses (first classification), Crammed Course (second
classification), Shifted category course (third classification). Changing SCS load
course (fourth classification), and eliminated course (classification).

The result of this study showed that there were no significant difference between
the perception of students and practitioners toward the classification in new
curriculum in FE-UIJ. Partially, from the 33 courses investigated, 8 courses showed
significant results. Consist of 1 course from first classification, 2 courses from fourth
classification, and 5 courses from fifth classification.
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ABSTRAR

Caesar, Amelia K Dewi (2005). Persepsi Viahasiswa Akuntansi dan Praktisi
lerhadap Relevant Kurikulum Baru .lurusan Akunlansi: daiam kasus
klasifikasi Mata Kuliah jurusan akuntansi FF-Lil Yogyakarta, Junisan
Akunlansi. Pakultas Lkouomi, Universilas Islam Indonesia

Kurikulum akuntansi menipakan sal ah satu faktor yang mempengaruhi kualitas
kelulusan sarjana akuntansi untuk menghadapi tantangan dunia bisnis Desain
kurikulum yang lepal dapat meningkatkan kualitas proses pembelajaran mahasiswa
yang pada akinmya menghasiikan lulusan van.g memihki kuliias lebih baik. Akan
tetapi suht untuk mengukur ketepatan desain kurikulum karena melibatkan persepsi
dan berbagai pihak yang terlibat didalamnya, dimana persepsi ini sangat dipengaruhi
oleh sudut kepentingan masing-masing pihak, Persepsi adalali sualu proses dengan
apa mdivuhi mernberikan, mengolah, dan inengiiiterpreiasikan kesan sensor nsereka
dalam upaya mernberikan arti bag) lingkungan. Persepsi mempengaruhi orang dalam
menginterpretasikan hal-hal yang mereka temui agar menjadi suatu infonnasi vang
berguna.

Mempertimbangkan hal tersebut, menarik untuk diselidiki bagaimanakah desain
kurikulum junisan akuntansi dipandang oleh pihak-pihak terkait. Untuk mengetahui
niengenat persepsi maliasiswa akuntansi sendiri dan praktisi dunia bisnis sebagai
salah satu pihak yang terkait dengan akunlansi - mengenai kurikuium yang sekarang
berlaku di jurusan akuntansi. khususnya di FH-UIJ. terutama setelah diterbitkannva
SK Menteri pendidikan no 232/U/2000 dan SK no 045/U 2002.

Populasi dalam riser ini berjumlah 80 mahasiswa jurusan Akuntansi FE-UII
tingkat aklur dan 20 praktisi dan berbagai Iatar belakang bisnis H> Yogyakarta. Riset
mi dilakukan dan bulan januari sampai Jum" 2004, Seielah diseleksi, didapatkan 60
mahasiswa dan 12 praktisi vang diiadikan sebagai responden.

Riset ini menipakan riset kualitatif. Data vane digunakan berasal dan hasil
kuisioner yang dibagikan kepada 72 responden diatas mengenai persepsi responden
ternadap relcvansi dari klasifikasi mata kuliah di kurikulum baru akuntansi FF- Uii
serta kontribusinya dalam peningkatan pengetahuan, karakter, dan keahlian
mahasiswa akuntansi imtiik memenidii kebufuhan dunis bisnis.

Vanabel mdependen dalam riset ini adalah mata kuliah yang menjadi perbedaan
aniara kurikuium lama dan kurikulum baru. Kemudian mata kuiiah-mata kuliah ini
diklasifikasikan berdasarkan persamaan kai'akteristiknya. Terdapat lima klasifikasi.
dimana tiap klasifikasi kecuaii Ekonomi Islam (klasifikasi dua). terdiri dari beberaoa
mata kuliah. Klasifikasinya adalah: mata kuliah baru (klasifikasi satu), nenggabungan
mata kuliah (kiasitikasi dual, perubahan kateuon mata kuliah (klasifikasi ti>rai
penibahan sks mata kuliah (klasifikasi empat) dan mata kuliali vang dihaDuskan
(klasifikasi lima).

Hasil studi mi menimjukkan bahwa tidak terdapat perbedaan signifikan antara
persepsi mahasiswa akuntansi FL-UI1 dengan praktisi bisnis terhadap klasifikasi
tersebut. Namun telaali terhadap mata kuliah individual menimjukkan baiiwa dan 33
mata kuliali yang diselidiki. 8 mata kuliah menunjukkan beda nersepsi signifikan
Mata kuliali tersebut adalah: i mata kuliah dari klasifikasi satu, 2 mata kuliah dari
klasifikasi empat, dan 5 mata kuliali dari klasifikasi lima
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In relation with the findings, varied actions must be taken to encounter those

proDiems. universiiv could perlonn several actions such as review the process ol

learning, etc. Soeratno (2004) propose some actions that university should clo

» Review the existing global business environment

Review the existing global business environment can be done through reviewing

the new landscape of global business, (lie new paradigm of global business, the

characteristics of each global business, and review the need of skills for

sustainable global business

• Idenfilv the global requirements of accounting skills

Identify' the global requirements of accounting skills can be done through

idennfVing the shifting needs, identifying The rapid change of information

technology, and the condition of high mobility of skills, people, and goods.

• Review the existing accounting learning, and refer die existing learning method to

Ihe global needs.

The existing accounting learning method must be rearranged in order to have

acceleration with the need ol business. New paradigm ol learning, more

comprehensive method of learning, more enlightened learning partners, and more

appropriate facilities of learning can be taken as actions to re-arrangement of

accounting learning method. This action is taken to avoid the usual difference

Perception oi [he practitioners toward graduate accounting students, as well as the

perci

M'lCv iiP'* work

The difference perception was taken place for instance that the practitioner

might perceived thai the fresh graduate accounting siudcnls were ready lo directly

involve in every type of business events and transactions. They were assumed that



the fresh-graduate from accounting was already well-ecmioned background to

overcome the latest development o! business. So thai, the business lend to hire

professionals who could work and supervised at the time tliev were hired or in the

short time after.

On the other hand, students often think that they will work on the

assistance of ihe senior, and thcv will be forgiven for she unintended lack of their

un-comprehensive knowledge in accounting. Unfortunately, fhe curriculum of

accounting study program and the practice designed (hiring the sludv length no!

guarantees the students understand the concept of accounting.

• Develop feedback and improvement mechanism.

In developing feed back and improvement mechanism, university can perform

actions io designing a learning effectiveness evaluation system, implanting sell-

controlled improvement mechanism, fast and integrated learning evaluation

system and preparing appropriate facilities of learning evaluation

Mukharudin and Indriyant (1999) mention about the five changes that

challenging the profession of accountant. Ihe live challenges were as follow:

I. The environment of information technology7 and data processing technology.

In a decade ol !v80 s. computer was merely used as the data processing tool,

known as electronic data processor. After the innovation of the more advanced

anu extensive of computer technology ability, however, the computer then

became a fool that change the pattern of economic relationship among the

business practitioners nowadays, fhe wide access of inlbruiation and the more

transparent information in eveiy sector required the adjustment toward the basic

practice wHiun accounting proiessiou.



2. The social environment preference of the world standard instead of local standard.

with the rcquirenienl ol (he more hiture vision and accompanying with widen

regulations that supporting the management effort,

3. The change m the lightness of economic environment competitiveness and the

openness of market winch ended with the tele-transaction.

4 The change in political environment,

5. The change of business environment and accounting profession which demanded

improvement in professionalism, information openness, and accounting

independency. It is nil-avoidable, the role of accountant in Indonesian economy

become more integrated with (lie world economy through the mechanism of

global competitiveness. The openness condition forces our accounting labor

accepting the entrance of foreign accountant dial have approved international

quality requirement

Considering the latest laclor, it is undesirable that our accounting professional

must step aside from those from foreign because of the lack of demanded accounting

qualities. So (hat. one ol the solution was there must be a revision to the process of

which the accountant were prepared and educated in Indonesia. At any level, from the

lowest level to Ihe highest one, accounting educational institutions are pushed to

accompanying the rapid demand of the world business over accounting. Those

institulions were expected to provide die compeience accouniing resource. The

competence human resources were the labors who have sufficient knowledge,

applicable skill, and a good character to work. So that, ihe compeience accounting

resource refer to die accounting graduation that had sufficient accounting knowledge,

applicable accounting skill, and having a good accounting character.



(he higher accouniing educaiion system in huioucsia ! he unproveinem ol Ihe quality

of learning and teaching process, the improvement facilities and accounting

environment, regulation lo support the education, and revision in Ihe accouniing

n irnri ilnm ar*=* thrice amAiiii nion\ ^hannpc th-nf citAi ilH h^ r^Hfv^riri^rl in th^ h ituh^r
C III 1 1 V lillllli L£I V. II IV'.TV liIt3V/Il^_ i i lllll \ VI IUIIi_C ,J 5. G lit S .1! IV/lllCl LiC i/Cl 1\/Jil!Wi 111 U1C [ lit—I1C1

accounting education.

The involvement of government in the development of higher education of

accounting was verv important since (he factor of regulation on labor, professionals,

and other supporting decision affected the accounting field, in order to equip the

accouniing siudcnis with more well prepare accounting background, the Indonesian

government issued some decrees toward the general higher education so that many

nr(v?T£.jm (."j^ri adooi the regulation and make acceleration with then special program

In t\'ii^ iiArrpp nf ! lip \ hmctpr .^.t Njrifirwvn Ffhir^ffOn Aio /^A ' : ApOn osi/i flip
111 lllS, l.l\.\.l\.V. 1.1 1 ilv. . V 111 1 1 .?l\_l V/ 1 . -llillK/i iHl i LiLi\.Ciiiv,-ii . 1\. * >.. Vy._JV.' tlliU !11\.

Decree of Ihe Minister of National Education No,045 U'2002 about The Core

Curriculum of The Higher Educational Institution, the guidance For obtaining the

compeience graduation of higher education were provided. These decrees was treated

as the guide for higher education institution in applying the curriculum as one of the

wav to prepare ihe graduation of higher accounting education students to compete

globally. The decree of The Minister of National education No 232 U'2000 was

^h/>ur thij (luidauce of ('onipf)a!ion o! Higher rdiiCHHon ( urncuhun am! Assessment
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No.045'1.''''2002 about fhe (ore Curriculum of The Higher Hducanonal Institution, it

was expected that the regulations could support the effort of accelerating the

accounting students wiih the business needs Moreover, bv the issued of those

decrees, the previous decree of The Minister of Culture and Education no 056T.Vi994



about The Guidance of Compilation of Higher Education Curriculum and Assessment

ol Student s I.earning Result is assumed nol put into effect anymore.

Additionally, the researcher is aware that the curriculum was not the only

factor that influence ihe synergy between the universities with the business needs.

Factors such as, the student s personal ability, lecturer s ability, political and social

environment, the studying lacilities available lor siudcnis and the policv of

accounting itself were the important factors affecting the establishment of reliable

quality of accounting graduation. However, the design of sophisticate curriculum will

Increase the possibility of having a better quality of accounting diplomas. Moreover.

vv net nor the design oi curriculum nowadays was hi with the business needs and

whether the accounting students agree with the sufficiency of the design to fulfill the

needs, need (o be investigated further in order to have picture of what should be

perform for improvement in the next future.

considering tiie explanation, nere in this ihcsis me researcher conducted

research titled "THE PERCEPTION OF ACCOUNTING STUDENTS AND

PRACTITIONERS TOWARD THE RELEVANCE OF NEW ACCOUNTING

CURRICULUM. A Case of The Accounting Courses Classification in EE - Uil "

1.2. PROBLEM IDENTIFICATION

In this research, the researcher examine about what was the perception of

accounting students and practitioners toward the relevance of the courses

classification In new curriculum of accounting with the business needs.

1.3. PROBLKM FORMULATION

Kased on tiie shkIv oackizrourid and the problem identification the ^rob^em

frirfitiilats^ii trr\f*i tine ;-pcp>qrr*h wr^r** qc i"n]1nwQ*
ivniiiu:ui\.u n\;m tinj I \l/3\.«.ii Ln vv wi ^. tu iv.'liUV>x_



1. What was the perception of accounting students and practitioner's about the

relevance ol: the new curriculum ol accounting with the business need,

2. Was there significant different between the perceptions of accounting students

and ihe practitioner's perception toward the relevance of the new curriculum of

accounting with the business need?

1.4. PROBLEM LIMITATION

The researcher needs limitation in this research to keep the researcher to

always on the track and for the simplicity. Restrictions in this research were factors

such as gender, political and social environment data will not be used in this research.

A further research that may perform in the future caould use those factors as

comparison to this research.

1.5. RESEARCH OBJECTIVES

The objective ot tins research was to know the perception of accounting

students and the practitioners perception toward the relevance of tiie courses

classification in new curriculum of accounting with business need. Moreover, to find

out whether there was significant difference perception between accounting students

and fhe practitioner about the topic.

1.6. RESEARCII CONTRIBUTION

The report resulted from this research has several purposes intended for :

For the faculty oi accounting department study program, research reoort can be

used as additional reference data especially in designing a method in performing

tiie process of learning and teaching in order to produce accounting graduations

that have background knowledge which in accordance to the business need.

s "i ;•.-..-



2. For the researcher. This research is treated as a means to fulfill the requirement

in achieving Bachelor Degree in Islamic University of Indonesia and as a

contribution to UIL pailicolarh' to the international program of accounting

3. For other parties, (his research can be used as ihe reference for ihe next

researcher and as supporting data for relevant decision-making process

1.7. RESEARCH REPORT SYSTEMATIC

Research report systematic will be as follows:

Chapter I. INTRODUCTION

Fins chapter will discuss the Study Background of the research. Problem

identification. Problem Formulation, Problem Limitation Area. Research Objectives.

Research Contribution. Research Report Systematic and Definition of Terms.

Chapter II. REVIEW OF THEORETICAL FRAMEWORK

Ibis part provides some hteralure review and theoretical background supporting the

research such as fhe nature and uses of accounting, perceptions and the related topics.

Chapter III. RESEARCH METHOD

This chapter presents the research method, research subject, research setting, research

instrument, research variables data and ihe collecting daia method, hypothesis, and

the method of data analysis.

Chapter IV. RESEARCH ANALYSIS

This chapter provides the research description, research findings and the implications.

Chapter V. CONLUSION AND RECOMMENDATION

tins chapter presents the conclusions ot the research and the recommendation based

on ?he tirMU^'^s



1.8. DEFINITION OF TERM

Perception is a process by which individual organize and interpret their sensory

impressions in order lo give meaning lo liicir enviromnenl.

The Decree of The Minister of National Education no 232/1.72000 provides the

Guidance ol Compilahon ol Higher Education Curriculum and Assessment

of Student" s Learning Result.

Ihe Decree of The Minister of National Education no 045/172002 discussing

about The Core Curriculum of The Iligher Educational Institution

FE-UII New Curriculum is the curriculum consist of 144 SCPs thai effectively

perform since the academic year of 2002.



CHAPTER II

REVIEW OF THEORETICAL FRAMEWORK

2.1. HIGHER ACCOINTINC EDI CATION

According to Mathews (1991 : 478) accounting education in English speaking

counines has undergone considerable change during the past 30 years. In addition to

the established subjects of accounting, law and economic, accountants were expected

lo have knowledge of stafislics, computing, management and organization behavior.

More recently, curricula have been expanded by the inclusion of business finance,

computer modeling, marketing and operation research. The number of accounting

courses has also been increased to cope with an increasingly complex discipline.

.Additionally, those courses require familiarity with advanced computing operations.

I lie increased of business and technical subjects and the increase in the

complexity oi accounting subjects has been affecting Ihe design of length and the

program ot accounting curricula. Because the overall length of time take to earn the

firs! degree has been relatively constant, the space within which io locate general

educational materials has been reduced, it should be noted that the majority of new

subjects' material is quantitative, complex and more technical rather than qualitative.

discursive, and evaluative.

However, the structures of the changes in general accounting education tend to

be a promotion of specialization. According to Ooi ( 1988 : 74), the structure tends to

emphasize on general education with specialization in accounting supported bv a fair

mixture ot contextual (business and economics) and related disciplinary studies. Ooi

(1988) also mentioned that the accounting education in the local universities attempt

to achieve two main objectives:



a. To Imbue students with that knowledge (both accounting and relative disciplines

and disciplines intended lo broaden sludenls educational experience) and Ihese

qualities that will maximize the likelihood of success as a mature professionals.

b. To prepare the students lo perform duties expected s accountants al entry level

through classroom exercise and through experience in the form of practical

attachments.

2.2. TI IE NATURE AND USES OF ACCOINTINC

2.2.1. Definition and Role of Accounting

Ihere are many deluntions of" .Accounting presented by many authors, in

general accounting is simply the means by which we can measure and describe the

result ot economic activities within an organization. Often, accounting is called as "

language of business" because it is so widely used in describing all types of business

activities. Many parties such as investors, managers, and other decision makers need

a clear understanding toward accounting

According to Weygandt. Kseso, and Kimmel (2002:2) accounting is an

information system that identifies, records, and communicates the economic events of

an organization to interested users. Other author. Belkaoui and Jones (1996 : 29)

define accounting as the process of identifying, measuring, and communicating

economic information to permit informed judgment and decisions by users of fhe

111 f Ori11 '-* ^1 *!n

I'i'om inose delinitions, we can derive some similar points about what is

accounting. First, accounting is starting with identifying events or economic

information, i his means ilial economic activities that arc relevant to the activities of a

particular organization must be selecting, tor example, the sale of goods etc. Second



after identifying the events or economic information, then they are recorded to

provide a history of the organization's financial activities. Recording consists of

keeping a systematic and chronological diarv event, nieasured in monetaiy term. And

after thai the result must be classified and summarized. Third step is communicating

the result in step two to the users. The identifying and recording activities are of little

communicated through accounting reports, commonly called as Financial Statements,

However, there is a different between accounting and bookkeeping. Folks used

to think of accounting in the way of bookkeeping activities. According to Ninemeler

and Schinidgal! ( ,984 2) accounting has been defined to include analviug.

recording, and summarizing accounting transactions The bookkeeper primary job is

ii\ ynyh.yr- -;4f!;i riTjin IriJiis^i'l !s'^!i^ I tit1"! Hit1 'AC'.'i\i m p-iii! \\lU ^ | min iMri//5 tlli*5 \J ill 3 ilI . * .1^ 1111 VI i ^.'^.'V-' ' ".-» 1 1 111 ! ,3ll^.'V 1 V.' 1 1 ,.- , 1 \ i Ws I 1 1 I ** HVVV/ l.lllllll ll . . 1 I I , ,"' 1 1 1 3 1 1 llll I t . w i MW

Fiookkeeoer works au-^ further interpret the =esiilt for management Fhe s\ stein design

is ah the responsibility ol accountant.

Financial statements as the communicating means of the accounting activities of

an organization has objective. SFAC no 2 stated about : objective of General Purpose

Financial Reporting as : the objective of financial report is stated to be the provision

ot relevant and reliable information, winch is primarily financial in nature about

economic entities to assist various user groups to niaKe and evaluate economics

decisions relating 1.0 allocation of scarce resources.

llfj I) an/1tiandoooK or Accoumn jii^nt i ti.^c fiii^ rnlilOliOvv iiil /men

planning. (3) Independent audits. (4) Data processing and information systems. (5

Cost and management accounting. 16) National Income accounting. Lately, the use o

ccountmg has Deen expanded into international accounting. >rai



socio-economic accounting, not for profit accounting, and the third world accounting

(page 29-30).

From those explanations, we can see the expanded role of accountant that in

turn will expand she career opportunities of fresh graduate aecouiiimg to be employed

in the business.

2.2.2. Factors Affecting Accounting Activities

The activities of accounting can not be separated from the business economic

activities. Manager, for instance, thai using accounting information musl be able lo

identify any activities Involving economics (financial) that occur in the operation ot

anv program According 10 Maxwell. Onus, and Fox (1996:2) (lie mam factors that

affect the recording and reporting phases of the accounting functions are:

!. 'fhe nature of business

There are three major classes of business organization known widely,

which are service business, trading business, and manufacturing business.

Service business provides various services to the public witn a tee as the return.

For instance, die accountant public, doctors, eic. Trading business may be

classified as either wholesale or retail. The different between wholesale and

retail is that die wholesale is the connecting line between ihe manufacturer anu

businesses are concerned merely with the salt

consumer. Manufacturing business is concerned with she conversion ot

materials and components into product which are sold to trading business. The

example of this business is Pi Indolbod Iok produces noodles, winch men solo

to the wholesale in each region.

ic owncrsnip oi



The types of ownership of business are affecting the activities of

accounting hi an organization. Below is the common Ivpcs oi business

ownership used to find in the economy.

a. A sole proprietorship is lype where a business is owned by one person.

This is the simplest form of business ownership types.

b, .A partnership exists when two or more people carry on business activities

with a common view of making profit

c. Corpora Iion (companies) are artificial bodies created by law and are

regarded as completely separate from those (the members of or

shareholder) who contribute ihe necessary funds and / or control Ihe

companv.

d, Non trading enterprises are orgamzalion whose prime motive is not

maximization of profit but the provision of activities is for the benefit of

iiic uiciiioei.

statutory bodies are set up py government unaer an act ol parliament or

relevant bodies lo deal with and provide services to the public.

Cooperative usuany consists or people with similar interest

cooperative as a limited liability company,

requirement of management

\i/f5/~! ronii

owari accounting ininnYi-iii/vf tiie information provides ic

different anu expanded a< ding to the reqiuremen

management. For instance, sole proprietorship allows management having

complete ci ;>l and can set down the scope ol the information required and

formulate their own policv for the future of the business. In the partnership.



.similar controls above exist in the number of ihe partners. The member of the

partners collectively sei Ihe policies. However, (lie iype of information Ihev

require differs slightly from that of sole proprietorship. In the corporation, the

shareholders of corporal ion elect Ihe board of direclors lo manage Ihe

corporation on the behalf of owners. These directors mav be classified as

holding position o! stewardship.

The requirement of law

I fie accouniing information is extended because the reuuiremenl of law For

i ncfan^p accountant gives emphasis to provide information regarding tax

tatter.

Intormation required by owner and other parties

\nv financial information provide ov accoiinfmi >u^n miiitivi nv III e need

ner and otner part

L3. Accounting Career Opportunities

ave discuss about the expanding t eiu ui ai.cou.iiii

world have creating large opportunities lo accouniing practitioners, either for fresh

graduates or real practitioners. According to Horngren, Harrison, and Robinson (1995

: 38 ) position in accounting in (he field of accounting mav be divided into several

areas 1wo general classifications are private accounting and public accounting.

Private accounting work lor single business such s local department store VIC

Donalds chain restaurant etc. Here, the chief accounting offices usually has a little of

controller, treasurer, and Cl O. The public accountants are those who serve the

general public and collect professional tees for their work. Public accountant must

have certain professional requirements as Certified nuhlic Accountant



2.3. PERCEPTION

2.3.1. Definition of perception

According to Robbiiis i 199ft 132} perception can be defined as a process bv

wliicii individual give organize and mierprel llieir sensory impression j;i ordcr lo gi\«*

meaning to their environment. Almost similar in meaning, but emphasis on individual

relation to oilier individual is the definition perception from Vecciuo. According lo

Vecchio (2000 : 28) person perception is the process bv winch individual receives

and mierprel information abou! anolher individual Indian (2002 183) define

Perception a* a verv eomn ex roi'nsnve nro<"'jcc t-not vioiHc ;-. iini,iiiA m.^n |rp AF Til

world, a picture thai may be quite different from reality.

Although our experience of those around us seems to be a verv direct a

immediate, a careful look of what is involved m perceiving something will reveals

that the process of recognizing and understanding a matter is quite complex. For

instance, wiien we notice someone standing m front of us, we used to nonce him or

ner as ot certain sex and age, a physically recognition

2.3.2. Perception versus Sensation

People often overlap perception with sensation when they perceive something,

ivrr/mtion. however, is more complex and broader than sensation. Luthan (2002:185)l,!VVpilU!

;nriia nr ffltAr ,--,.-, K

MM; i

4 selection, organization, and interpretation So that, althong.li perception depend

argely on the senses to interpret the input data, the cognitive proce:

>r completely changes the data.



2.3.3, Factors Influencing the Perceptions

i here are some factors ihal mlluencing someone s perception in perceive a

matter. Robbins (1996:132) mentioning three factors that influencing the perception"

a. The perceiver

When individual looks at a target and attempts to interpret what he or she sees,

ilia! micrpretatiou is heavily influenced bv personal characteristics of (he

individual perceiver.

b I argel Hemg Perceived

Characteristic in the target that Is being observed can affect what is perceived.

When we see depends on how we separate a figure from us general background.

Objects that are close to each other will tend to be perceived together rather than

separately. Persons, objects or events thai are similar lo each oilier also (end lo

be grouped together. The greater the similarity', the greater the probability we

will tend (o perceive fhem as a common group

c Context or Situation

hlements in the surrounding environment influence our perceptions The lime at

which an object or even is seen can influence attention, such as can the location,

ugh!, heat or anv nuuiDer ol silnaiion laciors,

2.3.4. Obstacles in Accurate Perception

Accurate perception is rather difficult to mainlain since there are so many

factors influencing the accurateness of our perception. Among Those obstacles are

stereotyping, projections, cic. Lei us lake a look closer about the obstacles in L>ainimz

accurate perception According to Vecchio (200029) there are some obstacles to

accurate perceptions, which are :



Vecchio (2000:29) mention those stereotypes are judgment of others fha*

are based on group membership, ! here the beliefs ihat all nieiubers ol (he group

(e.g : a racial, ethnic, religious, or occupational group) share the same traits and

behavior. Shorter bin clearer. Robbins (1996:140) define stereotyping as

judging someone on the basis of one's perception of the group to which that

person belong.

Halo Effect

Ihe halo ellect occurs when a perceiver uses a general impression of

favorableness or uniavorableness as the basis for judgment about snore specific

traits in essence (lie perceiver s evaluation is influenced bv an overall

impression.

According to veceino (2UUU:29) halo ellect is an overall favorable or

unfavorabieness impression of a person that is used as a basis for performance

evaluation, regardless ol the actual performance level. According to Robbins

(1996:138) halo effect is drawing a genera) impression about an individual

based on a single characteristic.

Luthan (2002:197) says that the halo effect problem has been given

considerable attention in research on performance appraisal. Ihe current

thinking on the halo effect can be summarized from extensive research literature

as follow :

i It I a common itp^t ^rrnr

j. It has botn true and illusory components

3 It has led to inflated correlations among rating dimensions and is due to

the influence of a general evaluation and specific judgments.

4. It has negative congraencies and should be avoided or removed.



So that, we know that the key to understanding perception is to recognize that it

is a unique interpretation ol Hie situation, no! an exact recording of il.

c. Protection

According lo Robbins (1996: 139) projection is Ihe tendency to allribuling

one's own characteristic to other people. We have a tendency to asribe our own

leehngs ^nd allnDules lo oilier. Vecchio (2000:29) slated lhat i! is a kind of

deiense meciianism that helps us to protect ourselves from unpleasant or

unacceptable truths,

d Perceptual Distortion

Perceptual distortion is the act of altering perception to avoid an

unpleasant reality. Forms include denying events, modifying or distorting

reahly, seeing only what we want lo see, and accepting illusions.

IlllMUl lllllli\.iii,^3

Subliminal influences are factors intluencing perception that occur below

eness.

selective Pcrcenlion

According to Robbins (1996:138) selective perception is people

selectively mierprel wnal ihev see based on their interest, background, or

experience and attitude. Here, fhe selective perception is distortion where we

have tendency lo be influenced bv our -own interest Selective o*T^,firifioTi noMirt

in an organization when managers tend to interpret problem situation in the light

of their own background and interesf.



2,4. THK PRFVIOCS RFLATFI) STUDY

Mukhiarudin and Andriani (1999) perlbnned research relaled to the

perception ot accounting students in five (5) universities in Palemban° towa<d nip

design ol the cuiriculum of accouniing year 1994 based on Ihe design of FH-L'i

Accounting Department curriculum design By implementing purposive random

sampling, and gathering 204 accounting .students as the subjects, (he research come

up with conclusion that the accounting students in Palembang considered it was

necessary' lo modified an accounting curricula, since some currently given accouniing

courses perceived irrelevant. However, the new modification accounting curricula

was nol identical with the curricula proposed by the Fcononuc Faculty of Indonesian

University (FE-FT).
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The cicitt! needed for coniDletinii the research were £ieneiti£ed froni Veino-us sources

# Primary Data

Priip^rv rloro \\ ac r]i^ m-run nrit-^ nr\ 11 £*nt&A ri".~>m fli,^ ,11 i^cfiopii-n irpc It .~-.-%nei effort

ol 'the backgrounds and the perceptions of the respondents, both students and

practitioners, toward the relevance courses classification in fhe new curriculum

lo the business need,

* Secondary Data

Secondary data was the data gathered from various sources such as journal.

magazines, previous related research. Internet and oilier relevant sources that

will help the researcher to organize the research

3.4.2, Data Collecting Method

The methods of collecting data (hat researcher performed were'

• Interview

interview was conducted by having discussion directly with the person whose

opinion considered helping the arrangement and the progress of the research

• Observation

Observations process conducted through direct survey over people and events m

;arch eu\

- o-uesi ioniiaires

! nc questionnaires given were ctosc questionnaire, t lose questionnaire is

questionnaire that provided with pre-fixed answers, so that the respondents must

choose among the choices available.

3.4.3. Population and Sample

rAL^ummi; ic: .vlaMiii.i.iiiu aliu .viutcliai i 1vyv | population is a cunccuuii 01 ail

possible individuals, objects, or measurements of interest. Population in this research



were tne population of accounting students of Economic Faculty of islamic

University of Indonesia based on certain criteria and the population of business

practitioners in Yogyakarta. Sample is defined as a portion, or part of the population

of interest. In this research Ihe sample were 60 accounting students of FF Fill and

12 business practitioners from several type of business.

1lie total questionnaires spread approxunalelv were 100 questionnaires

However, 92 questionnaires were given back, and from the 92. only 72 accented The

100 questionnaires were divided into 20 questioiinaires supposed for the business

practitioners and fhe remaining 80 questionnaires were for accounting students.

Practitioners reasons for no! submitting the questionnaires back to researcher were:

1. Not permitted by the company / institution.

2 1ong bureaucracy in processing the permission

3. l lave no experience in such kind of questionnaires

4. Busv already have many questionnaires from other researchers.

The reasons why students did not submitting back the questionnaires were:

1. Forget ••' Fosl tiie questionnaires

2. Do not understand the questionnaires

3. Busy / had some business to do

The overall percentage of questioiinaires collected bv the researcher was 72 %. (

72 respondents from 100 respondents targeted). The percentage of collection from

students were 75 % (60 respondents from 80 respondents targeted) and 60 % from

business practitioners group (!z respondents from 20 respondents targeted).

The accounting student that was chosen as respondent of research must fulfill at

least one of the criteria below:
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CHAFFER IV

RESEARCH ANALYSIS

4.1. THE DECREE OF THE MINISTER OF NATIONAL EDI CATION.

4.LI, THE DECREE NO, 232/1/2000

Ihe decree of National Fducation Minister no 232 f 2000 is regulating abouf

tiie Guidance of Compilation of Higher Education Curriculum and .Assessment of

Stiiden! s 1 eaniing Result I his decree consists of seven i /) chapters ihai are chappy

] tr\ CliaPt^l* Vrt ::illd '^'"^fp^'ldX * ^^F* nrttnl&c ( 'Iiai^r^r I :C .---.--, iit-riin tno fl-i^i iianAi'.oi

regulation, consist of one article. Chapter !! mention about the obieciives and fhe

direction of education, consist of four articles, Ciiapter III mention about the .SCS and

length of study consists oi two articles Chanter IV mentions about ih^. co?*e

boul ihe evahiahon of siudonFs tcHmiM!r n'snii fonsisf ol five nrtir I..., /'L.,....,_

mentions aoout the transfer act, consist of one aiticle. And the last chanters Chanter

Y'lj llientl'OnS a^OIfl lh^ i^fosiniFT-yin3n|iw>u rnll^j^l i\\ ivyo ^fll.'plS:

In relation w;itli this research we would take a look closer r— r^b^n^*' in m th^

decree that inenlion about the SCS and die Icnfrih ot sludv. In article one. il is

the S(

S th;TT Is srhPt il ilPe i lt>r K s's-vmhfj •Nt-MfiPstf-

u L'dTi be Da^S^fl IP the n^riorf le^s thnn p,nn h i^i

hie; tjrticlc IS tl'iQ b'8Sc of thiS FcSccH'Ch L>V tile HmIc Ot* til IS- dCCfSt?. thcil TllC

I"Irs 111 -^i I tii 5! *]i I(i :-3f""l]£>n '!!eV\*'--! sT MVs II"1!f Kl fof |o\-V U^l S n^fT^r ! fit1t"IH f 1*'illH * ^'I *TT"1



allowance of old curriculum (namely 94 curriculum) was onlv permitted maximum

two years afier the issue ol" Ihis decree. As well as by Ihe issue ot the decree ol

232TF2000 then the Decree of the Minister of education and Cultures no

056TJ 1994 are not used into action anymore. This is in accordance with die closing

article in chapter VII dated December 20. 2000.

4.1.2. IHE DECREE NO. 045/1/2002.

To follow up the Decree no 232-'LF2()00. the Minister of National Education

fceii^r! tht* A&nri=>t=* n/T 0/1 ^ T iOOnA Aat&A Ar*rjl / ~)iUY~} -^KAnt flip. pnp=i riirnCillim! Ot"i3.ji.i-i.vj ilii, ui.i.l\.\. in./ \ZT_--,' 1,'1'^uu^ viCZli.\J Hpiii ^-- —\j*j—. iiiiiitu ni\. \.i/i v. v,tii l i v.i.111.11 il \fs

higher education, this decree stating about what we called nowadays as competence

based curriculum. This decree consists of seven articles. Article 1 mentioning about

die definition of competence. Article 2 mentions about educated result competence of

a study program and the elements of competence Article 3 mentions about core

curriculum and supporting curriculum. Article 4 mentions about the coniciiis ol core

curriculum and the specialized characteristic of a study program from odier programs.

Article 5 contains the comparative equivalent of SCS between core competencies and

support competencies. Article 6 contains the guidance for the arrangement. Article 7

stated thai since the issue of this decree, the previous curriculum is still be put into

action until the core curriculum is being set by the academies together with profession

vfw'U't*-' srrtii ll"»f-» iiKt'r nfthj* (rn-jdiiates StlKlCIIls

4.2. ACCOUNTING EDI'CATION IN INDONESIA

4.2.1 History of Accounting Education in Indonesia

During the colonial period, from the end of the 16" century till March 8, 1942

when the Netherlands Indies Government surrendered to the Japanese army, an



Indonesian Accounting profession did not exist. Since there were only 5 Indonesian

Accounting, who all were members of the Pulch professionals organization. Ihe

monopolistic positions of the Dutch enterprises in Indonesia, together with the

exclusion of Indonesian from business activities, were ihe reasons why during Ihe

colonial period all accountants were Dutch, except for those 5 Indonesian mentioned

earlier

o acquire a,iAccounting education were limited to bookkeeping courses, while t

accountants degree, one should sludv in the Netherlands, Therefore, Ihe need for an

accounting curriculum development did not exist in those days.

After ihe recognition of the political independence of Indonesia republic, the

study of accounting was introduced after the promulgation of the so-called

'Accountants Act" (Act number 34 of die vear 1954). Tne lirst accounlanl grauualec

in 1957 at the University of Indonesia, which started an accounting study in 1955

under guidance of Dutch professor. The first student who enrolled m Ihe Accounting

department of the University of Indonesia, were actually graduates from the

Economics department, who had to do two years additional course work in tne

required Accounting courses for the accountants degree.

Fhe curriculum, winch was applied, of course, similar lo die curriculum at the

Dutch University. In 1958, due to political reason, the Dutch professors left the

country and were replaced by American professors. Since then, the curriculum

switched gradually to the American system, with some differences, like the tax. Fins

is so because the Indonesian accountants should apply the Indonesian tax laws, .a! tne

University of Indonesia, finally, since I960, almost all of the Accounting curriculum

was based on the American system. In the mean time, during the 1960s, other

universities also established an Accounting department, such as in the L'niversity ot



Pajajaran in Bandung, the University' of North Sumatera in Medan. and the University

of Airlangga in Surabaya, "fill 1979, fhe curricula of Ihe various universilies were not

uniform. The University of Indonesia and University of North Sumatera applied

curriculum, which was similar lo die American profession, while the Universitv of

Pajajaran and Universitv of Airlangga followed the Dutch

i o understand more about die Insloncal development of Indonesian Accouniing

education, the following information should be added. The "Accountants Act"

required the study for achieving an accountant's degree lo be al slate Universilies

especially at the economic faculty. According to the same Act, a so called "committee

ol experts should be established, which has ihe duty lo aulhorize the eligibility of an

Accounting Department.

lo produce accountants who meet die requirements of the Ac!, the curriculum

of such an Accounting department had to be the responsibility of the Director of

ueneral of Higher education and approved bv the Committee of Experts. A so called

Consortiiun of Economics Science (CES) assisted the DirectorGeneral in drafting the

curriculum. In 1979, the CHS proposed a uniform Accounting curriculum, which has

approved by the Director General of Higher Education. This uniform curriculum was

based on the American system wiih some minor differences to agree with ihe

condition in Indonesian.

At (Ins point, il is worth worthy to inenlion thai ihe Indonesian Accounting

Association was not involved in the educational system for accounting. Historically,

this was understandable since the "Accountant Act.'" lias been promulgated in 1954.

while Indonesian Institute of Accountants was established not earlier than 1957



4.2.2 Factors Influence Accounting Curricula in Indonesia

According io Hadibroto (1991: 75) (here are factors which influence Ihe

accounting curricula development in Indonesia, which are: Historical. Political and

ideological. Socio-econouhcai and cultural , and other laciors,

a. Historical factors

Indonesia intlueuccd bv two major svsleins: Dutch and American system

According to Hadibroto (199!: 75) it could be concluded from the fat that

although Ihe Indonesian Institute of Accountant officially has published u

official guideline in 1973. which was entirely copied from the American

Auditing Guidelines, many public Accountant who graduated before 1973 siill

practice the Dutch Auditing approach.

b. Political and Ideological Factors

According to Indonesian institution. Indonesia adopts a mixed economic

system, winch includes three main sectors: Ihe public sectors, private seclors.

and the corporative sectors,

c. Socio-Economical and cultural Factors, and

People of Indonesia used to Following the concept of mutual help (gotong

royoug) sucn as: tne strong sense of belonging lo (lie group, especially lo (heir

respective clans, the respect to parents in each individual attitude, sense of

belonging to religion, pattern of patriarchal culture ••(*'

accounting especially for higher Accounting edut



4.3. BRIEF HISTORY OF FE-Ell

The Economic Faculty of I'll was established by W'akaf Bodies of UII on

March 10. 1948. And then become strengthen with notary's document no.9 bv R.N I

Wiranto, dated December 21, 1951. At Ihe beginning of ils establishment FF L II had

three department which were : (1) General Department. (2) Government management

Department, and (3) Business Department.

As fhe effect of unfavorable development of Government management

Department and General department, at 1964, those departments were closed. So that,

since year of 1964 until 1980. FE-UII merely had one department that Is Business

Department.

In accordance with the growth of Indonesian's development and the

development of knowledge and science, m ihe academic year of 1980198], EE-UJJ

opened department of Accounting. After that in the academic year of 1990/1991, FE

CI! opened ihe Economics Department. Along with thai, in accordance with The

Decree of The Minister of National Education Republic of Indonesia no 0313 AM 994

about national curriculum, the name of Economics department before that is IESP

were changed into CP. Until this tune FE-UII has three departments which are

Management Department, Accounting Department, and Economics Department.

The FE-UII applies a Semester Credit System (SCS). SCS system was applied

in fE-UII since academic year ol 19804 981 for the Bachelor degree m Department

of Accounting and Management. The Economics department that was established in

Ihe academic year ot 1990/199! direct.lv applied the SCS system. So that, in Ihis

academic year all of department in FE-UII had applied the SCS system.

