
CHAPTER II 

LITERATURE REVIEW 

 

2.1. Speaking Anxiety in an English as a Foreign Language (EFL) Context 

 Speaking anxiety is one of the factors causing psychological burden on foreign 

language learning (Ahmed, Pathan & Khan, 2017). It has three negative impact on 

the process of language learning: input, processing and output (Maclintyre & 

Gardner, 1994). In classroom setting, anxiety of English foreign language learners 

appear because the learners think about assessment from others and lack of 

confidence in speaking (Mukminin, Masbirorotni, Noprival, & Sutarno, 2015). 

Kayaoglu and Saglamel (2013) add that language anxiety relates to anxiety on 

classroom foreign language learning and make learners anxiety increase. Because of 

this anxiety, foreign language learners may not get the feedback from the instruction 

about their output in speaking activity because they are too anxious to speak. As a 

result, they are not able to correct their speech in their target language during the 

lesson (Akkakoson, 2016).  

Speaking in foreign language learning is a basic abilities for language learning 

(Ibrahim & Mohammed, 2015). It is a skill to give expression, consideration and 

thought (Dyiar, 2014). However, speaking in foreign language learning is a source of 

the most anxious in language learning for students. According to Liu (2006) the cause 

of anxiety in speaking are lack of practice, limited vocabulary knowledge, low level 



proficiency, personality, incomprehensible input, fear, of committing mistakes, lack of 

preparation and obstacles of mother tongue.  

2.2. Domains of Foreign Language Classroom Anxiety in Speaking 

  According to Horwitz, Horwitz, & Cope (1986) foreign language speaking 

anxiety involves performance assessment in academic context, social context, which 

useful to describe the parallels on three related performance anxieties: 1) 

communication apprehension; 2) test anxiety; and 3) fear of negative evaluation. 

2.2.1. Communication Apprehension 

 Communication apprehension is a form of real fear when communicating in 

front of people (Horwitz et al., 1991). In interpersonal communication, anxiety is 

aroused by the negative experience of communicating with people in groups or public 

in the listening and speaking activities (Toyama & Yamazaki, 2018). Meanwhile, in 

foreign language learning communication apprehension also has a big impact on 

anxiety. People who have difficulties to deliver their speaking in groups have a little 

control of the speaking interaction and continuous monitoring of performance (Horwitz 

et al., 1986). Even, all of the anxiety usually appears in communication. The students 

talk with limited English proficiency in English as a foreign language classroom. The 

communication apprehension filters the foreign language students acquire their own 

ability that one obstacle for others and oneself (Cubukcu, 2007). 

 

 

 



2.2.2. Test Anxiety 

 Test anxiety will be aroused when the students got an unsatisfactorily score 

in the prior test. In this situation, the student’s developing a negative perception of the 

test and have not made sense in the evaluation situation. The negative representation is 

conveyed from the English class unintentionally (Chan & Wu, 2000). The test anxiety 

will influence the students’ performance. It will influence the students who has low and 

high ability in speaking at evaluative situation (Young, 1991). Anxiety is an impulse 

of the lack in the evaluative performance (Horwitz, Horwitz, and Cope, 1986). Some 

of the students felt anxiety in an examination situation because they did not know how 

to organize or arrange the material subject and information. The daily evaluation in the 

foreign language classroom is common, and make mistake is a natural phenomenon, 

the student probably feels stress and anxiety which are increasing their problem about 

the performance in the next future will increase (Aida, 1994).  The students who feel 

nervous cannot focus on the situation in the classroom because they will divide their 

attention between conscious with the worried and their anxiety and the situation of the 

class (Aida, 1994).   

2.2.3. Fear of Negative Evaluation 

 Fear of negative evaluation is the typically arouse by themselves about self-

assessment of others is defined by Horwitz, Horwitz, & Cope (1986). They prefer to 

be quiet than losing face in front of their friends when their speaking mistakes were 

noticed by the teachers (Iftimie, 2006). According to Timina (2015) almost all of the 

students in first year are unwilling to speak loudly because they worry about the 

misconception and get a task by the teacher. The students also complain to the teacher 



due to speak fast and use the difficult vocabulary. Thus, all of those factor arise their 

reluctance of foreign language learners.  

