
CHAPTER 2 

LITERATURE REVIEW 

 

In this chapter, the author elaborates systematic analysis of references 

related to the research. The theories discussed in this chapter are related to title of 

the research. This chapter consists of literature review, review on relevant studies, 

and theoretical framework of the research. 

1. Literature Review 

 

1.1. Reading Strategies 

 

The definitions of reading strategies, according to Garner (1987) as cited 

by Mokhtari & Reichard (2002) reading strategies defined as the activities that 

performed by students which aim to improve the cognitive failure. Using 

strategies can help students in reading, especially for students who struggle in 

reading comprehension to be a more active reader and thinkers (Mokhtari & 

Sheorey, 2002). In addition, Anderson (2004) stated that reading strategies are an 

action that students used to enhance their language learning. It means that reading 

strategies not only help and direct the student easier to get information but also to 

accomplish the purposes of what they read. Reading strategies can be seen as a 

tool that used in process understanding the meaning of a text. As defined by 

Cohen (1990) cited by Zhang & Wu (2009) reading strategies is a mental process 

that used to reach the reading aim. Thus, reading strategies can be defined as 

activities that involve the mental process to help students accomplishing the 



reading purpose. The mental process according to Thomson (2013), means 

everything goes in our mind and the process where an information received by the 

senses and generating a response. Moreover, every student has the different 

reading purpose, but the reading purpose that most often found in general is to get 

information and understand the meaning of the text (Kaplan, 2002; Grabe & 

Stoller, 2001; Grabe, 1991) as cited by Khaki (2014). 

In addition, using strategies can make the students remember the 

information better. It is because when using the strategy the students mark the 

important things that automatically makes the students remember what they have 

read. There are strategies that can use while reading such as underlining, taking 

notes and highlighting (Cogmen & Saracaloglu, 2009). Likewise, Carrell (1998) 

as cited in Raftari, Seyyedi, & Ismail (2012), reading strategies include skimming, 

scanning,  guessing, making predicting, confirming or disconfirming inferences, 

identifying the main idea of the text, re-reading the text, and using cognates to 

assist text comprehension. 

There are three categories of reading strategies, according to Mokhtari & 

Sheorey (2002) those are global reading strategies, problem-solving strategies, 

and support strategies. First, global reading strategies are those the deliberate and 

carefully planned techniques by the reader in order to monitoring and manage 

their reading, for examples; include setting purpose in mind before reading, 

previewing and organization the text. Second, problem-solving strategies are 

defined as tools, techniques, and procedures used by readers while working 

directly on the text, for examples; change the reading speed when the material is 



too difficult to understand, guessing the meaning, and re-reading the text for better 

comprehension. And the last one, support strategies are using support tools to help 

the reader comprehend the text easily, such as using dictionaries, taking notes, 

summarizing, underlining and or highlighting the keywords.   

 

2.1.1.  Global Reading Strategies 

 

Global reading strategies are one of the categories of reading strategies. 

According to Mokhtari & Reichard (2002), global reading strategies is defined as 

the techniques that generalized and deliberate in order to set the purpose of the 

reading text. The techniques according to Park (2010), can be defined as 

monitoring or managing. Monitoring and or managing in reading strategies means 

a tool that used in collecting data by seeing the situation when the activity is 

ongoing (Kessler & Tanburn, 2014). Furthermore, Karbalaei (2010) delivers some 

examples that the student can do in doing global reading strategies. The first one 

is setting a purpose for reading, for example, the teacher asks the students to 

search the words that they do not know the meaning. The second one is 

previewing text content, for example, the students are asked to scanning the text 

while during the reading activities. And the last one is predicting what the text is 

about, for example, the students are asked to reading quickly the text to find the 

some information. 

On the other hand, Hokkanen (2015) found that global reading strategies 

deal a lot with the preparations for reading. The preparation is important because 

it helps the students to understand the text better and help students to get 



information easily. Based on the researcher experience when during observation 

found that the classroom teacher did not ask them to find the difficult words. The 

students were not equiped with dictionaries. Thus, the students become very noisy 

in the classroom because they do not have a good preparation before reading 

activity. Some of the preparation can be pre-reading, skimming, applying reading 

to previous knowledge, decisions on the importance of part of the text, and using 

clues. 

Moreover, Seyabi & Tuzlukova (2015), state that global reading strategies 

are include predicting, examining to identify specific information, reading to 

identify the main idea of the text, and using critical reading in order to identify the 

important or less important information points. In addition, according to Rajoo & 

Selvaraj (2010), global reading strategies are a sets of plans are used and utilized 

by the students in the reading activity in order to monitor their reading process 

and help to improve comprehension in reading. As a remark, in implemented 

global reading strategies it is not only by the students themselves but also the 

teacher is important.  