Before i lie iJecree of Hie Minister of National Fxlucaiion no 232

^rfii-a^ ^ fhi^ Sf^S: i^,t r*>i!"|"i Ar*r\xr-tiT\t±rtt srp I ^A '</ "S^ rinf ;mrp thp c*,~i3rlpiT
llillVH - , 111V ^5 ^ >-.- ^-i Vlilii UvJlilliliVlll 1I1S. 1.•' — ^j-^ ^> . JL_^tCl J1UVV 1111. !ll.tll^ Cfl



}fsnn in accordance vylth the decree, now the SCS of even-' department are 14 1 SCS

consisi Oi:

i_ ijiirsc (_ ciJcuorv ^ccoumnm VlaiRmciTicn! Fconom

CDCs 12 IS 2~F
PECs 12 15 21

KSDCs 46 50 52

PCs 55 61 36

SDCs 15 3 7

FINAL PROJECT 444

TOTAL 144 144 S44

Below were the explanations of each category and the courses included in the

categoiy. however, for the simplicity, researcher only mentioned the courses that

involved m the research as Ihe example. The complete courses will be presented in

appendices as follow:

CIV (Ohur!i jv (v. li iiraete? Development Courses)

D( consist of courses derived from National curriculum that aim at equipping

tents with sound personalities, altitudes, and behavior, so that lliev are well

prepared for real social life. For instant: islamic Teaching IF Civic Education, etc.

i"F.'._ (Professional .Ethics Courses'

PEC refers to a group of courses derived from the curriculum of the Islamic

University of Indonesia, whose main objective is to build intellectual and moral

integrity among students. For example: strategic management, Shariah

Accounting, etc.

kslm. (Knowledge and Skill Development Courses)

KSDC embrace courses, whose mam objective is lo lay foundation for developing

skills essentially required for professional or further academic purposes. For

inslani; Introduction to Accounting I & II, mathematics lor business. Decision

•-.: ii)i'



Support system. Capital Alarket Theon, Operational Management. Budgeting

Consumer Behavior, elc.

d, PC (Professional Courses)

PC consists of course mainly intended to equip students will) a thorough

understanding of analytical tools in a specific area of study. For example;

Accouniing information svstein I <fe II. database management. Public Sector

Accounting, etc.

e, SDC (Society Development Courses)

SDC are courses among which students will choose as their area of specialty. For

example: Communication inanageineni. Islamic Economics, etc.

Ihe St cs system serves as a reward measure for one semester-studying

experience, conducted through weekly scheduled activities equivalent to either one-

hour lecture, two-our practice, or four-hour fieidwork. Each period is followed by a

one-to-two-hour structured activity and a one-to-two-hour independent activity

Normally, each semester consists of 12 - 16 lecturing weeks, and 3-4 exam and

iFr^omsf weeks

In addition, tin order to succeed the era of globalization, FE-UII established

the "International Program (IP)" in 1996. fhe International Programs (IP) offers three

different programs of study, namely Accounting. Economics and Management. The

stains accreditation of each department is the same with the status of accreditation of

regular programs.

i iic it program ui Iters signilicant witn the regular program in some respects.

First, the English language is the onlv language for communication among students

administrative staffs and lecturers. Secondly, the teaching-learning process and

standard are maintained according to international and excellent practices.rtiiflilt\."



Thirdly, the program maintains an international environment. This is achieved bv

inviting world-class academics and/or practitioners in ihe related subject fields.

Needless to say. that the sufficient facilities to support this unique teaching process

are also provided, for examplea comprehensive Iibran,' and computer network.

4.4. RESEARCH ANALYSES

The analysis of this research started with compared the means of the group

statistics data lo saw (he statistical summary of two samples for each classification in

the new curriculum. After that, we continued to analyze the data using the result of

the F Test and the probabilities related, to found out whether the hypothesis was

accepted or rejected. The decision basis to accept or to reject was :

* it the profiability '-•- 0.05 means that Ho was accepted or hypothesis was rejected.

» If the probability< 0.05 means that Ho wasrejected or hypothesis is accepted

Further, it the hypothesis is accepted, we used the Equal Variances assumed as the

basis io analyze. However, if the hypothesis was rejected then we use Equal

Variances Not Assumed. Ihe systematic of the analyses were arranged from the

general to the detail analyses. At the end of all analyses, the researcher gave the

summaries ot the findings result of the research.

4.4.1 ANAI/YSKS OF IHE COERSES CLASSIFICATION

i iicre were live gi Iterem courses-classifications investigated in this research where

each classification, consist of several courses. The analyses those classification were:



X. 1. Ihe new courses offered in the new curriculum. Consist of eleven courses

Group Statistics

• Std Erfnr

DA 1A N Mean : aid, Deviation Mean

XI student A rtC7C !
*? yu i j .4307 i 5.560E 02

Kraciiiioner 1^ i 4,2875 ! .5286 j -1526
XI K student 60 | 3,9350 1 4434 15724E-02

Practitioner 12 ! 3,yjj8 .6454 : -j acq

XI C student 60 i 3.5347 .6544 s 6.448E-G2

hractitioner 12 i J.UO i / ! 1.0528 i .Jujy

V-i c StuuGnt O'J 3.4062 j 5344 i 6.899E 02

Practitioner 12 ; 3.27/5 , .5812 i 1678

Tabled.:

naspenaQnt bsmssas lest

rroin tiie table above, the data showed that students perceive the appearance of

new courses offered In new curriculum were relevant to equip the students in fulfill

business needs, while praclilioners perceive ti as Very Relevant, Ihe mean value of

students and practitioner was 4.0875 and 4.2875 respectively. Since the mean value

of practitioner was higher than the mean value of student, it was indicated thai, the

practitioners had higher degree of perception toward the appearance of new courses in

new curriculum lo the business needs, compared to students, fhe mean value



The E-test showed value of 0.097 with probability of 0.756. Since the

probability was higher than 0,05, incans thai the No was accepted, in other words,

there was no significant difference between the perceptions of the two groups

loward the relevance of new courses offered in new curriculum.

I sing Equal Variances Assumed, the t-test showed value of-1.413. with the

probability ol 0.162. Probability value thai was higher than 0 05 indicalinir that die

Ho was accepted or in other words, there was no significant difference between the

perceptions of students and practitioners loward the relevance of new course*, offered.

The interval of the mean difference was lower for -0.4822 and upper for 8.222E-02.

rrom lo tiie taouc, the new-courses-offered coulnuutiou was Hi<jo (lo increase

knowledge, character and skill) according to students According to practitioners was

High (lor knowledge) and .Moderate (lor character and skill). Deeper analyses

showed that, except for knowledge, the overall mean values of student toward die

conlnbuiion oi new courses, were higher than mean values of practitioner. Those

values indicated that fhe students perceived new-courses-offered had more

contribution to improve character and skill, and lower degree to improve knowledge

compared to practitioners.

I he mean values ol (he student were 3.9350 lor knowledge, 3,5347 for

character and 3.4062 tor skill. The practitioner mean values were 3.9558 for

knowledge, 3.081/ lor character and 3,2775 for skill. The difference of die mean

values were -2.083E-02 tor knowledge. 0.4530 for character, and 0.1287 for skill.

I he l-tcsi snowed value ol 2.714 lor knowledge. 8.978 (or character, and 0.136

tor skill. The respective probabilities for knowledge, character and skill were of

0.104, 0,004 and 0.713. Since the probability of knowledge and skill were higher than

0.05, means that the Ho were accepted, or there were no significant difference



between the perceptions of students and practitioners toward the contribution of new

courses oltered to knowledge and skill. Kurt her T-iest analyses will use ihe Eoual

Variances Assumed

However, because ihe probability of contribution lo character was lower than

0.05, it was Indicating that Ho was rejected. In other words, there was significant

difference perceplion between studenls and praclilioners loward contribution of new

courses offered to improve character. Further T-test analyses will use the Equal

Variances not Assumed

i sing the Equal variances assumed, the t-test showed value of -0.137 for

knowledge, and 0.75] for skill, "fhe respective probabilities for knowledire and skill

were of 0.89! and 0.455. Because fhe overall probabilities were higher than 0.05.

those values indicating that Ho were accepted or there was no significant difference

perception between student and practitioner toward the contribution of new courses

offered to know Iodize and skdl

I. sing the Equal variances not assumed, the t-test showed value of 1,958 for

character, with probability 0.054. Because the probabililv was burlier than 0.05.

indicate that Ho was accepted or there was no significant difference perception

belvvecn student and practitioner loward she contribution of new courses offered lo

character

The intervals of the mean difference were lower about 0.3241 for knowledge. -

0.2298 tor character, and -0.2132 for skill. And upper intervals were about 0.2824 for

knowledge, i. 1358 lor character, and 0.4705 lor skill.
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The E-test showed value of 5.647 with probability of 0.020. Since the

probability was lower than 0.05, indicated (he Ho was rejected, or there was

significant difference between the perceptions of students and practitioners toward

die relevance of ihe cramming of Islamic Economics I <t If

Using Equal Variances not Assumed, die t-test showed value of-1.371. with

fhe probability of 0.184, Probability value thai was higher than 0.05 indicated thai the

Ho was accepted or m other words, there was no significant difference between the

perceptions of students and practitioners toward the cramming of islamic Economics

I&II. The interval of the difference was lower for —0.8795 and upper for 0.1795.

From lo die table, according to studenls, the contribution Islamic Economics I &

II was High (to increase knowledge and character) and moderate (for skill).

According to practitioners was High (for knowledge, character, and skill). Deeper

analyses showed that, the mean values of practitioners toward contribution to

knowledge and skill thai were hiirher than mean value of studenls indicated thai

practitioners had higher degree of perception toward contribution to knowledge and

skill, and lower degree toward contribution lo character.

The mean values of the student were 3.9167 for knowledge, 3.6467 for

character and 3.2333 for skill. The practitioner mean values were 4.3333 for

knowledge, 3.5000 for character and 3.7500 for skill. The differences of the mean

values were -0.4167 for knowledge, 0.1 167 for character, and 0.5167 for skill,

I he F-test showed value of 0 Oil) for kncMv-ifvUrp o Q70 ti\r rinirap™- wi ^ i/y?1 11V 1 1VJI Jll^ltVU 1U1UV 1^. -^ . V^ 1 V 1\S1 l\:iVM]VUi.t, O , ..- 1V1 \.l lt.ll LlVi^i . tXll-^1 -* . 2 W

for skill, 'fhe respective probabilities for knowledge, character and skill were of

0 919, 0 339 and 0.080, Since the overall contribution probability were higher than

0.05, mean that the Ho were accepted, or no significant difference between the

perceptions of students and practitioners.



I sing the Equal variances assumed, the t-test showed value of-1.571 for

knowledge, 0,395 lor character, and -1.646 for skill. Ihe respective probabilities for

knowledge, character and skill were of 0.121. 0.694 and 0.104. Because the overall

probabilities were higher than 0.05. those values indicated dial Ho were accepted or

no significant difference perception between student and practitioner toward the

contribution ol Islamic Economics lo improve knowledge, character, and skill.

The intervals of the mean difference were lower about -0.9457 for knowledge, -

0.4730 for character, and -1.1428 for skill. And upper intervals were about 0.1124 for

knowledge. 0.7063 for character, and 0.1094 for skill.

X 3 The courses that experiencing the shift of categoiy. Consist of (3) courses

i ante 4.5

3roup Statistics

DATA N ! Mean 1Std, Deviation j&<LL7
A_- sxuaent w ] j fcBi'H • oau- ^a8l5iE-0:?

Practitioner 12 i a nnna 7653 \ ""no

Practitioner

toU .; CS.^SC^J'

1 2421 1 .3586

Aj o siuaeni

12 | 3,6100 i 7076 T^ ^2043

\ time 4.0

dependent Samples Test



perceived the relevance of (he shift of courses categoiy as relevant lo equip the

students in fulfil! business needs. A deeper analysis showed that the mean value of

practitioner was higher than mean value of student. Il indicated thai Ihe praclilioners

had higher degree of perception toward the relevance of the courses categoiy shitting

compared to students mean value. The mean value of students and practitioner was

3.6828 and 3.7775 respectively. The different of the mean value was for -9 467E-02

'fhe F-test showed value of 0.56] with probability of 0.456. Since the

probability was higher than 0.05, means that the Ho was accepted, or there was no

significant difference between Hie perceptions ol siudcnis anu praclilioner loward

the relevance of fhe shift of courses category

Using equal variances assumed, the t-test showed value of -0.448. with (he

probability of 0 656 Probability value that was hn-her t-iQP 0 05 indicate that t\\Q Ifo

was accepted or there was no significant difference between the perceptions of

students and practitioner toward the relevance of the shift of courses catesorv. The

interval of the mean difference was lower for 0.5166 and upper for 0.3272.

From to the table, according to both students and practitioners, the contribution

of courses experienced shifting category was High, Moderate and high, respectively

to increase knowledge, character and skill. Deeper analyses showed that, except for

character, the overall mean values of praclilioner were higher from mean values of

students. They indicated that practitioners had higher degree of perception toward the

contribution than the student's was.

The mean values ot the student were 3.7502 tor knowledge. 3.2833 tor

character and 3.5942 for skill. 'Ihe practitioner mean values were 4.0ou8 lor



knowledge. 2.7775 for character and 3.6100 for skill. The differences of the mean

values were -0.2507 for knowledge. 0.505X for character, ami -1.5S3E-02 for skill.

The E-test showed value of 0.990 for knowledge. 6.548 for character, and 0.033

lor skill, fhe respective probabilities lor knowledge, character and skill were of

0.323. 0.013 and 0.857. Since the probability of knowledge and skill were higher than

0,05, mean that the Ho were accepted, or in other words, there were no significant

difference between the perceptions of students and practitioners toward the

contribution of courses experiencing categoiy shilling lo knowledge and skill. Further

T-test analyses will use die Equal Variances Assumed.

However, because the probability ol couinbution to character was lower man

0.05, it was indicating that Ho was rejected. In other words, there was significant

difference perception belween students and practitioners toward contribution of new

courses offered to improve character. Further T-test analyses will use the Equal

Variances not Assumed.

Using the Equal variances assumed, the t-test showed value of -1.217 for

knowledge and -0.069 for skill, 'fhe respective probabilities for knowledge and skill

were of 0.228 and 0.945. Because the probabilities were higher than 0.05. those

values indicating (hat Ho were accepted or there were no significant difference

perception between student and practitioner toward the contribution of the shift of

courses calegory lo knowledge and skill.

Using the Equal variances not Assumed, the t-test for contribution to character

showed value ol 1.347 with probability o! 0.20. Since the probability was inglier than

0.05 it indicated that Ho was accepted. In other words, there was no significant

difference perceplion between studenls and practitioners toward contribution of the

shift of courses category to improve character.



The Intervals of the mean difference were lower about -0.6616 for knowledge, -

84 5E-02 for character, and -0,4736 for skill, and upper intervals were about 0.1602

for knowledge, 1.0932 for character, and 0.44[9 for skill.

X 4 The courses experiencing change in academic SCS. Consist of 6 courses

Group Statistics

r-.A-rA M 1 Mpan std Deviation ! Mean
X4 student

Practitioner

bU '_ 4 Mbu ' .O/uo . o./onz-uz

wrPThtiorter 12 j 4.07m! SS I6'82™
Prsctitlonsf

Practitioner

12 31117 1 1,2040 ] ,3476

12 1 39300 ! 'so?! i .1724

From the table above die data showed dial, according to both students and

practitioners, the contribution of the changing Si'S in six courses or the tourtn

classification was relevant to equip the students in fulfill business needs. Deeper

analyzes showed that the mean value of student was higher than mean value ot

practitioner. It was indicate that the students had higher degree of perception toward

the relevance of the chaimins SCS in 6 courses in new curriculum, compared to



practitioners. The mean value of the students and practitioner was 4.1168 and 3.9167

respectively, fhe different of Hie mean value was for 0.2002.

The E-test showed value of 2.615 with probability" of 0.110. Since the

probability was hiuher than 0.05. indicated thai die Ho was accepted, in other words.

there was no significant difference between the perceptions of students and

practitioners toward the relevance of the changing S( S in six (6i courses.

Using Equal Variances Assumed, the t-test showed value of 0.987, with the

probability of 0.327. Probability value thai was higher than 0.05 indicated that Ho

was accepted, or In other words, there was no significant difference between the

perceptions of students and praclilioners inward lite relevance of the changing S( S in

(six) 6 courses. The interval of the mean difference was lower for —0.2013 and upper

for 0.6047.

Erom to the table the contribution of courses that experiencing changing S( S.

according io students, was Very High (to increase knowledge) and High (for

character and skill). While according to practitioners, the contribution was High (for

knowledge and Skill) and moderate (for character). Deeper analyses showed thai

overall mean values of student were higher than mean values of practitioners. They

indicated thai students had higher perception degree toward eontribulion of courses

that experiencing change in academic Si Ato knowledge, character and skill.

The mean values of the student were 4.3782 for knowledge. 3.6^55 lor

character and 4,0973 for skill. The practitioner mean values were 4.0700 for

KnOWiCULiC, sr skill. I lie dillcrences o! the mean

values were 0.3082 for knowledge, 0.5438 for character, and 04673 tor skill.

The E-test showed value of 0.475 for knowledge. 5,124 for character, and 0.570

for skill. The respective probabilities for knowledge, character and skill were of



0.493. 0.027 and 0.453. Since the probability'' of knowledge and skill were higher than

0.05, mean that ihe Ho were accepted, or in other words, there were no significant

difference between the perceptions of the two groups toward the contribution of the

six (6) courses . Further T-iesl analyses will use Ihe Equal Variances Assumed

I lowever, because the probability of contribution to character was lower than

0.05 it indicated that Ho was rejected, in other words, there was significant

difference perception between students and practitioners toward contribution of the

six (6) courses to improve character. Further f-lest analyses will use die Equal

Variances not Assumed.

Usinir die Equal variances assumed, the t-tesl showed value ol 2,032 lor

knowledge and 0.884 for skill. The respective probabilities for knowledge and skill

were of 0.046 and 0.380. Because the probability of knowledge was lower than 0.05.

It indicated that Ho was rejected, or there was significant difference perception

between student and practitioner toward the contribution of the changing Si S in (>

courses to knowledge. I lowever, since the probability of skill was higher than 0.05, it

indicated that Ho were accepted or there was no significant difference perception

between student and practitionertoward the contribution of those courses to skill.

Using Equal Variances not Assumed, die l-rest for character showed value of

1 490, with the probability of 0.159. The probability that was higher than 0.05

mdicaied thai Ho was accepted or diere was no significant difference perceplion

between students and practitioners about contribution of those courses to improve

character.

The intervals of the mean difference were lower about 5.685E-03 for

knowledge. -0.2426 for character, and -0.2103 for skill. And upper intervals were

about 0.6106 for knowledge, 1.3303 for character, and 0.5449 for skill.



X.5. The eliminated courses in new accounting curriculum Consist of 12 courses

fable 4.9

Group Statistics

Std. Error

DATA N Mean i Std. Deviation Mean

X5 student en o OOO^ 1 .4765 6.151E-02

Practitioner 12 3.0292 4003 . 1156

fable 4.10

independent Sampies Test

From (he table anovc, the data showed that both students and praclilioners

perceive the elimination of twelve (12s courses or fifth classification was Moderate

lo equip die students in fulfill business needs. A deeper analysis showed (hat mean

value of students was higher than mean value of practitioners, it indicated that the

students had higher degree of perception toward the elimination of 12 courses to die

business needs, fhe mean value of the students and practitioner was 3.3225 and

3.0292 respectively. The different of the mean value was for 0.1933.

Ihe E-test showed value of 0.229 with probability of 0.633. Since the

probability was higher than 0.05, indicated that Ho was accepted, or in other words.

there was no significant difference between the perceptions of students and

practitioners toward the relevance of fifth classification.

Using Equal Variances Assumed, the t-test showed value of 1.314. with the

probability of 0.193. Probability value that was higher than 0.05 indicated that the Ho

was accepted or there was no significant difference between (he perceptions of



students and practitioners toward the relevance of the elimination of the twelve

courses. The interval of the difference was lower for 04 00] and upper for 0,4X68.

4.4.2 ANALYSES OF EACH COERSES WITHIN EACH CLASSIFICATION

X.I.I. ISLAMIC TEACHING II

Table 4.1 )

Group Statistics

not assumed

to J3! var •an. e

3SS ifiu

Eg- iai var anc e

not 355Uried

Ecr.3! va; Si>: e

aoc io,-j

^dependent Samples ~

3uu ' - o48 648

i TO111 Hie Tame thp nmn qiiowp.mii/iv... data snowed mat tne students perceive trie appearance ot

isiamic teaching a was relevant lo equip lite students in Hut

while the practitioners perceived it as very relevant. Deeper analysis showed that

neeus

mean value of practitioners was limber thai -^1 ! ijii'Il! -^luciiis. \\ was indicated

practitioner nao niiilier decree of perception toward the relevance of the



appearance of Islamic Teaching il to the business needs. conipas"ed to students. "Die

mean value ol siudeni and practihoners was 4.0000 and 4 3333 respectively, rite

different of the mean value is for -0.33.

ihe table also showed thai die contribution of fsUiinic Teaching II lo increase

knowledge, character and skill, according to both the students and practitioners, was

High (to increase knowledge and character), and moderate (for skill), respectively.

Deeper analyses showed that the overall mean values of student toward the

contribution to knowledge, character, and skill were higher than overall mean values

practitioners. They indicated that student perceived Islamic Teaching II had hiofier

coiilnDulion to knowledge, character and skill.

The mean values of the student were 3,9667 for knowledge. 4.1000 for

character and 3.J500 lor skill, ihe practitioner mean values were 3 9167 for

knowledge. 4,0833 for character and 2.7500 for skill. The differences of the mean

values were 0.03 lor knowledge, 'M'2 lor character, and 0,40 lor skill.

The F-test showed value of 0,000 with probability of 1.000. Since the

probability was higher than 0.05, indicated Ihe Ho was accepted, or there was no

significant difference between the perceptions of students and practitioners toward

Pie relevance ot the appearance ol Islamic Teaching II in new curriculum.

By using equal variances assumed, the f-test showed value of -1 132, with the

probability of 0.26! Probability value lhal was higher than 0 05 indicate thai Ho was

accepted or there is no significant difference between the perceptions of students

and praclilioners toward liic relevance of the appearance Islamic Teaching IT fhe

iterval of the mean difference was lower for 0.920 and upper for 0,254.!.'-. !



The E-test showed value of 0.076 for knowledce. 1.132 for character, and 0 981

lor skill, Ihe respective probabilities for knowledge., character and skiII were of

0,784.0.291 and 0.325.

Since the overall probabilities values were higher ihan 0.05, mean lhal. (he Ho

were accepted, or in other words, there were no significant difference between the

perceptions oi students and praclilioners loward the contribution of Islamic Teaching

IJ to know ledge, character and skill.

Using the Equal variances assumed, Ihe i-tesl showed value of 0.167 for

knowledge, 0.053 for character, and 1.059 for skill. The respective probabilities for

knowledge, character and skill were of 0.868. 0,958 and 0,293, Because (he overall

probabilities were higher than 0 05. those values indicating that Ho were accented nr

there was no significant difference perception between siudeni and praclilioner

toward the contribution of Islamic Teaching II to knowledge, character, and skill.

the interval ol me mean dillereuce were lower about -0.548 for knowledtie, -

0.6U6 for character, and -0.353 for skill and upper about 0.648 for knowledge 0 640

or character, an Ol SKii!

X.L2. CIVIC EDUCATION

lame 4.13

Group Statistics

r>iiT£ N i.,.?,^.-,- \ Oi-.-i Pi .-.-.-:.—«•:.-.« $.g

XI 2 Student 60 2.U2 j .962 i ,124

r- r actiuoncf

QL< Z.O/ s .tJDD . . *so

Practitioner 1? • 1?£ ! 1 -?-m : -\Z1

XI .23 Student

Practitioner



i anie 4.14

independent Samples Test

A<J± : ij/

From the taole, the data showed that the students perceive the appearance of

civic education was Moderate to equip the students in fulfills business needs, while

the praclilioners perceived it as Relevant. Deeper analysis showed that the mean

value of practitioner was higher than mean value of student. It indicated that the

practitioners had Higher degree ol perceplion toward (he relevance of ihe appearance

oi civic education m new curriculum. The mean value of the students and practitioner

was 2.9167 and 3.6667 respectively. The different of the mean value was for -0,7500.

The F-test showed value of 0.770 with probability of 0.383. Since the

probability higher than 0.05, means thai the Ho was accepted, or in oilier words,

there was no significant difference between the perceptions of the two groups

toward ine relevance of appearance ol civic education. Using equal variances

assumed, the t-test showed value of-2.420. with the probability of 0.018. Since the

prooaoihly value was lower than 0.05. (he value indicated thai Ho was rejected or

Ila was accepted. In other word, there was significant difference between the

perceptions of studenls and praclilioners toward ihe relevance of rove education



appearance in new curriculum The interval of the mean difference was lower for -

1,3682 and upper for -0.1318

The significant difference toward the relevance of civic education sumaled that

praclilioners had higher e.xpcciaiiou from learning civic education result to studenls

Refer to the purpose of civic education courses thai aim at equipping students with

sound personalities, altitudes, and behavior We could sav that praclilioners were

expecting that students will be well equipped with sound personalities, attitudes and

behavior so thai they are well prepared for real social life. While the students

perceived that civic education only had moderate relevancy to equip them with what

should be die purpose of ihe course.

From the table, fhe contribution of civic education to increase knowledge

character and skill, according lo siudeni was Moderate (to knowledge and character)

and Low (to skill). While the practitioners perceived all of die contribution of Civic

Education to increase knowledge, character and skill as Moderate, Deeper analyses

showed, ihe overall mean values of practitioners toward contribution to knowied.ee.

character and skill, were higher than mean values of studenls. 4'bev indicated thai

practitioners had higher perception degree toward the contribution of 0/170 education

to knowledge, character and skill.

i lie mean values of the student were 2 8667 for knowledge. 3 0667 for

cbaraclcr and 2 5167 for skill Ihe practitioner mean values were 3 3333 for

knowledge. 3.25 for character and 2.6667 for skill. The differences were -0,4667 for

knowledge. -0.1833 for character, and -0.1500 for skill.

1he F-test showed value of 0 257 for knowledge. 0 719 for character, and 2.345

for skill Ihe respective probabilities for knowledge, character and skill wcie of

0.614. U.3W and 0.136 Since all of the contribution probability were higher than



0.05. mean that the Ho were accented or there were no significant difference

Del ween the perceptions til llie Iwo groups toward the contribution of civic education

Using the Equal Variances Assumed, the t-test showed value of-1.502 for

knowledge, -0.529 for character, and -0.497 for skill. The respective probabilities for

knowledge, character and skill were of 0.138. 0.598 and 0.620. Because the overall

probabilities were higher than 0 05. those values indicated thai Ho were accepted or

there were no significant difference perception between student and practitioner

toward the contribution of mvc education lo knowledge, character, and skill.

fhe lower intervals of the mean difference were about —1.0865 for knowledge -

u.fS/4s lor cuaracier, anu -0./.s!4 tor skill And die upper intervals were about 0 1531

for knowledge. 0.5075 for character, and 0.45 !4 for skill

XJ.3. SHARI'AH ACCOUNTING

1able 4.1 s

Group Statistics

, j 60 i ^ "" - |
I : . -u- 1



laplel. 10

nd»p«noent Samples '

From the table above, the data showed that both students and practitioners

perceive the appearance o! Shan ah Accounting were Very Relevant to equip the

students in fulfill business needs. The equal mean value of students and practitioner

•hat lor 4.3000 respectively, indicated thai both students and praclilioners had same

degree of perception toward fhe relevance of shari ah accounting appearance to the

business needs.

The F-test snowed value of 5.303 with probability of 0.024. Since the

probability was lower lhan 0.05. n was indicated thai Ho was rejected or Ha was

accepted, in other words, there was significant difference between the perceptions

oi students and practitioners toward the relevance of die appearance of Shan 'ah

Accounting. Further T-test analyses will use the Equal Variances not Assumed.

Using Equal Variances not Assumed, die i-tesi showed value of 0.000. wnh

the probability of 1.000 Probability value that was higher than 0.05 indicated that the

Ho was accepted or there was no significant difference between die perceptions of

students and practitioners toward the relevance of the appearance of shari 'ah



accounting in new curriculum. The interval of the mean difference was lower for -

0 3771 and upper Ior 0 377!

From to the fable, according to students the contribution of shari 'ah accounting

lo increase knowledge, character, and skill were Very High (for knowledge), and

High (for character and skill). While according to practitioners, the contributions

were High (lo knowledge and skill) and Moderate (for character).

Deeper analyses showed that, the overall mean values of students were hidler

lhan overall mean values of practitioners, "fhev indicated thai studenls perceived

Shari'ah Accounting had higher degree of contribution to knowledge, character and

•-I.-H
SKiii,

1lie mean values of the student were 4.4167 for know4ed»e, 3.8500 for

character and 3.9667 for skill. The praclilioner mean values were 4.1667 for

knowiedge. 3.2500 for character and 3.9167 for skill. The differences of the mean

values were 0,2500 for knowledue. 0 6000 for character, and 5.000E-02 for skill

The E-test showed value of 0,088 for knowledge. 0.653 for character, and 0.812

lor skill. Ihe respective probabilities for knowledge, character and skill were of

0 767, 0 422 and 0.371. Since fhe overall contribution probabilities were higher than

005, |hey indicated iliaf Ho were accepted, or in other words, there were no

significant difference between the perceptions of students and practitioners toward

Using the Equal variances assumed, the l-test showed value of 1.203 for

knowledge, 2.204 tor character, and 0.179 for skill. Ihe respective probabilities lor

knowledge, character and skill were of 0,233. 0 03) and 0.859, Because the

nronahiiities o! know led tie and skill were Indiet lhan 0.05. those values indicated that



Ho were accepted or there was no significant difference perception between student

and practitioner about the eonin'buliou of shari 'ah accounting to knowledge and skill

However, since the probability of character was lower than 0.05. It indicated

dial Ho were rejected or there was significant difference perceplion between

student and practitioner toward the contribution of Shan ah Accounting to character

Refer back to she puqjosc of Shan'ah Accounting course thai classified as a

professional ethics course which ami was at build intellectual and moral inte«ritv

among studenls.

The difference signaled that students had higher expectation that fhe course will

Pinll lheir mfelleclual and moral inle-grilv thai expressed 111 the improvemeni of their

cnaracters, wnile the practitioners had the same expectation but not as hidi as the

students did.

The intervals of the mean difference were lower about —0,1646 for knowledge -

5.693E-02 for characicr. and -0.5083 lor skill. And upper intervals were about 0.6646

for knowledge, i. i43! for character, and 0.6083 for skill.

X.I.4. DATABASE MANAGEMENT

1 •" " ^ i_t-

I —J-
-»' S'jJt ,

s I

-*•]"="*

1 ;iPic h-. 1 /

Group Statistics

! Std. Error

iV!63n i Std. Deviation Mean

,0833

.7247 • 9.355E-02

.6513 ' 1880

,04»O

.1785 2>4/
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From the table above, the data showed that the students perceive the database

management appearance was Relevant to equip the students in fulfill business needs.

While the practitioners perceived it as Very Relevant. Deeper analysis showed that

the mean value of practitioner was higher than mean value of siudeni. It Indicated that

the practitioners perceive the appearance of database management had higher

relevance degree to the business needs, compared to the students, fhe mean value of

the students and practitioner was 4.0833 and 4.3333 respectively. The different of the

mean value was for -0.1500.

Ihe F-test showed value of 0 126 with probability of 0 724 Since the

probability higher than 0.05. it indicated thai, the Ho was accented. In other words,

there was no significant difference between ihe perceptions of students and

practitioners toward the relevance of the appearance of Database niana&einem.

Using ecHiai variances assumed. Hie l-iesl siioweu value ol -0,66s with tiie

probability of 0,508. Since the probability value higher than 0.05. it indicated that the

Ho was accepted or there was no significant difference between the perceptions of

cyi uuviiEj ui;u i/i tivi:! h;!1v.i.i j v.- v* ill iJ! ;iiC i CiC V dii\,v \s&
q n !"•*=* vi ra n r- a , t, t T/'t * v



manauemeni. The interval of the mean difference was lower for —0 6O0' aifo ,,nper

for 0.3001.

Ihe table also snowed that, fhe contribution of database oionaize»tent to

increase knowledge, character and skill, according lo studenls were Hisih (for

knowledge and skill) and moderate (for character). The contributions according to

practiiioners were Very High (for knowledge). Moderate (for Characier) and High

(for skill). Deeper analyses showed that, except for knowledge, the overall mean

values of students were higher than praclilioners mean values. Thev indicated thai

students had higher perception toward the degree of database management

contribution lo characier and skill, and lower perception toward knowledge.

The mean values of the student were 3.0833 for knowledge. 3.2667 for

character anu 4.0167 tor skill, fhe practitioner mean values knovvlcduc was 4.3333

for knowledge, 3.1667 for character and 3.9167 for skill. The differences of the mean

values were-0,2500 for know led tie. 0.1000 for character, and 0.1000 for skill.

The F-test showed value of 0.064 for knowledge, ! ,348 for character, and, 1.354

lor skill. The respective probabilities for knowledge, characier and skill were of

0.801, 0.250 and 0.249. Since all of the contribution probability were higher than

0 05, mean thai the Ho were accepted, or in other words, there were no significant

difference between the perceptions of the students and practitioners toward the

•j{>fi| r|hl illCsj"! i >I / }(fi(fh/i\j-' ni/n-jf liftsij-ii*iiI

Using the Equal variances assumed, the t-test showed value of -0.943 for

knowicdiie. U..SUI ior character, and u.o_l6 lor skill, i fie pfooabiiiues for knowledge.

character and skill were of 0 349. 0.765 and 0.745 respectively. Because the overall

probabilities were higher than 0.05, those values indicated that Ho were accented or



there was no significant difference perception between student and practitioner

toward Ihe contribution ol thitahase management to know led tie, character, and skill.

The intervals of the mean difference were lower about -0.7790 for knowledge. -

0,5632 for characier. and -0.5 I 19 for skill. And upper intervals were about 0.2790 for

knowledge. 0.7632 for character, and 0.7119 for skill.

X.1.5. STRATEGIC MANAGEMENT

Tabic 4.19

Group Statistics

•v.-,1 v ••' 2. '•'. ~-- •-' •" —*—~—i—" ^1 _-—j„—:^. ~ .—-—^c.—i—.•••ji~_i:'„—_

i-T3Cl!tioner 12 \ 3 0833 1 ~,^~. 33R2

i aDie 4,20

independent Samples 1

iTom fhe table above the data showed thai the cfn.-ipntc nprn>ji'i> m^ ^//•,../„•,»,-,

management appearance was Relevant to eujup ihe sludents in tullill business needs.

While the practitioners perceived it as Very Relevant. Deeper analvsis showed that

Ihe mean value of practitioner was higher than mean value of student It Indicated that



the practitioners perceived the appearance of strategic management had higher degree

ol relevance to ihe business needs, compared lo siudcnis Ihe mean value of ihe

students and practitioner was 4.0833 and 4.4167 respectively. The different of the

mean value was lor -0.3333.

The F-test showed value of 0.032 with probability of 0.859. Since the

probability higher than 0 05, it indicated thai, die Ho was accepted In oilier words,

there was no sisnificant difference between the perceptions of students and

practitioners toward the relevance of the appearance of Strategic management.

Using equal variances assumed, the t-test showed value of-1.337. with the

probability of 0.185. Probability value that was fuiiher than 0.05 indicated thai Ho

was accepted or there was no significant difference between the perceptions

students and practitioners toward ihe relevance of strategic management appearance

iil n-^V\' r-ii!T|j -i •ii isii T"Ii==i inf^ry^j pf fhjj mpan nfffAfAHPA \V'r5C lov^e1" *"Or O HSOS i^ilQ

upper lor 0,1638.

The table also showed that the contribution of strategic management to increase

knowledge, characier and skill, according to both siudcnis and practiiioners were

High (for knowledge and skill) and Moderate (for character). Deeper analyses

showed thai, except for knowledge, the overall mean values of students were higher

than mean values of practitioners. They indicated that students perceived the strategic

management had higher contribution degree toward character and skill, and lower

contribution degree toward knowledge as contrasted to practitioners.

i iie mean values oi me siudeni were .*cft.*vo tor Kiiowieugc. .Vift.*o iot

character and 3 7500 tor skill. The practitioner mean values were 4.1667 tor

knowledge, 3.0833 for characier and 3,7500 for skill, 'fhe dilTerences of mean values

were -0.3333 for knowledge, 0.2000 for character, and 8.333E-02 for skill.



The F-test showed value of 0.698 for knowledge. 0.276 for character, and 0.46O

for skill, fhe respective probabilities lor knowledge, characier and skin were ol

0 466 0 60! and 0.500. Since ai! of the contribution probabilities were higher than

0.05. Ihev indicated thai Ho were accepted, or in oilier words, there were no

significant difference between the perceptions of the students and practitioners

toward the coniribulion of Strategic management.

Using the Eaual variances assumed, the t-test showed value of -I 247 for

knowiedge. 0.603 for characier. and 0.29.-* for ;kiii il" ie respective probabilities tor

knowledge, character and skill were of 0.216. 0,549 and 0.770. Because the overall

probabilities were higher lhan 0,05, those values indicated dial Ho were accepted or

there was no significant difference perception between student and practitioner

toward the contribution of strategic management to knowledge, characier. and skill.

The intervals of the mean difference were lower about -0.8664 for knowledge. -

0.4619 for characier, and -0 4837 for skill. And upper intervals were about 0.1997 lor

knowledge. 0.86)9 for character, and 0.6504 for skill,

X.1.6, COMMUNICATION MANAGEMENT

Ex!
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Group Statistics
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From the table above, the data showed that the students perceive the

communication management appearance was Relevant lo equip the studenls in fulfill

business needs. While the practitioners perceived it as Very Relevant. Deeper

analysis showed that die mean value of practitioner was higher lhan mean value of

student. It was indicated that the practitioners perceived the appearance of

communication management had higner degree of reicvaiice lo Hie ousiness neeus

compared to the students. The mean value of the students and practitioner was 4.0833

and 4,3333 respectively, flic different of the mean value was for -0,2500,

The F-test showed value of 0.847 with probability of 0.361. Since the

probability higher than 0.05. it indicated that, the Ho was accepted In other words,

there was no significant difference between the perceptions of students and

praclilioners loward the relevance of the appearance off 'ommunication management.

Using Equal Variances Assumed, the t-test showed value of -0.924. with the

probability of 0.359. Probability value thai was higher than 0.05 indicating thai the

Ho was accepted or there was no significant difference between the perceptions of

die two groups iowaru die relevance oi ciimmiinicaii

interval of the mean difference was lower for 0,7897 and upper for 0.2897,



The table also showed that the contribution of communication management to

increase knowledge, characier and skill, according 10 siudcnis were lli<di

respectively. While according the practitioners were High (for knowledge and skill)

and Moderate (for characier). Deeper analyses showed dial, except for character, die

overall mean values of practitioners were higher than mean values of students. It

indicated that Ihe praclilioners perceive communication management had higher

degree of contribution to knowledge and skill, and lower degree toward character. As

contrasted to students perception.

The mean values of the student were 3.7167 for knowledge. 3.5333 for

characier and 3.8OO0 for skill, ihe practitioner mean values were 4,0833 for

knowledge. 2.9167 for character and 3,9167 for skill. The differences of the mean

values were -0.3667 for knowledge. 0.6167 for characier. and -0.1 167 for skill.

The F-test showed, value of 3.13 i for knowledge, 5.! 48 for character, and i .491

lor skill, fhe respective probabilities tor knowledge, characier and skill were of

0.081, 0 026 and 0.226. Since the probability of contribution to knowledge and skill

were higher than 0.05. mean that the Ho were accepted, or in other words, there were

no significant difference between the perceptions of the students and practitioners

toward tiie contribution ol ( Ommunication management to knowledge and skill.

Further T-test analyses will use the Equal Variances Assumed

However, because die contribution probability to character was lower than 0.05.

it was indicating that Ho was rejected. In other words, there was significant

difference perceplion between studenls and praclilioners toward contribution of

Communication management to improve character. Further T-test analyses will use

the Faisal Variances not Assumed



f sing the Equal variances assumed, the t-test showed value of -1.202 for

knowledge and -0 540 for skill. Ihe probabilities lor knowledge and skill were of

0.233 and 0.735 respectively. Because the overall probabilities were higher than 0.05.

those values indicating thai Ho were accepted or there was no significant difference

perception between student and practitioner toward the contribution of

communication management to knowledge and skill.

In addition, using Equal Variances not Assumed, the t-test for character

showed value of 1.410, with the probability of 0.182. The probability thai was higher

than 0.05 indicated that Ho was accepted In other words, there was no significant

difference perception between siudcnis and practiiioners toward contribution of

ter.