2.3. Review on Relevant Studies 

There are some previous research that are relevant to this study. Al-Tamimi 

(2016).  The study aimed to identify the levels and potential causes of anxiety in 

speaking English as a foreign language among Yemeni female students. The participant 

was 31 female English students at an English department at Hadramout University in 

Yemen, aged from 22-24. The research used quantitative methods to collect the data 

with Foreign Language Classroom Anxiety (FLCAS) adopted from Horwitz et al. 

(1986) which is composed of 33 items with 5-point scale. The result showed 14 out 

from 33 items got mean value higher. Its mean fourteen items may have big impacts 

for the participant from 3 domains are communication apprehension, fear of negative 

evaluation and test anxiety. The highest mean value of item 9 of communication 

apprehension is M=3.5806, Std. Deviation= 25.8), Items 3, 13 and 33 from fear of 

negative evaluation got higher mean value are (M=3.8387, Std. Deviation =13), 

(M=3.5484, Std. Deviation =25.8) and (M=3.5161, Std. Deviation =25.8) and the item 

12 from test anxiety got (M= 3.774, Std. Deviation = 16.1). 

 The second research based on Zia & Sulan (2015) conducted a study which 

examine the sources of foreign language speaking anxiety of Afghanistan EFL 

Learners. The participants of this study were 115 first year EFL undergraduates 

participated (30 Female and 85 Males) whose age ranged 17 to 24 at the Department 

of English Langauge at Nangarhar University in Afghanistan. This study was 



quantitative techniques. The questionnaire had 33 items of Foreign Language 

Classroom Anxiety Scale (FLCAS) adopted from Horwitz, Horwitz and Cope (1986). 

The results of the study show that the first factor communication apprehension from 

the mean value was M = 3.5281 with a Std. deviation of (.53103), the second factor 

test anxiety means score of M = 3.3200 with a Std. deviation of (.54327), and the third 

factor fear of negative evaluation was M = 3.7130 with a Std. deviation of (.68812). It 

means the highest among three domains on FLCAS was fear of negative evaluation. 

The third research based on the research entitled “Sources and Levels of 

Foreign Language Speaking Anxiety of English as a Foreign Language University 

Students with regard to Language Proficiency and Gender” (Debreli & Demirkan, 

2016).This study aimed to investigate the phenomenon in EFL, analyses the level in 

EFL and the sources that make anxious. This research was mixed-method with 196 and 

semi-structured with 10 participants of interview in English Preparatory School of a 

university in Cyprus. The questionnaire used 33 items with 5-points likert scale of 

Foreign Language Classroom Scale (FLCAS) which adopted from (Horwitz, Horwitz, 

& Cope, 1986) to measure the anxiety from the students perspective. To determine the 

level of foreign language speaking anxiety used descriptive statistics with 3 types were 

low level of speaking anxiety, moderate level of speaking, and high level of speaking 

anxiety. The descriptive results of low level of speaking anxiety was 55.61, moderate 

level of speaking was 41.32 and high level of speaking anxiety was 3.06. In the 

percentages, more half of the students have indicates low level of speaking anxiety. No 

significant gender differences existed in terms of FL speaking anxiety factors. Factors 



makes anxious of the students such as lack in pronunciation, teacher asked questions 

directly, misunderstood about the question by the teacher, not found the literature 

present study. 

Those researchers related to this research because all of them use domains of 

Foreign Language Classroom Anxiety by Horwitz, Horwitz & Cope, (1986). The 

differences between these researches and my research are the participants characteristic 

(gender, level of proficiency, and low and high speaking performance), the classrooms 

setting of the study, methodology, and research instruments. Among the study, the 

researcher chooses Al Tamimi’s (2016) study as the main reference and adapted Al 

Tamimi’s (2016) instrument as research instrument. 

2.4. Theoretical Framework 

In general, this research contains foreign language classroom speaking anxiety 

as the topic. Meanwhile, this research use questioners to find of factors of foreign 

language classroom anxiety in speaking. Factors of foreign language classroom anxiety 

were conceptualized by Horwitz, Horwitz, & Cope (1986), which are: communication 

apprehension, test anxiety and fear of negative evaluation. The instrument was adopted 

Al-Tamimi’s (2016) Foreign Language Classroom Anxiety Scale which was adapted 

from Horwitz, Horwitz, & Cope (1986). 
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Figure 1. Theoretical Framework 

 

 

 

 

 



 

 

 

 

 