 

2.1.2.  Problem Solving Strategies 

 

Problem-solving strategies are one of the categories of reading strategies. 

This strategy used for solving problems when the reader has difficulties in 

reading. According to Mokhtari & Reichard (2002), problem-solving strategies is 

defined as an action plan that used by the students to navigates in order to solve 

the problem in reading through text skillfully. Moreover, Karbalaei (2010) 



explained that problem-solving strategies are focused on solving the problem or 

repair the strategies used by the student when the problem is in understanding 

information in the text. In the similar view, Park (2010) defines as the actions that 

students use while reading directly and the strategy is focused on the techniques 

that used when problems in understanding written information. Therefore, the 

problem-solving strategy can be seen as an action that focused on solving the 

problem that often found such as understanding textual information. 

On the other views, problem-solving strategies includes functions that 

students use when they have difficulties in comprehending such as re-reading and 

adapting the reading rates to the difficulty level of reading (Rastakhiz & Safari, 

2014). It is useful when the student uses the strategy correctly while having a 

problem, especially in reading comprehension. Moreover, Hokkanen (2015) said 

that problem-solving strategies focus on the specific problem experienced by the 

student, such as; losing concentration, a problem on reading speed, and pausing 

while reading. Whereas, according to Miller (2017) the target of problem-solving 

strategy is to repairs the problem in reading such as re-reading text to improving 

comprehension, guessing the meaning of words based on the clues, reducing the 

reading speed, and assessing what has been read. 

2.1.3.  Support Strategies 

 

Support strategies are one of the categories of reading strategies. This 

strategy has a useful function for the reader. According to Mokhtari & Reichard 

(2002) said that this strategy gives mechanism support intended to defend 

response to reading, like using dictionaries. On the other hand, Park (2010) in the 



simillar view pointes out that support strategy are the basis of mechanisms support 

aimed to help the student in comprehending text, such as; using dictionaries, 

taking notes, underlining, or highlighting. Furthermore, Rastakhiz & Safari (2014) 

state that support strategy offers to make outside references materials from the 

text, like making notes in the margins, summarizing text, or underlining the 

important points. It is useful to the reader that has difficulties and also can help to 

improve their reading comprehension. 

In addition, Hokkanen (2015) defines support strategies as  physical 

activities such as reading aloud, underlining and taking notes, using tools such 

dictionaries, post-reading activities and or discussing the text with others. On the 

other hand, Joshua (2016) points out that support reading strategies included items 

taking notes while reading activity, paraphrasing information of the text, revisiting 

on the previous information, asking self-questions, using reference materials as 

the tools, underlining, discussing, and writing summaries. Similarly, Miller (2017) 

support strategies includes; translating the text from L2 into L1, paraphrasing, 

underlining information to remind important things, and asking a question to 

others. 

2.2. Reading Strategies in Junior High School Context 

 

Reading is one of the skills that can be taught to the students in 

introducing foreign language. Learning reading is important because with reading 

the students can access the knowledge that can found in texts (Piage & Magpuri-

Lavell, 2014). On the other hand, learning to read is a process that involves a 

number of different skills and experiences of the students (Hamra & Syatriana, 



2010). Reading strategies are a feature of teaching language, especially teaching 

English as a foreign language. In junior high school, using reading strategies to 

improve their comprehension in reading is helpful. Cahyono (2010) as cited in 

Hardiani, Lestari, & Munir (2017), reading strategies can make the students solve 

their reading problem by themselves and also make them know how to be a better 

thinker.  

Moreover, reading strategies need to be taught early to the students, it is 

because the reading strategies knowledge includes why and how strategies are 

useful in the language learning process and also know when the strategies should 

be used (Mohamed, Chew, & Kabilan, 2006). Thus, to help the students in 

improving their comprehension in learning language, the reading strategies are a 

tool that should be implemented in the teaching-learning activities especially in 

junior high school. 

 

2.3. Instruments of the Preference of Reading Strategies 

 

The questionnaire of Survey of Reading Strategies by Mokhtari & Sheorey 

(2002) will be used as the instrument in this research. The SORS questionnaire is 

adapted from MARSI (Metacognitive Awareness of Reading Strategies Inventory) 

by Mokhtari & Reichard (2002) for use in the second language context because 

MARSI was originally used in the native speaker context. Due to this study is in 

junior high school in Indonesia which means EFL context, so the researcher chose 

SORS questionnaire as the instrument to collect data.  