1he intervals of ihe mean difference were lower about 0.9749 for knowledge. -

0.3260 for character, and -0.8014 for skill. And upper intervals were about 0.2416 for

knowledge, 1,5593 for characier, and 0.568! for skill,

X.1.7. DECISION SUPPORT SYSTEM

Table 4 23

Group Statistics

Std. Error

UM i A N ! IVjAan 1Std. r>AyjgfjQn fylggp.

AT ./ student sn g-jgg a 1 me ry?

Practitioner 12 i 4.3333 .6513 .1880

X.1 7K stucIgftt 60 ) 3.7833 8456 1092

Practftion&f 12 i j,y i o / ,9003 2599

XI i'C student 60 ,- 3,666/' 1.1449 1476

Practitioner Id \ 3.0000 1.0445 .3015

XI ,7S student 60 1 3 7500 AQCH
1272

Practitioner 1 o 3.9167 ^140 I486
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From the table above, the data showed that the students perceive the Decision

Support System appearance was Relevant lo equip ihe students in fulfill business

needs. While the practitioners perceived it as Very Relevant. Deeper analysis

showed thai the mean value of practitioner was higher lhan mean value ol student. H

was indicating that the practitioners perceived the appearance of Decision Support

System had higher degree of relevance 10 die business needs compared to die students.

The mean value of the students and practitioner was 4.1000 and 4.3333 respectively.

fhe different of the mean value is for -0.2333.

The F-test showed value of 0.639 with probability of 0,427. Since the

probability was higher than 0 05, means that the Ho was accepted, or in other words.

there was no significant difference between the perceptions ot the

mtifi Mtoward the relevance of Decision Supp

Using Equal Variances Assumed, the t-test showed value of -1.165, with the

probability of 0.248. Probability value that was higher than 0.05 indicating that Ho

was accepted or there is no significant difference between the perceptions ol

students and practitioners toward the relevance of decision support system appears

n iToims

>r>en ranee



in new curriculum. The interval of the mean difference was lower for -0 6^27 and

upper for 0,1660,

fhe table also showed that the contribution of Decision Support Systemto

increase knowledge, character and skill, according to students were High.

respectively. While according the practitioners were High (for knowledge and skill)

and Moderate (lor characier) Deeper analyses showed that, except for character, the

overall mean values of practitioners were higher than mean values of students. It

indicated thai the practitioners perceive Decision Support System had higher degree

of contribution to knowledge and skill, and lower degree toward character. As

contrasted lo studenls perception.

The mean values of the student were 3.7833 for knowledge. 3.6667 for

character and 3.7500 for skill. The practitioner mean values were 3.9167 for

knowledge, 3,0000 for character and 3.9167 for skill. The difference of the mean

vaiues were -0. fo.i3 tor knowledge. 0.6667 for character, and -0.1667 for skill.

The F-test showed value of 0.292 for knowledge. 0.244 for character, and 8.289

for skill The respective probabilities for knowledge, character and skill were of

0.591. 0.623 and 0 005

Since tne probability ol knowledge and character were higher than 0.05, mean

that the Ho were accepted, or in other words, there were no significant difference

between (he perceptions of studenls and praclilioners toward the contribution of

appearance ot Decispm Support System. Further T-test analyses will use the Fou;u

Variances Assumed.

However, because the probability of contribution to skill was lower than 0,05. it

was indicating thai Ho was rejected In oilier words, there was significant difference

perception between students and practitioners toward contribution of appearance of



lAecision Support System to improve skill. Further T-test analyses will use the Canal

\ anaiices no! Assumed.

l sing the Equal variances assumed, the t-test showed value of -0.493 for

knowledge and 1.866 for characier. Tiie respective probabilities for knowledge and

characterwere of 0.623, and 0.066. Because the overall probabilities werehigher than

().().•>. those values indicating dial Ho were accepted or there was no significant

difference perception between student and practitioner toward the contribution of

decision support system lo knowledge and characier.

1'Sing the Equal Variances not Assumed, the t-test showed value of-0.852 for

contribution io skill with probability of 0.401. Because the probability was higher

than 005, it was indicate that Ho was accepted or there was no significant

difference perception between studeni and practitioner toward the contribution of

decision support system to skill.

i ue intervals oi. tne mean difference were lower about 0.6722 for knowledge -

4.58E-02 for character and -0.7514 for skill. And upper intervals were about 0.4055

lor knowledge, 1,3792 for character, and 0.4181 for skill.

X.1.8. CAPITAL MARKET THEORY

Group Statistics

DA ! A N Mean ! std. Deviation i Mean
XI .8 student

Practitioner

V-'V ; T.tJ^J j U-f 111 . ! U^ii

12 4.1667 ! .7177 ~072

X1.8K student 60 j 4.2500 j .7041 9.09QE-02

Dr-..«h*;ftRor i2 ! 7AAR7 ' 107^1 ' 10^2
X1 83 student

Practitioner 17 • 3.4167 ! .9003 * .2593



Table 4.26

ndependsnt Samples Test

from (he table above, the data showed that (he students perceive the Capital

market theon' appearance was Very Relevant to equip the students in fulfill business

needs, while She praclilioners perceive it as Relevant. A deeper analysis showed thai

the mean value of student was higher than the mean value of practitioners. It was

indicating that the students perceived the appearance off apual market theon' in new

curriculum had higher degree of relevance to the business needs, compared to die

praclilioner. I he mean value ol the students and practitioner was 4.2333 and 4.1667

respectively. 1lie diflerent of the mean vaiue was for 6.667K-02,

The F-test showed value of 0.784 with probability of 0.379. Since the

probability was higher lhan 0.05, means that the Ho was accepted, or in other words,

there was no significant difference between the perceptions of students and

praclilioner toward the relevance of the appearance of capita! market theon.

Using Equal Variances Assumed, the t-test showed value of 0.254. with the

probability of 0.801. Probability value that was higher than 0.05 Indicating thai Ho

was accepted or there is no significant difference between the perceptions of

students and practitioners loward the relevance of capital market theory appearance.

The interval of the mean difference was lower for -0,4578 and upper lor 0.5911.



fhe table also showed that according to the students the contribution of c 'anital

theory lo increase knowledge, character, and skill were Verv Ili<di (lomarket tneon

increase knowledge), Vloderatc (for character) and High (for skill). According to

practitioner, the contributions were High (for knowledge and skill) and Moderate

(for character). Deeper analyses showed that the overali mean values of students

toward contribution were higher than the praclilioners mean values. Those values

Indicating that students perceived the ( apital market iheo/r had higher degree of

contribution to Improve knowledge, character and skill.

The mean values of tiie student were 4.2500 for knowledge. 3.3333 for

character and 3.8833 for skill, Fhe practitioner mean values were 4,0833 for

knowledge. 2.6667 for character and 3.4167 for skill. The differences of the mean

values were 0.1667 for knowledge. 0.6667 for character, and 0.4667 for skill.

The F-test showed value of 1.398 for knowledge. 0.365 for character, and 0.180

tor skill Ihe respective probabilities for knowledge, character and skill were of

0.241, 0.548 and 0.672. Since the probability of knowledge and character were higher

than 0.05, mean that the Ho were accepted, or in other words, there were no

significant difference between the perceptions of students and practitioners toward

the contribution off 'apital market theory.

Using the Equal variances assumed, the t-test showed value of 0.754 for

knowledge, 2.171 for character, and 1.507 for skill, fhe respective probabilities for

knowledge, character and skill were of 0.453 0 0^s and 6 i % Fxcent for cb^r^ct^

Iheoverall probabilities lor knowledge and skill were higher than 0.05, that indicated

Ho were accepted or there was no significant difference perception between student

loward ihe contribution of Capital market theory lo knowledge and skill.



However, since the probability to character was lower than 0 05 it \va*

indicating that Ho was rejected or Ha was Accepted. In other words, (here was

significant difference perception between student and practitioner toward the

contribution of capita!market theoir to character.

To analyze the difference, we should refer back to the purpose ofCapital market

Theory that aim at to laid foundation lor developing skill essenliallv required for

professionals or further academic purposes. We could say that the students expected

that this course gave good foundation on budding the characier while the course

actually set to build skill and knowledge. They expected that this course would give

average degree of character.

While the practitioners perceived it in vice versa. Practitioners perceived it bad

moderate contribution even almost low contribution to character, since the mean

value was at the lowest range of moderate list degree. So. what practitioners

perceived was m accordance with the purpose of course. This could be happened

because the practitioners that experienced the real process ofmaking decision so that

they knew better about the contribution of such kind of courses and the

implementation contributions.

ihe intervals of the mean difference were lower about 41.2740 for knowledge,

5.426E-02 for character, and -0.1508 for skill. And upper intervals were about 0.6073

tor knowledge. 1.2791 for character, and 1.0X42 for skill



X.1.9, BUDGETING

DATA

student

gq student

Practitioner

Group Statistics

nciependent Samples Test

From the table above, the data showed that both students and practitioners

perceive the appearance ofbudgeting in new curriculum were Very relevant to equip

the students in fulfill business needs, A deeper analysis showed mat tne mean vauie

of practitioner was higher than the mean value of student It was indicating mat the

practitioners perceive the appearance of budgeting m new curriculum had higher

deeree of relevance to the business needs. The mean value of the students and

practitioner was 4.3667 and 4,4167 respectively, Ihe different of the mean value was

for -5.000E-02.



The F-test showed value of 0.011 with probability of 0.917. Since the

probability was higher than 0.05, means that the Ho was accepted, or in other words,

there was no significant difference between the perceptions of students and

practitioners toward the relevance of appearance of budgeting in new curriculum.

Using Equal Variances Assumed, the t-test showed value of-0.224. with the

probability of 0X23. Probability value that was higher than 005 indicating that the

Ho was accepted or in other words, there was no significant difference between the

perceptions of studenls and practitioners toward the relevance of appearance ol

budgeting in new curriculum. The interval of the mean difference was lower for -

0.4950 and upper lor 0.3950.

From fhe table, according to students the contribution of budgeting to increase

knowledge, character, and skill were Very high (for knowledge) and High (for

character and skill). While according to practitioners, fhe contributions were High

(for knowledge and skill) and moderate (characier).

Deeper analyses showed that the overall contribution mean values ofstudents

were higher than overall mean values of the praclilioners. They indicated (hat ihe

student perceived budgeting had higher degree of contribution to improve knowledge.

cliaractei and skih

The mean values of the student were 4.2667 for knowiedg * >M)0 f

cliaractei" and 4.1333 for skill. The practitioner mean values were 4.0000 tor

knowledge, 3,0000 for character and 3.7500 for skill. The differences of the mean
^ - - ,~. t i A ^O-'^ for -f di

values were 0.2667 lor knowledge. u.55uu .ui u.n.dUci, ai>u u.-,ft.,- »»

The F-test showed value of0.230 for knowledge. 1.836 for character, and 0.396

for skill, fhe respective probabilities for knowledge, character and skill were oi

0.633. 0.180 and 0,531, Since the probability ofknowledge, character and skill were
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higher than 0.05. mean that the Ho were accepted, or in other words, there were no

significant difference between the perceptions of students and practitioners toward

the contribution of budgeting.

Using the Equal variances assumed, the t-test showed value ol 1.215 lor

knowledge. 1.527 for character, and 1.509 for skill. The respective probabilities for

knowledge, character and skill were of0.229, 0431 and 0,136, Because Ihe overall

probabilities were higher than 0.05. those values indicating that Ho were accepted or

there was no significant difference perception between student and practitioner

toward the contribution ofappearance ofbudgeting in new curriculum to knowledge.

characier, and skill.

The intervals of the mean difference were lower about -0.1712 tor knowledge. -

0.1685 for character, and -0,1234 for skill And upper intervals were about 0.7045 for

knowledge. 1.2685 for character, and 0.8900 lor skill.

X.I. 10. CONSUMER BEHAVIOR

Table 4.29

Group Statistics



ri m ^ ji s t t

ndependHfit Siimpif

From the table above, the data showed that both students and practitioners

perceive the appearance oft 'onsnmer Behavior were relevant to equip the students in

fulfill business needs. A deeper analysis showed that the mean value of practitioner

was higher lhan the mean value of siudeni. It was indicating that the practitioners

perceive the appearance oiConsumer Behavior in new curriculum had higher degree

of relevance to the business needs, 'fhe mean value ot the students anu praclilioner

was 4.0500 and.4.1667 respectively. The different of the mean value was for-0.116/.

'fhe F-test showed value of 0.078 with probability of 0.781. Since the

probability was higher than 0.05, means that the IIo was accepted, or mother words,

there was no significant difference between the perceptions ot students and

practitioners toward the relevance ofappearance oft 'orisumer Behavior.

l;sing equal variances assumed, the t-test showed value ol -u.4cv>. wiui me

probability of 0.645. Probability value that was higher than 0.05 indicating tliat the

Ho was accepted or there was no significant difference between the perceptions of

students and practitioners toward the relevance of appearance oi t onsn

The interval of mean difference was lower for-0.6196 and upper for 0.3X63



The table also showed that according to students the contribution or ( 'onsumer

Behavior; to increase knowledge, character, and skill were High, respectively, while

the practitioners perceived the contributions were High (to increase knowledge and

skill) and Moderate (lor characier)

Deeper analyses showed that the overali contribution mean values of students

were higher than mean values ol" the practitioners. They indicated that students

nerceive <'onsumer Behavior had higher contribution degree to increase to

knowledge, character and skill.

The mean values of the student were 3.8500 for knowledge. 3.6000 for

character and 3.6167 for skill. The practitioner mean values were 3,5000 tor

knowledge, 2.9167 for character and 3.4167 for skill. The differences of tne mean

values were 0.3500 for knowledge. 0,6833 for character, and 0.2000 for skill.

The F-test showed value of 3.404 for knowledge, v.039 tor character, and j.1 PS

for skill flic respective probabilities lor knowledge, coaracier and skin were ot

0.069. 0.004 and 0.025. Since the probability of knowledge and skill were higher than

0.05. mean that the Ho were accepted, or in other words, (here were no significant

difference between ihe perceptions of students and practitioners toward the

iHillOU Oi • (Jiisii

win use the bciual variances .Assunieu.

However because the probability ol contribution lo characier was lower man

0,05. it indicated that Ho was rejected or there was significant difference perception

between sliiueiils and praclilioners toward coninnunon oi i onsumer ijenavior iu

improve character T-test analyses will use the Equal Variances not Assumed

Using the Equal variances assumed, the t-tesi showed value oi i.I7o tor

si



were of 0.246 and 0.508 Because the overall probabilities were higher than 0.05.

those values indicating (ha! Ho were accepted or (here was no significant difference

perception between student and practitioijer toward the contribution of appearance of

( 'onsumer Behavior to knowledge and skill.

Using Equal Variances not Assumed, t-test showed value of 2 431 for

character with probability ol 0.121. Because Ihe probability ot contribution lo

character was higher than 0.05. it indicated that Ho was Accepted. In other words,

there was no significant difference perception between students and praclilioners

toward contribution off Onsumer Bchovu'r to improve character

i lie intervals ol mc mean tilllereuce were lower about. 0 2467 lor knowledge, -

0.20/1 for character., and -0.3988 for skill. And upper intervals were about

nowiedge, 1.5/08 for character, and I 0528 lb

X.f.ll, ACCOUNTING PROGRAMMING

Table 4.3!

Group Statistics

L^t± a _

m \ I v4o / Tor

_*" "J: I



i aoie 4-s^

independent Samsles Test

From the table above, the data showed that both students and practitioners

perceive the appearance of Accounting Programming was Verv Relevant to equip

the students in fulfill business needs. A deeper analysis showed that fhe mean value

of praclilioner was Higher lhan the mean value ol student. It was indicaline that,

rather than the students, the practitioners perceive the appearance of Accounting

Trograinmmg in new curriculum had higher degree of relevance to the business

needs. The mean value of the students and practitioner was 4.4333 and 4.5000

respectively. I he ui Herein o! the mean value was for -6.667F-02.

ine F-test showed value of 0,019 with probability of 0.892. Since the

probability' was higher than 0.05, means that the Ho was accepted, or in other words.

there was no significant difference between the perceptions of students and

practitioners toward the relevance of appearance ofAccounting T'rogramwifv

Using equal variances assumed, the t-test showed value of -0 304. with the

probability of 0.762. Probability value that was higher than 0.05 indicating that the

Ho was accepted or in other words, there was no significant difference between the

perceptions of students and practitioners toward the relevance of appearance of



he interval ot ilie mean difference was lower fo-r —0 sn.i-?

aucl upncr tor o,v /1 ei

Tne table also showed that according to the contribution of Accounting'

Programming lo increase knowledge, characier. and skill were Verv Hijih (for

knowledge), and High (for Character and skill). While the practitioners perceptions

were it coninbulcd High (lo increase knowledge and skill) and Low (to character).

Deeper analyses showed that the overall contribution mean values of students were

higher than mean values of die practiiioners. 'fhev indicated thai students perceived

the Accounting I'rogramming had higher contribution degree to increase knowledge.

characier and skill As comrasied lopraclitioners.

The mean values of fhe student were 4 2500 tor knowledge, 3 6333 for

character and 4.2000 tor skill, ihe practitioner mean values were 4 00(10 lor

knowledge, 2.5833 for character and 3.9)67 for skill. The difference of the mean

values weseo~5uo ior knowicuue. i.U5U() tor cuaraciCT, and u.2833 lor skill.

The F-fest showed value of 0.253 tor knowledge. 1.083 for character, and 3.208

lor skill Ihe respective probabilities for knowledge, character and skill were of

0,617, 0.302 and 0.078. Since the overall probabilities were higher than 0 05. mean

that the Ho were accepted, or in other words, there were no significant difference

between fhe perceptions of students and practitioners toward the contribution of

Accounting Programming to knowledge, characier and skill.

Using the Equal variances assumed, the t-test showed value of 1.056 for

knowledge. jl.8z5 lor character and 0.V53 lor skill, fhe respective probabilities for

knowledge, character and skill were of 0.295, 0.006 and 0.354. Because the

probabilities lor knowledge and skd! were higher than 0,05. (hose values indicating

that Ho were accepted or there was no significant difference perception between



student and practitioner toward the contribution of appearance of Accounting

Programming lo knowledge and skill.

However, since the probability of character was lower than 0.05. it was

indicating that Ho was rejected. In other words, there was significant difference

perception between students and practitioners toward contribution of Accountirw

Programming to improve character.

To analyze the difference, we should refer back to the purpose of Accounting

Programming that aim at lo laid foundation for developing skill essentially required

for professionals or further academic purposes.

We could say that the students expected that tins courses gave good foundation

on building the character while the course actually set to build skill and knowledge,

they expected that this course will give average degree of characier. While the

practitioners perceived it in vice versa. Practitioners perceived it had low contribution

to characier. So. what practitioners perceived was in accordance with the purpose ol"

course. Tins could be happened because the practitioners had the real experiences

with the programming and implementing the computer to help the business process

ihe real process. So that practitioners knew better about the contribution of such kind

ot course and the implementation in the real world.

The intervals of the mean difference were lower about -0.2223 for knowledge. -

0,3081 for character, and -0.3222 for skill. .And upper intervals were about 0.7223 for

knowledge, 1.7919 for character, and 0.8888 for skill.

X.3. The courses that experiencing the shift of category.



86

X.3.I. MATHEMATICS FOR BUSINESS (before : compulsory, Now: elective)

fable 4.33

Group Statistics

Std. Error

DATA N Mean bid. Deviation Mean

X3 1 student 60 j
Practitioner

Rp '•

3.6667 7785 ,2247

X3,1 K student 3.8667 .8123 ,1049

Practitioner 12 j 3.8333 .9374 .2706

X3 1 c. SlUUcitl 60 ; 3.2 lb/ a.'bS ,1260

r"' 3 citiio n e r 12 : 2.5833 ; >+**.>** 4167

X3 1S student 80 : 1 ^.QOO f,Qg{;
1236

Practitioner 12 i 36667 R:5 7R .2562

Table 4.34

ndep^nd^nt Satnpf^s TB5t

From die table above, the data showed that both students and practitioners

perceive the changing category of Mathemaiir for Business was Relevant to equip

the students in fulfil! business needs. A deeper analysis showed that the mean value

ol practitioner was hitiher than ihe mean value of siudeni. Il was indicating that the

practitioners perceive the changing category over Mathematic tor Business in new

curriculum had degree of relevance to the business needs. The mean value of the

students and practitioner was 3,6500 and 3.6667 respectively' I he dinerent ot the

mean value was for -1.667E-02.



The F-test showed value of 0.812 with probability of 0.371. Since the

probability was higher (ban 0.05, means that the Ho was accepted, or there was no

significant difference between the perceptions of students and practitioners toward

the relevance of the changing calegorv ofStathematic for Business.

Using equal variances assumed, the t-test showed value of-0.055, with the

probability of 0.956. Probability value that was higher than 0.05 indicating that the

Ho was accepted or in other words, there was no significant difference between the

perceptions of siudcnis and practiiioners loward die relevance of the changing

categoiy over Mathetiiatic for Business. The interval of the mean difference was

lower for 0.6212 and upper for 0.5X79,

The table also showed that according to students the contribution of Mathematic

for Business; to increase knowledge, character, and skill were Hitjh (for knowledge

and skill) and Moderate (for character). While the practitioners perception were

High (to knowledge and skill) and Low (for character). Deeper analyses showed that.

except for skill, the contribution mean values of students toward knowledge and

character were higher lhan. mean values of the practitioners. They indicated that the

students perceived Maihemaiic for Business had higher contribution degree toward

knowledge and characier, but lower degree to skill. As contrasted to the practitioners.

The mean values of student were 3.8667 for knowledge, 3.2167 for character

ano 3.583."* tor skill. I lie practitioner mean values were 3.8333 for knowied"** 2 5833

for character and 3.6667 for skill. The differences of mean values were 3.333E-02 for

Knowledge, u.u.s.s.i lot cliaractei". and -8.5o.:d:-02 lor ski!!.

1he F-test snowed value of 0,379 tor knowledge, 9.325 for character, and 0,277

for skill. I lie respective probabilities for knowledge, character and skill were of

0.540, 0.003 and 0.600. Since the probabilities for knowledge and skill were higher
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than 0.05, mean that the Ho were accepted, or m other words, there were no

significant difference between the perceptions of students and practitioners toward

fhe contribution of Mathematic for Business to knowledge and skill. Further t-test

was using F.qual Variances Assumed,

Ilowever, since the probability toward the contribution to character was lower

lhan 0.05, it indicated dial Ho were rejected or there was significant difference

perception between student and practitioner toward the contribution of the

Mathematic for Business lo increase fhe character.

I sing the Equal variances assumed, the t-test showed vaiue of 0.127 for

knowledge and -0.269 for skill. The respective probabilities for knowledge and skill

were of 0.900 and 0.789. Because the probabilities for knowledge and skill were

higher than 0.05. those values indicating that Ho were accepted or there was no

significant difference perception between student and practitioner toward the

contribution of Mathematic for Business lo knowledge and skill.

Using the Equal Variances not Assumed, the f-test showed value of 1.455 for

character with probability of 0469. The probabilities that was higher than 0,05

indicated that Ho were accepted or there was no significant difference perception

between student and practitioner toward the contribution of Mathematic for Business

to character.

fhe intervals of the mean difference were lower about 41.4922 for knowledge.

-0.VUO3 tor character, and -0.7015 for skill. .And upper intervals were about 0.5589

lor knowledge. ! .573! for characier. and 0.5349 for skill.
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X.3.2. OPERATIONAL MANAGEMENT (before ; compulsory. Now : Elective).

I able 4.35

Group Statistics

Std Error

DATA N Mean i Std. Deviation 1 Mean
X3.2 student 60 j 3.4500 ; .9464 j '70'?

Practitioner 12 j 37500 1 I .O^^iJ j 3046

X3.2K student 60 | 3.5667 | 8102 j 1046

Practitioner 12 i 4.0833 i .7930 i .^i£Qy

A3.>=C student 60 ; 3.2833 I 1.0100 ; . 1304

r'ractitionGr i? 3.1667 , i 0299 | -•Zed f cj

"XT "^^ student -SO 3.5833 \ .8294 '

Practiti'^npr 12 i 3.8333 ; .8348 ! 94, i n

Table 4.36

ndep6ndent SornDles Test

from the table above, the data showed that both students and practitioners

perceive the changing categoiy of Operational Management was Relevant to equip

the students in fulfill business needs. A deeper analysis showed that the mean value

ol praclilioner was higher than the mean value ol student. It was indicatinsj that the

practitioners perceive the changing categoiy of Operational Management in new

curriculum had degree of relevance to the business needs, compared to students. The

mean value of the students and practitioner was 3,4500 and 3.7500 respectively. The

different of the mean value was for-0.3000.
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The F-test showed value of 0.088 with probability of 0.768. Since the

probability was higher than 0.05. indicated thai the Ho was accepted, or (here was

no significant difference between the perceptions of students and practitioners

toward the relevance ofthe changing categoiy ofOperational Management.

Using equal variances assumed, the t-fest snowed value of-0.984. with the

probability of 0.329. Probability value that was higher than 0.05 uuhcaliim that the

Ho was accepted or in other words, there was no significant difference between the

perceptions of students and practitioners toward Ihe relevance of the changing

category ofOperational Management.. The interval of the mean difference was lower

for 0.9082 and upper for 0.3082.

The table also showed that according to students the contribution of

(operational Management to increase knowledge, characier, and skill were High (Tor

knowledge and skill) and Moderate (for character). While the practitioners

perception were High (to knowledge and skill) and Moderate (for character). Deeper

analyses showed that, except for character, fhe contribution mean values of

praclilioners to knowledge and skill were higher than mean values of the students.

They indicated that the practitioners perceived Operational Management had limber

contribution degree toward knowledge and skill, but lower degree to character.

The mean values of fhe student were 3.5667 for knowledge, 3.2833 for

character and .i.5833 for skill. Ihe practitioner mean values were 4.0833 for

Knowledge. 3.1667 for character and 3.8333 for skill. The differences of the mean

values were -0.5167 for knowledge. 0.1 167 for character, and -0.2500 for skill.

The F-test showed value of 0.535 for knowledge, 0.067 for character, and 0.605

tor skill. The respective probabilities for knowledge, character and skill were of

0.467, 0.797 and 0.439. Since the overall contribution probabilities were higher than



0.05. thev indicated that the Ho were accepted- or. there were no significant

difference between the perceptions of students and praclilioners loward the

contribution ofOperational Management to Increase knowledge, character, and skill.

Using the Equal variances assumed, die l-lcsl showed value ol -2 t)23 lor

knowledge. 0.364 for character, and -0.952 for skill. The respective probabilities for

knowledge, character and skill were of0.047. 0.7 !7and 0344. Since the probabilities

for character and skill were higher than 0.05. those values indicating that Ho were

accepted or there was no significant difference perceplion between siudeni and

rtra^titioner toward the contribution Operational Management to cnaraoet and skin.

However, because the probability of contribution to knowledge was lower man

0 05. it was indicating that Ho was rejected. In other words, there was significant

difference perception be!ween students and practitioners toward contribution of

Operational Management to improve knowledge.

To analyzed die difference, we should referred back to the objective ot

operational management that to laid foundation for developing skills essentially

reuuired to be a professional in the operation of management. So that, actually Doth

practitioners and students had the same faith that this course could gave the skill

foundation, however the faith degree was different.

Practitioners which had the real experience in work knew about tne importance

skill given in such kind of course, while studenls who only learned and not yet

practiced it. felt that this course was helpful but not as high as the practitioners

thought, because they vet lounci the usefulness.

The intervals of the mean difference were lower about I 0260 for knowledge, -

0.5223 for characier. and -0.7736 for skill. And upper intervals were about -7.35F-03

for knowledge, 0.7556 for character, and 0.2736 tor skill.



X.3.3.
PI BLK SECTOR ACCOUNTING (Before : Elecihe, Now : Compulsory).

DATA

student

Practitioner

r^r-.-f.t [nn

student

Prgrhtinn6r

fable 4.37

Group Statistics

Tabic 4.38

ndepencient Samples Test

From the fable above, the data showed that both students and practitioners

perceive ihe changing categoiy of Public Sector Accounting was Relevant to equip

the students in fulfill business needs. Adeeper analysis showed that mean value of

~,uH~n. w« hioher than mean value of practitioner. It indicated that students

, ,• - ..,.,...,._. ,a-n„Mi,, w>ctiir Accounting had higher degree otperceived the changing auegoiy <>, i mvu ..^.,,„ .,v..............

relevance to the business needs. The mean value of the students and practitioner was

3,9500 and 3,9167 respectively. The different of the mean value was for 3.333F.-02.

The F-test showed value of 1.070 with probability of 0.305. Since me

probability whs higher than 0.05. means that the Ho was accepted, in other words.



there was no significant difference between perceptions of students and practitioners

toward the relevance ofIhe changing categoiy ofPublic Sector Accounting.

Using equal variances assumed, the t-iest showed vaiue of 0.118. with the

Probability of 0.906. Probability value that was higher than 0.05 indicating that the

Ho was accepted or in other words, there was no significant difference between the

perceptions of studenis and practitioners toward Ihe relevance ol the changing

category of Public Sector Accouniing. The interval of the mean difference was lower

for 0.5296 and upper for 0.5963,

From the table, according to students the contribution of Public Sector

Accounting lo increase knowledge, character, and skill were High (for knowledge

and skill) and Moderate (for character). While according to practitioners, the

contributions were High (for knowledge). Moderate (for skill) and Low (character).

Deeper analyses showed that, except for knowledge, the overall mean values of

studenis toward character and skill were higher than mean values of practitioner.

They indicated that the students perceived Public Sector Accounting had lugiier

contribution degree to improve characier and skill, but lower to knowledge.

The mean values of student were 3,8167 for knowledge, 3.3500 for character

and 3.6167 for skill, fhe practitioner mean values were 4.0833 for knowledge. 2.5833

for character and 3.3333 for skill. The difference of the mean values of students and

praclilioners were -0.2667 h>r knowledge. 0.7667 for characier. and 0.2833 for skill.
The F-test showed value of 0.351 for knowledge, 5.376 for character, and 0.046

lor skin
he respective probabilities for knowledge, character and skill were

0 sst) 0.023 and U.o.."> i

. , •.-,• ,- • ..... •.-„-•.>.i j,-,a .Liu n'pfp Holier ihan o 05. mean matSince lite pronabisilies ior knowieuge anu .-.km --V'-.c ,,,t!.w. ...a..

the Ho were accepted, or in other words, there were no significant difference
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between the perceptions of students and practitioners toward the contribution of

Public Sector Accounting to knowledge and skill. Further i-lesi was using rquai

Variances Assumed.

However, since the probability toward die contribution lo character was lower

than 0 05, It indicated that Ho were rejected or there was significant difference

perceplion between siudeni and practitioner toward the contribution of the Public

Sector Accounting to increase the character.

Using tiie Equal variances assumed, Ihe t-iesl showed value of -0.979 lor

knowledge and 0.994 for skill. The respective probabilities for knowledge and skill

were of 0.331 and 0.324 Because the probabilities for knowledge and skill were

higher than 0.05, those values indicating that Ho were accepted or there was no

significant difference perception between siudeni and practitioner toward fhe

contribution of Public Sector Accounting toknowledge and skill.

Using the Equal Variances not Assumed, the t-test showed value ol 1.682 tor

character with probability of 0.116. The probabilities that was higher than 0.U5.

indicated that Ho were accepted or there was no significant difference perception

between student and practitioner toward tiie contribution of Public Sector Accounting

to cliaractei".

The intervals of the mean difference were lower about -0.8097 for knowledge.

-0.2160 for character, ant! -0.2850 for skill And upper intervals were about 0,2764

for knowledge, 1,7493 for character, and U.8>1 / rorskiii.
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Ihe coursesexperiencing change in academic SCS.

INTRODUCTION TO ACCOUNTING 1(Before : 2SCS, Now :3SCS).

Table 4.39

Group Statistics

sluaenr

Practitioner

X4 IS stucien

Fractit

'fable 4.40

Error

Std Ueviatior

From the table above, the data showed that the students perceived the changing

academic Si'S load of Introduction to Accounting Iwas Very Relevant to equip the

students in hi!fill business needs, while the practiiioners perceived nas Relevant. A

deeper analysis showed that the mean value of student was higher than the mean

vaiue of practitioner. It was indicating that the students perceive the changing

academic SCS load Introduction to Accounting Iin new curriculum had higher degree

of relevance to the business needs. The mean value of the students and practitioner

ThA different of the mean value was tor U.5uu0.
was A.A and 3.9167 respectively, li



The F-test showed value of 5.295 with probability of 0.024 since the probability

Was lower than 0.05, means that the Ho was rejected or Ha was accepted. In oilier

words, there was significant difference between the perceptions of students and

practitioners toward die relevance of the changing academic S( 'S load of Introduction

to Accouniing T

Using Equal Variances not Assumed, ihe i-tesi showed value ol 2o85, witn

the probability of 0.013. Probability- value that was lower than 0.05 indicating that the

Ho was resected or in other words, there was significant difference between Ihe

perceptions of students and practitioners toward the relevance of the changing

academic SCS load Introduction to Accounting I ihe interval of the mean difference

was lower for 0.1 168 and upper for 0.8832.

To analyze the different, we could referred back to the purpose ot introduction

to Accounting Ithat included in KSDCs (knowledge and skill development courses)

that aim at laid foundation for developing essential skill required to be accountant

professional. Here we saw that, students thought that by increasing the SCS of
Introduction to Accounting I Ihey could get the sufficient basic knowledge ot

accounting, especially in preparing them to challenged the Accounting professions.

Problems or activities. The practitioners also perceived Introduction to Accounting I
' ,«.-,-!-,-,*-, ,,.'th -ii+'fi<~-ipnt h-jQio knowledge Ot aCCOUliTilig.had relevance to equipped stuuems wmi 3iuiiuen. v..^ rv,.„.,.-ue

However, since practitioners really had ihe experiences mreal work activities then

they knew better that to challenge the requirement of business needs mtroauetion m

Accounting Inot only the solutions because il should accompanied bv many factors.

The table also showed that, according to students the contribution of

introduction to Accounting I to increase knowledge, character, and skill were Very

High (to increase knowledge and skill) and High (for character). While the



practitioners perception were Very High (for knowledge and skill) and Moderate

(lor character).

Deeper analyses showed that the mean values of students toward contribution to

knowledge and character were higher lhan mean values of practitioners They
4 r . • ,,- ,, ,,. i..,...,,i,ni;., t haif higher contributionindicated that students perceived introduction ,o .-n-omnt,,.^ . ..-u ...t.K.. *->

to increase knowledge and character. However, the mean value of students and

practitioner toward contribution to skill was equal. It indicated that both students and

Practitioners had same degree of perception to Hie contribution to skill.

The mean values of student were 4.5833 for knowledge. 3.7167 for character

and 4.2500 for skill. The practitioner mean values were 4,2500 for knowledge. 3.0000

for character and 4.2500 for skill. The difference of the mean values of students and

practitioners were 0.3333 for knowledge. 0.7167 for character, and 0,0000 for skill.

The F-test showed value of 0.034 for knowledge. 4.599 for character, and 0.574

for skill. The respective probabilities for knowledge, character and skill were oi

0.855. 0035 and 0.451. Since the probabilities for knowledge and skill were higher

than 005. mean that the Ho were accepted, or in other words, there were no

significant difference between the perceptions of students and practitioners toward
•. . , -c /.-/,.,../,.,..,•,,„ ,,, A'-raiminiKJ /to knowledge and skill, further i-tesithe COntriDiliiOil oi mlioam.i„»i Hi ,u. OLin,...^ .„..—>.

was using Equal Variances Assumed.

However, since the probability toward the contribution to character was lower

than 0.05. it indicated that Ho were rejected or there was significant difference

Perception between student and practitioner toward the contribution of the

Introduction to Accounting Ito increase the character.

Usmg the Equal variances assumed, the t-test showed value ol 1.846 lor

knowledge and 0.000 for skill. The respective probabilities for knowledge and skill
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were of 0.069 and F000, because ihe probabilities for knowledge and skill were

higher lhan 005, those values indicating thai Ho were accepted or there was no

significant difference perception between student and practitioner toward the

contribution of Introduction to Accouniing I to knowledge and skill.

Using the Equal Variances not Assumed, the t-test showed value of 1.537 for

character with probability of 0 148 Ihe probabilities thai was higher lhan 0.05,

indicated that Ho were accepted or there was no significant difference perception

between student and practitioner toward the contribution of Imroducnon to

Accounting I to character.

i ne intervals ol tne mean dif lerence were lower about 2 69H-02 lor

knowledge. -0.2877 for character, and -0.5716 for skill. And upper intervals were

about 0,6935 for knowledge, 1,721 1 lor character, and 0 5716 for skill.

X.4.2. INTRODUCTION TO ACCOl NTING FI (Before : 2 SCS, Now :3 SCS).

Table 4.41

Group Statistics

O + ^J C,r«,
Jiu i,_i i ui

DA 1 A N Mean otd. DtrViatiOii Mean

X4.2 student 60 I A 4167 .8693 ,1122

Practitionei 4.0000 4264 .1231

X4.2K student t>0 i 4.6000 5584 / -^l0b-0z

Practitioner 12 ; 4.2500 .6216 .1794

X4.2C =f: =H^nf 60 - 3 6833 i 1423 .1475

Practitioner 12 ; ~, 1BQ7 1.3371 •>OAA

X4.2S student 60 j 4 2833 3456 1092

Practitioner 1 -"3 *+ > ,_>uu
seen

.Z "DuU



Table 4.42

^dependent Samples 1

5>( A load of Introduction lo Accounting II was Very Relevant to equip the students in

fulfill business needs, while the practiiioners perceived it as Relevant. A deeper

analysis showed that the mean value of student was fustier than the mean value of

practitioner. It indicated that the students perceived ihe changing Si S of Introduction

to Accounting II in new curriculum had higher degree of relevance to the business

nrwiQ i is mean value oi tne students and practitioner was 4.416/ and 4.0000

respectively. 1he different of the mean value was for 0.4! 67.

1 lie r-test siiovvco value ot lu.ui^t vvitii otobabihtv 01 iruiiz

probability was lower than 0 05, means that the Ho was rejected or Ha was accepted

01 there was significant difference between the perceptions of students and

practitioners toward the relevance of the changing SCS of Intro, lo Accouniing IT

tee me

1 sing Equal Variances not Assumed, fhe t-test showed value of 2.501, with

the probability of 0.018, Probability value that was lower than 0.05 indicating that the

Ho was rejected or in other words, there was significant difference between the

perceptions of students and practitioners toward the relevance of the changing
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academic SCS load Introduction to Accounting IT The Interval of the mean difference

was lower for 7.765H-02 and upper for 0.7557

Ta anaivze the different we could referred back to the purpose of Introduction

to Accouniing II (hat included in KSDCs thai aim al laid foundation for developing

essential skill required to be accountant professional. Here we saw that, students

though! that by increasing the SCS of Introduction to Accounting III hey could get the

sufficient baste knowledge of accounting, especiallv in preparing them to challenged

the Accounting professions, problems or activities, fhe practitioners also perceived

Introduction to Accounting II had relevance to equipped students with sufficient basic

knowledge of accounting. However, same as uefore, since practitioners reallv had the

experiences in real work activities then they knew better that to challenge the

requirement of business needs Introduction to Accounting II not only the solutions

because it should be accompanied by many factors.

I lie table also showed that, according to students the contribution ot

introduction t<> Accounting II to increase knowledge, character, and skill were Very

High (to increase knowledge and skill) and High (lor character). While the

practitioners perception were Very High (for knowledge and skill) and Moderate

(lor character). Deeper analyses showed that tne overall mean values ol students

toward contribution to knowledge, character, and skill were higher than mean values

of practitioners. They indicated that students perceived Introduction to Accounting II

had higher contribution degree to increase knowledge, character, and skill

! he mean values ol siudeni were 4.600U for knowledge, 3.6833 tor character

and 4,2833 for skill. The practitioner mean values were 4.2500 for knowledge. 3.1667

for character and 4.2500 for skill, fhe difference of the mean values were 0,3500 tor

knowledge. 0.5167 for character, and 3.333H-02 for skill
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The F-test showed value of 0.007 for knowledge, 1.138 for character, and 0.190

for skill, ihe respective probabilities for knowledge, character and skill were ol

0,932. 0,290 and 0.664. Since the overall probabilities were higher than 0.05, mean

that the Ho were accented, or in other words, there were no significant difference

between the perceptions of students and practitioners toward the contribution of

Introduction to Accounting it to knowledge, characier, and skill.

Using the Equal variances assumed, the t-fest showed vaiue of 1.946 for

knowledge, 1.390 for character and 0.124 for skill. The respective probabilities for

knowledge, character and skill were of 0.058. 0.169 and 0.902. Since the overall

probabilities were higner Inan 0,05, they indicaied that Ho were accepted or there

W

rri,„ t°t°£. ...-,t^;.-^i-i Konirpan ctmippt said HE'actitiouer towatoas no significant difference peiception nerweui Mjuei.. ..->u t>.<.<—.*

contribution ofIntroduction to Accouniing II to knowledge, character and ski!!.

The intervals of the mean difference were lower about -8.76E-U3 for

knowledge, -0.2244 for character, and -0.5020 for skill. And upper intervals were

about 0.7088 for knowledge. 1.2578 for character, and 0.5687 for skill.

XA3. ACCOUNTING INFORMATION SYSTEM I(Before; 2SCS, Now: 3SCS).

1aDiC 4.43

Group Statistics

j DATA h c^ Std Deviation

Std. fcrror

tvi 6s n

! X4 _i student

« «
5149 [ I486

~Va —

strident -

.6030
-~~r~

T6*™.... «'- 1 2401

X4 3-5

p"oner — e r pr~ -\ R .1794



Table 4.44

ndepender>t Samples Test

From the table above, the data showed that the students perceived the changing

academic SCS load of Accouniing Inlormauon System Iwas Very Relevant to equip

the students in fulfill business needs, while practitioners perceived it as Relevant. A

deeper analysis showed that the mean value of student was higher than the mean
udenfs perceive the cnangmgvalue of practitioner It was indicating that ttte si

academic SCS load Accounts Information Syoem Ihad higher degree of relevance

to the business needs, compared to practitioners. The mean value of the students and

practiiioner was 4.2500 and 4.0833 respectively. The different of the mean value was

for 0.1667,

The F-test showed value of 6.082 with probability of 0.016 since the probability

iV^ i—r dnm " OS means that the Ho was reierted or Ha was accepted. In other

words, there was significant difference between the perceptions of students and

practitioners toward the relevance of the changing academic SCS load of Accounting

Information System T

.-•• - \ „,,,.| •!,,, • i^l vhflYvrv! i/Jlliie <d I' 90', Willi tiieUsing hqual Variances noi Assumed, die i-ies. miuw, —iv

probability of 0.373. Probability value that was higher than 0.05 indicating that the
Ho was accepted, in other words, there was no significant difference between the



perceptions of students and practitioners toward the relevance of the changing

academic SCS load Accounting Information System 1. 1he interval of the mean

difference was lower for -0.2122 and upper for 0.5455.

flie table also showed that according to students die contribution of Accounting

Information System I to increase knowledge, character, and skill were Very High (for

knowledge) and High (for character and skill), while according to praclilioners. (lie

contributions were High (for knowledge and skill) and Moderate (for character).

Deeper analyses showed thai the overall contribution mean values of students were

higher than the overall mean values of practitioners, they indicated that students

perceive Accounting Information System I had higher contribution uegree to increase

knowledge, character and skill, compared to practitioners,

Ihe mean values of student were 4.2X33 for knowledge. 3.4167 for characier

and 3.9833 for skill. The practitioner mean values were 4.0000 for knowledge, 3.0833

for character and 3.7500 for skill. Die difference ol the mean values of studenis and

oracttfioners were 0.2833 for knowledge. 0.3393 for characier. and 0.2353 tor skill.

The F-test showed value of 3.624 for knowledge, 0,219 for character, and 0.209

for skill. The respective probabilities for knowledge, character and skill were of

0,061, 0,642 anu 0.64v. Since tne proDaDinties for knowledge and skhI were higher

than 0.05. mean that the Ho were accepted, or in other words, there were no

significant difference between (lie perceptions of students and practiiioners toward

the contribution of Introduction to .Accounting /to knowledge, character, and skill.

I'Sing the Equal variances assumed, the t-test showed value of 1.321 lor

knowledge. 0,893 for character and 0.846 for skill. The respective probabilities for

knowledge, characier and skill were of 0.19!. 0.375 and 0.400, Because the overall

probabilities were higher than 0 05. thev indicated that Ho were accepted or there



was no significant difference perception between student and practitioner toward the

contribution of .Accounting Information System I to knowledge, characier and skiII.

The intervals of fhe mean difference were lower about -0.1443 for knowledge. -

0.4110 for character, and -0.3167 for skill. .And upper intervals were about 0.71 10 lor

knowledge. 1,0777 for character, and 0.7833 for skill.

X.4.4. ACCOl NTING INFORMATION S\ STEM I! (Before: 2SCS. Now:3 SCS).

Table 4.45

Grouo Statistics

Std. Error

DATA N i Mean ! 5

4,1667 \

itci. Deviation Mean

£.4.4 student OU ; .D^Oii .1144

Practitioner i i. 4.0833 ; .S's4V 1486

X4.4K student 60 ! 4.2600 ! ,/278 9.396E-02

Practltionei 12 j *».UUUU i 6G30 .1741

X4 4C student 60 i 1 -2Sin i -j ICCC i f.nf.

Practitioner ',? ! 3.0000 i 1.3484 .3892

ya .sc:- student 60 j -j r\c r\t% n«r..rs 11 75

Practitioner 12 i 6216 1794

'fable 4.46

j'rojri the table above, die data showed that both students and practitioners

perceive the changing Si'S load ofAccounting information System II was relevant to

cqhio the siudcnis in fulfill business needs. A deepei" analysis showed ihai tne mean
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The mean values of student were 4.2500 for knowledge. 3.3833 for character

and v,0500 for skill. 1he praelilioner mean values were 4,0000 ior knowledge, 3.0000

tor character and 3 7500 for skill. The difference of the mean values of students and

practitioners were 0.2MH) for knowledge, 0.3X33 for character, and 0,2000 for skill.

The F-test showed value of 4.041 for knowledge.. 0.882 for character, and 0.316

ior skill, i lie respective probabilities lor knowledge, characier and skill were of

0,048. 0.551 and 0.576. Since the probabilities for character and skill were higher

than 0.05, mean that, ihe Ho were accepted, or in other words, there were no

significant difference between the perceptions of students and practitioners toward

Hie contribution of Accounting Information System 11 to characier and skill Further •-

test was using tqual variances Assumed.

However, because the probability lor knowledge was lower than 0.05. mean thai

the Ho was rejected, or there was significant difference between the perceptions of

students and practitioners toward the contribution of Accounting Information System

JI to knowledge. Further t-test was using Equal variances not Assumed.

I sing the Equal variances assumed; (lie t-test showed value of IOI3 for

character and 0.726 for skill. Tiie respective probabilities for character and skill were

oi U..i\n- and 0,47u. Because the probabilities were higher than 0.05, those values

indicating that Ho were accepted or there was no significant difference perception

between siudeni and practitioner toward Ihe contribution of Accounting Information

System II to character and skill

Lsmg the hqual Variances not Assumed; the t-lesl showed value of 1.264 for

knowledge with probability of 0.222. Because fhe probability was hinher than 0.05

the value indicated that Ho were accepted or there was no significant difference



perception between student and practitioner toward the contribution of Accountim.

information System II to knowledge.

fhe intervals of the mean difference were lower about

'.).37!2 lor character, and -0.3493 for skill. And upper intervals were about 0.6655 fo

cnowledge. 1.1379 for character, and 0.7493 for skill.

665 for knowledge.

X.4.5. THE AMOUNT OF SCS LOAD ON KLKCTIVK SI BJFCTS (Before : 9

SCS, Now: 12 SCS).

i aoic 4.4/

Group Statistics

fable 4.48

rrorn tne table above, the data showed that both students and practitioners

elevanee ol changing in Amount of elective SCS load was Relevant toTceive i
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equip the students in fulfill business needs. A deeper analysis showed that the mean

value of student was higher lhan Ihe mean value of practitioner. II was indicate that

compared to practitioners; students perceive the changing in Amount of elective Si v

load in new curriculum had higher degree of relevance to the business needs. Ihe

mean vaiue of the students and practitioner was 3.9500 and 3.9167 respectively. The

dilterenl ol tlieinean vaiue was for 3.335H-02,

Ihe F-test showed value of 6.977 with probability of 0,0!0 since the probability

was lower than 0,05. means that the Ho was rejected or Ha was accepted. In other

words, there was significant difference between the perceptions of students and

praclilioners loward the relevance ol the changing in Amount of elective S( S load

i sing Equal Variances not Assumed, the t-test showed value of 0.164. with

the probability of 0.871. Probability value that was higher than 0,05 mdicah'rm that

the Ho was accepted, m other words, there was no significant difference between

uie perceptions ot srudents and practitioners toward the relevance of the chaimn" m

Amount of elective Si s toad. Ihe interval of the mean difference was lower for -

U.5809 and upper for 0.4476

Die table also showed that according to srudents the contribution of elective

Siiiyecis to increase knowledge, character and skill were High, respectively. While

according to practitioners, the contributions were High (for knowledge and skill •and

Moderate (for character). Deeper analyses showed that the overall mean values of

students toward knowledge, character, and skill were higher than mean values of

praclilioners. i hey indicated thai the students perceive the elective Suhircts hart

higher contribution degree to knowledge, character, and skill.

i lie mean values of student were 4 1167 for knowledge. 3,6500 for chnmrim

and 3.7333 for skill. The practitioner mean values were 4.0000 for knowledge, 3.2500
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for character and 3.6667 for skill. The differences of the mean values were 0 1167 for

knowledge. 0 4000 for characier, and 6.667H-02 for skill.

The F-test showed value of 0.103 for knowledge. 0.008 for character, and 0.009

lor skill. Ihe respective probabilities for knowledge, character and skill were of

0.749. 0.929 and 0.924. Since the probabilities for characier and skill were hiaher

than 0.05, mean thai the Ho were accepted, or m other words, there were no

significant difference between the perceptions of students and practitioners toward

the contribution of elective to knowledge, character and skill.

Ifsing the Equal variances assumed: the t-test showed value of 0.464 for

knowledge, 1345 for characier and 0,244 for skill "fhe respective probabilities for

knowledge, character and skill were of 0.644, 0.183 and 0.808 Because the overall

probabilities were higher than 0.05. those values indicating that Ho were accepted or

there was no significant difference perception between student and Dractitioner

loward ihecontribution of elective lo knowledge, characier and ski!!.

The intervals of the mean difference were lower about -0.3844 for knowledge

u. 1951 for characier, and -0.4790 for skill. And upper intervals were about 0.6] 77 for

knowledge, 0.9931 for character, and 0.6123 for skill

X.4.6. THFSIS (Before : 6 SCS, Now : 4 SCS),

Group Statistics

•-_->(.V i_ ~V "



ndependent Samples Tes'

from ihe (able above, the data showed that both students and practitioners

perceive the relevance of changing in Amount of thesis Si S load was Relevant to

equip the students in fulfill business needs. A deeper analysis showed that the mean

value ol student was equal with the mean value of practitioner. It was indicate both

practitioners and students had equal degree of perception toward the chancine in

omount of thesis /««/relevance lo the business needs, fhe mean value of the students

and practitioner was 3.5000 respectively. The different of mean value was for 0,0000.

Ilie r-test showed value of2.093 with probability of0.152 since the probability

was higher than 0.05, means that the Ho was accepted. In other words, there was no

significant difference between the perceptions of students and practitioners toward

the relevance of the changing mAmount of thesis loadto the business needs

l. sing Kqual Variances Assumed, (lie i-tes! showed value of 0.000, with the

probability of 1.000. Probability value that was higher than 0.05 indicating that Ho

was accepted, or there was no significant difference perceptions between students

and practitioners toward the relevance of the changing mAmount of thesis land TV

interval oi the mean difference was lower lor -0.7906 and upper for 0.7906



The table also showed that according to students the contribution of //,'e.s7\ to

increase knowledge, characier and skill were Very High (for knowledge and skill)

and High (for character). While according to practitioners, the contributions were

High (for knowledge and skill) and Moderate (for character) Deeper analyses

showed that the overall contribution mean values of students toward knowledge

character, and skill were higher than mean values of practitioners. Those values

indicated that student perceived thesis had higher degree of contribution to improve

knowledge, character, and skills.

The mean values of student were 4,4333 for knowledge, 4.0833 for character

and 4,3833 lor skill, fhe practitioner mean values were 3,9167 for knowledue. 3 1667

tor character and 3.9167 for skill. The difference of the mean values of students and

practitioners were 0.5167 for knowledge. 0.9167 for characier. and 0.4667 for si;|j

1lieF-testshowed value of 9.795 for knowledge, 0.200 for character, and 5.740

for skill. The respective probabilities for knowledge, characier and skill were of

0.003, 0.656 and 0.019. Since the probabilities for knowledge and skill were lower

lhan 0,05. indicated that ihe Ho was rejected (Ha were accepted) or there were

significant difference between perceptions of students and practitioners toward the

contribution of thesis to knowledge and skill. Further i-tesl used Equal Variances not

Assumed,

However, since the probability character was higher than 0.05, mean that (he Ho

was accepted. In other words, there was no significant difference between the

perceptions of students and practitioners toward the contribution of thesis lo

character. Further t-test was using Equal Variances Assumed

I'sing the Kqual Variances not Assumed; the t-test showed value of 2.972 for

knowledge and 2,223 for skill. The respective probabilities for knowledge and skill



were of 0.008 and 0.042. Because the overall probabilities were lower than 0 05

those values indicating that Ho were rejected or Ha were accepted In other words.

there was significant difference perception between student and practitioner toward

ihe contribution of thesis to knowledge and ski!!.

Using the Equal Variances Assumed, the t-test showed vaiue of 3.125 for

character with probability of 0.03. Because the probability was lower than 0.05, il

indicated that Ho rejected or Ha was accepted In other words, there was significant

difference perception between student and praclilioner toward the contribution of

thesis to character.

i lie signiiicani difference signaled that thesis which was aimed at. developiim

conditions where students could implement what thev already given in college and as

Hie requirement of graduation, according to students gave them verv hiizh contribution

and relevance to equipped them to challenge business needs. This could be so because

by doing thesis, they were forced to find the real problem in real world and analyze il.

regarding the SCS load which were being reduced will help them to adjusted the

grade of GPA/GPS. Because lower SCS when thev could not eel satisfied mark on

thesis would not reduced their GPA result too much. However according to

practitioners, ihe changing SCS did not have much relevance lo business need.

Decause thesis often did not calculated separately in evaluating a performance of

students. Fhe practitioners just looked at ulance GPA. "flicsis onlv had an influence

when students decided to have career in academic path where all academic

performance be evaluated more than in business in general.

The intervals of the mean difference were lower about 0.1542 for knowledge.

0.3315 for character, and T995E-02 for skill. And upper intervals were about 0.8792

for knowledge. 1.5018 for character, and 0.9134 for skill.



X.5. the courses that eliminated in new accounting curriculum of EE UI

X.5.I. INDONESIAN

Table 4,5 I

Group Statistics

DATA N Mean 1Std, Deviation

Std. Error

Mean
X5.1 Student

Practitioner

60 ! ~ AO"V">

3.2500 1 .7538

.1223

.2176

Independent Samples Test

-quality or iv

From the table above, Ihedata showed that students perceived the elimination of

Indonesian was Relevant to the business needs, while the practitioners' perception

was Moderate. A deeper analysis showed (hat mean value of students was iiiuher

than mean value of practitioners. It indicated that students perceived the elimination

of Indonesian in new curriculum had higher degree relevance to the business needs,

compared to practitioners. The mean value of the students and practitioner was

3.6833 and 3.2500 respectively. "Fhe different of the mean value was for 0.4333

The F-test showed value of 0.904 with probability of 0.345. Since the

probability was higher than 0.05, means that the Ho was accepted, in other words.

there was no significant difference between the perceptions of students and

practitioners toward the relevance of elimination of Indonesian.

Using equal variances assumed, the t-test showed vaiue of 1.490. with the

probability ol 0.141, Probability value that was higher than 0.05 indicating that ihe

ilo was accepted or there was no significant difference between the perceptions of



students ana practitioners toward tne relevance or elimination oi mat

interval of the mean difference was lower lor 0.1468 and upper for 1,01.'

X.5.2. SOCTOLOGV AND POLITICS

-:inli^ il -\ •

Group Statistics

i "Anjt* -4

hdependent Sam:

E ,. ,.
r- (2-iaiied) r.

terencc nrftr

c ;
L •

rcnce p nnt 1

ly':L:aTfT:"!

5?'; l£f& : -1 ijStr

">4's c.&\

- 65UU •J,46] •» ""'3 |

From the table above, the data showed that students perceived the relevance of

elimination of Sociology and Politics of was Moderate lo equip the students in fulfill

business needs, while practitioners perceptions was Relevant. A deeper analysis

showed that mean value of practitioners was higher than mean value of students. It

was indicated that, compared to students; practitioners perceived the elimination of

Sociology' and Politics from new curriculum had higher degree of relevance to Ihe

business needs. The mean value of the students and practitioner was 3.2833 and

A.83AA respectively. 1lie uitlercni oi the mean value was lor -0,550(1.

The F-test showed value of 5.271 with probability of 0.025. Since the

probability was lower than 0.05. indicated that ihe Ho was rejected, in oilier words,

there was significant difference between the perceptions of students and practitioners

inward Hie relevance ol elimination ol Sociology and politics.



I'smg Equal Variances not Assumed, the t-test showed value of-2.157 with

(lie probability of 0.041. Probability vaiue that was lower than 0,05 indicating that tne

Ho was rejected or Ha was accepted. In other word, there was significant

difference between fhe perceptions of students and practitioners toward ihe relevance

of elimination of Sociology and Politics. The interval of mean difference was lower

for 1,0762 and upper for -2.38H-02.

To analyze the different we should referred back to the purpose of Sociology

and Politics in old curriculum. Sociology and Politics was classified as a General

Basic Profession Courses or KSDCs in new curricula, which aimed at building

intellectual and moral intemitv amonu studenis

From the research, we could see thai practitioners perceived that the elimination

of Sociology- and Politics was relevant to business needs. It was because that

according practitioners Sociology and Politics was not build relevant intellectual and

mora! mtemitv to students of accounting. While the students perceived that Sociology

and Politics gave them moderate degree of moral integrity and intellectual (not high

but also not low). Tins could be happened since students did not have real

experiences in real work activities and was full of idealism tow

done in social and politics matters

X.5.3. PRINCIPLE OF ClLTt RES

fi n i p lL *s\

v^FQUy btctuatlCS



from the table above, the data showed that both s

perceived that the elimination of Principle of Culture was Relevant to etiuip the

students in fulfill business needs. A deeper analysis showed that mean value of

practitioners was higher than mean value ol studenis. || indicated that practitioners

perceived the elimination of Principle of Culture had higher degree of relevance to

tiie business needs. Ihe mean value of die students and practitioner was 3 6000 and

3.8353 respectively. The different of the mean value was for -0 2333

i nc F-iest showed value ol 4.7v9 with probability ol 0.032. Since the

probability was lower than 0.05, indicated that the Ho was rejected, in other words,

there was significant difference between the perceptions of students and practiiioners

fovvard the relevance of eliininatioii of principle of ( ftPure

I/sing Equal Variances not Assumed, (he (-test showed value of-1.075 with

the probability ot 0.29! The probability that was hiuher than 0.05 indicated that Ho

was accepted or there was no significant difference between the perceptions of

srudents and practitioners toward the relevance of Principle of Culture elimination.

i lie iniervat oi mean pillerpncc was lower lor —0.6/72 and uooer tor o 2 His



X.5.4. PRINCIPLES OF NATURAE SCIENCE

i aoie 4-,.' /

GrotiD Statistics

i
Sid. Ei'iO!

DATA N fVJOrfH ISid. [jgyi^sinn Mean

X5.4 siudeni Ou [ 3.7333 1 A555 .1363

Pf3Ctn!0n6T 12 j 1 QO'lO 5774 1667

I iiD^C ^.JiS

I- rAr>i thp rqKlp -sIvai a rh^ riot-3 ^liAupii th-af H/tx h ctM-i.^nrc onn rirortsti/An^rc

perceived Ihe elimination of Principle of .Natural Science was Relevant to c(|uip the

students in fulfill business needs. A deeoer analysis showed that mean value oi

eievance ot tne elimination or rrmapit

ot lyaturai Si.ience to Dusiness iieeus. i lie mean value oi me suKioiiis anil Draclinoner

was ,s. /r„viv and J.o./V'/o respectively, l lie clitterent ot flie mean value was tor -0,1000.

! fie f*"test snowed value ol ^.".0/0 witti orobaliilit^ ol 0 luB. Since llic

-nrr"*i~i-shl lltv W^ hirrh^r flmn i) OS ii^/1ii'-^t^,-i fii'-i! th^ ll#a \u^i*: ilpa'prii-pli in r-ith^r ti/i-srH^

there was no significant difference between the perceptions o! studenis and

1iiactitioiiers towarcl tne relevance ot elimination ot irmciple

Using Equal Variances Assumed, (he i-lesl showed vat... „

probability of 0.752. The probability that higher than 0.05 indicated that the Ho was

accepted. In other word, there was no significant difference between the perceptions

of students and oractitioners toward the relevance ot elimination of Principle of

vaiUi'Oi ,V'/t'«r

vl -ii SIX.



ivaturai .st ie interval ot mean difference was lower for —0 /2S0 3Prf "«>"»p'r

0.5280.

X.5.5. COOPERATIVE ECONOMICS

laoie 'i.Dv

Group Statistics

] ame'4.ou

Independent Ssmp-es Tes

Levene's Test for

_.....,..._ -. ..,._ ,

:"9u*of
.ieans

95% cadence ""

,-it ~.n ,^,„n
_Mean

o..a p..,,, • Difference

niffarun,-£. ; ow<^- ; i^pei"

X j -j s™" 108 70 !3333E-02 3100 -5849 6S16

notassumed™* .122 j 18.019 .904 :3.333t-02 .273? i -.541 ? ; .6083

from the table above, the data showed that both students and practitioners

perceive ine relevance or trie elimination of ( ooperative hconomics was Moderate to

equip the students in fulfill business needs. A deeper analysis showed that mean value

ol students was higher iiian mean value of Draciitioner^- ti unhealed lliat sHid/iP|s

to the business needs. I lie mean value ol ihe students and practitioner was 3,2000 and

3,1667 respectively. The different of the mean value was for 3.333E-02.

I he h-lesi showed value ol 1.86M with probability of" 0,176 Since the

probability was higher than 0.05 indicated that the Ho was accepted, in other words,

there was no significant difference between the perceptions oi" students and

practitioners toward the relevance of elimination of Cooperative Economics.
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I-sing Equal Variances Assumed, the t-test showed value of 0.108 with the

probability ol (i.9]."5. I lie probability that was higher than 0.05 indicated that Ho was

accepted or there was no significant difference between the perceptions of students

and praclilioners toward the relevance of Cooperative economics elimination. Ihe

interval of mean difference was lower for —0 58-p) $nd un-">':ir *br o 651 a

X.5.6. INTRODUCTION TO MANAGEMENT

I >thh's 4.

Group Statistics

Fioin the table above, the data showed that students perceived the elimination of

Introduction to Management was Relevant to equip the students in fulfill business

needs, while practitioners perceived it was Moderate. A deeper analysis showed that

lean vaiue or sruaenrs was higher rnan mean vaiue or practitioners. It was mdicatec

hithat students iiau mgner degree oi perception toward th

Management elimination to the business needs. The mean value of the students and

practitioner was 3.4500 and 2.7500 respectively. The different of fhe mean value was

for 0.7000.

• cvimee oi



The F-test showed value oi" 0.002 with probability of 0.969. Since the

probability was higher than 0.05 indicated that the Ho was accepted, in other words,

there was no significant difference between the perceptions of students and

practitioners toward the relevance of elimination of Introduction to Management.

Using Equal Variances Assumed, the t-test showed value of 2.057 with the

probability of 0.043. The probability that was lower than 0.05 indicated that the Ho

was rejected or Ha was accepted. In other word, there w^as significant difference

between the perceptions of studenls and practitioners toward the relevance of

elimination of Introduction to Management. The interval of mean difference was

lower tor 2.! I4E-02 and upper lor 1.3789. Again, to analyze the different, we should

referred back to the purpose of Introduction to Management in old curriculum.

Introduction lo Management was classified as a General Basic Profession Courses

that aimed at built intellectual and moral integrity among students, in this case was to

Dinid intellectual integrity loward inanageineni. And since if was an introductory so

mat it aimed also to give the basic knowledge about management. Considered the

practitioners answer, we could see that praclilioners perceived Introduction to

Management had a role to provide the basic knowledge of management of which will

be useim in the iuturc ol Accounting students, this was so since thev though that the

elimination or Introduction to Management value for them was moderate. That value

implied that practitioners neither support nor prevail the elimination of Introduction

to Management. Compared to students, that perceived that the elimination of this

course was relevant to cQuipped iheni may indicated that students alter token the

course once before felt that the course had not much usefulness to add their

knowledge. Moreover, tins might occurred because students fell tliat Introduction u>

Management had nothing to do with Accounting as their major interest, and thev



eouid not depicted on what wav that this course would helped them in real work since

if just an introductory' and not attiliated directlv with Accounting. They though! that

this course should belong to management program, and learned bv the students that

(.111 the purposed of study management.

X.5.7. INTRODUCTION TO DEVELOPMENT ECONOMICS

TaDle 4.C>3

Group Statistics

1

3
i | Stt Error

1 1

i i„'.~* ( ,~. i -a - .jcr 3 .'icfyn

j Xb ,' student j 60 \
j 4crn

•" ,1100

! Practitior
i

12 ; ;„ ~ -_, ,2289

Independent Samples Test

| Levsne's Test f

\q. i2-taiisdf Difference Diftsrsncs I

rrom the table aDove. the data showed that students perceived the elimination of

Introduction to Development economics was Moderate to equip the students in fulfill

business needs While, the according to practitioners it was Not Relevant. A deeper

analysis showed that mean value of students was higher than mean value of

practitioners. It was indicated that students perceived the elimination of Introduction

to Development economics from new curriculum had more relevance to the business

needs. I lie mean value ol the studenis and praclilioner was 3,4500 and 2,9167

respectively. The different of the mean value was for 0.5333.



Tiie f-test showed value of 0.855 with probability of 0.364. Since the

probability was higher (ban 0.05 indicated that tne Ho was accepted, in oilier words,

there was no significant difference between the perceptions of students and

practitioners toward the relevance of elimination of Introduction to Development

il aimmucs_

using Equal Variances Assumed, she t-test showed value of 2.000 with ihe

probability of 0.049. The probability that was lower than 0.05 indicated that the Ho

was rejected or Ha was accepted, hi other word, there was significant difference

between the perceptions of students and practitioners toward ihe relevance of

elimination ot IntriKtuetion to Development r.conom/cs. 1he interval

difference wras lower tor 1,5430-03 and upper for 1.0651.

X.5.8. INTERMEDIATE MICROECONOMICS

cup Statistics

P;AJS

| | j Std Error j

Practitioner 12

fable 4.66

independent Samples Test

lean

wvane's Test for <

Ec uaijtyjtf Variances! •test tot Ffjushty of /earis

95% Confidence

Mean Sid Frror Deference

i- bra : elf 3:0.. f 2-taiied". Difference Difference Lower j upper
A,

'-'

assumed' ~ 1.321 ; 264 ; 1.999 m .049 .5833 2918 463E.03 •• 1.1652

Equal variance!
2.527' 21.125 020 5833 .2300 . i U'34 ; 'i .Obj-j

-rom tne taote aoove, tne data showed that according to students the elimiric

itizL'i>?liJ*HiLTS was Moderate U equip the stude fulfill



business needs. While, the according to practitioners it was Nor Relevant. A deeper

analysis sliowed inai mean value ol sluoenis was limner than mean value oi

practitioners, it was indicated that students perceived the elimination of intermediate

Microeconomics Ifom new curriculum had higher degree of relevance lo the business

needs The mean value of the students and Practitioner was ^ 0833 and 2 5000

respectively I ne dillerenl ol tne mean value was IorO.^S.vv

The F-test showed value of 1.32! with probability of 0,254. Since the

probability was higher than 0.05 indicated that (he Ho was accepted, in other words.

there was no significant difference between the perceptions of students and

practitioners toward ihe relevance ol elimination ol intermediate Microeconomics.

Using Equal Variances Assumed, the t-test showed value of 1.999 with the

probability of 0.049. The probability that was lower than 0.05 indicated thai tiie Ho

was rejected or Ifa was accepted. In other word, there was significant difference

between the perceptions ol siudcnis and praclilioners toward the relevance oi

eiiinitiation ot intermediate Alicroeconomics. ine interval ot nieau cntierence was

lower for 1.453E-03 and upper lor 1.1652. Relerred back lo the purpose of

iviii'1-.fiii-.,-Ij,nio h,li; -i'/it'/ •/ iii/y.ii!/-\: tiiQt >.nnIsiA.j=*/1 :3c npp of iCSDl S ~OllI*SeS Hi Old

curricula, we could drawn analysis thai practiiioners uiu not agree tliat tins course was

eliminated from department of Accounting m new curricula since Intermediate

ypcriicctinomics nsailv had relevance to eoui^^ed Accountine students in laciim tiie

r^.Mj lynjrpi Practitioners oerceived that the course realiv uave students intellectual

inteiinrv snout the economics in micro point ot view, v ompiirc 10 siiicionis ili£ii were

ihinmation of Intermediate Microeconomics had moderate

on (a [\\Q elimination, or thev did not supported or prevented the elimination.



X.5,9, INTKRMKniATK MACROKCONOMICS

equal variance

ii.'IC A- o..

Group Statistics

j fifiie 4.68

ndependent Samples Test

j ">/!

Ditforcnce

rrom tne tame above, the data showed tliat according to students (he elimination

or intermediate Macroeconomics was Moderate to equip the students in fulfill

Dusiness needs, while, the according to practitioners it was Not Relevant. A deeper

analysis snowed That mean value of students was higher than mean value o+

practiiioners. it was indicated that, compared to practitioners; students perceived the

elimination of intermediate Macroeconomics from new curriculum had more

relevance to the business needs. Ihe mean value of the studenls and practitioner was

3.1333 and 2.5833 respectively. The different of the mean value was for 0.5500.

i nc i'-icst snowed value ol 0.909 with probability of 0.344 Since the

probability was higher than 0.05 indicated that the Ho was accepted, in other words,

there was no significant difference between the perceptions of students and

practitioners toward the relevance of elimination of Intermediate Macroeconomics.

iJsing Equal Variances Assumed, the t-test showed value of 1.947 with the

probability of 0.056. The probability that was higher than 0.05 indicated that the Ho

was accepted. In other word, there was no significant difference between the



perceptions of students and practitioners toward the relevance of elimination of

intermediate Macroeconomics, i lie interval of mean difference was lower ior -1,34H-

02 and upper for I. I i 34

X.5.10. ACCOUNTING SKMINAR

j nblc 4.69

Group Ststistics

^,,, °A.;i,— N^ | Me°z^ !std Cb " ' p" '

,6v'§n6 3 I 6Sr i'.

Table 4.70

Independent Samples Tes

rrom tne table above, the data showed that accordmtr to students and

practitioners the elimination of Accounting Seminar was Moderate to equip the

students in fulfill business needs. A deeper analysis snowed that mean value of

students was higher than mean vaiue of practitioners. Il was indicated that

practitioners; students perceived the elimination of Accountine Seminar had hitrher

degree oi relevance to the business needs. Ihe mean value of the students and

practitioner was 2.9833 and 2.6667 respectively. The different of the mean value was

for n ~x i (Cl

Ihe F-test snowed vaiue of 1.796 with probability of 0.185. Since the

lability was higher than 0.05 indicated that the Ho was accepted, in other words.



there was no significant difference between the perceptions of students and

practitioners toward the relevance ofelimination ofAccounting Seminar.

Using Equal Variances Assumed, she t-test showed value of O.vOu with the

probability of0.326. 'fhe probability (hat was higher than 0.05 indicated that Ho was

accepted. In other word, there was no significant difference between the perceptions

of studenis and practitioners toward the relevance of elimination of Accouniing

emitiar. The interval of mean difference was lower tor -lissem

X.S.I 1- ELECTRONIC DATA PROCESSING

I IiDIC 4. / I

Group Statistics

i aoie a. 11.

Independent Samples Test

ir u V3-4ft11-J anu upper ior u.*>

From the table above, the data showed that students perceived tne elimination oi

electronic Daia Processing was Moderate to equip the students in fulfill business

needs while practitioners perceive it Not Relevant. A deeper analysis snowed tnat

mean vaiue of students was higher than mean value of practitioners. It was indicated

that students perceived the elimination of Electronic Data Processing from new

curriculum had higher degree of relevance to the business needs. The mean value ot



he students and practitioner was 2.8333 and
f thprespectively. 1lie different oi in

: .4," s /; "^1 -,i 111-, *-*r*~.K--.K s I It"*.' At II
The f-test snowed vaiue oi _.u..~ >»"» p>^<^

probability was higher than 0.05 indicated that the Ho was accepted, in other words.

there was no significant difference between the perceptions of students and

nracthioriers toward the relevance o! emninaPo:: os cn-Litoia^ ;.^..,-, . -------- ......,„.

Using Equal Variances Assumed, the t-test showed vaiue

i"ui Since tiie

witn tut

rir/ihiibihiv o! 0.27V. l lie procaDintv m«« \vs.a mijivi ,..«..

„~«,^ri i« ~P— iVn"t t^ere was no significant difference between fhewas accepted, m utnoi >v»^ u.^.v, ""-> &
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THE QUESTIONERS

DATA UMUM RESPONDEN (Students)

Isilah butir-butir pertanyaan berikut sesuai dengan data diri saudara. Kerahasiaan data

saudara dijamin.

1. Nama

2. Jenis Kelamin : Pria / Wanita

3. Angkatan

4. Semester yang sedang ditempuh : semester ke

5. Sudah Lulus . Sudah / Belum

Catatan: kategori lulus adalah jika telah dinyatakan lulus ujian pendadaran dan ujian

skripsi, walaupun belum wisuda. Jika saudara menjawab sudah, saudara tidak perlu

mengisi pertanyaan butir 7-11

6 Sudah tutup teori : Sudah / Belum

Catatan: saudara dianggap tutup teori jika sudah menempuh seluruh SKS wajib dan

pilihan, meskipun saudara masih mengulang beberapa mata kuliah tsb.

7. Telah menempuh ujian pendadaran : Sudah / Belum

8. Sedang mengambil skripsi : Ya / Tidak

DATA UMUM RESPONDEN (Practitioners)

Isilah butir-butir pertanyaan benkut sesuai dengan data diri saudara. Jika saudara

berkeberatan untuk mencantumkan nama saudara, saudara boleh langsung mengisi

pertanyaan kedua dan seterusnya. Kerahasiaan data saudara dijamin.

Nama

Jenis Kelamin : Pria / Wanita

Lama masa kerja tahun.

Jabatan yang Dipegang Sekarang

Riwayat Pendidikan Terakhir : (SD/sederajat (SMP/sederajat

• (SMU/Sederajat

(S1 ( S2 (S3 (Lainnya

Pendidikan Terakhir (Nama Tempat):

Jurusan



PETUNJUK PENGISIAN KUISIONER

Kuisioner berikut terdiri dari 5 (lima) pertanyaan. Nyatakanlah pendapat saudara dengan

memberikan tanda checkmark pada kolom yang menurut saudara paling sesuai atas

pertanyaan yang disediakan dengan menggunakan pilihan-pilihan berikut:

(A) : Persepsi mengenai relevansi perubahan klasifikasi mata kuliah terhadap kebutuhan

dunia bisnis :

SR jika menurut saudara perubahan klasifikasi MK sangat relevan dengan kebutuhan bisnis

R jika menurut saudara perubahan klasifikasi MK relevan dengan kebutuhan bisnis

CR jika menurut saudara perubahan klasifikasi MK cukup relevan dengan kebutuhan bisnis

TR jika menurut saudara perubahan klasifikasi MK tidak relevan dengan kebutuhan bisnis

STR jika menurut saudara perubahan klasifikasi MK sangat tidak relevan dengan kebutuhan

bisnis

(B) : Tentang Tingkat Kontribusi masing-masing mata kuliah terhadap Pengetahuan ,

Pembentukan karakter , dan Keterampilan, dinyatakan dengan;

Angka 5 Sangat Tinggi jika kontribusi mata kuliah sangat tinggi dalam suatu bidang.

Angka 4 Tinggi jika kontribusi mata kuliah tinggi dalam suatu bidang.

Angka 3 Sedang jika kontribusi mata kuliah sedang-sedang saja dalam suatu bidang.

Angka 2 Rendah) jika kontribusi mata kuliah rendah dalam suatu bidang.

Angka 1 Tidak berkontribusi jika mata kuliah bersangkutan tidak berkontribusi sama sekali

dalam suatu bidang.

KUISIONER

1. Berikut daftar MK baru yang ditawarkan daiam kurikulum baru jur. akuntansi FE-UII.

a. Menurut pendapat saudara, bagaimanakah relevansi ditawarkannya mata kuliah

berikut terhadap upaya mempersiapkan mahasiswa akuntansi untuk memenuhi

kebutuhan dunia bisnis

J Mata Kuliah
ii . . .
j;

ii Agama Islam II

! Pendidikan Kewarganegaraan

|| Akuntansi Syariah

i: Manajemen Basis Data

| Mangjemen Strategi

Manajemen komunikasi

Sistem Pendukung Keputusan

Teori Pasar Modal

KS Ka'cgori MK

? Wajib

2 Wajib

2 Wajib

3 Wajib

VVdj'U

Wajib

Pilihan

Pilihan

SR R : CR : TR ' STR

! Penganggaran ! 3 • Pilihan ; ;

: Perilaku Konsumen
i

o;i;hort i
: IllJIClli

} Pemrograman akuntansi
i

Pilihan

• i ...ji



b. Bagaimanakah tingkat kontribusi masing-masing mata kuliah tersebut dalam

peningkatan pengetahuan dan keterampilan serta pembentukan karakter

mahasiswa akuntansi?

I Mata Kuliah

|j Agama Islam II

| Pend. Kewarga Negaraan
ii

i! Akuntansi Syariah
il—
I; Manajemen Basis data

Pengetahuan Karakter Keterampilan

5 , 4 2 i 1 » 5 | 4 . 3 i 2 i 1 o H- : o 2 ! 1

-)....- .j .,_ 4 !

il Manajemen Strategi ;; it! i ; ?
I -- ) - --

| Manajemen Komunikasi !! ! I i il i ill! I I I

jj Sistem Pendukung Keputusan 1 ! j j | | ! i | ' | |

|i Teori Pasar Modal I ! Ill II?
!|---- • 8 i 1 ' 1 t i ' " i —!'""" t "
J Penganggaran III I'll!1'

1

1 !
I i

|l t 1 i 1 II ! 1 1
•; Pemrograman Akuntansi „ •, , '. , \ .i> i< i ; i j , l i ?

1 l

i Perilaku Konsumen III It' 111
! i

1 1 J___

Berikut adalah matakuliah yang mengalami pemadatan mata kuliah dan muatan

SKS. Dalam kurikulum lama terdiri dari dua (2) Mata Kuliah, tetapi menjadi satu (1)

mata kuliah dalam kurikulum baru.

a. Menurut pendapat saudara, bagaimanakah relevansi perubahan klasifikasi

pemadatan dan perubahan muatan sks mata kuliah dengan upaya

mempersiapkan mahasiswa akuntansi untuk memenuhi kebutuhan dunia bisnis.

I Mata Kuliah
SR

R
CR TR STR

jj Kurukulum Lama Kurikulum Baru

j Ekonomi Islam (2 SKS)
ii

j Ekonomi Islam I & II (masing-masing 3 sks)
I

[

b. Bagaimanakah tingkat kontribusi mata kuliah tersebut dalam peningkatan

pengetahuan dan keterampilan serta pembentukan karakter mahasiswa

akuntansi?

j Mata Kuliah

S Ekonomi Islam

sks :

Baru 5

2

Pengetahuan

3 I 2 ! 1

Karakter

5 I 4 I 3 ! 2
Keterampilan

1 i 5 I 4 | 3
---'• !— +-

1 ,

Berikut adalah daftar matakuliah yang mengalami perubahan kategori.

a Menurut pendapat saudara, bagaimanakah relevansi dari perubahan kategori

mata kuliah berikut dengan upaya mempersiapkan mahasiswa akuntansi dalam

memenuhi kebutuhan dunia bisnis



1
i Mata Kuliah
i

i

| Kurikulum

j Baru j Lama

1 i" "' ~
MK. Pilihan ; MK. Wajib

i|

! SR
1

j

R
i

CR TR STR

! Matematika Bisnis

i Manajemen Operasi

Akuntansi Sektor Publik MK. Wajib MK. Pilihan

b. Bagaimanakah tingkat kontribusi masing-masing mata kuliah tersebut dalam

peningkatan pengetahuan dan keterampilan serta pembentukan karakter

mahasiswa akuntansi?.