2.4. Review of Relevant Studies 

 

There are some previous researches that relevant to this study. Based on the 

research by Hardiani, Lestari, & Munir (2017) “Reading Strategies Used by EFL 

Junior High School Students across Gender” aimed to this study tried to describe 

reading strategies employed by EFL junior high school students and the 

significant differences between male and female students in using certain reading 

strategies. The respondents were 92 ninth graders in junior high school. Survey of 

Reading Strategies (SORS) developed by Mokhtari and Sheorey (2002) was used 

as the instrument to collect the data. The results of the study revealed EFL junior 

high school students use problem-solving reading strategies more frequently than 

support reading strategies and global reading strategies. On the other hand, here is 

no statistically significant difference between male and female students in using 

global strategies and problem-solving strategies. They employed those strategies 

in the same ways. Moreover, there was a significant difference between males and 

females in using support strategies. From all the strategies used, female students 

tend to apply more strategies than the male students. 

In second research by Tefera (2013) entitled “A Survey of Secondary School 

Students‟ Reading Strategy Use, Teachers‟ Perceptions and Practices: the Case of 

Grade Nine” aimed to this study tried to investigate the reading strategy use of 

Grade 9 Students of four senior high schools in Jimma Zone as well as their 

English teachers‟ perceived use of reading strategies and awareness. The 

respondents of this study were 152 students and 29 Grade 9 English teachers who 

completed the Survey of Reading Strategy or SORS by Mokhtari & Sheorey 



(2002). The result showed that the number of students who are successfully 

making use of cognitive as well as meta-cognitive strategies („high‟ level) is less 

than expected. Both the grade nine teachers and students rated teachers‟ reading 

strategies instruction as „moderate‟. This shows that the great majority of the 

teachers execute reading comprehension instruction up to a satisfactory level, and 

yet it does not fall into the „high‟ category. The majority of the teachers‟ 

metacognitive as well as cognitive reading strategies awareness is very good. 

In third research by Mirzapour & Mozaheb (2015) entitled “Reading 

Strategy Use among Iranian EFL Learners across Different Proficiency Levels” 

the aim of this study is to investigate the type and the frequency the use of 

strategy in reading comprehension among Iranian EFL learners with their varying 

proficiency levels. The respondents were 60 learners, aged 15-27 from the 

intermediate and advanced EFL learners in Omid Language Center of Marand. 

English Test (PET) and the original Survey of Reading Strategies (SORS) 

questionnaire by Mokhtari & Sheorey (2002) were used as the instrument to 

collect data. The results of the study reveal that there are differences between 

intermediate and advanced learners on the use of global and problem-solving 

strategies. It is because the advanced learners use the strategies more than the 

intermediate learners. However, there are no differences in the use of support 

strategies between advanced and intermediate learners. 

In fourth research by Kocaman (2016), entitled “Metacognitive Awareness 

of Reading Strategy Use by English Language Teaching Students in Turkish 

Context: Sakarya University Sample”. The aim of this study is to investigate on 



students‟ metacognitive awareness of reading strategy use and to determine what 

the types of reading strategies are used by the students of English Language 

Teaching (ELT) Department at a state university. The respondents were 122 

students 1st grade to 4th grade from ELT department of Sakarya University. The 

Metacognitive Awareness of Reading Strategies Inventory (MARSI) by Mokhtari 

& Reichard (2002) was used as the instrument to collect data. Based on the 

finding, the results of the study reveal that 4
th

-grade students were reported to use 

reading strategies more than the other grades. Also, the findings were determined 

that the participants irrespective of their grade showed a tendency towards global 

reading strategy use more than problem-solving and support reading strategies. 

Moreover, there was a significant difference in global and support reading 

strategy use between male and female participants of the study. 

In fifth, research by Ivey & Broaddus (2001), entitled “Just plain reading: 

A survey of what makes students want to read in middle school classrooms”. The 

aim of this study is to investigate what makes students want to read. The 

qualitative methodology was used as the instrument in to collect data. The 

respondents were 1.765 sixth-grade students in reading language arts classroom in 

23 diverse schools in the mid-Atlantic and northeastern United States. The result 

of the study was what makes the students motivated to read. First, free reading 

and teacher reading out loud. Second, they were motivated by finding good 

materials to read and having choice in the selection of reading material. Third, the 

students motivated to read because they are realize that reading is important. 



2.5. Analytical Construct 

 

After conducting the literature review and considering some issue of 

reading strategies the construct of the theory is Mokhtari & Sheorey (2002), 

because it help the researcher to answer the formulation. Based on the description 

that has been raised previously and some contract theories that have been noted 

above, the variables involved in this study can be formulated through a framework 

as follows: 

Figure 2.1 Theoretical Framewor
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Hardiani, Lestari, & Munir (2017), reading strategies can make 

the students solve their reading problem by themselves and also 

make them know how to be a better thinker. 



 