Mata Kuliah

I Matematika Bisnis

I Manajemen Operasi

I Akuntansi Sektor Puhlik

Pengetahuan Karakter Keterampilan

4 I 3 , 2 I 1 ,; 5 i 4 2 i 1 ; 5 3

Berikut adalah matakuliah yang mengalami perubahan muatan SKS .

a. Menurut pendapat saudara, bagaimanakah relevansi dari perubahan muatan

SKS dalam mata kuliah berikut dengan upaya mempersiapkan mahasiswa

akuntansi dalam memenuhi kebutuhan dunia bisnis

Mata Kuliah

i-. ..,,,. . ...

SKS

SR ;
Bam Lama |

Pengantar Akuntansi I 3 2 ||

I Pengantar Akuntansi I! 3 2

Sistem Informosi akuntansi i 3 2 ji

Sistem Informasi akuntansi II 3 2 il

Sks Mata Kuliah Pilihan (hams dite mpuh) 12 1 6 i

Skripsi 4 6 ii

CR TR STR

b. Bagaimana tingkat kontribusi perubahan muatan SKS masing-masing mata

kuliah diatas terhadap peningkatan pengetahuan dan keterampilan serta

pembentukan karakter mahasiswa akuntansi?

Mata Kuliah
:! SKS i!

:i Baru :|

Pengetahuan II Karakter Keterampilan

6 4 I 3 2 1 " 5 ! 4 3 '; 2 1 || 5 4
I;

3 ! 2 1

Peng. Akuntansi 1 T
Kf 1 i ! j I j

Peng. Akuntansi II i 3 ! I J i I ! 3 i

Sist. Informasi Akt 1

Sist. Informasi Akt II

Mata kuliah Pilihan

II 3 i|

i 3 I

:! 12 [
- [•—[

i • ! il

...__

|
i i \
i X

i I

i

Skripsi i ^ I Ii ! I i i
i i I I



5. Berikut adalah daftar matakuliah yang dihapuskan dalam kurikulum baru.

a. Menurut pendapat saudara, bagaimanakah relevansi dari penghapusan mata

kuliah berikut dengan upaya mempersiapkan mahasiswa akuntansi untuk

memenuhi kebutuhan dunia bisnis

Sosiologi dan Politik

llmu Budaya Dasar

4 llmu Alamiah dasar

5 : Ekonomi Koperasi

6 i Pengantar Manajemen

7 | Pengantar Ek. Pembangunan

8 | Teori Ekonomi Mikro

9 j Teori Ekonomi Makro
10 | Seminar Akuntansi

11 ! Pemrosesan data Elektronik
12 I Audit Internal

2

2

2

o

3

3

-4~.

_L J



Tabulation Data

Students

No

Mean XI Mean X2 Mean X3 Mean X4

K C S K C S K C S K C S

1 3 73 4 36 3 67 3 3 3 3 00 400 3 67 400 467 4 67

2 3.73 3 91 2 75 3 3 3 3 33 3.00 3.00 4.33 3.33 3.33

3 4 73 2 91 3 33 s 4 2 4 00 200 467 4 83 3.17 5 00

4 400 4 00 3 67 4 4 4 4 00 4 00 4.00 400 4.00 4.00

5 3 36 3 45 3 08 3 2 3 3 67 367 3 67 4 50 4 50 450

6 4.73 4.82 392 4 4 i 4.00 5.00 4.00 5.00 5.00 4.67

7 3.09 309 2 83 2 2 2 2.67 2.67 2.67 300 3.00 300

8 373 3 82 3 83 4 4 2 4.00 4 00 333 4.00 4.00 3.33

9 464 4 45 4 17 5 5 3 5 00 3.33 4 67 4 67 4 83 4 83

10 4.00 3.18 3.67 5 3 4 3.00 3.00 3.00 4.17 3.00 4.17

11 373 391 275 3 3 3 3 33 300 3 00 4 33 3.33 333

12 4 09 3 73 325 4 4 4 3 33 3 33 333 4 67 467 467

13 4 00 345 3.00 A 4 o 3 33 3.33 333 467 383 3 83

14 4.00 3.73 3.50 A 5 2 3.67 3.33 3.67 5.00 3.50 3.50

15 282 2.45 0 92 z. A 1 2 00 1.67 1.00 3.67 233 2 00

16 3 82 3 73 350 4 A 3 4 00 3 00 3 00 467 3 33 400

17 373 1 91 3 67 4 2 2 367 2.00 300 400 2 17 383

18 3.64 2.64 3.25 A 3
o

3.67 2.00 2.33 4.00 3.00 4.00

19 409 345 3 67 3 4 2 3 33 3 33 333 4 67 400 3 67

20 4 09 2 64 i. 2 3 67 2 33 300 4 67 2 83 4 67

21 382 3 64 3 42 A 3 3 4 00 3 67 400 4.17 350 4 17

22 3.91 3.64 3.5e A 3 4 3.33 3.67 3.33 4.00 3.83 3.83

23 4.27 373 425 5 4 4 4 00 300 367 5.00 3.50 4 67

24 373 3 09 3 33 4 3 4 400 300 3 33 3 83 383 383

25 4 09 3 36 3 25 5 4 4 367 3 3^ 4 00 4 83 350 4.33

26 3.91 4.36 3.50 3 4 3 4.00 3.33 3.00 4.50 3.67 4.33

27 4 18 4 09 3 75 5 4 4 3 33 3.00 367 433 333 450

28 482 4 82 442 5 s 5 500 5.00 5.00 5.00 5.00 5.00

29 4 27 4 27 3 42 c 5 4 367 3.67 3 33 467 4.67 4.67

30 3.64 2.82 2.92 3 3 3 3.00 2.67 2.33 3.67 2.83 3.33

31 4 27 4 55 4 33 4 3 4 4 33 4.00 4 67 483 5.00 4.83

32 3 91 3 55 3 67 4 q 4 4 33 3 00 4 00 5 00 3 33 4 17

33 4 27 3 73 3 58 5 5 4 3 67 3.67 433 467 4.67 467

34 4.36 4.18 3.50 4 H 4 467 4.33 3.33 4.83 4.33 4.17

35 500 4 09 4 00 5 5 5 5.00 433 4.33 5.00 3.00 4.50

36 464 4 45 4 08 5 5 5 4 33 4.67 433 5.00 5.00 5.00

37 364 3 36 2 92 4 3 O
O 3.33 333 3.33 3.00 3.00 4.00

38 3.73 3.09 3.33 3 3 3 3.00 3.00 3.00 4.00 3.00 3.67

39 4.73 3.55 3 42 5 4 3 4.33 4.00 3.33 5.00 3.33 4.00

40 3.18 3.18 2 67 3 3 5 3.33 3.00 4.33 4.83 4.50 4.83

41 4.00 3.27 3 17 4 2 2 3.67 2.67 3.00 4.17 2.50 3.50

42 3.73 3.73 3.25 4 4 3 4.00 3.33 4.00 4.50 3.67 4.00

43 3.45 3 55 3 25 3 3 3 3.67 3.67 3.67 3.83 3.83 383

44 3 64 3 82 325 3 4 3 467 467 4.67 4.83 4.67 4.83

45 3 36 3 36 3 08 rj 3 3 3.00 3.00 3.00 3.67 3.67 3.83

46 3.45 3.36 2.75 5 5 5 5.00 3.33 2.67 4.50 3.33 3.00

47 3 73 4 18 4 17 4 3 4 300 433 4.33 4.33 4.67 4.17

48 436 373 3 92 4 5 5 4 00 3.67 4.33 4.67 4.67 4,67

49 400 2.18 333 4 3 2 3.33 1.67 4.00 4.17 2.00 4.17

50 4.27 2.27 342 5 4 2 3.67 1.33 4.00 4.17 2.00 4.17

51 400 3.27 3 17 . 4 2 2 367 2.67 300 4.17 2.50 3.50

52 3 73 3 73 3 25 4 4 3 400 3.33 4.00 4.50 3.67 4.00

53 3 45 3 55 3 25 3 3 3 3.67 367 3.67 383 383 3.83

54 364 3.82 325 3 4 3 4.67 4.67 4.67 4.83 4.67 4.83

55 3 36 3 36 3 08 3 3 3 3 00 300 3.00 367 3.67 383

56 3 45 3 36 2 75 5 5 5 5.00 3.33 2.67 4.50 3.33 3.00

57 3 73 4 18 4 17 4 3 4 300 4.33 4.33 4.33 4.67 4.17

58 4.36 3.73 3.92 4 5 5 4.00 3.67 4.33 4.67 4.67 4.67

59 4 00 2.18 333 4 3 2 3.33 1.67 4.00 4.17 2.00 4.17

60 4 27 227 3 42 5 4 2 3 67 1.33 4.00 4.17 2.00 4.17



Tabulation Data

Practitioners

No

Mean X1 Mean X2 Mean X3 Mean X4
K C S K C s K C s K c S

1 3.18 327 2 92 3 3 3 3.00 3.00 300 4.00 4.00 400
2 4.55 4.45 3.58 4 4 4 3.67 3.67 3.00 4.17 4.17 4.17
3 4 36 3 27 3 50 5 5 5 4 67 3.00 4 00 4 00 300 4 17
4 5 00 4 27 4 17 5 4 4 5 00 4.00 4.00 5.00 4.00 4 00
5 4.00 3 82 3 50 5 5 4 5.00 400 4.33 4 17 4.00 4.17
6 4.64 3.82 3.58 4 4 4 4.00 4.00 4.00 4.00 4.00 4.00
7 3.55 2.27 308 5 4 4 3.67 1.67 3.33 3.67 2.17 3 50
8 3.55 2.18 2 83 4 2 3 3.33 2.00 3.33 3.83 2.00 3.83
9 2 73 1.18 1 83 3 2 2 2.67 1.00 2.00 3 17 1.00 2.33
10 4 18 4.09 3 67 5 4 4 4.33 4.33 4.33 4.83 4.83 4.83
11 3 82 209 3 42 4 2 4 4 67 1.33 4 33 3.83 2 00 4.33
12 3 91 2 27 3 25 5 3

4
4 00 1.33 3.67 4 17 2.17 383



o
e
n

C
D

e
n

c
o

e
n

-
-
I

e
n

L
n

e
n

e
n

e
n

C
O

e
n

•L
n

e
n

o
i
i

C
D

i
i

O
S

i
x

(
J
i

i
i

i
i

e
o

i
i

IV
)

i
i

.fc
.

o
C

O
e
o

C
D

e
o

-
-
j

C
O

C
T

>

1 e
o

e
n

e
o

i
i

C
O

C
O

e
o

C
O

e
o

e
o

o
r
o

C
O

C
O

Is
J

0
)

e
n

C
O

n
o

r
o

o
<

o
C

D
-
-

C
D

e
n

i
i

C
O

K
>

:i
O

C
D

0
0

v
|

C
D

0
1

i
i

C
O

r
o

o

£
*

i
.

e
n

(.
n

i=
.

i
.

-
e
o

C
o

I
i

i
*

1%
e
n

e
fi

i
i

£
*

-
C

O
e
o

u
e
o

e
n

<
J1

e
o

e
n

e
n

i
i

fc
i

f
^

i
i

i
i

(
ji

(
J
l

^
C

O
C

O
*

.
-b

.
i
i

C
O

e
n

i
i

i
i

e
n

e
n

i
.

C
O

e
n

e
n

e
n

fc
.

e
n

fc
.

r
o

e
n

e
n

i
i

e
n

fc
.

C
O

X

M
C

O
i
.

1
0

e
o

C
O

-
e
o

e
o

e
o

r
o

c
o

i*
e
o

e
o

C
O

-
C

O
e
o

e
o

-
,

e
o

r
o

L
O

i>
.

i
t

i
i

.is
*

e
o

i
i

e
o

C
O

(
J
l

C
O

C
O

M
-

C
O

n
O

fa
C

O
C

O
r
o

e
n

M
-
>

C
O

^
e
o

i
.

C
O

fc
.

C
O

r
o

i
i

r
o

M
fc

.
i
i

C
O

X

i>
£>

.
i
.

-
-

•'
/•

•=
•-

*
•

i*
i
i

i
i

i
>

i
i

•j
-

o
n

e
n

i>
.

I
i

i
i

i
i

e
n

e
n

i
i

i
i

e
n

e
n

o
n

fc
>

e
r

i
i

i
i

o
n

e
n

e
n

b
.

c
n

A
e
n

i
i

i
i

e
n

e
n

e
n

e
n

e
n

i
.

e
n

i
i

fc
.

f_
n

e
n

e
n

i
i

i
i

e
n

e
n

i
i

e
n

e
n

i
i

X e
o

C
i
»

o
-
.

--
>

i
i
.

~
*

e
o

<
j.

W
i
i
.

I
i

e
n

'j
-

i
i

j
s

e
o

e
o

e
n

C
O

C
H

e
n

.
i
i

i
i

e
n

C
Ji

e
n

i
>

e
n

i
i

i
i

e
n

e
n

1
^

C
i.

C
O

-t
.

^
i
^

i
i

e
n

e
n

i
i

i
i

e
n

e
o

e
n

e
o

b
.

e
o

-I
S

e
n

e
n

C
O

e
n

fc
fc

.
e
n

fc
.

i
i

X i
i

e
o

i
-

e
n

,
n

I
i.

C
O

X
;*

I*
.

e
n

i
i

l
j

*
e
n

e
r

i
i

C
O

i*
i
i

e
n

fc
.

W
e
n

n
.

e
n

e
n

e
n

e
n

i
*

-C
i

-C
i

e
n

C
Jl

e
n

u
i

t>
ti

.
(^

1
i
^

i
i

u
e
o

C
O

i
i

i
i

i
i

C
O

e
n

e
o

ts
.

C
O

i
i

e
n

e
n

C
O

e
n

M
fc

.
e
n

fc
.

fc
.

X e
n

t>
i*

.
.
.

e
n

a
t

C
O

C
O

e
n

i^
.

•e
n

-N
C

i
e
o

(
J
l

e
n

C
O

K
>

C
D

^
e
n

i
i

i>
e
n

i
i

e
n

e
n

e
n

i
i

fc
.

j
i

i
i

e
n

e
n

e
n

-U
•b

.
t
*

e
n

C
O

i
i

e
n

C
O

u
i

e
o

i
i

C
O

C
O

e
n

i
^

6
.

C
O

e
n

e
n

(
ii

C
O

e
n

r
o

fc
e
n

i
i

fc
.

X C
D

c
o

i*

*
O

l
I
i

£
i

C
O

i
i

t»
.

£
»

is
.

C
O

£
.

e
n

I
i

i
i

C
O

i*
i
i

i
i

fc
e
n

^
e
n

i
v

i
-

i
i

e
n

i
i

i
i

e
n

e
n

e
n

j^
.

c
t
*

t>
.

£
.

i
i

e
n

e
n

E
.

C
O

i
i

C
O

j
i

e
n

C
O

i
i

C
O

e
n

fc
.

e
n

C
O

e
n

fc
.

fc
.

e
n

i
i

fc
.

X v
j

C
O

O
l

e
n

-f
c.

*
e
n

u
C

O
e
o

-C
i

e
o

e
n

e
n

I
x

i
i

e
n

i
i

C
O

C
O

i
i

e
n

i
i

e
n

e
n

e
n

e
n

e
n

i
i

i
i

e
n

e
n

-
e
n

i
.

C
O

e
n

e
n

i
i

e
n

e
n

C
O

C
O

i
i

e
n

C
O

e
n

e
n

e
n

e
n

e
n

fc
.

fc
.

fc
.

e
n

e
n

fc
.

i
.

fc
.

fc
.

X C
D

C
O

i
i

O
l

L
n

i»
J
:.

e
n

I
i

i
i

I
i

C
O

£
i

e
n

e
n

i
i

i
v

e
n

-
u

i
i

•f
c.

fc
.

e
n

i
i

e
n

e
n

e
n

e
n

i
i

i
^

i
i

e
n

e
n

-
e
n

4
i

e
n

e
n

i
»

i
i

i
i

e
n

e
n

.f
c
.

t
.

i
.

i
i

e
n

e
n

e
n

e
n

e
n

fc
.

e
n

fc
.

e
n

O
l

fc
.

e
n

fc
.

fc
.

X C
D

i*
i
i

.f
c
.

i
i
.

e
n

C
O

e
o

e
n

e
o

i
«

J
*

.
i
i

i
i

-t
»

e
n

e
o

e
o

e
n

e
o

-f
c.

C
O

e
n

i
i

e
n

e
n

e
n

i
i

e
n

i
i

i
i

e
n

i
i

e
n

£
•

.t
»

C
O

e
n

4
i

i
^

i
i

h
o

e
n

C
O

i
i

e
n

C
O

e
n

e
o

fc
.

e
n

e
n

fc
.

e
n

fc
.

e
n

r
o

fc
.

i
s

fc
.

C
O

X O

i
i

-f
c.

e
n

I
i

£>
.

-
'

is
.

e
n

e
n

i
i

i
i

^
e
n

A
i
i

JS
k

-C
*

e
n

e
n

i
i

e
n

e
n

i
i

e
n

e
n

e
n

e
n

i
i

e
n

i
*

e
n

e
n

-
s
*

c
n

.N
.&

.
e
n

i
i

is
.

e
n

e
n

e
n

i
i

e
n

i
.

O
l

i
s

e
n

e
n

e
n

e
n

e
n

C
O

e
n

e
n

fc
.

e
n

i
i

fc
.

X

t
o

C
D

i
i

o
e
n

o
o

e
o

e
n

i
*

i* e
o

I
i

e
o

C
O

i
i

e
n

o
e
n

o
i
i

o
e
o

e
n

-f
c.

i
i

i
i
.

e
o

i
i

r
o

fc o
e
n

e
o

i
i

e
o

i
i

C
O

e
n

e
o

e
n

e
o

o
n

o
•v

l
i
^

e
n

i
i

i
i

e
n

o
e
n

C
O

e
n

C
O

o
C

D
e
n

i
i

n
J

i
i

i
i

C
D

i
i

e
n

is
.

-o
.

i
i

e
n

e
o

C
D

e
n

i
i

C
O

fc
.

v
l

-f
c.

C
D

o
e
n

o
e
n

o
C

O
e
n

e
n

fc
.

fc
.

fc
i

M
e
n

M
fc

.
e
n

i
i

H O

e
o

e
n

e
n

C
O

-v
|

i
i

J
l

i
i

e
n

L
n

C
O 71

e
o

C
D

e
o

G
O

e
o

e
n

L
n

e
o

-v
l

_
o

i
.

o
n

.
i
i

O
i

a
i

i
i

C
O

e
o

i
i

J

e
o

i
i

o o

e
o

C
O

C
O

r
o

C
O

e
n

.fc
.

i
i

C
O

C
O

e
o

C
D

i
*

i
i

e
n

i
»

C
o

C
O

i
^ CD

1
\J

1

i
i j
i

j
i

fc
i

C
O

-.
J

is
.

o C
O

i
i

3 3

i
i

e
n

e
n

i
i

L
T

J
ii

.

C
O

ID

L

.o

C
O

C
D

C
O

0
)

1
*

C
O

o

t
o

C
D

r
o

i
i

i
i

C
O

i
.

o £
1

C
O

C
D

I
i. .
.
.
.

i
.

r
o 1fc

.

-
> X

C
O

•o •^
1

i
i

3
)

fc
.

L

I
»

*
4

k
f
c
g

k
U

U
i
i

W
-
'U

i
O

1
U

i
J
(
O

M
0

)
N

b
v

it
D

o
ic

n
a
iC

D
-
it

o
io

o
jg

_L
—

I
L

3
»

C
O E
f

o
.

C
D

3 H C
o

c
r

c o D C
D



o
e
n

C
D

e
n

C
D

e
n

-v
j

e
n

C
T

>
e
n

e
n

e
n

i
x

L
n

e
o

e
n

r
o

e
n

o
n

o
i
i

C
O

-f
ci

C
O

i
i

-v
|

i
i

C
D

fc
.

e
n

fc
.

fc
.

-f
c

e
o

fc
i

r
o

fc
.

fc
.

o
C

O
C

D
C

O
C

D
C

O
v

l
C

O
C

D
C

O
e
n

e
o

fc
.

C
O

C
O

e
o

r
o

C
O

C
O

o
r
o

C
D

r
o

C
O

r
o v
l

r
o

C
D

r
o

e
n

r
o fc
.

r
o

e
o

r
o

r
o

r
o

r
o

o
C

D
C

O
v
]

C
D

e
n

fc
.

C
O

r
o

-
o

C
D

C
O

v
|

C
D

e
n

i
i

C
O

r
o

-
z o

o
>

e
o

i
i

i
i

U
i

N
J

i
i

e
o

•p
.

e
o

e
o

e
o

i
i

-f
c.

o
.

r
o

fc
C

O
fc

.
C

O
e
n

r
o

C
O

i
i

e
n

fc
.

fc
.

i
i

e
n

e
n

e
o

C
O

.
.
.
.

M
fc

.
fc

.
1

0
fc

,
i
i

i
i

M
e
n

e
n

e
n

fc
.

e
n

0
1

r
o

fc
.

e
n

C
O

r
o

fc
.

M
e
n

r
o

fc
O

l
e
n

C
O

X

e
o

e
o

i
i

i
»

e
n

C
O

i
i

e
o

i
i

e
o

e
o

C
O

i
i

-
c

O
l

r
o

fc
C

O
fc

.
C

O
e
n

r
o

C
O

fc
.

e
n

i
.

-f
c
.

.fc
.

e
n

e
n

e
o

e
o

-
M

•t
.

fc
.

r
o

fc
.

fc
.

-f
c.

M
e
n

e
n

e
n

fc
.

e
n

e
n

r
o

fc
.

e
n

e
o

r
o

fc
.

r
o

e
n

M
fc

.
e
n

e
n

C
O

5

e
o

e
o

.t
i

e
o

i
i

e
o

i
i

i
i

i
i

i
i

e
o

C
O

i
i

e
o

i
»

C
O

i
i

i
i

i
i

i
i

e
n

e
o

e
o

L
O

i
i

i
i

e
n

i
i

e
o

e
n

i
i

-
_

.
e
n

-f
c-

.t
i

I
i

e
n

i
i

N
J

(J
I

C
O

i
i

C
O

N
J

e
o

i
i

-
L

O
o

n
r
o

e
n

e
n

i
*

I
i

e
n

i
i

i>
i
»

i
i

X e
o

e
o

e
o

N
i
i

e
o

e
o

e
n

C
O

i
i

I
i

e
o

C
O

i
i

-f
c.

e
o

C
O

e
n

e
o

i
i

I
i

-
e
o

e
o

e
o

i
i

i
i

i
i

C
O

e
o

e
n

i
i

i
i

-
>

e
n

i
i

e
o

i
i

N
J

r
o

L
O

e
n

C
O

i
i

L
n

N
J

•C
O

i
i

L
O

e
-
j

C
O

C
O

o
n

is
.

i
»

i
i

\
j

r
o

i
i

i
i

i
i

X C
O

o

i*
i
i

e
n

e
o

e
o

e
o

e
n

i
i

i
i

i
i

-f
c*

I
i

e
n

e
o

e
o

e
o

e
n

i
i

i
i

i
i

e
n

e
n

i
i

i
i

e
n

i
i

e
o

e
o

e
n

i
i

i
i

-
e
n

e
n

i
i

i
i

e
o

e
n

i
i

N
J

i
i

e
n

i
i

e
n

C
O

e
o

e
n

C
O

C
O

j
i

C
O

0
1

i
i

'•
-0

e
n

L
n

i
i

e
n

i
i

.b
.

X e
o

e
o

o
o

e
o

o
o

C
O

i
.

I_
t

N
J

r
o

o
o

e
o

o
o

C
D

i
i

-
C

O
C

O
-

-
o

o
e
o

r
o

r
o

C
O

-

i
i

N
J

e
n

--
-j

e
n

r
o

-

-

-

o
•-

•)
i
i

-
r
o

O
J

-v
t

C
D

e
o

C
J>

t
o

C
O

e
x

-
e
n

e
o

-
C

O
N

J
o

O
J

r
o

C
O

^i

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

o o

i
i

c
d

L
O C
D

-
J

i
i

C
D

o

i
i

o o

e
o

e
o

e
o

e
o

e
o

L
O

e
o

e
o

e
o

e
o

e
o

e
o

e
o

e
o

o o

fc
»

C
O

v
j

e
o

C
O

i
i

o o

i
i

o o

e
o

C
D

-v
f

e
o

C
D

-O
,

e
o

e
o

e
o

e
o

e
o

L
O

i
i

C
O

e
o

i
.

o o

i
i

o o

e
o

o o

e
o

C
O

i
i

C
D

-v
j

i
i

o o

C
O

o c

r
o

e
o

e
o

e
n

o o

i
i

o o

L
O

C
D

e
o

e
n

i
i

o o

e
o

C
O

C
O

C
O

C
o

C
O

i
^

C
D

-v
j

e
o

C
D

I
i

b o

i
i

C
O

C
O

N
J

C
O

C
O

e
o

o o
C

O
C

O

C
O

o

O
J

o o

i> O o

r
o

C
D

e
n

o O

i
i

e
o

(-
0

'L
O

•3
)

-.
1

I
i

C
O

i
i

o O

e
o

C
O

C
O

O
J

j
i

o o

i
i

o o

3

*
.

i
i

O
l

r
o

e
n

i
i

e
n

e
n

e
n

e
n

fc
.

fc
.

e
n

r
o

e
n

i
s

e
n

e
n

e
n

e
n

e
n

r
o

fc
.

i
s

e
n

e
n

e
n

e
n

e
n

i
i

e
n

e
n

e
n

i
i

e
n

e
n

i
i

e
n

i
i

C
O

e
n

e
n

i
i

e
n

e
n

i
i

.f
c
.

e
n

I
i

e
n

O
l

e
n

N
J

i
i

e
n

e
n

fc
-

e
n

i
i

fc
.

X i
i

t
.

•f
c.

O
l

r
o

e
n

fc
.

e
n

e
n

e
n

e
n

fc
.

-f
c

e
n

r
o

O
l

i
s

e
n

e
n

e
n

e
n

e
n

r
o

i
i

i
s

e
n

e
n

e
n

e
n

e
n

i
i

e
n

e
n

e
n

I
i

e
n

e
n

i
i

e
n

i
i

C
O

e
n

e
n

i
i

e
n

e
n

i
i

i
i

e
n

t
i

e
n

e
n

e
n

C
O

i
i

o
n

e
n

fc
.

e
n

i
i

i
i

X i
i

*
.

i
i

O
l

C
O

fc
.

fc
.

e
n

e
n

e
n

fc
.

fc
.

i
i

e
n

C
O

fc
.

i
i

e
n

e
n

e
n

i
s

e
n

r
o

fc
.

e
n

e
n

e
n

i
s

i
i

e
n

e
n

e
n

e
n

e
n

e
n

e
n

i
i

i
i

e
n

i
i

r
o

e
n

i
i

i
i

e
n

e
n

r
o

e
o

e
o

i
i

C
O

e
n

e
n

i
i

e
o

i
i

e
n

fc
.

e
n

-f
c.

i
i

X i
i

e
o

&
fc

.
O

l
C

O
C

O
e
o

e
n

e
n

e
n

fc
.

i
i

fc
.

e
n

C
O

C
O

C
O

e
n

e
n

e
n

i
s

e
n

r
o

-f
c.

e
n

e
n

e
n

i
i

i
i

e
n

e
n

o
n

e
n

e
n

i
i

e
n

i
i

i
i

e
n

i
i

C
O

e
n

l
i

i
i

e
n

e
n

r
o

e
o

C
O

i
i

e
o

o
n

e
n

i
i

C
O

i
i

e
n

i
i

e
n

i
i

i
i

X fc
.

t
.

i
i

O
l

i
i

fc
.

r
o

e
n

e
n

e
o

e
o

-f
c.

fc
.

e
n

-f
c

i
s

r
o

e
n

e
n

C
O

C
O

e
n

r
o

C
O

fc
.

e
n

e
n

e
o

i
i

e
n

i
i

e
n

r
o

C
J1

e
n

e
n

i
i

e
n

o
n

i
i

-
e
n

e
n

i
i

e
o

e
o

r
o

e
n

i
i

e
n

o
n

.f
c
.

e
n

i
*

C
O

i
i

C
O

r
o

e
n

-f
c.

i
i

X fc
.

e
n

*
.

-f
c.

-
r
o

e
n

e
n

i
i

C
O

i
i

-f
c.

-f
c

fc
.

-
r
o

e
n

e
n

i
i

e
o

i
i

fc
.

fc
i

r
o

O
l

i
s

e
n

e
n

e
n

e
n

M
i
i

C
O

r
o

e
n

e
n

o
n

e
n

i
i

C
O

i
i

N
J

e
n

C
O

r
o

.fc
.

r
o

i
.

o
n

C
O

N
J

-
u

>
r
o

i
i

'C
O

_
.

-
fc

.
i
.

i
i

i
i

X i
i

C
D

r
o

fc
.

r
o

fc
.

r
o

C
D

C
D

r
o

C
D

r
o

r
o

r
o

C
D

r
o

C
O

r
o

v
j

r
o

e
n

r
o

i
i

r
o fc

r
o

C
D

C
D

r
o

O
)

r
o

r
o

r
o

C
D

r
o

0
0

r
o

v
j

r
o

e
n

r
o

C
D

r
o

r
o

j
s

r
o

e
o

o
e
o

o
r
o

C
D

C
O

-
J

r
o

~
v
j

C
O

C
D

N
J

C
D

r
o

i
i

e
o

o
N

J
C

O
o

r
o

-v
l

C
O

e
n

C
O

C
O

r
o

i
i

-
e
o

o
r
o

e
n

r
o

r
o

C
O

-v
j

N
J

e
n

C
D

r
o

i
i

r
o

r
o

N
J

e
o

C
O

C
O

r
o

-
i

r
o

-v
j

r
o

o
C

D
r
o

C
O

r
o

i
i

C
O

C
O

C
O

C
O

r
o
i
.

C
O

i
i

-
i

O

fc
.

o o

fc
.

o o

fc
.

C
O

C
O

r
o

c
d

v
j

fc
.

C
O

C
O

C
O

C
D

v
l

fc
.

C
O

C
O

fc
.

C
D

v
l

•f
c.

e
n

o

•f
c

v
l

i
i

o o

i
s

O O

fc
.

C
O

C
O

r
o

C
D

v
|

i
i

C
O

C
O

C
O

C
D

v
j

fc
i

C
O

C
O

fc
.

C
D

v
j

i
s

e
n

o

i
s

v
l

fc
.

t
»

C
O

r
o

o o

.
„
_

i
i b o

i
s

e
o

C
O

e
n

o o

e
n

o o

fc
.

C
O

i
i

e
n

o

i
i

e
n

o

i
i

e
o

e
o

i
i

C
D

-v
|

i
i

o o

e
n

o o

-f
c.

e
n

o

e
n b o

i
i

e
n

o

i
i

-o
.

i
i

C
D

-v
j

i
i b o

C
D

C
O

e
n

o o

i
i

-v
l

e
o

C
D

-o
.

i
i

o
n

o

i
i

e
o

o o

i
i

b °

L
O

C
D

-v
l

e
o

C
O

e
o

C
O

O
J

-v
|

ih
.

o
n

°

i
i

e
n

o

C
O

e
o

e
o

C
O

C
O

C
D

C
O

i
i

O O

C
O

C
D

-f
c.

C
D

C
O

i
i

b o

i
i

o o

3 a
)

3

.,
1 _

_
i

C
O E
f

C
D

C
O

C
T

c C
D 5 o C
O



0
1

o
e
n

C
D

e
n

C
D

e
n

-v
l

e
n

C
D

e
n

e
n

e
n

i
i

e
n

c
o

e
n

N
J

e
n

e
n

C
D

C
D

i
i

0
3

fc
.

C
D

fc
.

c
n

fc
.

fc
»

-f
c.

C
O

r
o

i
i

£
C

O

e
o

C
O

C
D

C
O

-o
,

C
O

C
D

C
O

(J
I

e
o

.f
c
.

C
O

C
O

C
O

r
o

C
O

e
o

o
r
o

C
D

fO 0
0

r
o v
|

r
o

0
)

'O e
n

i
s

e
o

r
o

r
o

r
o

r
o

O
C

D
C

D
-.

J
C

D
c
n

i
i

L
O

N
J

-
o

C
D

C
O

-0
.

C
D

c
n

-f
c-

e
o

r
o

-
o

fc
-f

c.
.f

c
.

i
i

e
n

i
.

r
o

r
o

i*
i
s

i
i

*
fc

.
•*

C
7)

i
i

N
J

N
J

^
-
ti

e
n

e
o

.f
c
.

O
J

e
n

i
.

O
J

i
i

"
N

J
C

O
e
n

e
n

r
o

C
O

i
(
ii

fc
.

fc
.

O
J

e
n

C
O

M
fc

*
L

O
e
n

-f
c.

fc
.

C
O

e
o

C
O

r
o

t
i

.f
c
.

c
n

o
n

L
O

i
.

i
s

-

X e
n

fc
.

i
.

.f
c
.

C
O

fc
.

i
.

-
O

J
-f

c.
N

J
i
i

fc
.

I
i

C
O

i
i

i
i

-
C

O
-f

c
.

N
J

-
.f

c
.

i
i

O
J

i
i

c
n

C
O

I
O

"
N

J
r
o

c
n

e
n

i
s

C
O

C
O

fc
.

r
o

r
o

e
o

c
n

-
r
o

i
i

fc
.

e
n

-f
c.

r
o

e
o

-
C

O
C

O
i
.

i
i

c
n

L
n

N
J

fc
.

i
s

r
o

X e
n

r
o

fc
.

-f
c.

-f
c
.

e
o

•f
c.

e
n

-
i
i

i^
.

fc
.

i
i

-f
c.

i
i

C
O

I
>

e
n

-
-
ti

i
i

i
i

-
.i

i
i
v

L
O

.&
.

ir
.

C
O

N
J

(-
0

c
o

r
o

c
n

e
n

-•
i

.f
c
.

fc
.

e
o

-f
c.

r
o

.f
c.

i
s

t
i

r
o

C
O

C
O

o
n

jf
c.

c
n

c
n

-
>

O
l

C
O

-f
c.

i
i

-f
c.

e
n

C
O

-f
c

i
s

fc
.

X e
n

C
O

fc
i
.

i
i

L
O

-f
c.

e
n

-
i
i

£>
i
i

-f
c.

-f
c.

.fc
.

e
o

-f
c
.

e
n

_
>

-f
c.

.f
c
.

-f
c.

-
i
i

.fc
.

C
O

c
n

i
.

e
o

N
J

e
o

c
o

i
i

e
n

e
n

fc
.

.f
c
.

fc
.

fc
.

fc
.

fc
.

i
i

e
n

-f
c.

r
o

L
O

i
i

o
n

i
i

L
n

c
n

-
>

e
n

C
O

i
i

i
»

i
i

c
n

N
J

fc
.

i
s

-f
c.

X e
n

i
s

C
O

-f
c.

C
O

I
i

C
O

C
O

i
i

C
i

r
o

r
o

e
o

-f
c.

C
O

i
.

C
O

O
J

I
i

i
.

r
o

•
o

i
.

,
j

fc
.

O
J

c
n

~

i
i

v
e
o

fc
.

r
o

c
n

e
n

-
'

C
O

i
c
o

c
n

r
o

O
J

-
*

-
C

O
C

O
r
o

r
o

C
O

i
i

fc
.

-
C

O
i
s

t
i

-f
c.

r
o

N
J

C
O

r
o

i
i

-f
c.

X e
n

e
n

C
O

C
O

e
o

L
n

fc
.

e
o

i
i

r
o

N
J

N
J

L
O

e
o

C
O

e
r

I
*

C
O

fc
.

N
J

N
)

\
J

i
.

e
o

fc
.

e
o

c
n

fc
.

C
I

IO
<

-•
e
n

r
o

C
O

e
n

-
'J

O
r
o

M
c
n

-f
c
.

e
o

(
J
I

fc
.

U
i

fc
.

r
o

r
o

N
J

C
O

C
O

-
C

O
i
i

N
J

i
*

-f
c
.

fc
.

fc
.

r
o

r
o

i
s

X c
n

C
D

i
s

-f
c.

t
.

O
J

e
o

C
O

-f
c
.

r
o

O
J

O
J

i
i

.fc
.

i
i

C
O

e
o

O
J

i
i

N
J

O
J

C
O

-f
c.

e
o

fc
.

O
J

c
n

fc
.

i
i

K
,

"
I
i

N
J

c
n

O
l

C
0

O
J

fc
>

r
o

-
fc

j
s

O
J

r
o

fc
.

C
o

-
ti

e
n

C
O

C
O

i
i

C
O

-
C

O
fc

.
Is

.
i
i

.f
c
.

fc
.

N
J

r
o

e
o

O
J

X c
n

v
j

r
o

C
O

r
o

C
O

i
i

N
J

-f
c.

O
J

C
O

C
O

r
o

C
O

N
J

'-
>

i
>

C
O

fc
.

L
O

O
J

L
O

e
o

e
o

r
o

O
J

c
n

fc
.

^
u

N
J

e
n

C
O

e
n

-
f-

J
N

J
-
ti

r
o

fc
.

r
o

N
J

fc
.

fc
.

.f
c
.

C
O

C
O

r
o

C
O

e
o

fc
.

e
n

C
O

e
o

-f
c.

-f
c.

N
J

fc
.

fc
.

r
o

r
o

fc
.

X c
n

C
O

e
o

C
O

r
o

L
iJ

fc
.

C
O

i
i

C
O

O
J

O
J

C
O

e
o

N
J

C
O

i
i

e
o

i
.

C
O

e
o

L
O

w
e
o

r
o

O
J

c
n

1
.

^
L

O
N

J
e
n

N
J

e
n

-
r
o

r
o

t
i

r
o

i
i

r
o

N
J

fc
.

fc
.

-f
c.

C
O

C
O

r
o

C
O

C
O

i
i

e
n

e
o

C
O

i
i

fc
.

N
J

fc
.

fc
.

r
o

r
o

•f
c.

X c
n

C
D

e
o

e
o

r
o

C
O

i
i

r
o

c
n

O
J

C
O

e
o

C
O

C
O

N
J

e
o

fc
.

N
J

e
n

C
O

C
O

L
O

i
i

N
J

C
O

O
J

e
n

-f
c.

i
i

fc
.

N
J

c
n

C
O

i
i

-
r
o

N
J

-f
c.

C
O

e
n

r
o

N
J

N
J

-
i
i

C
O

N
J

-
t.

r
o

i
i

e
o

e
o

C
O

e
n

N
J

i
i

N
J

r
o

N
J

r
o

-
r
o

X c
n

e
o

e
o

e
o

C
O

C
O

e
o

jf
c
.

O
J

N
J

r
o

e
o

e
o

C
O

C
O

C
O

e
o

fc
>

C
O

N
J

C
O

e
n

N
J

N
J

O
J

c
n

N
J

o
n

N
J

N
J

c
n

fc
.

L
O

-
r
o

C
O

.fc
.

C
O

-f
c.

r
o

N
J

N
J

C
O

i
.

C
O

-
r
o

N
J

fc
.

C
O

e
o

C
O

c
n

N
J

-
t.

r
o

C
O

C
O

-
-

r
o

X e
n

-
r
o

N
J

e
n

r
o

r
o

e
n

C
O

C
O

r
o

-
r
o

N
J

e
n

N
J

r
o

e
n

N
J

O
J

N
J

e
n

C
O

N
J

O
J

e
n

N
J

o
n

c
n

N
J

<
J1

-
-

-
-

N
J

-
r
o

e
n

r
o

N
J

N
J

•f
c.

c
n

e
n

e
o

r
o

r
o

N
J

r
o

-
>

r
o

c
n

r
o

r
o

r
o

N
J

i
i

-
-
.

r
o

X e
n

C
O

C
O

i
i

e
o

i
i

C
O

i
i

-f
c.

C
O

C
D

e
o

C
D

e
o

e
n

C
O

-v
j

e
o

i
i

C
O

C
D

i
i

L
O

--
J

i
.

N
J

i
>

.f
c
.

O
J

C
D

C
O

C
D

C
O

c
n

C
O -
J

L
O
i
i

i
i

o
C

O
C

D
C

O
C

D
O

J
C

D
c
n

C
O

i
i

e
n

i
v

-v
j

C
O

C
O

C
O

-f
c.

C
D

r
o

C
D

c
n

C
D

i
s

o
r
o

0
0

C
O

C
O

fc
.

r
o

C
O

e
n

e
n

o
C

O
r
o

C
O

C
O

fc
.

fc
.

o
C

O
C

O
I
i

r
o

C
O

C
O

o
o

C
O

c
n

fc
i

C
O

fc
.

N
J

r
o

C
D

C
O

C
D

fc
.

i
s

-f
c.

o
-f

c.
C

D
C

O
C

O
fc

.
fc

.
C

O
c
n

e
o

o
C

O
r
o

C
O

C
O

X c
n

e
o

e
o

i
i

r
o

C
O

o C
D

C
O

e
n

o

e
o

C
D

V
j

C
O

r
o

e
n

e
o

r
o

e
n

N
J

C
O

r
o

C
O

O C
O

r
o

C
O

C
O

C
O

v
j

C
O

I
i

C
O

L
O

C
D "1

C
O

e
n

o

(O C
D

--
1

O
J

C
O

c
n

e
o

e
n

N
J

C
O

N
J

C
O

o C
O

C
O

C
O

L
O

C
O

C
O

C
O

O O

C
O

N
J

o
n

L
O

C
D

O

i
i

C
O

C
O

e
o

-v
|

c
n

C
O

C
O

N
J

t
o v-
J

c
n

N
J

e
n

C
O

C
O

C
O

C
O

N
J

e
o

C
O

i
i

-v
j

C
O

C
O

C
O

r
o

C
O

C
O

N
J

-
1

e
n

e
o

e
n

o

r
o

<
D

r
o

fc
.

v
l

r
o

C
D

N
J

-.
J

e
n

C
O

I
i

N
J

C
O

C
O

C
O

e
o

e
n °l

N
J

C
O

C
O

C
O

-v
l

N C
D

N
J

C
O

e
n

C
D

C
O

e
n

o

r
o

v
|

C
O io O
l

C
O

C
D

C
O

C
O

C
O

C
O

C
D

C
O

e
o

-v
i

O
J

C
D

-v
j

N
J

C
D

r
o

e
n

o

r
o

e
o io e
n

3 O
J

Z
3

<
/> H C
O

o
-

c C
O 5
'

D C
O



C<
0

<
u

E

C
O

r
v

m|vc
o

r
o

|vt
t

ooT
T

C
O

C
O

C
O

r
o

|vT
f

C
D

OC
O

c
o

|vC
O

T
f

C
D

oot
t

C
O

|vr
o

C
D

OT
f

Oo•St

aot
t

C
N

C
O

tN

C
N

C
O

C
O

C
O

|
v

C
O

sC
O

0
)

oT
t

O
l

OT
f

C
N

o
n

r
o

C
D

C
O

T
t

C
O

|vC
O

C
D

OT
t

C
D

C
O

C
O

T
f

C
N

0
0

T
f

r
v

C
N

T
t

T
t

C
D

r
o

r
v

C
N

T
f

C
D

C
O

r
-

C
N

T
f

C
D

C
O

vt'

ooL
T

J

v
f

C
D

v
t

v
T

C
O

C
O

C
O

C
O

C
O

C
O

OOT
f

r
o

r
v

rd

L
O

T
f

C
O

s•T
)

C
O

•-o

c
n

C
O

C
O

(
0

C
O

oov
t

r
^

C
N

v
t

oo
C

O
r-v

c
o

L
OV
T

C
O

v
t

C
D

C
O

C
D

C
O

L
O

v
t

C
I

C
O

Iv
.

C
O

(
0

C
O

v
t

C
O

C
O

C
v-

O
J

v
T

T
—

X
"
*

T
C

M
IT

)
T

f
t
t

VC
O

L
O

t
o

5
L

O
T

f
f

L
O

T
f

T
f

T
T

T
f

C
O

C
N

T
T

t
t

oT
f

C
O

T
J

L
O

T
f

C
N

T
t

r
o

T
t

r
v

T
t

T
t

L
O

T
f

C
O

T
f

C
D

T
T

C
O

C
O

r
v

T
f

oT
f

r
v

T
f

C
O

T
t

r
--

T
f

C
O

v
t

L
O

L
T

)
L

O
ov

T
v

t
in

L
O

C
O

T
f

T
f

T
f

0
0

C
O

O•v
t

c
o

C
O

v
T

c
o

V
t

v
t

r-v
v

f
v

f
v

t
C

O
C

O
Ov

T
I--
C

O
C

O
v

t
C

O
V

T
v

T

V
T

r---
v

T

H
I

O
l

•ao50cs
:0c0£C0o

V
L

O
L

O
•y

L
O

C
O

C
O

T
f

L
O

T
t

L
O

L
O

T
f

r
o

t
t

L
O

T
i

L
O

L
O

L
O

T
t

T
t

L
O

C
O

T
f

T
f

L
O

IO
L

O
0

1
T

f
L

O
T

f
L

O
L

O
v

t
C

~
)

v
t

C
O

L
O

T
T

T
f

C
O

i
n

v
t

v
T

V
<

f)
v

T
c
o

V
T

v
t

C
O

L
O

^
r

v
t

•«I
C

O
•^

r
C

)

C
O

I
i)

L
O

T
t

.-J
IO

C
O

•3
T

C
O

L
O

L
O

t
j

T
i

f
C

O
T

J
T

f
L

T
.'

-
i

T
t

T
t

L
O

C
O

T
f

C
O

T
f

L
O

T
f

T
f

C
O

C
O

T
f

v
t

L
O

•vt
v

t
v

T
L

D
<

-
T

f
r-J.

T
f

<
r

C
O

•vt
C

O
<

r>
v

T
L

O
v

T
C

N
v

T
v

t
C

O
v

t
^O

C
O

v
T

L
O

•St
l
o

L
T

;
T

f
.
o

T
t

T
f

T
t

T
i

T
f

L
O

T
t

L
O

L
O

IM
C

O
t
t

T
f

lO
T

t
T

t
T

f
T

t
T

T
L

O
T

t
f

L
O

C
O

T
f

T
f

r
o

T
f

L
O

I
D

•v
j

C
O

v
t

L
O

v
t

T
t

L
O

T
f

0
1

v
T

C
O

V
L

O
C

O
L

O
v

t
L

O
v

t
L

O
T

<*->
"vj'

u
o

u
o

U
')

T
T

l
o

L
O

T
f

•S)
T

f
T

T
"
3

•
r

L
O

L
O

L
O

L
O

L
O

r
o

L
O

T
i

T
T

T
»

L
O

T
t

T
f

T
t

T
f

T
f

T
f

L
O

L
O

T
f

T
f

T
f

T
t

T
f

I
O

U
O

e
n

v
l'

v
f

IT
)

•vT
C

O
T

f
C

O
lO

v
T

C
O

L
O

L
T

i
C

O
L

O
r
o

v
t

C
O

L
O

\
r

C
~i

e
n

0
0

u
o

L
O

r
o

V
T

if
)

V
T

T
T

IV
J

•L
t

T
t

.V
I

L
O

C
O

•L
T

L
O

T
f

C
N

C
O

C
O

T
i

r
o

C
O

r
o

C
O

T
t

T
t

T
f

T
f

T
f

T
f

T
f

C
O

T
f

L
O

L
O

T
t

T
T

T
f

T
f

if
)

if
)

V
T

v
T

v
T

L
O

O
J

T
f

C
O

C
O

lO
C

O
C

O
C

O
L

T
;

v
T

^
•vt

C
O

C
O

L
O

C
O

C
O

T
T

C
O

L
O

T
t

C
N

lO
C

O
T

J
L

O
T

T
r
o

C
O

r
o

t
t

-
r
o

T
i

t
t

C
O

C
O

T
t

T
T

T
f

L
O

T
f

T
f

T
f

L
T

)
T

f
T

f
T

f
T

f
lO

v
T

U
-,

L
O

C
O

•vT
L

O
C

M
L

O
L

O
T

f
-

C
O

C
O

C
j

C
.

v
T

•vT
L

O
L

O
v

T
-

C
O

C
I

.
o

c
n

•^1
•
^

T
T

i
n

i
n

*
f

c
n

L
O

C
O

T
C

O
T

T
C

O
C

O
T

f
T

f
r
o

r
o

r
o

C
N

C
N

T
f

T
t

T
t

T
f

T
f

T
f

T
f

T
f

L
O

L
O

T
f

0
0

f
L

O
v

t
L

T
)

U
")

C
O

v
r

L
O

C
N

L
O

r
o

T
f

^
c
n

C
O

C
J

U
";

v
T

v
T

L
O

r
o

vT
v

t
C

O
C

O
c
n

u
o

^
r

^
J

t
t

C
O

L
O

T
f

:
n

L
O

C
O

T
f

c
o

lO
C

O
L

O
v

f
T

T
r
o

T
J

T
i

C
O

.O
L

O
T

t
T

f
L

O
C

O
C

O
L

O
T

f
L

O
T

f
C

O
i-

;
w

.
%

'
U

O
if

)
U

")
•vT

v
T

L
O

U
~i

C
O

L
O

r
o

"vf
C

O
C

O
T

U
"/

L
O

"
v

t
C

O
L

O
C

O
v

T
C

O
c
:

•q
L

O
T

,
T

f

C
O

T
T

L
O

•f
T

f
L

O
T

T
•LT

.O
L

O
T

f
T

t
T

t
C

O
T

i
L

O
t
t

T
T

iO
L

O
T

t
T

t
L

O
T

f
L

O
C

O
L

O
L

O
C

O
T

f
0

0
L

O
v

T
L

O
I
f)

C
O

v
T

C
O

L
O

i
O

L
O

r
o

T
f

iO
*vt

•vT
L

O
"vf

L
O

L
O

L
O

C
O

v
T

L
O

r
r

v
t

>
f)

-3"
«-•

C
O

C
O

.7
0

T
T

T
t

C
O

T
f

r
s

C
N

T
f

C
O

C
O

r
o

T
f

r
o

-
C

O
C

O
C

M
C

N
-

r
o

c
o

C
O

-
C

O
C

O
C

O
C

O
-

C
M

o
C

O
T

O
J

U
~i

if'.
C

O
C

N
C

O
-

C
O

C
O

r
o

-
C

O
C

O
C

O
C

>
C

N
v

T
C

O
C

O
^"0

,
-

C
O

C
)

^
.

C
O

T
s

'oT

t
t

c
o

T
f

T
t

-
n

L
O

C
N

C
O

L
O

C
O

r
o

L
O

T
J"

r
o

C
O

L
O

T
T

L
O

lO
C

O
r
o

T
t

T
f

T
f

C
O

T
f

T
f

L
O

u
o

T
f

T
f

C
O

u
O

C
O

L
T

)
I
f)

C
O

T
T

*
T

T
f

T
t

T
f

r
o

-
C

O
L

O
v

t
U

O
v

T
•vt

V
T

•vt
C

O
<

"
r
o

U
"J

-q-
u

o
'•1

v
T

a
.

en00c

-
C

N
c
n

•<
r

m
C

D
f
-

to
O

l
o

T
-

C
M

n
T

»
C

O
C

O
r
-

0
0

0
!

oC
M

C
N

C
M

C
M

r
o

C
M

C
M

>
o

C
M

C
D

C
N

r
v

C
M

0
0

C
M

O
l

C
M

Or
o

c
o

C
M

<
->

C
*3

r
o

L
O

C
O

r
n

r
^

C
O

C
O

0
0

C
O

OT
t

T
C

f
C

N
r
o

g
id

s
L

O
C

N
L

O
fO

lO
t
o

ffi
r
v
.

u
o

C
O

If)
L

O
a



o
o

i
C

O
a

tn •v
l

s
C

J>
2

o
>

0
1

M
O

l
s

C
O

I
i

C
O

i
i

6
fc

.
C

O
fc

.
r
o

fc
.

o
C

O
C

D
C

O
C

D
C

O
v

j
C

O
O

l
C

O
C

O fc
.

C
O

u
C

O
r
o

C
O

C
O

o
N

O
C

O
r
o

C
O

r
o

v
l

r
o

C
O

r
o

O
l

r
o

i
s

u
r
o

N
O

r
o

o
C

D
0

0
v

|
O

l
O

l
i
s

C
O

N
O

-
.

O
C

D
C

O
v

l
C

O
O

l
fc

.
C

O
r
o

-

3 0 o V T
J

i
i

e
o

C
o

e
o

c
n

e
o

r
o

C
O

I
s

i
s

i
i

C
O

e
n

C
O

c
n

e
o

r
o

e
o

i
s

i
s

e
n

i
s

e
n

O
l

c
n

e
n

c
n

c
n

O
l

i
s

r
o

e
n

c
n

c
n

c
n

i
i

C
O

-f
c.

e
o

I
s

O
l

i
s

J
S

I
s

c
n

-
i
i

e
n

c
n

e
n

e
n

e
n

i
s

r
o

c
n

c
n

i
s

e
n

c
n

i
i

C
O

C
O

C
O

C
O

C
O

C
O

-
C

O
C

O
e
o

C
O

e
o

e
o

C
O

C
O

L
O

-
C

O
C

O
C

O
-

fc
.

r
o

O
J

fc
.

C
O

e
n

i
s

e
n

e
o

r
o

-
C

O
e
n

O
l

e
o

-
s

i
s

C
O

C
O

r
o

r
o

r
o

r
o

i
s

-
i
s

fc
.

i
s

C
O

e
o

c
n

r
o

r
o

O
l

fc
.

i
s

i
s

C
O

fc
.

e
o

e
o

O
J

fc
.

fc
.

.f
c
.

c
n

i
s

i
s

•
i
s

C
O

C
O

C
O

i
i

I
i

i
i

c
n

i
s

i
s

fc
.

i
s

i
s

e
o

e
o

c
n

e
n

O
l

C
O

C
O

c
r

C
O

c
n

e
n

i
.

O
l

i
s

C
O

e
n

i
s
.

I
s

N
J

C
O

fc
.

C
O

c
n

fc
.

e
n

e
o

C
O

e
o

C
O

e
n

i
s

-f
c

c
n

i
s

fc
.

r
o

C
O

i
i

o 0 3 O
r

c 5" 3 0 o cu o C
O

.
.
.

r
o

C
O

L
n

C
O

e
o

fc
.

I
s

c
n

r
o

-
r
o

C
O

e
n

C
O

O
J

i
s

fc
c
n

r
o

fc
.

C
o

N
J

C
O

fc
.

e
o

C
O

C
O

fc
.

e
r

N
O

i
s

e
n

e
o

i
s

C
O

C
O

C
O

i
s

C
O

N
J

C
O

C
O

r
o

e
o

e
o

C
O

C
O

c
n

C
O

C
O

i
s

fc
.

C
O

e
n

r
o

i
s

r
o

C
O

i
s

N
.)

-
"

.f
c
.

e
n

e
o

e
o

i
s

I
s

e
o

i
s

M
-

-f
c.

e
n

C
O

e
o

-f
c

i
s

C
O

i
s

N
J

C
O

e
o

e
o

e
n

fc
.

i
s

i
s

C
O

e
r

C
O

c
n

e
n

i
s

i
s

e
o

e
o

C
O

C
O

fc
.

c
o

r
o

r
o

-
r
o

C
O

C
O

C
O

r
o

e
o

C
O

i
s

I
s

C
O

e
n

r
o

i
s

r
o

C
O

i
s

.
.
.

r
o

i
i

e
n

C
O

e
o

C
O

I
s

fc
.

i
s

-
r
o

i
i

c
n

e
o

L
O

C
O

fc
i
s

I
s

r
o

e
o

C
O

I
s

e
n

-f
c

e
o

fc
.

C
O

e
r

C
O

I
s

c
n

e
n

i
s

C
O

i
s

i
s

i
s

fc
.

C
O

C
O

C
O

-
fc

.
i
s

i
s

i
s

r
o

e
o

C
O

c
n

i
s

C
O

e
n

r
o

i
s

e
n

C
O

O
l

r
o

_
e
n

e
n

e
o

C
O

O
l

C
O

fc
.

i
i

r
o

-
e
n

c
n

C
O

O
J

e
n

C
O

i
s

i
s

C
O

i
s

i
s

fc
.

-f
c.

i
s

c
n

c
n

e
o

c
r

i
s

e
n

c
n

e
n

O
l

C
O

C
O

i
i

fc
i

I
s

i
i

e
n

e
o

-
i
s

-
fc

.
fc

.
C

O
e
o

C
O

i
s

i
s

C
O

c
n

r
o

fc
.

N
J

C
O

O
l

r
o

r
o

C
O

t
i

C
O

-f
c.

i
s

C
O

C
O

r
o

r
o

r
o

e
o

i
i

C
O

fc
.

fc
.

e
o

C
O

t
o

fc
.

C
O

C
O

e
o

fc
.

i
s

i
s

i
s

e
o

c
n

C
O

I
s

e
n

C
O

.r
s

C
O

fc
.

C
O

i
i

C
O

N
J

i
s

N
J

-
C

O
-
>

C
O

C
O

fc
.

e
n

C
O

i
s

fc
.

i
i

i
s

c
n

fc
.

N
J

c
n

i
s

r
o

N
J

e
o

fc
.

C
O

-f
c.

O
l

i
s

c
n

r
o

r
o

C
O

e
o

i
i

C
O

fc
.

c
n

fc
.

e
n

r
o

C
O

i
s

C
O

C
O

e
n

i
s

c
n

C
O

C
O

e
n

C
O

e
n

c
n

e
o

fc
.

i
s

C
O

C
O

i
s

fc
.

N
J

i
s

r
o

-
C

O
t
o

i
s

C
O

C
O

c
n

C
O

i
s

fc
.

i
i

i
s

c
n

i
s

r
o

c
n

O
l

C
O

C
O

e
o

C
O

i
i

C
O

fc
.

i
s

r
o

i
s

C
O

e
o

e
o

C
O

i
i

e
o

i
s

fc
.

r
o

i
s

t
o

i
i

C
O

C
O

i
i

c
n

C
O

C
O

fc
.

fc
.

C
O

i
s

c
n

fc
.

i
s

C
O

i
s

i
s

C
O

i
s

C
O

i
s

C
O

i
s

i
s

e
o

i
s

i
s

c
n

e
n

C
O

i
s

fc
.

C
O

O
l

b
j

fc
.

i
s

e
n

fc
.

r
o

r
o

O
i

e
n

e
o

-f
c.

O
l

C
O

fc
.

C
O

r
o

C
O

e
n

e
n

C
O

fc
.

c
n

e
o

fc
i

C
O

c
n

C
O

C
O

O
J

fc
.

i
s

fc
.

C
O

C
O

i
s

C
O

c
n

e
n

i
s

i
s

i
s

C
O

i
s

i
i

C
O

-
»

i
i

-
-
s

i
s

fc
.

C
O

r
o

c
n

e
n

C
O

e
n

fc
.

C
O

c
n

c
n

i
s

r
o

e
n

O
l

r
o

c
n

r
o

fc
.

i
i

.fc
*

C
D

e
o

-v
l

C
O

-v
l

fc
.

r
o

C
D

i
s

C
O

C
D

N
J

c
n

C
O

i
i

i
i

i
i

C
D

C
O

-
J

C
O

v
j

fc
.

r
o

C
O

C
O

i
s

O
)

C
D

C
O

O
l

C
O

C
D

C
O

i
s

C
O

v
l

t
.

C
D

i
s

c
n

i
s

O
)

i
i

C
O

C
D

e
r

o
C

O
fc

.
•v

l
e
n

C
O

fc
.

c
n

fc
.

C
O

C
O

v
j

C
O

fc
.

fc
.

i
s

o
fc

.
o

C
O

C
D

C
O

C
D

r
o

C
D

r
o

i
s

r
o

v
l

i
s

—
s

C
O

C
D

i
s

i
s

C
O

C
O

•c
n

It
s

C
D

i
s

to
C

d
i
s

c
n

C
O

C
O

C
D

i
s

fc
.

e
o

r
o

i
s

C
O

i
s

0
3

X -
s b

r
o

r
o

v
l

r
o

0
0

C
O

C
O

C
D

C
O

C
O

C
O

C
O

C
O

C
D

C
O

C
D

r
o

C
O

c
n

e
n

e
o

v
l

C
O

e
o

r
o

v
l

r
o

r
o

v
l

C
D

e
o

v
j

e
o

£
i

C
D

C
O

C
O

C
O

C
O

w C
D

C
O

C
D to

e
o

e
n

O
l

C
O

v
l

C
O

C
O

r
o

v
l

C
O

; CDJ
C

O

e
n

c
n

C
O b C
D

e
o

C
O

C
D

fc
i

fc
i

c
n

i
i

o C
D

fc
.

C
D

v
l

C
O

C
O

e
n

c
n

i
s

e
n

e
n

r
o

C
D

r
o

i
s

N
J

v
l

fc
.

C
O

r
o

i
s b C
D

i
s

C
O

C
D

C
O

O
J

C
O b C
D

C
O

v
j

C
O

C
O

C
D

fc
i

C
O

C
D

i
s

r
o

C
D

fc
i

C
O

i
s

e
n

r
o 8

C
O

C
O

C
O

r
o

i
s

c
n

C
O

C
O

i
s

O
l

C
O vl

1
C

O
1

C
O

C
D

C
O

C
D

i
s

i
s

c
n

C
O

C
O

r
o

C
O b C
D

i
s

r
o

C
O is c
n

i
i

b o

r
o

C
O

C
D

i
s

C
O

C
D

3 a C
D

3 O



resp Contribution to Skill X1.S mean

1 4 3 4 4 4 4 4 4 4 4 5 44 367

2 3 3 3 3 3 3 3 3 3 3 3 33 2.75

3 2 2 5 5 4 5 4 2 5 4 2 40 3.33

4 4 4 4 4 4 4 4 4 4 4 4 44 3.67

5 5 3 4 2 2 2 2 5 5 2 5 37 3.08

6 4 4 4 4 5 5 4 3 4 5 5 47 3.92

7 2 2 4 3 3 3 3 4 4 3 3 34 2.83

8 3 o 4 4 4 5 5 5 5 4 5 46 3 83

g 4 4 5 5 5 5 5 4 4 4 5 50 4.17

10 3 3 5 5 4 4 4 5 4 3 4 44 3.67

11 3 3 3 3 3 3 3 3 3 3 3 33 2.75

12 5 3 2 5 3 2 2 5 2 5 5 39 3.25

13 2 2 4 5 2 4 3 4 4 2 4 36 3.00

14 2 2 4 5 4 5 5 3 5 4 3 42 3.50

15 1 1 1 1 1 1 1 1 1 1 1 11 0.92

16 5 2 4 5 3 4 3 4 3 4 5 42 3.50

17 4 2 4 5 4 5 3 4 4 4 5 44 3.67

18 3 1 4 5 4 4 L 3 3 3 4 5 39 3.25

19 4 2 4 4 5 2 4 4 5 5 5 44 3.67

20 1 i 5 c
o 4 i

o 4 c
o 4 4 5 41 J.4£

21 3 3 4 4 4 4 4 4 4 3 A 41 3.42

22 4 3 4 4 4 4 4 4 4 4 4 43 3.58

23 3 3 5 5 5 5 5 5 5 5 5 51 425

24 3 1 4 3 4 4 5 4 4 5 3 40 3.33

25 2 3 5 4 3 3 3 3 5 3 5 39 3.25

26 2 2 3 4 5 5 4 5 4 3 5 42 3.50

27 3 3 3 4 5 5 5 4 4 4 5 45 3.75

28 5 3 5 5 5 5 5 5 5 5 5 53 4.42

29 4 1 4 4 4 4 4 4 4 4 4 41 3.42

30 2 2 3 2 4 4 4 4 3 4 3 35 2.92

31 5 3 5 5 5 5 5 5 5 4 5 52 4.33

32 3 3 5 5 4 4 4 4 4 4 4 44 3.67

33 5 4 o O 4 .J 4 4 4 4 5 43 O CO
J.OU

34 3 3 5 5 4 3 3 3 5 3 5 42 3.50

35 3 3 5 5 5 5 5 4 4 4 5 48 4.00

36 5 3 4 4 4 5 4 5 5 5 5 49 4.08

37 3 3 3 4 3 4 3 3 3 3 3 35 2 92

38 3 2 3 4 4 4 4 4 4 4 4 40 3.33

39 3 3 4 4 4 4 4 4 4 3 4 41 3.42

40 5 1 5 4 1 1 1 4 4 1 5 32 2.67

41 2 3 3 3 4 4 4 3 4 4 4 38 3.17

42 3 3 3 5 3 4 3 2 5 4 4 39 3.25

43 3 3 4 4 4 4 3 3 4 4 3 39 325

44 1 1 4 5 4 1 5 5 5 4 4 39 3.25

45 3 3 4 3 3 3 3 4 4 3 4 37 308

46 o 5 o o Q o o o o o 33 2.75

47 4 A 5 4 5 5 5 5 4 4 5 50 4.17

48 3 3 3 5 5 5 5 5 5 3 5 47 3 92

49 2 1 4 4 4 4 4 4 5 3 5 40 3.33

50 2 2 5 4 4 3 3 5 5 3 5 41 3.42

51 2 3 3 3 4 •4 4 3 4 4 4 38 3.17

52 3 3 3 5 3 4 3 2 5 4 4 39 3.25

53 3 3 4 4 4 4 3 3 4 4 3 39 3.25

54 1 1 4 5 4 1 5 5 5 4 4 39 3.25

55 3 3 4 3 3 3 3 4 4 3 4 37 3.08

56 5 2 5 2 3 3 3 2 3 3 2 33 2.75

57 4 4 5 4 5 5 5 5 4 4 5 50 4.17

58 3 3 3 5 5 5 5 5 5 3 5 47 3.92

59 T 1 4 A 4 .i 4 4 p; Q 5 40 •a i-i

60 2 2 5 4 4 3 3 5 5 3 5 41 3.42

x2 K C S

1 3 3 3

2 3 3 3

3 5 4 2

4 4 4 4

5 3 2 3

6 4 4 3

7 jL Zl 2

8 4 4 2

9 5 5 3

10 5 3 4

11 3 3 3

12 4 4 4

13 4 4 2

14 4 5 2

15 2 4 1

16 4 4 3

17 4 2 2

18 4 3 2

19 3 4 2

20
o ->

A.
o

21 4 3 3

22 4 3 4

23 5 4 4

24 4 3 4

25 5 4 4

26 3 4 3

27 5 4 4

28 5 5 5

29 5 5 4

30 3 3 3

31 4 3 4

32 4 3 4

33 5 5 4

34 4 4 4

35 5 5 5

36 5 5 5

37 4 3 3

38 3 3 3

39 5 4 3

40 3 3 5

41 4 2 2

42 4 4 3

43 3 3 3

44 3 4 3

45 3 3 3

46 5 5 5

47 4 3 4

48 4 5 5

49 4 3 2

50 5 4 2

51 4 2 2

52 4 4 3

53 3 3 3

54 3 4 3

55 3 3 3

56 5 5 5

57 4 3 4

58 4 5 5

59 4 3 O

60 5 4 2
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Practitioners Tabulation Data
No X1.1 X1.2 X1.3 X1.4 X1.5 X1.6 X1.7 X1.8 X1.9 X1.10 X1.11 Total

1 3 3 3 3 3 3 3 3 3 3 3 33 3 00
2 5 5 5 5 5 5 5 5 5 5 5 55 5 00
3 5 4 5 4 4 4 4 5 5 5 5 50 4 55
4 5 4 5 5 5 5 5 5 5 4 5 53 4 82
5 5 5 4 4 5 4 4 4 4 3 4 46 4 18
6 3 3 5 5 5 5 5 5 5 5 5 51 4 64
7 5 4 5 5 5 4 4 4 4 4 4 48 4 36
8 4 5 4 4 4 5 4 4 5 5 5 49 4 45
9 4 2 4 4 5 4 4 3 4 4 4 42 3 82

10 5 4 5 5 4 4 5 4 4 4 5 49 4 45
11 4 3 4 4 4 4 4 4 4 4 4 43 3 91
12 4 2 5 4 4 5 5 4 5 4 5 47 4.27

No x2 mean No X3 1 X3.2 X3 3 Tot mean

1 3 3 1 4 4 4 12 4.00
2 5 5 2 5 5 4 14 4.67
3 4 4 3 4 4 2 10 333
4 5 5 4 4 5 4 13 4.33
5 5 5 5 4 4 4 12 4 00
6 4 4 6 2 2 5 9 3 00
7 4 4 7 4 4 4 12 4.00
8 4 4 8 3 5 3 11 3 67
9 3 3 9 3 2 4 9 300

10 4 4 10 4 4 5 13 433
11 4 4 11 3 3 4 10 333
12

I
3 3 12 4 3 4 11 3.67

No X4 1 X4.2 X4.3 X4.4 X4 5 X4.6 Tot mean

1 4 4 4 4 4 4 24 400
2 4 4 4 4 4 4 24 4.00
3 4 4 4 4 4 2 22 3.67
4 4 4 4 4 4 4 24 4.00
5 4 4 4 4 4 5 25 4.17
6 4 4 4 4 4 2 22 3.67
7 3 4 5 5 3 -3 23 3.83
8 3 3 4 4 3 3 20 3.33

9 4 4 4 4 4 3 23 3.83
10 5 5 5 5 5 5 30 5.00
11 4 4 4 4 4 3 23 3.83
12 4 4 3 3 4 j 4 22 3.67

No X5 1 X5.2 X5.3 X5.4 X5.5 X5 6 X57 X5.8 X5.9 X5.10 X5.11 X5.12 x5 mean
1 4 4 4 4 4 4 4 2 2 2 2 2 38 3.17
2 3 3 3 3 3 3 3 2 2 2 2 2 31 258
3 4 4 4 4 2 4 4 3 3 2 2 2 38 3.17
4 4 4 5 5 5 5 5 4 4 2 2 0 47 392
5 2 3 3 3 3 3 3 2 2 3 3 2 32 267
6 3 4 4 4 2 2 2 2 2 3 2 2 32 2.67
7 3 4 4 4 3 2 3 2 2 3 3 3 36 3.00
8 2 3 4 4 4 3 3 2 3 2 3 2 35 2.92
9 3 3 3 3 3 2 2 2 2 3 3 2 31 2.58

10 2 4 4 4 3. 2 2 3 3 4 2 2 35 2.92
11 4 5 4 4 3 2 4 3 3 3 3 2 40 333
12 4 5 4 4 3 3 4 3 3 3 3 2 41 3.42



Practitioners Tabulation Data

no X1.K
tot mean k

1 3 3 3 3 3 3 3 3 4 3 4 35 3 18
2 5 4 5 5 5 5 5 4 4 3 5 50 4 55
3 4 4 4 4 5 4 5 4 5 4 5 48 4 36
4 5 5 5 5 5 5 5 5 5 5 5 55 5 00
5 4 5 4 4 4 4 4 4 4 3 4 44 4 00
6 3 3 5 5 5 5 5 5 5 5 5 51 4 64
7 4 3 4 4 4 4 3 4 3 2 4 39 3 55
8 4 3 4 5 4 4 4 5 3 1 2 39 3 55
9 2 1 3 3 3 3 3 3 3 3 3 30 2 73
10 5 3 5 5 4 4 4 4 4 5 3 46 4 18
11 4 3 4 4 4 4 3 4 4 4 4 42 3 82
12 4 3 4 5 4 4 3 4 4 4 4 43 3 91

no X1.C
total mean C

1 3 3 3 3 3 3 3 3 5 3 4 36 3.27
2 5 4 5 5 4 5 4 3 4 5 5 49 4.45
3 4 4 3 3 3 4 3 3 3 3 3 36 3.27
4 5 5 4 4 5 4 4 4 5 4 3 47 4.27
5 5 5 4 4 4 4 4 3 3 3 3 42 3.82
6 3 3 4 4 4 4 4 4 4 4 4 42 3.82
7 4 2 3 2 2 2 2 2 2 2 2 25 2.27
8 4 2 3 2 2 1 3 2 3 1 1 24 2.18
9 3 1 1 L 1 1 1 1 1 1 1 1 13 1.18
10 5 3 4 5 4 4 4 4 4 5 3 45 4.09
11 4 3 3 2 2 2 2 1 1 2 1 23 209
12 4 4 2 3 3 1 2 2 1 2 1 25 2.27

no X1.S total mean

1 3 3 3 3 3 3 3 3 4 3 4 35 2.92
2 3 4 5 4 4 5 4 3 3 3 5 43 3.58
3 3 3 4 4 4 4 4 4 4 4 4 42 3.50
4 5 5 4 4 5 4 4 4 5 5 5 50 4.17

5 4 4 4 4 4 4 4 3 4 3 4 42 3.50
6 3 3 5 4 4 4 4 4 4 4 4 43 3.58

7 1 2 4 4 4 5 4 3 4 2 4 37 3.06
8 1 1 4 4 3 5 4 4 3 1 4 34 283

9 1 1 2 2 2 3 3 1 3 2 2 22 1.83

10 5 2 4 5 4 4 4 4 4 5 3 44 3.67

11 2 2 4 5 4 3 5 4 4 4 4 41 3.42

12 2 2 4 4 4 3 4 4 3 5 4 39 325

no X2. K X2. C X2. S

1 3 3 3

2 4 4 4

3 5 5 5

4 5 4 4

5 5 5 4

6 4 4 4

7 5 4 4

8 4 2 3

9 3 2 2

10 5 4 4

11 4 2 4

12 5 3 4

no X3. K tot mean

1 3 3 3 9 3.00

2 4 4 3 11 367

3 4 5 5 14 4.67

4 5 5 5 15 5.00

5 5 5 5 15 5.00

6 4 4 4 12 4.00

7 3 4 4 11 3.67

8 3 3 4 10 3.33

9 2 3 3 8 2.67

10 4 4 5 13 4.33

11 5 5 4 14 467

12 4 4 4 12 4.00



no X3.C tot mean

1 3 3 3 9 3 00

2 4 4 3 11 3 67

3 3 3 3 9 3.00

4 4 4 4 12 4 00

5 4 4 4 12 4 00

6 4 4 4 12 4 00

7 1 3 1 5 1.67

8 1 4 1 6 200

9 1 1 1 3 1 00

10 4 4 5 13 433

11 1 2 1 4 1.33

12 1
2 1 4 1 33

Practitioners Tabulation Data

no X3.S tot mean

1 3 3 3 9 3.00

2 3 3 3 9 3.00

3 4 4 4 12 4.00

4 4 4 4 12 400

5 5 4 4 13 4 33

6 4 4 4 12 4.00

7 3 4 3 10 3.33
8 3 5 2 10 3.33

9 2 2 2 6 2.00

10 4 4 5 13 4.33

11 5 5 3 13 4.33

12 4 4 3 11 367

no X4.K tot mean

1 4 4 4 4 4 4 24 4.00

2 5 5 4 4 3 4 25 4.17

3 4 4 4 4 4 4 24 4.00

4 5 5 5 5 5 5 30 5.00

5 4 4 4 4 5 4 25 4.17

6 4 4 4 4 4 4 24 4.00

7 4 4 3 4 3 4 22 3.67

8 5 5 4 3 3 3 23 3.83

9 O
3 3 3 3 4 19 3.17

10 5 5 5 5 5 4 29 4.83

11 4 4
4 4 4 3 23 383

12 4 4 4 | 4 5
4 25 4.17

no X4.C tot mean

1 4 4 4 4 4 4 24 4.00

2 5 5 4 4 3 4 25 4.17

3 3 3 3 3 3 3 18 3.00

4 4 4 4 4 4 4 24 4.00

5 4 4 4 4 4 4 24 4.00

6 4 4 4 4 4 4 24 4.00

7 2 2 2 2 2 3 13 2.17

8 2 2 2 1 3 2 12 2.00

9 1 1 1 1 1 1 6 1.00

10 5 5 5 5 5 4 29 483

11 1 2 2 2 3 2 12 2.00

12 1 2 2 2 3 3 13 2.17

no X4.s tot mean

1 4 4 4 4 4 4 24 4.00
2 5 5 4 4 3 4 25 4.17
3 4 4 4 4 4 5 25 4.17
4 4 4 j 4 j 4 4 4 24 4.00
5 4 4 4 4 5 4 25 4.17
6 4 4 4 4 4 4 24 4.00

7 4 4 3 3 3 4 21 3.50

8 5 5 3 3 3 4 23 3.83
9 2 2 3 3 2 2 14 2.33

10 5 5 5 5 5 4 29 4.83

11 5 5 4 4 4 4 26 4.33

12 5 5 3 3 3 4 23 3.83



Paket : SPS (Seri Program Statislikj
Modul : Analisis Butir (Anabut)
Program : Uji Kesahihan Faklor-faktor Kens Irak
Edisi :-Sutrisno lladi dan Yuni Pamardiningsih
Universitas Gadjah Mada, Yogyakarta, Indonesia
Vcrsi IBM/IN; llak Cipta (c) 2000 Dilindungi UU

Naaa Penelili DEWI

Nana Lembaga FE - UII

Tgl. Analisis 1 Sept.'04
Naaa Bcrkas DEI

Naaa Dokuraen Hasil

Nama Konstrak ..

Nana Faktor 1 . New Courses Offered

Nana Faktor 2 : Coapressed Course - Gucu
Nama Faktor 3 : Shift Category Course
Nama Faktor 4 : Shift Academic Load
Nama Faktor 5 : Eliminated Course

Jumlah Kasus Senula

Jumlah Data llilang
Jumlah Kasus Jalan 20

** MATRIKS INTERKORELASI

r xl x3 x4 x5

.000

.000

0

0

.850

.000

0

0

.844 0

000 0

.850

.000

1

0

.000

000

0

0

775 0

000 0.

.844

.000

0

0

775

000

1

0

000 0.

002 0.

.783

.000

0

0

795

002

0

0

645 1.

000 0.

.364

.000

0

0

912

000

0

0.

881 0.

000 0.

xl 1

P 0

x3 0

P 0

x4 0

P 0

x5 0

P 0

y o
p o

p - dua-ekor.

783

795

645

** KORELASI FAKTOR-KONSTRAK DAN SUMBANGAN EFEKTIF

Faktor rxy rbt p SEX Stat us

1 0.964 0.912 0.000 37.721 Sahih

3 0.912 0.894 0.000 9.150 Sahih

4 0.881 0.812 0.000 20.659 Sahih

5 0.888 0.762 0.000 32.469 Sahih



** Halanian 1

** TABEL DATA BUTIR : DEWI 1 - FAKTOR 1

Kasus Butir Nomor

Noaor 1 2 3 4 5 6 7 8 9 10 11 Tot

1 3 4 4 3 3 3 3 4 4 4 3 38
2 4 3 4 5 5 5 5 4 5 5 5 50
3 4 3 5 4 4 5 5 5 5 5 5 50
4 5 5 4 5 4 5 4 5 5 4 5 51
5 3 3 5 5 5 5 5 5 5 5 5 51
6 3 2 3 2 2 3 2 3 2 3 2 27
7 5 5 5 4 4 4 4 4 4 4 4 47
8 4 2 4 4 4 4 4 4 4 4 4 42
9 4 14 4 5 5 4 5 5 5 4 46

10 3 3 4 4 4 4 4 4 4 4 5 43

11 2 1 2 1 2 1 2 1 2 2 1 17
12 5 2 5 5 5 5 5 5 5 4 5 51
13 3 3 5 5 4 4 4 4 4 4 5 45
14 5 4 4 5 5 4 5 5 4 4 5 50
15 5 4 5 5 5 5 4 5 5 5 5 53
16 3 3 4 4 5 5 5 5 5 5 5 49
17 1 1 2 3 2 2 2 2 2 1 2 20
18 4 3 5 4 3 3 3 4 4 3 4 40
19 3 2 3 2 3 2 2 2 3 2 3 27

20 5 3 5 5 5 5 4 5 5 4 4 50

** TABEL DATA BUTIR : DEWI 1 - FAKTOR 3

Kasus Butir Noaor

Noaor 13 14 15 Tot

1 4 4 3 11

2 5 4 4 13

3 2 3 3 8

4 5 4 5 14

5 4 4 5 13

6 2 3 2 7

7 3 5 5 13

8 4 2 4 10

9 4 4 3 11

10 4 4 4 12

11 1 1 2 4

12 5 4 5 14

13 0 3 5 11

14 5 4 4 13

15 4 4 4 12

16 3 3 4 10

17 2 2 2 6

18 3 3 3 9

19 3 2 2 7

20 3 4 3 10

" Halaaan 2

** TABEL DATA BUTIR :DEWI_1 - FAKTOR 2

===::: ;:;;;-;;

Kasus Butir Noaor
Noaor 12 Tot

1 2 2

2 4 4

3 3 3

4 4 4

5 5 5

6 3 3

7 5 5

8 4 4

9 2 2

10 4 4

11 1 1

12 4 4

13 5 5

14 4 4

15 4 4

16 4 4

17 2 2

18 2 2

19 3 3

20 4 4

** TABEL DATA BUTIR : DEWI 1 - FAKTOR 4

Kasus Butir Noaor

Noaor 16 17 18 19 20 21 Tot

1 4 4 3 3 2 3 19

2 2 2 4 4 4 4 20

3 5 5 5 5 4 3 27

4 4 5 4 5 5 4 27

5 4 4 3 3 5 5 24

6 3 2 2 2 3 2 14

7 5 5 5 5 3 4 27

8 4 4 4 4 4 4 24

9 4 4 4 4 5 4 25

10 5 5 5 5 5 5 30

11 1 2 1 2 1 2 9

12 4 5 4 5 4 5 27

13 5 5 5 5 5 2 27

14 5 4 5 4 5 4 27

15 5 5 5 5 5 5 30

16 4 4 5 5 4 4 26

17 1 2 1 2 2 1 9

18 4 4 4 3 2 5 22

19 2 2 3 3 2 2 14

20 2 2 3 3 4 2 16



♦* Halaaan 5

** TABEL DATA BUTIR : DEWI 1 - FAKTOR 5

Kasus Butir Noaor

Noaor 22 23 24 25 26 27 28 29 30 31 32 33 Tot

1 4 4 4 4 4 4 4 4 4 4 4 2 46
2 4 4 4 4 4 2 4 4 4 2 2 2 40
3 3 3 5 5 3 3 3 3 3 3 3 4 41
4 5 4 4 5 4 5 4 5 4 5 4 4 53
5 4 4 4 4 3 2 2 3 3 2 2 2 35
6 3 2 2 3 3 2 2 2 2 2 2 2 27
7 4 4 3 3 3 4 4 3 3 3 3 5 42
8 4 2 2 4 2 4 4 2 2 2 2 2 32
9 5 4 3 4 3 2 2 2 2 3 3 2 35

10 3 3 4 4 3 3 3 2 2 2 2 2 33

11 1 2 2 1 2 2 2 1 1 1 1 1 17
12 5 4 4 5 4 5 5 5 5 4 5 5 56
13 3 3 3 3 3 3 3 2 2 2 2 2 31
14 5 4 5 3 4 5 4 4 4 4 5 5 52
15 4 5 4 4 4 4 4 4 4 4 2 2 45
16 3 3 3 3 3 3 3 3 3 3 3 3 36
17 1 2 1 1 2 1 2 2 2 2 1 2 19

18 4 4 5 5 3 3 3 2 3 2 3 2 39
19 3 3 3 3 2 3 2 3 2 3 2 2 31
20 4 3 3 3 4 5 3 3 3 3 3 5 42



** Halanian 5

Paket : Seri Progras Statislik (SPS-2000)
Modul : Analisis Butir
Program : Uji Kcsahihan Faktor-faktor Konstrak
lidisi : Sutrisno lladi dan Yuni Pamardiningsili
Universilas Gadjah Mada, Yogyakarta, Indonesia
Vcrsi IBM/IN; llak Cipla (c) 2001 Dilindungi Ul!

Nama Peneliti

Nama Lembaga
Tgl. Analisis
Nama Berkas

Nama Konstrak

Nama Faktor 1

Nama Faktor 2

Nama Faktor 3

Nama Faktor 4

Nama Faktor 5

Nana Faktor 6

Nama Faktor 7

Nama Faktor 8

Nama Faktor 9

Nana Faktor 1(

Nama Faktor II

DEWI

FE - UII

! Sept. '04
DEWI 2

XI

islamic Teaching
Civic Education

Shariah Accounting
Database Management
Strategic Management
ConiBunication Managcsenl

Decision Support System
Capital Market Theory
Budgeting
: Customer Behavior

: Accounting Programming

Jumlah Kasus Semuia

Jumlah Data llilang
Jumlah Kasus Jalan 20

\,nu '>'":



** Halaaan 6

** MATRIKS INTERKORELASI

xl x2 x3 x4 x5 x6 x7 x8 x9 xlO xll y

xl 1.000 0.803 0.891 0.915 0.909 0.916 0.909 0.832 0.834 0. 926 0. 932 0.959

p 0 000 0 000 0 000 0 000 0 000 0. 000 0. 000 0. 000 0. 000 0. 000 0. 000 0. 000

x2 0 803 1. 000 0. 693 0. 709 0. 816 0. 793 0. 739 0. 647 0. 689 0. 716 0. 745 0. 812

P 0 000 0 000 0 001 0. 001 0. 000 0. 000 0. 000 0. 002 0. 001 0. 001 0. 000 0. 000

x3 0 891 0 693 1 000 0 911 0 919 0. 915 0. 928 0. 882 0. 873 0. 875 0 891 0. 948

P 0 000 0 001 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0. 000 0 000 0. 000

x4 0 915 0 709 0 911 1 000 0 910 0 885 0. 938 0. 856 0. 859 0. 884 0. 871 0. 945

P 0 000 0 001 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0. 000 0. 000 0. 000

x5 0 909 0 816 0 919 0 910 1 000 0 928 0 978 0 837 0 857 0 895 0 920 0 968

P 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000

x6 0 916 0 793 0 915 0 885 0 928 1 000 0 935 0 819 0 839 0 865 0 902 0 952

P 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000

x7 0 909 0 739 0 928 0 938 0 978 0 935 1 000 0 852 0 878 0 885 0 923 0 967

P 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000 0 000

x8 0 832 0 647 0 882 0 856 0 837 0 819 0 852 1 000 0 946 0 868 0 859 0 911

P 0 000 0 002 0 000 0 000 0 000 0 000 0 000 0 000 0.000 0 000 0.000 0 000

x9 0 834 0 689 0 873 0 859 0 857 0 839 0 878 0 946 1 000 0 904 0 904 0 929

P 0 000 0 001 0 000 0 000 0 000 0 000 0.000 0.000 0.000 0.000 0.000 0 000

xlO 0 926 0.716 0.875 0.884 0.895 0.865 0.885 0.868 0.904 1.000 0.944 0.948

P 0.000 0.001 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000

xll 0 932 0 745 0.891 0.871 0.920 0.902 0.923 0.859 0.904 0.944 1.000 0.961

P 0 000 0 000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000

y 0.959 0.812 0.948 0.945 0.968 0.952 0.967 0.911 0.929 0.948 0.961 1.000

P 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000

p = dua-e sor.
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** Halaaan 1

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 1

Kasus Butir Noaor

Noaor 1 2 3 Tot

1 4 4 4 12

2 3 5 3 11

3 4 4 3 11

4 4 4 4 12

5 2 2 3 7

6 5 5 4 14

7 2 2 2 6

8 3 4 3 10

9 5 5 4 14

10 3 5 3 11

11 1 2 1 4

12 5 5 5 15

13 4 5 2 11

14 5 4 5 14

15 2 1 1 4

16 5 4 5 14

17 2 2 1 5

18 5 4 3 12

19 2 1 1 4

20 5 5 1 11

«« TABEL DATA BUTIR : DEWI_2 - FAKTOR 3

Kasus Butir Noaor

Noaor 7 8 9 Tot

1 3 4 4 11

2 4 3 3 10

3 3 4 3 10

4 4 4 4 12

5 2 2 3 7

6 5 5 4 14

7 4 4 4 12

8 4 4 4 12

9 5 5 5 15

10 5 3 5 13

11 1 2 3 6

12 4 4 5 13

13 4 3 4 11

14 5 4 5 14

15 2 1 2 5

16 5 4 4 13

17 2 2 2 6

18 4 4 4 12

19 2 2 1 5

20 5 2 5 12

** Halaaan 2

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 2

Kasus Butir Noaor

Noaor 4 5 6 Tot

1 3 4 3 10

2 3 3 3 9

3 4 3 4 11

4 4 4 4 12

5 2 3 2 7

6 4 5 4 13

7 2 2 2 6

8 2 2 2 6

9 4 5 4 13

10 3 3 3 9

11 2 1 2 5

12 4 4 4 12

13 4 4 2 10

14 4 5 4 13

15 1 1 1 3

16 5 4 2 11

17 2 1 2 5

18 2 2 1 5

19 2 1 2 5

20 1 2 1 4

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 4

Kasus Butir Noaor

Noaor 10 11 12 Tot

1 4 4 4 12

2 3 3 3 9

3 4 4 4 12

4 4 4 4 12

5 2 2 2 6

6 5 5 4 14

7 3 3 3 9

8 4 4 4 12

9 5 4 5 14

10 5 3 5 13

11 2 2 1 5

12 4 5 5 14

13 4 3 5 12

14 4 5 4 13

15 3 3 2 8

16 5 4 5 14

17 1 1 2 4

18 3 3 5 11

19 2 1 2 5

20 5 2 5 12



** Halaaan 5

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 5

Kasus Butir Noaor

Noaor 13 14 15 Tot

1 4 4 4 12

2 3 3 3 9

3 4 4 3 11

4 4 4 4 12

5 2 2 2 6

6 5 5 5 15

7 3 3 3 9

8 4 4 4 12

9 5 4 5 14

10 4 3 4 11

11 2 2 2 6

12 5 4 5 14

13 4 3 2 9

14 5 4 5 14

15 1 2 1 4

16 4 5 4 13

17 2 1 2 5

18 2 2 4 8

19 2 1 2 5

20 4 3 4 11

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 7

Kasus Butir Nonor

Noaor 19 20 21 Tot

1 4 5 4 13

2 2 3 3 8

3 3 4 3 10

4 4 4 4 12

5 2 2 2 6

6 5 5 4 14

7 3 3 3 9

8 4 4 5 13

9 5 4 5 14

10 4 3 4 11

11 2 1 2 5

12 5 4 5 14

13 3 4 3 10

14 5 5 4 14

15 3 1 1 5

16 5 4 4 13

17 2 1 2 5

18 3 3 3 9

19 1 2 2 5

20 4 4 4 12

** Halaaan 6

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 6

Kasus Butir Noaor

Noaor 16 17 18 Tot

1 4 5 4 13

2 3 3 3 9

3 4 3 4 11

4 4 4 4 12

5 2 2 2 6

6 5 5 5 15

7 3 3 3 9

8 4 4 5 13

9 5 5 5 15

10 4 3 4 11

11 1 2 1 4

12 4 5 4 13

13 3 4 4 11

14 4 5 5 14

15 1 2 1 4

16 5 4 5 14

17 1 2 5 8

18 4 3 4 11

19 1 2 1 4

20 3 3 3 9

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 8

Kasus Butir Noaor

Noaor 22 23 24 Tot

1 4 4 4 12

2 5 5 3 13

3 4 3 4 11

4 4 4 4 12

5 3 2 3 8

6 4 4 3 11

7 4 4 4 12

8 4 4 5 13

9 4 4 4 12

10 5 3 5 13

11 1 1 2 4

12 5 4 4 13

13 5 3 4 12

14 4 5 4 13

15 3 1 1 5

16 5 4 5 14

17 2 1 2 5

18 4 2 3 9

19 2 1 1 4

20 5 2 5 12



** Halaaan 9

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 9

Kasus Butii• Noaor

Noaor 25 26 27 Tot

1 4 5 4 13

2 5 5 3 13

3 3 3 3 9

4 4 4 4 12

5 2 2 2 6

6 4 4 4 12

7 4 4 4 12

8 4 4 5 13

9 4 4 4 12

10 4 3 4 11

11 1 2 1 4

12 5 5 4 14

13 5 3 4 12

14 4 5 5 14

15 2 2 2 6

16 4 5 4 13

17 1 1 2 4

18 4 2 3 9

19 2 1 2 5

20 4 2 4 10

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 11

Kasus Butir Noaor
Noaor 31 32 33 Tot

1 4 5 5 14

2 5 5 3 13

3 3 3 3 9

• 4 4 4 4 12

5 3 2 3 8

6 5 5 5 15

7 3 3 3 9

8 4 4 5 13

9 5 5 5 15

10 4 3 4 11

11 2 1 2 5

12 5 5 5 15

13 4 2 4 10

14 4 5 4 13

15 2 2 1 5

16 4 5 5 14
17 2 1 2 5

18 5 1 5 11

19 2 2 2 6

20 5 1 5 11

** Halaaan 10

** TABEL DATA BUTIR : DEWI 2 - FAKTOR 10

Kasus Butii• Noaor

Noaor 28 29 30 Tot

1 3 4 4 11

2 5 5 3 13

3 3 4 3 10

4 4 4 4 12

5 3 2 2 7

6 5 5 5 15

7 3 3 3 9

8 4 4 4 12

9 4 4 4 12

10 3 3 3 9

11 2 1 2 5

12 5 4 5 14

13 4 4 2 10

14 4 4 5 13

15 2 3 1 6

16 5 4 5 14

17 1 2 1 4

18 4 3 4 11

19 1 2 1 4

20 4 3 4 11



u Halanian 1

Paket : Seri Program Statistik (SPS-2000!
.Hodul : Analisis Butir

Program : Uji Kcsahihan Faktor-faktor Konstrak
Edisi :Sulrisno lladi dan Yuni Pamardin'ingsih
Universitas Gadjah Mada, Yogyakarla, Indonesia
Versi IIIM/IN; llak Cipta (c}" 2001 Diiindungi i'l1

Nama Peneliti : DEWI

Nama Lembaga : FE - UII
Tgl. Analisis : ISept.'04
Vaaa Eerkas : DEWIJ

Nama Konstrak : X3

Nama Faktor 1 : Math for Business
.Nama Faktor 2 :Operational Management
Nama Faktor 3 : Public Sector Accounting

Jumlah Kasus Semula

Jumlah Data Hilang
Jumlah Kasus Jalan

20

20

** Halaaan 2

** MATRIKS INTERKORELASI

r xl x2 x3

xl 1.000 0.738 0.850 0.931

P 0.000 0.000 0.000 0.000

x2 0.738 1 000 0.802 0 908

P 0.000 0 000 0.000 0 000

x3 0.850 0 802 1.000 0 950

P 0.000 0 000 0.000 0 000

y 0.931 0. 908 0.950 1. 000

P 0.000 0. 000 0.000 0. 000

:r;;z::====r===:;;::«;;;--..........

p = dua-ekor.

«* KORELASI FAKTOR-KONSTRAK DAN SUHBANGAN EFEKTIF

Faktor rxy rbt P SEX Status

1 0.931 0.837 0.000 34.837 Sahih

2 0.908 0.800 0.000 31.747 Sahih

3 0.950 0.887 0.000 33.416 Sahih



** Halaaan 1

** TABEL DATA BUTIR :DEWI_4 - FAKTOR 1

Kasus Butir Noaor
Noaor 1 2 3 Tot

1 3 4 4 11

2 4 3 3 10

3 3 2 3 8

4 4 4 4 12

5 5 5 5 15

6 4 5 4 13
7 2 2 2 6

8 5 5 4 14

9 4 5 4 13

10 3 3 3 9

11 2 1 2 5

12 4 4 4 12

13 3 4 4 11

14 3 3 4 10

15 2 1 1 4

16 4 3 3 10
17 2 2 1 5

18 4 5 4 13

19 2 1 2 5

20 4 3 3 10

** TABEL DATA BUTIR : DEWI 4 - FAKTOR 3

Kasus Butir Noaor

Noaor 7 8 9 Tot

1 3 4 4 11

2 3 4 3 10

3 2 3 3 8

4 4 4 4 12

5 4 4 4 12

6 4 5 4 13
7 3 3 3 9

8 4 4 5 13

9 5 4 5 14

10 3 3 3 9

11 2 1 2 5

12 3 2 2 7

13 4 3 3 10

14 5 4 3 12

15 2 1 1 4

16 4 3 3 10

17 1 2 2 5

18 4 5 5 14

19 2 2 2 6

20 3 1 3 7

** Halaaan 2

** TABEL DATA BUTIR : DEWI 4 -FAKTOR 2

Kasus Butir Noaor
Noaor 4 5 6 Tot

1 3 4 3 10
2 4 3 4 11

3 3 2 3 8
4 4 4 4 12

5 2 2 2 6
6 4 5 4 13
7 3 3 3 9
8 5 4 5 14

9 5 5 5 15

10 3 3 3 9

11 1 2 2 5

12 3 4 4 11

13 3 3 3 9

14 3 3 4 10

15 2 2 1 5

16 4 3 3 10
17 2 2 2 6

18 5 4 5 14

19 2 2 1 5

20 4 3 3 10



** Halaman 1

Pake! :Seri Program Slaiistik (SPS-2M!
Modul : Analisis Butir
Program :Uji Kesahihan Faktor-faktor Konstrak
Edisi :Sutrisno Hadi dan Yuni Pamarriinin^sii
UniversiUs Cadjah Mada. Vogvakarla imir.t^i;-,
Versi IBM/I.N; llak Cipla (c) 2001 Dilindumji i'[i

Nana reiieim UfclVI

.Nama Lembaga FE - UII
Tgl. Analisis I Sept. '04
.Nama Berkas DEWI 5

Nama Konstrak : X4

Nama Faktor 1:Intro to Accounting I
Nama Faktor 2:Intro to Accounting II
Nana Faktor 3:Accounting Information Svstem I
Nama Faktor 4:Accounting Information System Ii
Nama Faktor 5:Elective Subjects
Nama Faktor 6 : Thesis

Jumlah Kasus Seaula
Jumlah Data Hilang
Jumlah Kasus Jalan

20

** Halaaan 2

** MATRIKS INTERKORELASI

xl *2 *3 x4 x5 x6

xl 1.000 0.980 0.914 0.907 0.876 0.726 0.969
p 0.000 0.000 0.000 0.000 0.000 0.000 0.000

x2 0.980 1.000 0.924 0.907 0.888 0.742 0.976
P 0 000 0 000 0.000 0.000 0.000 0.000 0.000

x3 0 914 0 924 1.000 0 984 0.780 0.700 0.949
P 0 000 0 000 0 000 0 000 0 000 0 001 0 000

x4 0 907 0 907 0 984 1 000 0 765 0 688 0 940
P 0 000 0 000 0 000 0 000 0 000 0 001 0 000

x5 0 876 0 888 0 780 0 765 1 000 0 791 0 915
P 0 000 0 000 0 000 0. 000 0. 000 0 000 0 000

x6 0. 726 0. 742 0. 700 0. 688 0. 791 1. 000 0. 832
P 0. 000 0. 000 0. 001 0. 001 0. 000 0. 000 0. 000

y 0. 969 0. 976 0. 949 0. 940 0. 915 0. 832 1. 000
P 0.000 0. 000 0. 000 0. 000 0. 000, 0. 000 0. 000

::::::::z:::::=:::::;::::::::::"::::::::: -----«.__

P = dua-ekor.

** KORELASI FAKTOR-KONSTRAK DAN SUMBANGAN EFEKTIF

Faktor rxy rbt P / SE% Status

0.969 0.954 0.1

976 0.964 0.1

949 0.925 0.(

940 0.914 0,(

0.915 0.876 0.0

832 0.763 0.0

17.920 Sahih

18.019 Sahih

16.926 Sahih

15.812 Sahih

16.558 Sahih

14.765 Sahih

i



M Halaman 1

** TABEL DATA BUTIR : DEWI 5 - FAKTOR 1

Kasus Butir Noaor

Noaor 1 2 3 Tot

1 5 4 5 14

2 5 5 5 15

3 4 4 2 10

4 5 3 5 13

5 5 5 5 15

6 5 3 4 12

7 2 2 1 5

8 5 3 3 11

9 4 4 4 12

10 5 2 5 12

11 2 1 2 5

12 4 4 4 12

13 2 1 2 5

14 5 5 5 15

15 3 2 3 8

16 5 5 5 15

17 3 2 3 8

18 5 3 5 13

19 2 3 2 7

20 3 3 4 10

** TABEL DATA BUTIR : DEWI 5 - FAKTOR 3

Kasus Butir Noaor

Noaor 7 8 9 Tot

1 5 2 5 12

2 5 5 5 15

3 4 4 3 11

4 4 3 4 11

5 5 5 5 15

6 5 3 3 11

7 2 1 1 4

8 5 3 5 13

9 4 2 4 10

10 4 2 4 10

11 2 1 1 4

12 3 3 3 9

13 2 2 3 7

14 5 5 5 15

15 2 3 2 7

16 4 4 4 12

17 2 2 3 7

18 5 3 5 13

19 3 2 2 7

20 3 3 4 10

** Halaman 2

** TABEL DATA BUTIR :DEWI_5 - FAKTOR 2

Kasus Butir Noaor
Noaor 4 5 6 Tot

1 5 4 5 14

2 5 5 5 15

3 4 4 4 12

4 5 3 5 13

5 5 5 5 15

6 5 3 4 12

7 2 1 1 4

8 5 3 3 11

9 4 4 4 12

10 5 2 5 12

11 1 2 2 5

12 4 4 4 12

13 2 2 2 6

14 5 5 5 15
15 2 3 3 8

16 5 5 5 15
17 2 3 2 7

18 5 3 4 12

19 2 3 3 8

20 3 3 4 10

** TABEL DATA BUTIR : DEWI 5 - FAKTOR 4

Kasus Butir Noaor

Noaor 10 11 12 Tot

1 5 2 5 12

2 5 5 5 15

3 4 4 3 11

4 4 3 4 11

5 5 5 5 15

6 5 3 3 11

7 3 1 2 6

8 5 3 5 13

9 4 2 4 10

10 4 2 4 10

11 2 1 1 4

12 3 3 3 9

13 2 3 2 7

14 5 5 5 15

15 3 3 2 8

16 4 4 4 12

17 2 3 2 7

18 5 3 4 12

19 2 2 2 6

20 3 3 4 10



** Halaaan 5

** TABEL DATA BUTIR : DEWI 5 - FAKTOR 5

Kasus Butii• Noaor

Noaor 13 14 15 Tot

1 5 5 5 15

2 4 4 4 12

3 4 4 4 12

4 4 3 4 11

5 4 4 4 12

6 5 4 3 12

7 1 2 1 4

8 3 3 3 9

9 4 3 4 11

10 5 5 5 15

11 2 2 2 6

12 4 4 4 12

13 3 2 3 8

14 5 5 5 15

15 3 2 3 8

16 5 5 5 15

17 2 2 3 7

18 5 3 5 13

19 2 1 2 5

20 3 3 4 10

*' Halaman 6

** TABEL DATA BUTIR : DEWI 5 - FAKTOR 6

Kasus Butir Noaor

Noaor 16 17 18 Tot

1 4 2 5 11

2 3 3 3 9

3 4 4 4 12

4 3 3 3 9

5 4 4 4 12

6 5 5 4 14

7 2 2 2 6

8 5 5 5 15

9 4 3 4 11

10 5 4 5 14

11 1 2 2 5

12 5 5 5 15

13 2 3 3 8

14 5 5 5 15

15 2 3 2 7

16 5 5 5 15

17 2 3 2 7

18 5 3 4 12

19 2 3 2 7

20 3 3 4 10



** Halaman 1

Pakc-t : Seri Program Statislik (SPS-2090)
ModuJ : Analisis Butir

Program : Uji Kesahihan Faktor-faktor Konstrak
Edisi : Sulrisno lladi dan Yuni Pamardiningsil
Universilas Gadjah Mada, Yogyakarla, Indonesia
Versi IBM/IN; ilak Cipta (c) 2001 Dilindungi I'i

.Nama reiiemi ur.rti

Nana Letr.baga FE - UII

Tgl. Analisis 1 Sept.'04
Nama Bcrkas DEWIJ

Nama Konstrak X5

Nama Faktor 1 Indonesian

Nama Faktor 2 Sociology I Pol
Nama Faktor 3 Princ of Cultures

Nama Faktor 4 Princ of Natural Science

Nama Faktor 5 Cooperalif Kco
Nama Faktor 6 Intro to Management
.Nama Faktor 7 Intro to Dev Eco

Nama Faktor 8 Microeconomy Theory
Nama Faktor 9 Maeroeconomy Theory
Nama Faktor 10 : Accounting Seminar
Nama Faktor 11 : Elect Data Process

Nama Faktor 12 : Interna! Audi';

Juisiah Kasus Sesula

Jumlah Data ililang
Jumlah Kasus Jalan 20

!vuv;^
\x\- V



** Halaman 2

** MATRIKS INTERKORELASI

xl x2 x3 x4 xb x6 x7 x8 x9 xlO xll xl2

xl

P

1

0

.000 0

.000 0

.436 0

.052 0

.514 0

.020 0

.626 0

.003 0

.748 0

.000 0

.588 0

.006 0

.488 0

.028 0

.765 0

.000 0

.762 0

.000 0

.422 0

.061 0

.668 0

.002 0

.447

.046

x2

P

0

0

.436 1

.052 0

.000 0

.000 0

.771 0

.000 0

.492 0

.026 0

.552 0

.011 0

.574 0

.008 0

.821 0

.000 0

.600 0

.005 0

.612 0

.004 0

.675 0

.001 0

.542 0

.013 0

.537

.014

x3

P

0

0

.514 0

.020 0

.771 1

.000 0

.000 0

.000 0

.568 0

.009 0

.588 0

.006 0

.604 0

.005 0

.714 0

.001 0

.633 0

.003 0

.616 0

.004 0

.677 0

.001 0

.451 0

.044 0

.362

.113

x4

P

0

0

.626 0

.003 0

.492 0

.026 0

.568 1

.009 0

.000 0

.000 0

.588 0

.006 0

.405 0

073 0

.432 0

054 0

578 0

008 0

.592 0

.006 0

.378 0

097 0

.405 0

.073 0

.240

.308

x5

P

0

0

.748 0

.000 0

.552 0

.011 0

.588 0

.006 0

.588 1

.006 0

.000 0

000 0

.866 0

000 0

642 0

003 0

743 0

000 0

.759 0

.000 0

.559 0

010 0

.684 0

.001 0

.626

.003

x6

P

0

0

588 0

006 0

574 0

008 0

604 0

005 0

405 0

073 0

866 1

000 0

000 0

000 0

657 0

002 0

739 0

000 0

753 0

000 0

511 0

020 0

675 0

001 0

611

004

x7

P

0

0

488 0

028 0

821 0

000 0

714 0

001 0

432 0

054 0

642 0

003 0

657 1

002 0

000 0

000 0

656 0

002 0

650 0

002 0

670 0

002 0

603 0

005 0

592

006

x8

P

0

0

765 0

000 0

600 0

005 0

633 0

003 0

578 0

008 0

743 0

000 0

739 0

000 0

656 1

002 0

000 0

000 0

974 0

000 0

655 0

002 0

727 0

000 0

565

009

x9

P

0.

0.

762 0.

000 0.

612 0.

004 0.

616 0.

004 0.

592 0.

006 0.

759 0.

000 0.

753 0.

000 0.

650 0.

002 0.

974 1.

000 0.

000 0.

000 0.

662 0.

002 0.

776 0.

000 0.

636

003

xlO

P

0.

0.

422 0.

061 0.

675 0.

001 0.

677 0.

001 0.

378 0.

097 0.

559 0.

010 0.

511 0.

020 0.

670 0.

002 0.

655 0

002 0.

662 1.

002 0.

000 0.

000 0.

735 0.

000 0.

797

000

xll

P

0.

0.

668 0.

002 0.

542 0.

013 0.

451 0.

044 0.

405 0.

073 0.

684 0.

001 0.

675 0.

001 0.

603 0.

005 0.

727 0.

000 0.

776 0.

000 0.

735 1.

000 0.

000 0.

000 0.

816

000

xl2

P

0.

0.

447 0.

046 0.

537 0.

014 0.

362 0.

113 0.

240 0.

308 0.

626 0.

003 0.

611 0.

004 0.

592 0.

006 0.

565 0.

009 0.

636 0.

003 0.

797 0.

000 0.

816 1.

000 0.

000

000

y

P

0.

0.

762 0.

000 0.

786 0.

000 0.

771 0.

000 0.

643 0.

003 0.

864 0.

000 0.

830 0.

000 0.

818 0.

000 0.

888 0.

000 0.

905 0.

000 0.

807 0.

000 0.

840 0.

000 0.

760

000

p = dua-ekor.

::::::::::::::::
======== ======== :::::::: ======== ======== ======== ======== ======== ===

(bersaabun 5)



*' Halaaan 3

(saabungan)

xl

P

x2

P

x3

P

x4

P

x5

P

x6

P

x7

P

x8

P

.762

.786

.771

.643

.003

.864

.830

.905

p 0.

xlO

P

xll

P

xl2

P

y

p

.807

.840

.760

p = dua-ekor.

** Halaman 4

** KORELASI FAKTOR-KONSTRAK DAN SUMBANGAN EFEKTIF

Faktor rxy rbt SEX Status

1 0.762 0.719 0.000 6.990 Sahih
2 0.786 0.742 0.000 8.044 Sahih
3 0.771 0.727 0.000 7.532 Sahih
4 0.643 0.576 0.004 6.621 Sahih
5 0.864 0.835 0.000 8.643 Sahih

6 0.830 0.785 0.000 10.198 Sahih
7 0.818 0.783 0.000 7.777 Sahih
8 0.888 0.866 0.000 8.082 Sahih
9 0.905 0.884 0.000 9.173 Sahih
10 0.807 0.760 0.000 9.441 Sahih

11 0.840 0.805 0.000 8.692 Sahih
12 0.760 0.703 0.000 8.806 Sahih

** Halaaan 1

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 1

Kasus Butir Noaor

Noaor 1 2 3 Tot

1 3 2 2 7

2 2 3 2 7

3 3 2 2 7

4 5 4 5 14

5 4 4 5 13

6 2 4 3 9

7 4 5 4 13

8 2 2 2 6

9 3 4 3 10

10 3 3 3 9

11 2 1 2 5

12 3 4 2 9

13 3 4 3 10

14 2 3 2 7

15 3 3 3 9

16 5 3 5 13

17 2 1 2 5

18 3 4 3 10

19 3 2 1 6

20 2 2 3 7



" Hal amail 2

** TABEL DATA BUTIR : DEWI_6 - FAKTOR 2

Kasus Butii Noaor

Noaor 4 5 6 Tot

1 5 3 3 11

2 3 2 3 8

3 3 3 3 9

4 4 5 4 13

5 3 4 3 10

6 3 4 4 11

7 5 4 5 14

8 3 3 3 9

9 3 4 3 10

10 4 4 3 11

11 2 2 1 5

12 3 2 3 8

13 5 5 3 13

14 4 4 5 13

15 4 3 3 10

16 2 2 2 6

17 1 2 1 4

18 1 2 1 4

19 2 1 2 5

20 3 3 3 9

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 4

Kasus Butii• Noaor

Noaor 10 11 12 Tot

1 3 3 2 8

2 2 3 2 7

3 3 3 3 9

4 5 4 5 14

5 2 2 2 6

6 1 1 1 3

7 4 5 4 13

8 2 2 2 6

9 3 3 3 9

10 3 4 2 9

11 2 2 2 6

12 3 4 3 10

13 3 4 4 11

14 1 1 1 3

15 4 3 1 8

16 3 3 3 9

17 1 1 1 3

18 3 1 1 5

19 2 1 2 5

20 2 2 2 6

** Halaaan 3

«* TABEL DATA BUTIR :DEWI_6 -FAKTOR 3

Kasus Butir Noaor
Noaor 7 8 9 Tot

1 3 3 3 9

2 2 3 2 7

3 3 3 3 9

4 3 5 4 12

5 5 4 4 13

6 1 3 1 5

7 4 5 4 13
8 2 2 2 6

9 3 4 3 10

10 4 3 3 10

11 2 1 2 5

12 5 4 1 10

13 3 4 2 9

14 3 4 4 11

15 4 3 3 10

16 2 2 2 6

17 2 2 2 6

18 1 1 1 3

19 1 2 1 4

20 3 3 3 9

** TABEL DATA BUTIR : DEWI 6 - FAKTOR

Kasus Butir Noaor
Noaor 13 14 15 Tot

1 5 3 2 10

2 3 2 2 7

3 3 3 2 8

4 4 5 4 13

5 3 4 4 11

6 3 2 3 8

7 5 4 5 14

8 3 3 3 9

9 4 4 4 12

10 3 3 3 9

11 1 1 2 4

12 4 3 4 11

13 4 4 4 12

14 3 3 4 10

15 4 3 4 11

16 5 5 4 14

17 2 1 2 5

18 4 3 3 10

19 1 2 2 5

20 4 5 5 14



** Halaaan 6

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 6

Kasus Butir Noaor

Noaor 16 17 18 Tot

1 5 5 5 15

2 2 3 2 7

3 3 3 3 9

4 5 5 3 13

5 5 4 4 13

6 3 4 2 9

7 5 4 5 14

8 3 3 3 9

9 4 4 4 12

10 4 3 3 10

11 1 2 1 4

12 5 5 5 15

13 4 4 4 12

14 5 5 5 15

15 4 3 5 12

16 5 5 3 13

17 1 2 1 4

18 5 4 4 13

19 1 2 1 4

20 4 5 5 14

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 8

Kasus Butir Noaor

Noaor 22 23 24 Tot

1 4 3 3 10

2 2 3 2 7

3 5 3 3 11

4 4 5 5 14

5 4 3 3 10

6 4 3 3 10

7 4 5 4 13

8 2 2 2 6

9 4 5 4 13

10 4 3 3 10

11 2 1 2 5

12 4 3 4 11

13 4 2 3 9

14 4 4 4 12

15 3 3 3 9

16 5 4 4 13

17 2 2 2 6

18 3 3 3 9

19 2 2 1 5

20 3 1 4 8

*♦ Halaaan 7

** TABEL DATA BUTIR :DEWI_6 - FAKTOR 7

Kasus Butir Noaor

Noaor 19 20 21 Tot

1 4 3 2 9

2 3 2 3 8

3 5 3 3 11

4 4 4 5 13

5 4 3 3 10

6 3 3 3 9

7 4 5 4 13

8 2 2 2 6

9 3 3 4 10

10 4 3 4 11

11 1 2 1 4

12 3 1 3 7

13 4 5 3 12

14 4 4 5 13

15 3 3 3 9

16 2 2 2 6

17 2 1 2 5

18 4 1 4 9

19 2 1 2 5

20 4 4 4 12

*« TABEL DATA BUTIR : DEWI 6 - FAKTOR 9

Kasus Butir Noaor

Noaor 25 26 27 Tot

1 4 3 3 10

2 3 2 3 8

3 5 3 3 11

4 4 5 4 13

5 4 3 3 10

6 4 3 3 10

7 5 4 5 14

8 2 2 2 6

9 4 5 4 13

10 4 4 3 11

11 1 2 2 5

12 4 3 4 11

13 4 3 2 9

14 4 4 4 12

15 3 3 3 9

16 5 4 5 14

17 1 2 1 4

18 3 3 3 9

19 1 2 1 4

20 3 1 4 8



** Halaaan 10

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 10

Kasus Butir Noaor

Noaor 28 29 30 Tot

1 2 2 2 6

2 2 3 2 7

3 5 5 5 15

4 4 4 5 13

5 4 4 4 12

6 4 4 4 12

7 4 5 4 13

8 5 2 5 12

9 5 4 5 14

10 5 4 5 14

11 1 2 1 4

12 4 4 4 12

13 3 2 4 9

14 5 4 4 13

15 4 4 4 12

16 4 2 3 9
17 2 1 2 5

18 2 2 2 6

19 2 1 2 5

20 4 4 4 12

** TABEL DATA BUTIR : DEWI 6 - FAKTOR 12

Kasus Butir Noaor
Noaor 34 35 36 Tot

1 3 3 3 9

2 2 3 2 7

3 5 4 5 14

4 4 4 1 9

5 4 4 4 12

6 5 5 5 15

. 7 5 4 4 13

8 5 4 4 13

9 5 4 4 13

10 5 5 5 15

11 1 2 1 4

12 4 4 3 11

13 4 4 4 12

14 4 3 4 11

15 4 4 4 12

16 4 4 4 12

17 2 1 1 4

18 5 3 4 12

19 1 2 1 4

20 5 3 5 13

** Halaaan 11

** TABEL DATA BUTIR :DEWI_6 - FAKTOR 11

Kasus Butir Noaor
Noaor 31 32 33 Tot

1 3 3 3 9
2 3 2 3 8
3 5 3 5 13
4 5 4 5 14
5 4 3 5 12

6 4 4 4 12

7 4 5 4 13
8 5 2 5 12

9 4 1 4 9

10 5 4 4 13

11 2 1 2 5

12 3 4 3 10
13 4 4 1 9

14 4 4 4 12

15 4 4 4 12

16 5 4 5 14
17 1 2 1 4

18 3 4 5 12

19 1 1 2 4

20 4 4 2 10



Paket :SPS (Seri Program Slaiistik)
Modul :Analisis Butir (Anabul)
Program :Uji-Keandalan Teknik Alpha Cronbach
Edisi :Sutrisno lladi dan Yuni Pamardiningsii
Univcrsitas Cadjah Mada, Yogyakarla, Indonesia
Vcrsi IBM/IN; ilak Cipla (c) 2000 Dilindungi Ul'

Nama Penelili DEW!

Nama Lcmbaga FE - UII

Tgl. Analisis I Sept.'04
Nama Bcrkas DEI
.Nama Dokumen lias i1

Nama Konstrak :

Nama Faktor 1 ; Nev Course

Butir 1 = Rekaaan .Nomor
Butir 2 = Rekaman .Noaor
Butir 3 = Rekaaan Nomor
Butir 4 = Rekaman Noaor
Butir 5 = Rekaman Nomor

Butir 6 = Rekaman Nomor
Butir 7 = Rekaman Nomor
Butir 8 = Rekaaan Noaor
Butir 9 = Rekaaan Nomor
Butir 10 -- Rekaman Nomor

Butir Rekaman Nomor

** TABEL RANGKUMAN ANALISIS

Jualah Butir Seaula
Jualah Butir Sahih
Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

Sigma X
Sigma X Kuadrat

Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a

MA = 11

MS = 11

N = 20

NG = 0

NJ = 20

ZX = 847

ZX' = 38167

oh - 14

o'y = 115

rtt = 0.969

P = 0.000

Status Andal

Naaa Konstrak : --

Nama Faktor 2:Compressed Course

Seauanya Butirnya Gugur !!

Naaa Konstrak : --

Naaa Faktor 3:Shift Category Course

Butir 1= Rekaaan Noaor : 13
Butir 2=Rekaaan Noaor : 14
Butir 3=Rekaaan Noaor : 15

tt TABEL RANGKUMAN ANALISIS

Jualah Butir Seaula
Jualah Butir Sahih
Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

Sigia X
Sigaa X Kuadrat

Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a

Status

MA =

MS =

N =

NG =

NJ =

3

3

20

0

20

ZX =

ZX1 =
208

2314

o'x =

o'y =
3

8

rtt =

P =

0.841

0.000

Andal



Naaa Konstrak

Nama Faktor 4 Shift Academic Load

Butir

Butir

Butir

Butir

Butir

Rekaaan Noaor

Rekaaan Noaor

Rekaaan Noaor

Rekaaan Noaor

Rekaaan Noaor

16

17

18

19

20

Butir 6 = Rekaaan Noaor : 21

** TABEL RANGKUMAN ANALISIS

Jualah Butir Seaula

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat

Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a

Status

MA =

MS =

N =

NG =

NJ =

: ZX =

: ZX' =

: o'x =

: o'y =

: rtt =

: p =

6

6

20

0

20

444

10682

9

41

0.933

0.000

Andal

Naaa Konstrak : --

Naaa Faktor 5 ; Eliainated Course

Butir 1 = Rekaaan Noaor 22

Butir 2 = Rekaaan Noaor 23

Butir 3 = Rekaaan Noaor 24

Butir 4 = Rekaaan Noaor 25

Butir 5 = Rekaaan Noaor 26

Butir 6 = Rekaaan Noaor 27

Butir 7 = Rekaaan Noaor 28

Butir 8 = Rekaaan Noaor 29

Butir 9 = Rekaaan Noaor 30

Butir 10 = Rekaaan Noaor 31

Butir 11 = Rekaaan Noaor 32

Butir 12 = Rekaaan Noaor 33

** TABEL RANGKUMAN ANALISIS

Jualah Butir Seaula MA = 12

Jualah Butir Sahih MS = 12

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 752

Sigaa X Kuadrat ZX' = 30280

Variansi X 0!x = 13

Variansi Y o'y = 100

Koef. Alpha : rtt = 0.949

Peluang Galat a : p = 0.000

Status Andal



Naaa Konstrak : --

S e n u a Faktor

Butir 1 = Rekaaan Noaor : 1

Butir 2 = Rekaaan Noaor : 2

Butir 3 = Rekaaan Noaor ; 3

Butir 4 = Rekaaan Noaor : 4

Butir 5 = Rekaaan Noaor : 5

Butir 6 = Rekaaan Noaor : 6

Butir 7 = Rekaaan Noaor ; 7

Butir 8 = Rekaaan Noaor : 8

Butir 9 = Rekaaan Noaor : 9

Butir 10 = Rekaman Noaor : 10

Butir 11 = Rekaaan Noaor 11

Butir 12 = Rekaaan Noaor 12

Butir 13 = Rekaaan Noaor 13

Butir 14 = Rekaaan Noaor 14

Butir 15 = Rekaaan Noaor 15

Butir 16 = Rekaaan Noaor 16

Butir 17 = Rekaaan Noaor 17

Butir 18 = Rekaaan Noaor 18

Butir 19 = Rekaaan Noaor 19

Butir 20 = Rekaaan Noaor 20

Butir 21 = Rekaaan Noaor 21

Butir 22 = Rekaaan Noaor 22

Butir 23 = Rekaaan Noaor 23

Butir 24 = Rekaaan Noaor 24

Butir 25 = Rekaaan Noaor . 25

Butir 26 = Rekaaan Nomor 26

Butir 27 = Rekaman Noaor 27

Butir 28 = Rekaaan Noaor : 28

Butir 29 = Rekaaan Noaor : 29

Butir 30 = Rekaman Noaor : 30

Butir 31 = Rekaaan Noaor : 31

Butir 32 = Rekaaan Noaor : 32

Butir 33 = Rekaman Noaor : 33

** TABEL RANGKUMAN ANALISIS

Jualah Butir Seaula MA = 33

Jualah Butir Sahih MS = 33

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 2320

Sigaa X Kuadrat ZX' = 284974

Variansi X o'x = 40

Variansi Y o'y = 793

Koef. Alpha rtt = 0.979

Peluang Galat a P = 0.000

Status Andal



" Halaman I

Paket : Seri Program Statislik (SPS-?0"0)
Modul : Analisis Hut ir (I terns Analysis)
Program : Uji-Keandalan Teknik Alpha Cronbach
Edisi : Sutrisno lladi dan Yuni Pamardiningsih
Universitas Gadjah Mada, Yogyakarta, Indonesia
Vcrsi IBM/IN; llak Cipta (c) 2001 Dilindungi UU

Naaa Peneliti : DEWI

Naaa Lembaga : FE - UII
TgJ. Analisis : 1 Sept.'04
Naaa Berkas : DEWI 2

Nama Konstrak : XI

Nama Faktor 1 : Islamic Teaching

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Semula N = 21:

Jumlah Data Hilang NG = I!

Jumlah Kasus Jalan NJ = 20

Sigaa X IX = 20?

Sigaa X Kuadrat IX' = 2301

Variansi X O'x = 6

Variansi Y o'y = 13

Koef. Alpha rtt = 0.867

Peluang Galat a P : 0.000

Status Andal

** Halaaan 2

Naaa Konstrak : XI

Naaa Faktor 2 : Civic Education

«* TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 169

Sigaa X Kuadrat ZX' = 1645

Variansi X o'x = 4

Variansi Y o'y = 11

Koef. Alpha rtt = 0.909

Peluang Galat a P : 0.000

Status Andal

Naaa Konstrak : XI

Naaa Faktor 3 : Shariah Accounting

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 213

Sigaa X Kuadrat ZX' = 2457

Variansi X o'x = 4

Variansi Y o'y = 9

Koef. Alpha rtt = 0.872

Peluang Galat a P : 0.000

Status Andal



" Halaaan 3

Naaa Konstrak : XI

Naaa Faktor 4 : Database Manageaent

*« TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih : MS
Jualah Kasus Seaula : N
Jualah Data Hilang : NG
Jualah Kasus Jalan : NJ

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat o.
Status

ZX

ZX'

o'x

o'y

rtt

P

3

20

0

20

211

2435

4

10

0.877

0.000

Andal

Naaa Konstrak : XI

Naaa Faktor 5 :Strategic Manageaent

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih ; MS = 3
Jualah Kasus Seaula : N = 20
Jualah Data Hilang : NG = 0
Jualah Kasus Jalan : NJ = 20

Sigaa X : ZX = 200
Sigaa X Kuadrat : ZX' = 2222
Variansi X : o'x = 4
Variansi Y : o'y = n

Koef. Alpha ; rtt = 0.930
Peluang Galat a ;p = 0.000
Status : Andal

** Halaaan 4

Naaa Konstrak : XI

Naaa Faktor 6 : Coaaunication Manageaent

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

MS =

N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

206

2368

5

12

Koef. Alpha
Peluang Galat a
Status

rtt =

P =

0.906

0.000

Andal

Naaa Konstrak : XI

Naaa Faktor 7 : Decision Support Systea

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih : MS = 3

Jualah Kasus Seaula • N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 202

Sigaa X Kuadrat ZX' = 2262

Variansi X o'x = 4

Variansi Y o'y = 11

Koef. Alpha rtt = 0.920

Peluang Galat a P = 0.000

Status Andal



*♦ Halaaan 5

Naaa Konstrak : XI

Naaa Faktor 8 : Capital Market Theory

** TABEL RANGKUMAN ANALISIS

** Halaaan 6

Naaa Konstrak : XI

Naaa Faktor 10 : Custoaer Behavior

*« TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

: N =

NG =

NJ =

3

20

0

20

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

MS =

N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

208

2374

4

11

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

IX =

ZX' =

o'x =

o'y =

202

2254

4

11

Koef. Alpha
Peluang Galat a
Status :

rtt =

P :

0.870

0.000

Andal

Koef. Alpha
Peluang Galat a
Status

rtt =

P :

0.900

0.000

Andal

::::::::::::::::::::::::::::::::::::::r:

Naaa Konstrak : XI

Naaa Faktor 9 : Budgeting

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih : MS

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan : NJ =

Sigaa X ; ZX =
Sigaa X Kuadrat : ZX' =
Variansi X : o'x =

Variansi Y : o'y =

Koef. Alpha : rtt =
Peluang Galat a ; p =
Status ;

3

20

0

20

204

4

11

0.000

Andal

Naaa Konstrak : XI

Naaa Faktor 11 : Accounting Prograaaing

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 214

Sigaa X Kuadrat ZX' = 2518

Variansi X o'x = 5

Variansi Y o'y = 11

Koef. Alpha rtt = 6.812

Peluang Galat a
Status

P : 0.000

Andal



** Halaaan 7

Naaa Konstrak : XI

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS

N

NG

NJ

ZX

ZX'

o'x

o'y

rtt

P

33

20

0

20

2231

272379

50

1176

0.988

0.000

Andal

" Halaman 1

Paket :Seri Program Slaiistik (SPS-2000)
Modul :Analisis Butir (Items Analysis)
Program : Uji-Keandalan Teknik Alpha Cronbach
Edisi :Sutrisno lladi dan Yuni Pamardiningsifi
Universitas Gadjah Mada. Yogyakarta, Indonesia
Versi IBM/IN; llak Cipta (c) 2001 Dilindungi UU

Nama Peneliti

Nama Lcabaga
Tgl. Analisis
Nama Berkas

DEWI

FE - UII

I Sept.'04
DEW! 3

Nama Konstrak : X2 - isiaaic Economic

»* TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jumlah Kasus Seaula

Jumlah Data Hilang
Jumlah Kasus Jalan

MS =

N =

NG =

NJ =

3

20

0

20

SiCT rr a VJ .,v.. c. ..

Sphia X Kuadi';::

"' i r 21'.

I'ckang Galal u
Status

•jM1!!:'

Andai



** Halaman 1

Paket : Seri Progras Statislik (SPS-2000)
Modul : Analisis Butir (Hems Analysis)
Program : Uji-Keandalan Teknik Alpha Cronbach
Edisi : Sulrisno lladi dan Yuni Pamardiningsih
Univcrsitas Cadjah Mada, Yogyakarla, Indonesia
Versi IBM/IN; llak Cipla (c) 2001 Diiindungi Uu

Nama Peneliti : DEWI

Naaa Lembaga : FE - UII
Tgl. Analisis : 1 Sept.'04
Nama Berkas : DEWI 4

Nama Konstrak : X3

Nama Faktor 1 : .Math for Business

«« TABEL RANGKUMAN ANALISIS

MS

N

NC

NJ

" Halaaan 2

Naaa Konstrak : X3

Naaa Faktor 2 ;Operational Manageaent

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS

N

NG

NJ

ZX

ZX'

o'x

o'y

rtt

P

3

20

0

20

192

2026

3

9

0.930

0.000

Andal

Naaa Konstrak : X3

Naaa Faktor 3 :Public Sector Accounting

«* TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jumlah Data Hilang
Jumlah Kasus Jalan

Sigma X
Sigma X Kuadrat
Variansi X

Variansi Y

IX =

IX' --

I'll:

2130
Jualah Butir Sahih

Jualah Kasus Seaula

MS =

N =

3

20
o'x -

o'v = 10
Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Koef. Alpha rtt = 0.930

Peluang Galat a p = 0.000
Sigaa X ZX = 191

Status Andal
Sigaa X Kuadrat ZX' = 2009

Variansi X o'x = 4

Variansi Y

Koef. Alpha

o'y =

rtt =

9

0.894

Peluang Galat a P = 0.000

Status Andal



*♦ Halaman 3

Naaa Konstrak : X3

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS =

N =

NG =

NJ =

ZX

ZX'

o'x

o'y

rtt

P

9

20

0

20

579

18257

11

75

0.957

0.000

Andal



Halanian.

Paket :Seri Program Statislik (SPS-2000)
Modul :Analisis Butir (Items Analysis)
Program :Uji-Kcandalan Teknik Alpha'Cronbacli
Edisi :Sutrisnc lladi dan Yuni Pamardiningsih
Univcrsilas Gadjah Mada, Yogyakarla, Indonesin.
Ycrsi IBM/IN; llak Cipta (c) 2001 Dilindungi Uii

Nama Pene!ili

Naaa Lcabaga
Tgl. Anaii«i.s
Nama Bcrkas

DEW!

FE -I'll

! Sop!. 'i'M

DKWI'5

Nama Konstrak : XI

Nama Faktor 1 : Intro lo Accounting

u TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih : MS

Jumlah Kasus Seaula : N

Jumlah Data Hilang : NG

Jumlah Kasus Jalan \J

Sigma X I\'

Sigaa X Kuadrat IX'

Variansi X o'x

Variansi Y o'y

Koef. Alpha : rtt

Peluang Galat o : P

Status :

20

e.as i

0.000

Andal

*♦ Halaaan 2

Naaa Konstrak : X4

Naaa Faktor 2 : Intro to Accounting II

» TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS

N

NG

NJ

ZX

ZX'

o'x

o'y

rtt

P

3

20

0

20

218

2604

5

11

0.884

0.000

Andal

Naaa Konstrak : X4

Naaa Faktor 3 :Accounting Inforaation Systea I

*• TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS =
0

0

Jualah Kasus Seaula N = 20

Jualah Data Hilang -NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 203

Sigaa X Kuadrat ZX' = 2273

Variansi X o'x = 4

Variansi Y o'y = 11

Koef. Alpha rtt = 0.872

Peluang Galat a P : 0.000

Status Andal



** Halaaan 4

Naaa Konstrak : X4

Naaa Faktor 6 : Thesis

** TABEL RANGKUMAN ANALISIS

M Halaaan 3

Naaa Konstrak : X4

Naaa Faktor 4:Accounting Inforaation Systea II

" TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

: N =

• NG =

NJ =

3

20

0

20

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

: N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

214

2500

4

11

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

204

2270

4

9

Koef. Alpha
Peluang Galat a
Status ;

rtt =

P :

0.911

0.000

Andal

Koef. Alpha
Peluang Galat a
Status :

rtt =

P :

0.844

0.000

Andal

Naaa Konstrak : X4

** TABEL RANGKUMAN ANALISIS

Naaa Konstrak : X4

Naaa Faktor 5 :Elective Subjects

** TABEL RANGKUMAN ANALISIS

Jumlah Butir Sahih : MS = 18

Jualah Kasus Semula : N = 20 Jumlah Butir Sahih : MS = 3
Jualah Data Hilang NG = 0 Jualah Kasus Seaula : N = 20
Jualah Kasus Jalan NJ = 20 Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20
Sigaa X ZX = 1268

Sigaa X Kuadrat ZX' = 87072 Sigaa X ZX = 212
Variansi X O'x = 26 Sigaa X Kuadrat ZX' = 2466
Variansi Y o'y = 334 Variansi X o'x = 4

Variansi Y o'y = 11
Koef. Alpha rtt = 0.976

Peluang Galat a P : 0.000 Koef. Alpha rtt = 0.943
Status : Andal Peluang Galat a

Status
P = 0.000

Andal



" Halaman

Paket : Seri Progras Stalistik (SPS-20001
Moriul : Analisis Butir (Hems Analysis)
Program : Uji-Kcandaiau Teknik Alpha Cronbach
Edisi :Sutrisno lladi dan Yuni Paaardiningsil
Universilas Gadjah .Hada, Yogyakarta, Indonesia
Versi IDM/IN; llak Cipla (c) 2001 Diiindunii UU

Nama Pcneliti

Nama Lembaga
Tg], Analisis
.Nama Berkas

DEWI

FE - UII

I Sept.'04
DEW! 6

Naaa Konstrak : X3

.Nama Faktor 1 : Indonesian

" TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jumlah Kasus Seaula
Jumlah Data Hilang
Jumlah Kasus Jalan

: MS

N

NG

NJ

Signa X
Sigma X Kuadrat
Variansi X

Variansi Y

IX

IX'

o'x

o'y

Koef. Alpha :
Peluang Galal o :
Status

rtt

p

0.823

0.000

Andal

" Halaaan 2

Naaa Konstrak : 15

Naaa Faktor 2 : Sociology I Pol

** TABEL RANGKUMAN AM1SIS

Jualah Butir Sahih

Jualah Kasus Seaoh

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

. N =

KG =

KJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

zx» =

o'x =

o'y =

183

1855

4

9

Koef. Alpha
Peluang Galat a
Status

. rtt =

• P =

0.884

0.000

Andal

Naaa Konstrak : X5

Naaa Faktor 3 : Princ of Cultures

» TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Seaula N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 167

Sigaa X Kuadrat ZX' = 1559

Variansi X o'x = 4

Variansi Y o'y = 8

Koef. Alpha rtt = 0.833

Peluang Galat a P : 0.000

Status Andal



*« Halaaan 3

Naaa Konstrak : X5

Naaa Faktor 4 : Princ of Natural Science

»* TABEL RANGKUMAN ANALISIS

*' Halaaan 4

Naaa Konstrak : X5

Naaa Faktor 6 : Intro to Manageaent

tt TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

: N =

: NG =

NJ =

3

20

0

20

Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

: MS =

: N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

150

1308

4

9

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

217

2615

5

13

Koef. Alpha
Peluang Galat o
Status :

rtt =

P :

0.895

0.000

Andal

Koef. Alpha
Peluang Galat a
Status

rtt =

P =

0.920

0.000
SnHal

Naaa Konstrak : X5

Naaa Faktor 5 : Cooperatif Eco

** TABEL RANGKUMAN ANALISIS

Naaa Konstrak : X5

Naaa Faktor 7 : Intro to Dev Eco

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

N =

NG =

NJ =

3

20

0

20

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: MS =

N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

197

2113

4

9

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

ZX =

ZX' =

o'x =

o'y =

182

1812

4

8

Koef. Alpha
Peluang Galat a
Status :

rtt =

P =

0.878

0.000

Andal

Koef. Alpha
Peluang Galat a
Status

rtt =

P =

0.814

0.000

Andal



** Halaaan 5

Naaa Konstrak : X5

Naaa Faktor 8 : Microeconoay Theory

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS

N

NG

NJ

ZX

ZX'

o'x

o'y

rtt

P

3

20

0

20

191

1967

3

7

0.842

0.000

Andal

Naaa Konstrak : X5

Naaa Faktor 9 : Macroeconoay Theory

** TABEL RANGKUMAN ANALISIS

** Halaaan 6

Naaa Konstrak : X5

Naaa Faktor 10 : Accounting Seainar

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih MS = 3

Jualah Kasus Seaula N = 20
Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 205

Sigaa X Kuadrat ZX' = 2337

Variansi X o'x = 5

Variansi Y o'y = 12

Koef. Alpha rtt = 0.912

Peluang Galat a P = 0.000

Status Andal

Naaa Konstrak : X5

Naaa Faktor 11 : Elect Data Process

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih ; MS = 3

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

: N =

NG =

NJ =

20

0

20

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

MS =

N =

NG =

NJ =

3

20

0

20

Sigaa X
Sigaa X Kuadrat
Variansi X

ZX =

ZX' =

o'x =

191

2001
4

Sigaa X
Sigaa X Kuadrat

ZX =

ZX' =

207

2327

Variansi Y o'y = 9
Variansi X o'x = 5

Variansi Y o'y = 9

Koef. Alpha
Peluang Galat a
Status :

rtt =

P =

0.860

0.000

Andal

Koef. Alpha
Peluang Galat a
Status

rtt =

P =

0.752

0.000

Andal



♦♦ Halaaan 7

Naaa Konstrak : X5

Naaa Faktor 12 : Internal Audit

** TABEL RANGKUMAN ANALISIS

Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

Sigaa X
Sigaa X Kuadrat
Variansi X

Variansi Y

Koef. Alpha
Peluang Galat a
Status

MS

N

NG

NJ

ZX

ZX»

o'x

o'y

rtt

P

Naaa Konstrak : X5

** TABEL RANGKUMAN ANALISIS

3

20

0

20

215

2543

5

12

0.902

0.000

Andal

Jualah Butir Sahih : MS = 36

Jualah Kasus Seaula : N = 20

Jualah Data Hilang NG = 0

Jualah Kasus Jalan NJ = 20

Sigaa X ZX = 2281

Sigaa X Kuadrat ZX' = 277389

Variansi X o'x = 47

Variansi Y o'y = 862

Koef. Alpha rtt = 0.972

Peluang Galat a P : 0.000

Status : Andal



Paket : SPS (Seri Prograa Statislik)
Modul : Analisis Butir (Item Analysis)
Program : Analisis Kcsahihan Butir
Edisi : Sutrisno lladi dan Yuni Paaardiningsih
Universitas Gadjah Mada, Yogyakarta, Indonesia
Vcrsi IBM/IN, llak Cipla (c) 2000 Dilindungi UU

Naaa Peneliti : DEWI

Nama Leabaga ; FE - UI

Tgl. Analisis : 1 Sept.
Nama Berkas DEI

Naaa Dokuaen Hasil
:::::::::::::: :::::::::

Nama Konstrak --

Nama Faktor 1 New Cou

Butir 1 = Rekaman Nomor

Butir 2 = Rekaaan Noaor

Butir 3 = Rekaman Nomor

Butir 4 = Rekaaan Nomor

Butir 5 = Rekaaan Noaor

Butir 6 = Rekaman Noaor

Butir 7 = Rekaman Nomor

Butir 8 = Rekaaan Noaor

Butir 9 = Rekaman Noaor

Butir 10 = Rekaaan Nomor

Butir 11 = Rekaman

Jumlah Butir Semula

Jualah Butir Gugur
Jumlah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

11

20

11

TABEL RANGKUMAN ANALISIS BUTIR

Butir No. r xy r bt Status

1 0.772 0.726 0.000 sahih
2 0.612 0.537 0.007 sahih
3 0.862 0.837 0.000 sahih
4 0.910 0.888 0.000 sahih
5 0.912 0.892 0.000 sahih

6 0.944 0.929 0.000 sahih
7 0.912 0.892 0.000 sahih
8 0.951 0.939 0.000 sahih
9 v 0.944 0.932 0.000 sahih
10 0.889 0.864 0.000 sahih

11 0.933 0.916 sahih



Naaa Konstrak : --

Naaa Faktor 2 : Coapressed Course

Seaua Butirnya Gugur !

Naaa Konstrak : --

Naaa Faktor 3 : Shift Category Course

Butir 1 = Rekaaan Noaor : 13

Butir 2 = Rekaaan Noaor : 14

Butir 3 = Rekaaan Noaor ; 15

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

TABEL RANGKUMAN ANALISIS BUTIR

Butir No. r xy

.887

.855

.873

r bt

0.721

0.696

0.705

Status

sahih

sahih

sahih

Naaa Konstrak : --

Naaa Faktor 4 :Shift Acadeaic Load

Butir 1 = Rekaaan Noaor :
Butir 2 = Rekaaan Noaor :
Butir 3 = Rekaaan Noaor :
Butir 4 = Rekaaan Noaor :
Butir 5 = Rekaaan Noaor :

16

17

18

19

20

Butir 6 = Rekaaan Noaor : 21

Jualah Butir Seaula : 6
Jualah Butir Gugur : 0
Jualah Butir Sahih : 6

Jualah Kasus Seaula : 20
Jualah Data Hilang : 0
Jualah Kasus Jalan : 20

TABEL RANGKUMAN ANALISIS BUTIR

Butir No. r xy r bt Status

1 0.920 0.878 0.000 sahih
2 0.906 0.861 0.000 sahih
3 0.927 0.889 0.000 sahih
4 0.904 0.863 0.000 sahih
5 0.780 0.682 0.001 sahih

0.763 0.661 0.001 sahih



Naaa Konstrak : --

Naaa Faktor 5 : Eliainated Course

Butir 1 = Rekaaan Noaor 22

Butir 2 = Rekaaan Noaor : 23
Butir 3 = Rekaaan Noaor : 24
Butir 4 = Rekaaan Noaor : 25
Butir 5 = Rekaaan Noaor : 26

Butir 6 = Rekaaan Noaor : 27

Butir 7 = Rekaaan Noaor : 28
Butir 8 = Rekaaan Noaor : 29
Butir 9 = Rekaaan Noaor : 30
Butir 10 = Rekaaan Noaor : 31

Butir 11 = Rekaaan Noaor : 32
Butir 12 = Rekaaan Noaor : 33

Jualah Butir Seaula : 12
Jualah Butir Gugur : 0
Jualah Butir Sahih : 12

Jualah Kasus Seaula : 20
Jualah Data Hilang : 0
Jualah Kasus Jalan : 20

TABEL RANGKUMAN ANALISIS BUTIR

Butir No. r xy r bt Status

1 0.851 0.816 0.000 sahih
2 0.760 0.720 0.000 sahih
3 0.735 0.680 0.001 sahih
4 0.708 0.646 0.001 sahih
5 0.840 0.817 0.000 sahih

6 0.810 0.763 0.000 sahih
7 0.797 0.760 0.000 sahih
8 0.879 0.851 0.000 sahih
9 0.909 0.890 0.000 sahih
10 0.843 0.811 0.000 sahih

11 0.883 0.855 0.000 sahih
12 0.703 0.628 0.002 sahih

Nama Konstrak : -

Butir 1 = Rekaaan Noaor
Butir 2 = Rekaaan Noaor
Butir 3 = Rekaaan Noaor
Butir 4 = Rekaaan Noaor
Butir 5 = Rekaaan Noaor

: 1

: 2

: 3

: 4

: 5

Butir 6 = Rekaaan Noaor
Butir 7 = Rekaaan Noaor
Butir 8 = Rekaaan Noaor
Butir 9 = Rekaaan Noaor
Butir 10 = Rekaaan Noaor

: 6

: 7

8

9

10

Butir 11 = Rekaaan Noaor
Butir 12 = Rekaaan Noaor :
Butir 13 = Rekaaan Noaor :
Butir 14 = Rekaaan Noaor :
Butir 15 = Rekaaan Noaor :

11

12

13

14

15

Butir 16 = Rekaaan Noaor :
Butir 17 = Rekaaan Noaor :
Butir 18 = Rekaaan Noaor :
Butir 19 = Rekaaan Noaor :
Butir 20 = Rekaaan Noaor :

16

17

18

19

20

Butir 21 = Rekaaan Noaor :
Butir 22 = Rekaaan Noaor :
Butir 23 = Rekaaan Noaor :
Butir 24 = Rekaaan Noaor :
Butir 25 = Rekaaan Noaor :

21

22

23

24

25

Butir 26 = Rekaaan Noaor :
Butir 27 = Rekaaan Noaor :
Butir 28 = Rekaaan Noaor :
Butir 29 = Rekaaan Noaor :
Butir 30 = Rekaaan Noaor :

26

27

28

29

30

Butir 31 = Rekaaan Noaor :
Butir 32 = Rekaaan Noaor :
Butir 33 = Rekaaan Noaor :

31

32

33

Jualah Butir Seaula : 33
Jualah Butir Gugur : 0
Jualah Butir Sahih : 33

Jualah Kasus Seaula : 20
Jualah Data Hilang : 0
Jualah Kasus Jalan ; 20



TABEL RANGKUMAN ANALISIS BUTIR Halaman

Paket : Seri Prog r," Slaiistik (SPS-2001!)
Modul : Analisis •-•sir (ileas Analysis)

Butir No. r xy r bt P Status Prograa : Analisis
Edisi : Sulrisno :

.'.'sahilian Butir (Vai idih i

.all dan Yuni Pamardiningsi.h
Univtrsitas Gadj-if: *ada, Vogyakarla, Indonesia

1 0.822 0.808 0.000 sahih V'crsi IBM/IN, llak C '-La (cj 2001 Dilindungi Ull
2 0.694 0.671 0.001 sahih
3 0.828 0.817 0.000 sahih
4 0.867 0.857 0.000 sahih
5 0.837 0.825 0.000 sahih

6 0.863 0.832 0.000 sahih
7 0.849 0.838 0.000 sahih Nama Pcneliti Uh'H!

8 0.918 0.911 0.000 sahih Nama Lembaga FE - UII
9 0.879 0.871 0.000 sahih Tgl. Analisis ! Sept.'O'l
10 0.805 0.790 0.000 sahih Nama Berkas DEWI -:

11 0.908 0.900 0.000 sahih Nama Konstrak : XI
12 0.665 0.642 0.001 sahih Naaa Faktor 1 : Isla "ic Teaching
13 0.773 0.736 0.000 sahih
14 0.802 0.789 0.000 sahih Jumlah Butir Seaula 3
15 0.805 0.791 0.000 sahih Jumlah Butir Gugur

Jualah Butir Sahih
0

3
16 0.749 0.727 0.000 sahih
17 0.732 0.711 0.000 sahih Jualah Kasus Seaula 20
18 0.822 0.8C6 0.000 sahih Jualah Data Hilang 0
19 0.798 0.783 0.000 sahih Jualah Kasus Jalan 20
20 0.749 0.728 0.000 sahih •

21 0.723 0.701 0.000 sahih " RANGKUMAN ANALISIS KESAIMIIAN IIUTIR
22 0.840 0.828 0.000 sahih
23 0.760 0.747 0.000 sahih ::::::::::::::::::::::::::::::::::::::::::::;:;;:;

24 0.722 0.703 0.000 sahih %

25 0.744

0.758

n Tic
U . iin

n 717
U , ii i

0.000

0.000

sahih

sahih

Butir No. r xy rbt (ij Status
26

27 0.681 0.638 0.001 sahih 1 0.926 0.830 0.000 sahih
28 0.728 0.712 0.000 sahih 2 0.889 0.743 0.000 sahih
29 0.724 0.706 0.000 sahih 3 0.833 0.673 0.001 sahib
30 0.775 0.768 0.000 sahih

31 0.871 0.631 0.001 sahih

-—= = = = = = = = = = = = = = = = = = = = = = = = =

32 0.706 0.685 0.001 sahih
33 0.605 0.573 0. Oui sahih



** Halaaan 2

Naaa Konstrak : XI

Naaa Faktor 2 : Civic Education

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

** Halaaan 3

Naaa Konstrak : XI

Naaa Faktor 4 : Database Manageaent

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

20

20

»* RANGKUMAN ANALISIS KESAHIHAN BUTIR

r xy r bt P StatusButir No.
Butir No. r xy r bt P Status

0.934

0.943

0.890

0.856

0.848

0.779

0.000

0.000

0.000

sahih

sahih

sahih

4

5

6

10

11

12

0.941

0.844

0.906

0.864

0.666

0.771

0.000

0.001

0.000

sahih

sahih

sahih

Naaa Konskak : XI

Naaa Faktor 3 : Shariah Accounts

Jualah Butir Seaula

Jualah Butir Gugur
Jumlah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Naaa Konstrak ; XI

Naaa Faktor 5 : Strategic Manageaent

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

20

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status Butir No. r xy r bt P Status

7 0.930 0.819 0.000 sahih 13 0.960 0.907 0.000 sahih
8 0.845 0.674 0.00-1 sahih 14 0.925 0.836 0.000 sahih
9 0.902 0.782 0.000 sahih 15 0.925 0.831 0.000 sahih



M Halaaan 4

Naaa Konstrak : XI

Naaa Faktor 6:Coaaunication Manageaent

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Duur no r xy r bt P Status

16

17

18

0.943

0.910

0.908

0.861

0.818

0.779

0.000

0.000

0.000

sahih

sahih

sahih

Naaa Konstrak : XI

Naaa Faktor 7:Decision Support System

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt

19 0.925 0.829
20 0.928 0.826
21 0.939 0.870

Status

sahih

sahih

sahih

*' Halaaan 5

Naaa Konstrak : XI

Naaa Faktor 8:Capital Market Theory

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Semula
Jualah Data Hilang
Jualah Kasus Jalan

3

20

20

" RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status

22

23

24

0.906

0.881

0.895

0.801

0.707

0.762

0.000

0.000

0.000

sahih

sahih

sahih

Naaa Konstrak : XI

Naaa Faktor 9 ;Budgeting

Jualah Butir Seaula : 3
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

25 0.928 0.835 0.000 sahih
26 0.907 0.765 0.000 sahih
27 0.911 0.819 0.000 sahih



♦* Halaaan 6

Naaa Konstrak : XI

Naaa Faktor 10 : Custoaer Behavior

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt

28 0.955 0.892

29 0.873 0.754

30 0.921 0.795

0.(

Naaa Konstrak ; XI

Naaa Faktor 11 : Accounting Programing

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt

31 0.890 0.779

32 0.823 0.534

33 0.887 0.744

.007.

Status

sahih

sahih

sahih

Status

sahih

sahih

sahih

** Halaman 7

Naaa Konstrak : XI

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jumlah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

33

0

33

20

0

20

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status

1 0.849 0.838 0.000 sahih
2 0.857 0.846 0.000 sahih
3 0.851 0.839 0.000 sahih

4 0.732 0.716 0.000 sahih
5 0.867 0.857 0 000 sahih
6 0.621 0.601 0 003 sahih
7 0.868 0.859 0 000 sahih

8 0.849 0.840 0 000 sahih
9 0.822 0.812 0 000 sahih

10 0.846 0.836 0 000 sahih

il 0.860 0.850 0 000 sahih
12 0.838 0.827 0 000 sahih
13 0.920 0.914 0 000 sahih
14 0.907 0.900 0 000 sahih
15 0.894 0.887 0 000 sahih

16 0,954 0.950 0 000 sahih
17 0.917 0.911 0 000 sahih
18 0.767 0.750 0 000 sahih
19 0.875 0.867 0 000 sahih
20 0.921 0.916 0 000 sahih

21 0.902 0.896 0. 000 sahih
22 0.792 0.779 0. 000 sahih
23 0.869 0.859 0. 000 sahih
24 0.774 0.760 0. 000 sahih
25 0.845 0.834 0. 000 sahih

(bersaabung)



** Halaman 8

(saabungan)

Butir No. r xy r bt Status

26 0.833 0.821 0.000 sahih
27 0.879 0.872 0.000 sahih
28 0.857 0.847 0.000 sahih
29 0.832 0.822 0.000 sahih
30 0.912 0,905 0.000 sahih

31 0.840 0.830 0.000 sahih
32 0.790 0.772 0.000 sahih
33 0.865 0.856 0,000 sahih

Halaman

Pakcl :Seri Program Slaiistik (SP'l-vfidiij
ModuI :Analisis Butir ;l|«s Analysis')""
Program :Analisis Kcsahihan Butir (Va! Mi i•, i
Edisi :Sulrisno lladi'dan Yuni Pamardininesi1
Inivcrsitas Cadjah Mada. Yogvakarla, In«Jot/-« i=.
Versi IBM/IN, llak Cipla (c) 2001 DiJindungi""|i|i

Nama Peneliti

Naaa Lembaga
Tgl. Analisis
Naaa Berkas

DEWI

FE - UII

I Sept.'04
DEWI 3

Naaa Konstrak ;X2 - Islaaic Economic

Jualah Butir Seaula
Jumlah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jumlah Data Hilang
Jualah Kasus Jalan

RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xv r bt

1 0.974 0.944
2 0.936 0.823
3 0.866 0.732

Status

sahih

sahih

sahih



** Halaaan 3

Naaa Konstrak : X3

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

9

0

9

20

0

20

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

1 0.825 0.784 0.000 sahih

2 0.940 0.916 0 000 sahih

3 0.860 0.822 0 000 sahih

4 0.840 0.796 0 000 sahih

5 0.830 0.789 0 000 sahih

6 0.884 0.848 0 000 sahih
7 0.830 0.811 0 000 sahih

8 0.839 0.789 0 000 sahih

9 0.909 0.882 0 000 sahih

ila;a!!:au !

i'ake! : Seri Prugrar;. Ma! isi ji iw.•,:..•,;.
ModuJ : Analisis llntir (lleas w.ai\ J- '
Program : Analisis Kesanihan Iluiir (\;ii^;-,
I;disi : Sulrisno lladi dan Y.ini iv„;ii-(i;,';'.
I'm vers ilas Gadjali Mada, Vogj ;.•!.?'• in u,i„„"";
'•f-si ium/in, iiak ciiiii/fn^fioi'ijiii.,.:.';;::'''

Naaa Peneliti : DFIvI

Naaa Lcabaga : FE - I'll
Tg!. Analisis :!Sep!.'04
Naaa iicrkas :m\'j

Naaa Konstrak : Xl

Nana Faktor 1:Intro to Accounting

Jus!ah Bulir Seism'a
Jualah Hutir Gugur
Jualah Bulir Sahih

Juala!.' Kasus Seuuia
Jumlah Dala Hilang
Jumlah Kasus Jaian

" P.ANCKUMAN ANALISIS KES.UIIHAV r<::rr =.

',•:: if

1 0.932 •'.111 ii ii fin V-A i] i|,

0.848

U.9I7

• 0.670

(i. B00
0.001

0,000
sahih
v.11: ii,



** Halaaan 2

Naaa Konstrak : X4

Naaa Faktor 2 : Intro to Accounting II

Jumlah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

«* RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

*' Halaman 3

Nama Konstrak : X4

.Nama Faktor 4:Accounting Inforaation System II

Jumlah Butir Semula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Semula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

4

5

6

0.916

0.838

0.954

0.782

0.683

0.891

0.000

0.001

0.000

sahih

sahih

sahih

10

11

12

0.903

0.784

0.930

0.778

0.555

0.821

0.000

0.005

0.000

sahih

sahih

sahih

======== ============ =========== ========== ========

Naaa Konstrak : X4

Naaa Faktor 3 ;Accounting Inforaation System

Jualah Butir Seaula
Jualah Butir Gugur
Jumlah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jumlah Kasus Jalan

3

0

3

20

0

20

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

Naaa Konstrak : X4

Naaa Faktor 5:Elective Subjects

Jualah Butir Seaula
Jumlah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jumlah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

7 0.916 0.808 0.000 sahih 13 0.964 0.915 0.000 sahih
8 0.836 0.655 0.001. sahih 14 0.934 0.850 0.000 sahih
9 0.924 0.812 0.000 sahih 15 0.944 0.880 0.000 sahih



** Halaman 4

Naaa Konstrak

Naaa Faktor 6

X4

Thesis

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

*« RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

16 0.972 0.923 0.000 sahih
17 0.858 0.726 0.000 sahih
18 0.936 0.854 0.000 sahih

Konstrak : X4

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

18

0

18

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

1 0.940 0.932 0.000 sahih

2 0.820 0.796 0 000 sahih
3 0.856 0.836 0 000 sahih

4 0.949 0.940 0 000 sahih

D 0.776 0.750 0 000 sahih

6 0.906 0.893 0 000 sahih
7 0.893 0.878 0 000 sahih

8 0.770 0.742 0 000 sahih

9 0.877 0.859 0 000 sahih

10 0.866 0.849 0 000 sahih

(bersaabune

** Halaaan 5

(saabungan)

Butir No. r xy

11 0.693
12 0.898
13 0.883

14 0.865

15 0.851

16 0.852
17 0.611

18 0.821

r bt

001

000

000

0.659 0

0.884 0.

0.868 0.

0.848 0.

0.833 0.

0.830 0.
0.574 0.

0.799 0.

004

Status

sahih

sahih

sahih

sahih

sahih

sahih
sahih

sahih



Ha Iaman 1

Paket : Seri Program Statislik (SPS-2000)
Modul : Analisis Butir (Iteas Analysis)
Program : Analisis Kcsahihan Bulir (Validity)
Edisi : Sulrisno Hadi dan Yuni Pamardiningsih
Univtrsilas Gadjah Mada, Yogyakarla, Indonesia
Vers' IBM/IN, llak Cipla (c) 2001 Dilindungi l'i;

Naaa Penelili

Nama Lembaga
Tg!. Analisis
Naaa Berkas

DEWI

FE - UII

! Sept. UM
DEVI C

Nama Konstrak : X5

Naaa Faktor 1 : Indonesian

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

i

20

0

20

*' RANGKUMAN ANALISIS KESAHIHAN lilTiil

Butir \o. r \v hi Status

1 0.863 0.718 0.009 sahih
n

0,813 0.."73 0.004 sahih

3 0.911 0.772 0.000 sahih

** Halaaan 2

Naaa Konstrak : X5

Naaa Faktor 2 :Sociology i Pol

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Semula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

" RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xv

0.918

.903

r bt

0.803

0.737

0.786

Naaa Konstrak : X5

Naaa Faktor 3 : Princ of Cultures

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

20

20

Status

0.000 sahih

0.000 sahih
0.000 sahih

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

7 0.873 0.691 0.001 sahih
8 0.884 0.727 0.000 sahih
9 0.842 0.669 0.001 sahih



** Halaaan 3

Naaa Konstrak : X5

Naaa Faktor 4 : Princ of Natural Science

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

u Halaaan 4

Naaa Konstrak : X5

.Naaa Faktor 6 : Intro to Manageaent

Jualah Butir Semula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

" RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status Butir No. r xy r bt P Status

10

11

12

0.891

0.937

0.902

0.774

0.839

0.779

0.000

0.000

0.000

sahih

sahih

sahih

16

17

18

0.968

0.907

0.927

0.917

0.826

0.822

0.000

0.000

0.000

sahih

sahih

sahih

Naaa Konstrak : X3

Naaa Faktor 5 : Cooperatif Eco

Jualah Bulir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

20

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

Naaa Konstrak : X5

Naaa Faktor 7 : Intro to Dev Eco

Jualah Butir Seaula
Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula
Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status Butir No. r xy r bt P Status

13

14

15

0.874

0.937

0.879

0.714

0.843

0.748

0.000

0.000

0.000

sahih

sahih

sahih

19

20

21

0.874

0.845

0.855

0.730

0.606

0.679

0.000

0.002

0.001

sahih

sahih

sahih



** Halaaan 5

Naaa Konstrak : X5

Naaa Faktor 8 : Microeconoay Theory

Jualah Butir Semula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

** RANGKUMAN ANALISIS KESAHIHAN BUTIR

" Halaaan 6

Naaa Konstrak : X5

Naaa Faktor 10 : Accounting Seainar

Jumlah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

♦* RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt P Status Butir No. r xy r bt P Status

22

23

24

0.866

0.869

0.890

0.708

0.667

0.763

0.000

0.001

0.000

sahih

sahih

sahih

28

29

30

0.951

0.863

0.951

0.886

0.706

0.886

0.000

0.000

0.000

sahih

sahih

sahih

Nama Konstrak : X5

Naaa Faktor 9 ; Macroeconoay Theory

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

0

3

20

0

20

«* RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

Naaa Konstrak : X5

Naaa Faktor 11 : Elect Data Process

Jualah Butir Seaula

Jualah Butir Gugur
Jualah Butir Sahih

Jualah Kasus Seaula

Jualah Data Hilang
Jualah Kasus Jalan

3

20

0

20

tt RANGKUMAN ANALISIS KESAHIHAN BUTIR

Butir No. r xy r bt Status

25 0.929 0.811 0.000 sahih 31 0.902 0.762 0.000 sahih
26 0.829 0.654 0.001. sahih 32 0.729 0.441 0.025 sahih
27 0.892 0.758 0.000 sahih 33 0.824 0.565 0.005 sahih
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